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CHAPTERII

INTRODUCTION

1.1 Background of the study and _ ent of the problems

in a gldeal world in which there is
worldwide informatio change \ Bogksirnals, and other references
which contain up-tesdai oimati r i most used language on the
Internet is Englis T. 7 g ' 36 tics (2008), English came
first in a list of ber of English language
users numberg pounted to 29.4% of all
in schools, in the
workplace, : @ 0llatsek, Ber el'al., 1990), skilled

‘
. g : \ "e., . .
readers in Engli€h hat g v (@belifelofig learners in this

/ sh is ingdispentsalor ESL and EFL
students. Not onlygfloes it@sSISE /f' doesie

Rayner and Pollatsek, 1989;

i gy elof men of all other English
language skills, or Bfiglishyt -, guage af A affole. According to Krashen’s
input hypothesis, Iangua e pput-atwie read and hear (Krashen,
1982). This hypoth S Support g. Elley.et al., 1983; Hafiz
and TudoL_ 1989; Robb and Susser, 1989; Lituanak, & .jhus the better
ESL/EFL stugde! MWanguage acquisition.
The Ttr' gover

readlng and | e hasizes that students shoulel Igmloal eracy’ (The National

n Act o We er, needs immediate support
ook Komlndr hai studers only have limited contact with

the target language communitiegin EFL envwonrrﬂtsalso seem not to r

q W‘] s mmmm NHINY

abilities of Thai undergraduate students are camsitlunsatisfactory (Sukamolson,

o .
rtant r nglish language

1992; Wongsothorn, 1993; Nitsaisook, 2003). Orraye, they read at a moderate

level, which is insufficient to comprehend acadeteixts. The study by Prapphal and



Opanon-amata (2002) reported that the majorityrafi Btudents who took the
Chulalongkorn University Test of English Proficign€U-TEP) scored below 500,
which corresponds to the Paper-Based TOEFL (PBile3cdn comparison, this score
was ranked as number eight out of nine Asian casatrin terms of Thai students’

reading ability, they scored les

h 0 26 intéise's reading part.

In an attempt to COUNR

15 analternai [ ith&FL reading classrooms.
PBL is a teaching [ethod-dev gogical approach for

students of mediei alkSglmalanada (Barrows, 1986).

, a prolidased learning approach

PBL challenges st - u a /D group p work while seeking
solutions to WS, 41 98bhemmain goals of PBL are to
prepare stude ~directed i }\3:~\- a1 CoIE tical problem solvers
(Hung et al., 200 i 9951¢ H"-\‘L 2002). Empirical
research sup 8SS C S€ :\1 0% ue PO9; De Grave et al.,
| ' \\ e, 2000; Chikotas, 2005).

Thus, proble ing.has become popufalis ranging from medicine to
engineering, and ' (Tan3 3 n\

Beside its ma goals --1"-‘7 means ofenhan ingrekickelf-directed learning
and problem-solving skill ’Ef:.'.n.a sit glsmguage learning in the real

stidéhave to work cooperatively
e‘EhIish language to

world (Abdullah, 1998) &J;; P "_g

to achleve‘}'lxlr earning

obtain and-communicate-iniormation, expiess-opsliand-nEgotiate. As a
consequeril’, 0 : %ed by PBL (Allen and
Rooney, 1992#;{' ativa, 2000; Wee, 2007, oustoﬂ520 %ed on this view, PBL
is not only for Iei!nln English generally, gilso be beneficial for ESL/EFL

mm VEVSRBATT

that en teachers overemphaS|ze skills withoutighog meaningful activities,
students find little value_in readiffg and writi 1% PBL provides m ful
QR R A R
tuations, feading activities eaningf tfigger feading niotivation
and engagement. Moreover, the problem solvinggg® PBL requires students to

read reference materials and constantly relate thiegtread to what they want to do
with the information (Ngeow and Kong, 2001). Thrsables students to finally



integrate content knowledge with their knowledg&nglish. As a result, students
unintentionally learn and develop reading abilitid$he students; in other words,
learn English reading while doing something else.

For the reasons above and the fact that PBLaslg hew approach in

English language instruction ( ; SongziD4), it was worth

investigating to see if PBIgeAl

instruction. Howevergsiine \ ' vgg ponents to promote its
effectiveness (Barro\ 313 ﬁwgeow and Kong, 2001;
Tan, 2002, as cited:iga= 03; Wei I3puase needed to be developed
specifically for PBL4 ! S| posed to develop the

gal in the field of English reading

g approach to enhance
English learni Jni ity i \‘ ber of Commerce

_ 7""-3_‘!‘ English reading
ability of Thai o Oliales d /here information
communication i . Als g resulighisy esgarch, more or less, will
suggest valu ' P ea ing English across the

curriculum.

1.2 Resear ch questi _
This study addre _- e W arch qoiesti

"

ap 0 .fp:‘mmm-mmmmm A LD (i"."‘ es Of the

a problem-based learning

Unive Sity" ..;a gede students?
2. What 5? the effects of the pusiness Engésling@durse using a problem-
based Ieaealn approach on the Unjyve S|ty of thai Thamber of Commerce

ﬂﬂﬂﬁﬂﬂlﬂﬁ"ﬂiﬂmﬂ@%

problem- based learning apginoan the University of the Thai
mmerce underﬁtudents readlng

ARIBIR TR Y

problem-based learning appinaan the University of the Thai
Chamber of Commerce undengaéel students’ problem-solving
skills?



2.3 What are the University of the Thai Chamkfe€Commerce
undergraduate students’ atégitoward a problem-based learning

approach?

1.3 Objectives of the study

The objectives of this"'Stiibly

1e0 ggomes of the University of

the Thai C ' I ’x rgastudents.
2. Toinvestig & hlisines) d|ng course using a

of the Thai Chamber of
] 90 comes.
Y8inessiiEn reading course
N p the University of the

> Whcetliate students’ reading

ot
egyliEIm reading course
gipach on the University of the

........ j6E ugceduate students’ problem

e Eﬂ’#* oy .. ¥
ore the Uniy KCh €Commerce
Aderaraduate-sibdents ~atbmitowakastie Broblem-based
‘-’L
1.4 Statement of Wpothwes

AL ANBVINETS

und raduate students’ reading English for busicesyxmunication abilities and

oblem- solvmi skills, as WeII a!'ex Iored thetrtadaoward the roblemused

al., 2004). In addltlon, it was found that stud;eeuperlencmg problem-based courses
usually had positive attitudes toward PBL (Chiko®2305; Hussain et al., 2007).



Based on the previous research studies referrabddee, the hypotheses of
this study were as follows:
1. The reading English for business commafion post-test mean score of
the University of the Thai Chamber @if@merce undergraduate students

participating in a busin Irg course using a problem-based

learning approac an their pre-test mean score at

the alpha levejgal¢

3. The Uni ' hel Thai. Chambér ¢ ! ndergraduate students
'\"x by 5ing a problem-based
: ..\. 0 ~ ardithe problem based learning

1.5 Scope of the study
§ _ 1
1. The population'@ttl th-year BEFidergraduate students of

the School of Humanities BGhamber of Commerce.

the Wnivers
,-H'f"i- e

'La;problem-based

Il learning approact

2.2 Defgnt variables:

AUYT NS WEIAS--

communioatiabilities

q LR T EE Lan

undergraduate studentsfuatés toward the problem-based

learning approach



1.6 Definition of terms

Business English reading course using PBL refers toa two-credit, one-
semester elective course of the Department of Emdtir Business Communication.
Content was reading English for business commuita@nd process skills using a
offerdduah-year English for business
_itieaivldrsity of the Thai Chamber
2008. The course lasted

r and fifteen minutes each

a p bIe n-baseditepapproach in which problem

situations allowed pevi Ipek reading of English for
business co ' eljalShadeaiss POssible solutions in

collaborative
pedagogical approach
that uses pro I ‘ngage Je 38 0 lions to problems.
\~ 09 of three main stages:
(1) Encounteri H\ Iu lon. In the first stage,
students define t ts collaboratively work

solve theproblem b34r aly. --Q'lf:ﬁ-?" identiffing fuethearning needs, self-

directing themselves to v’r:..' :.t-.u-

learned and proposmg i-l:ﬁ'*" 15 ggudents evaluate the PBL process

and what @
gents’ reading English

for business (E; | Isﬂnd PBL attitudes.
ding English for business communication‘@bilities refers to the

extent to which lﬁ(mraduate students cwomp«blvetten problem situations

AUHINININGINT:

nication.The reading abililies were reflected in scores iolkthfrom the

RGBS TUNRIIN Uy

approach. The test assessed the students’ acleav@mthirteen reading skills

nat and reviewing what has been

commonly found in English for business communigatiextbooks. The thirteen

reading skills reflecting the students’ readindi@ibs included identifying the main



idea, identifying detail, making inferences, digtirshing fact from opinion,
recognizing cause and effect, comparing and cdiritgasdentifying sequence,
predicting outcomes, finding solutions, drawing dosions, recognizing business
terms and expressions, following instructions onuas, and analyzing points of

view and purpose.

S ergraduate students’ skills in
problem solving situatio: I ')o(ggtourism businesses. These
. R = : o p : g

w to solve a problem. They

include (1) defini ' ] x lgblem, (3) proposing a solution
and (4) justifying t Soluti ere students’ scores
obtained fro g ski Imin jstered at the beginning and

at the end of t blem-based learning

2
approach.
den ' attitudes toward
problem-based | i While taking, theis nglish reading course
using a probl i C . Attitwers '= asured by students’ mean
iV uestionnaire administered
at the end of the bu§' - ) p problem-based learning
approach.

ear students majoring in English

ivgrsity of the Thai
vy

J

- =)

1.7 Significan;ﬁgof the study L"J‘

The res“its of the study contrlbuUL reading instruction on the

mmmm WM

furt reading course development research aneldoéne way for problem-based

learning research concernln otn'er skills in s#e8econd or foreign IaMa e
ARSI SN Y

1.8 An overview of the study

Undergraduate’_ udents

for busmes%o f

Chamber | OITi
il

This chapter presents the backgrodrbeostudy and statement of the

problems in the field of EFL reading instructioResearch questions, objectives of



the study, and hypotheses to address the problemmsteoduced. The scope of the
study, definition of terms, and significance of 8tady are also described and
explained.

Chapter 2 reviews the literature raldtea problem-based learning approach,

course development, and learnj omes, inaudiading English for business
communication abilities ;*\ W%/“ daattitudes toward the problem-
based learning appr \ /

Chapter 3 : te res‘a\rch@sﬁmm 2 phases: the

e —
development and.i i messisimgeading course using a

problem-based learpi achl. i ohEE@e-needs analysis and the

integration o Wsis findi _' \ Ing the"components of the
problem-base i Fnglish reading h-. S B The second phase
explains theipop ' : l‘ 5, ata collection, and data
analysis. .

Chapter 4 with the research
questions.  # ‘ ‘ -

Chapter 5 greselits 100 a d concluditre study. It starts with a

summary of the studylfthen.

implications for EFL readi {tidents ¢ uxtol'he chapter ends with

use#dWed by pedagogical

recommendations for fut ﬁ!’-—ﬁ:’ reh:

AUINENINGINg
QRN IUNRIINYIAY



CHAPTERII

LITERATURE REVIEW

This chapter reviews litera r elated to the wtuthe major contents of the

review involve three parts—{gxoR/e-
development, and lear1#ag S

le rnmaach (PBL), course

-based learning approach is

rch Also, similarities of

PBL to second largu red and discussed. Then
PBL course de ‘ d CG e develof nglish for business
communicatiog f e Rv 20\ a summary of research
in the fields. Fi O @y, which include reading
English for blisine cation & S}, P ‘x ing skills, and PBL

attitudes are e iscussed base |~ dy and research.

iew 3,.9‘ ' PBL .\ \ pdiv They include definition

: . ») o] : :
and theoretical penentSyPBL in (i 1y | struction, and research.

rﬁf 41';

,a.)
L) _RJ_ as a mextbfo
learning in WF!T learn m, W!T'h is followed by a

systematic, student centered inquiry process. BBIn approach to learning by

f whi tudent ha . $ta dth ir own situations
o that ' learn %hey see
a L is'a pedag glcal

Ives as future pro essmnals Savin-
approach that uses complex scefiarios or situ aitoesgage students in se

q mmm NS ﬁﬂﬁi’lﬁﬁﬂ

and applying them in combination (Joyce et al.,Z00PBL is an approach which not
only helps students to apply knowledge in real-@aituations, but also facilitates

knowledge transfer (Jonassen, 1997). It enhameesttidents’ metacognitive
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knowledge. PBL is a method providing a road maa fstamework to guide and
coach students into an active, engaged, and imguidle that requires real-life
problem solving processes (Knowlton, 2003, Milband Silva, 1998).

In conclusion, PBL is an approach which faatbs the process of

7 le@ing based on problem situations.

nalge situation for possible

993: Brooks and
basis of PBL is

cognitive an
Brooks, 1993

clarified, cognitiv Vi onsti "-1 is brlefly defined as
follows \\ \

Cognitive 26 hICh assume that
learning is an.fidivi ; 1tal pio - ) cfange, self-generation,

apees (Kaufman, 1998).

garnir '\*.

Social construgtivisnaze t 1 )gnitivelieag theories above plus the
assumption that learnind Separal gloantext. That is “Students’
thinking and meaning-maKifgiis socially.co ced emerges from their social

g S o S22 9

interactio s;ﬂit Ilsﬁhd abilities valued in

a particularciliure~(\Vygoisky;+978) — _,

!
O

Giverfa.
experts discu_hgtheoretica prif

discusses them ?terms of cognitive theorjes Whidp develop a PBL course.

.emm NOVSHYINT: ...

|ntr| c interests of the learner, and 4) wheﬂﬂfrbcus of learning can be elaborated

AR AREAA Y

understanding is in our interactions with the emwment. (2) cognitive conflict or

ructivist view, PBL
iriovas way@chhmidt (1993)

“puzzlement” is the stimulus for learning and detires the organization and nature

of what is learned and (3) knowledge evolves thhosmrial negotiation and through
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the evaluation of the viability of individual undgandings. However, all the concepts
presented are compatible with what Schmidt (198Bjesses. That is, the first

theoretical principle identified by Savery and Bui§ equivalent to the first two

) ffy (1995), Greenal ¢1996) all identify the
7 fﬁs ay thre variously discussed in terms
17/2/ Cognitive constructionist
AS| %the‘t% gms. That is, a problem
iositygwill trgOestigggnitive process of (1) accessing
o

prior knowledge, ( iShi ble ;:'“ \. for new information, and

principles presented by Schmidt.
Schmidt (1993), Savery,

(3) reconstr o and shapes new

mental model L1 H‘ Aphasis on the function

hatlis to say, that learning is a

SR X nats,
i vho is'T \g\tedeiull ymbership in the
professional co ity. .y \\\
Based i W, | be copcluded .\ o ased on three
theoretical princi ; (1de inc ig u\! romlithe students’ interactions

with the environmen N their e g krebille and experience. Second,
collaborative learning helgsieofstructs Jwkscnd third, cognitive conflict is

the stimulus and organi }:L!*" il

0

21% ”-‘m“mm. ———— __-J

ReV gedls, aunferocess and
assessment.Egttails concerning these es tokonss. M

AU INUNI NGRS

Schﬂljt (1998) are (1) to develop students’ reaspand problem-solving skills, (2)

tg promote interpersonal skills a{d an ability torkva&s#eam members, and @¥'to
QALY A Y
q ridges a lihgér's (1995) PBL goalS nclydets |

familiarize prospective principles with tipgoblems they are likely to face in the

future, (2) to acquaint students with knowledge theelevant to these high-impact
problems, (3) to foster skills in applying this kvledge, (4) to develop problem-
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solving skills, (5) to develop skills in implememgi solutions, (6) to develop
leadership skills that facilitate collaboration) (@ develop an array of affective

capacities, and (8) to develop self-directed leayrsikills.

With reference to teaching for effective learnindhigher

i goag@ promote students’ problem-
solving skills, to help t ow to learn, and to acquire

communication sk&3

body of knowMe;Ea

education, Hativa (2000) co

Kek’Q(zoo 4% are to acquirstegrated

dlled;xa '-n. I --=n g when needed, and to

develop probl Vi cteo ,.\ o ‘- Is that allow students to
_ . \ NS
effectively deal mp plents u arc Ilkely to encounter in
their work pl i \\
3) ow g 0 \ Ct IStics, sumzesmPBL goals
as includingcont ing, _, u .1 ) problem-solving skills, and

lifewide learni “‘Ilf -f' rMing%\s .\ Bed to emphasize skills

such as self-direct ing 1|..a 5".. / ndiping, collaborative learning

#Clodstont JI‘:’: ..-.e' C d that PBL has two neaiacational

objectives. Oneisto Creg ! : .wwu

The other jisghe d asonyrg and problem-

ré pogvledge related to the problem.

solvmg sk i mmmm el tends 1 a‘; e p|ace in small

eﬁ% eir learning
|

ne communication skid:olla.ﬂtj{ative skills, and
reflective/self eva}uatlon skills can also be de

LU Tﬁm‘mﬁ WELITYI

sklllgluch as problem solving, teamwork and selaled learning. Apart from those

IR R a Y

extent PBL contributed to EFL skills. Since it wagected that the problem-based

groups in Wh
=

outcomes, othief skills inclt®

activities would create meaningful reading commaesitor EFL readers, the business
English reading course using PBL was developed thitke goals. The first goal was
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to help develop the undergraduate students’ redgimgdish for business
communication abilities. It was seen that oncenerice materials in problem-based
classes were changed from the students’ motheu&tagtheir target language,
English, students would subconsciously learn Ehglikile actively engaged in
problem solving. The second gog develogesits’ problem-solving skills.
was also worth investigatingihPBl ﬂ emexhtvith EFL students, remained
as powerful a meansy{t Snhar

gaskills. The third goal of

the course was to eTanees ,derqﬁdua attitudes toward PBL.
R —— - - -

This was the first.times im eme --..,.-_ ear English for business

communication maj by of \ ersity of the Thai Chamber

"'"--;
8 attittides after ten weeks of

§0f the problem-based

0] e Gti\ €S of the bsiienglish
reading cours i [ i pioiBasiness English courses in three
B r Business Communication
courses mainly focqr , -ski Base@@cument analysis of business
English and English for .-{’{{% giiontesks (Appendix J, page 173),
most of the textbooks jdgnating. Some listening
activities En v | i is‘ﬂ:tan be inferred that

.i"‘ .-"-«’

have a focl or), 0 v
M In contrast, the pusiness English r@iibing coursgyRBL was
an integrated sk*b course focusing on re kSlnce key stages in the

ﬂﬂﬂ?ﬂﬁﬂﬁﬁﬂ’l oo s

Skl||S should not be |gnored in any Engtishirse for business purposes.
Second, unlike other Busmess lish or Enghssmwss Communicatide’
Schiient
th ngliSh
course had goals beyond language skills, inclugno@plem-solving skills, and
positive attitudes toward PBL.
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2.1.2.2 PBL Content
The content of PBL ranges from medi¢menany other
professional and vocational disciplines, especsligh as engineering and business
curricula (Donahue, 1999; Tan, 2003; Wee, 2008L Eontent is organized around

(Tan, 2003). Thus, probl egigo meet learning objectives. A
well-chosen proble 1 DUsineSs Mi a®f ESL students, for
. s""-‘ - "( - : H 1
example, provides (T yestiol 1 gpce, and interest are issues
e — - —
eventually affectin ; Rooney, 1998). To
conclude, PBL con I ing. '.; . Problems are always

the businesgi$h reading
course using PB _, ed on the pirs analysis. It
concerned th i in atioh, softion thil business textbooks.
Five problem sitygti ing S ‘ \ eS|gned and aligned to the
objectives of t | These.five f itidted each unit, and were
the starting point; ing, WBasE ol DNt ‘Allalysis of the present study,
t BSS c@Mication courses, in contrast,

have content concefning ‘.r ety of b comntation topics.

1t Piballbadaress-dl teast tmaa
theoretical'p RGIP IE\jhat (2)
understandin@ derived fro (de Nnieractionh thﬁnvironment (2)

collaborative Ieainl ‘&helps construct new@wtedgd (3) cognitive conflict is the

FUEIRENINEING..

t|on of the PBL process as proposed by Seaamal Duffy (1995), Fogarty

997) Donahue 1999 Schw&z et al (2001),\wid@¥and Kek 2003 asM in
q & t ’g ‘n
q 5) model of'th

comprises three main steps: (1) facilitator idesdifor designs an ill-structured
problem or task relevant to the learners, (2) fiatdr presents the problem to the

learners, (3) in their own groups learners collabively generate working ideas or
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possible solutions, identify learning issues (tlitigey need to find out), identify
resources to look up or consult, assign tasks tiows group members, gather
information, and propose solutions. Some of thpssie 3 may be revisited.
Moreover, since solutions may differ among groubps,class can discuss the viability

ht steps of PBLn{égting the
g (08 (4) hypothesizing, (5)
researchlng (6) rephrasing the pro.@) genanamﬁernatlve solutions, and (8)

advocating SO|M : \*ﬁ
Dara e stigati

a readipgcsalist
ot @oram’s PBL framework

mots ffrom a case.

at allowiridral hypotheses
to be made. $lwdiet theories of literacy,

learning and deve

ais€ll concertiagase and students

are asked to identify asses -'-,--7—-- mi bughvidnither data can be obtained.
_, What are knowr jem” arecaltited.

Students GESHH vhat unde g knowledge ies&ary | er to understand

and make tgéis gaps4n their knowledge.

Lt

o

|=,i| Schwartz et'al (2001) indicates tha@ring studemall group
work, with a faCL“ty E! or acting as famhtatgj(scussmn and learning, they get

AUGTNHNINENSG...,

prep atory study in the area of?e problem.

RIS SRS eTaY

3. Students form and test hypotheses abeuiriderlying

mechanisms that might account for the problem.
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4. Students identify further learning neeatsrhaking progress
with the problem.

5. Students undertake self-study betweenpmmeetings to
satisfy the identified learning needs.

1 \;y tp the group to integitagéenewly gained
% e 10 Six asseary.
foCess and ewrontent that has

e N 3
aseiltdip\ee et al., 2pdB)ose a

rep

three-step P gs—a brainstorming

meeting, rese ti J‘-\,‘: [Aistorming meeting,
students identify _ orate 'mi'l__tr.::"i‘a,, o0 identify the learning
SigE e "‘\;:li ted learning based on
the learning issugs. | ' ior teeting sthde \":,‘ thesize and apply what
they learnt, pr ' _-f ' give "‘-\ ..
| Tth \ of th *c.'v: ess, it can be concluded
that the PBL model} i :_,_’_;a:;.,-,,;: adodElcountering the problem, (2)
Participating PBL tasks, ;‘"-“-'?é-m- u: mdecing. In encounterinthe

gpa PBL task, students
;ﬁ;lﬁm identifying

f |91al information, and

problem, students def sﬁj-,g,s

coIIaboratf{:&

further Iea,tl
reviewing wha?lﬁl’ua t Iﬁvaluating and
reflecting, st l" nts evaluate the PBL process dmat theydiave learned.
_ ‘@ure 2.1 on the ne e illustrates the dy’'s PBL
aj To implement PBL in the business English readiogrse, the
PBL process illustrated in Figur‘Z.l was the ce'sidily instructional procd8sf and

ARSRAA RS

business communication courses, in which instraetiprocesses vary.



Figure2.1: PBL process and its derivation.

Savery and Duffy (1995)

The three-step model

1. Teacher designsanill-
structured problem.

2. Teacher presents the
problem to students.

3 Studentsin collaborative
groups

- generate working
ideas,

- identify learning
issues, and resources to
consullt,

- assign tasks to group
member,

- gather information,
and

- propose solutions

(Some of the stepsin stage
three may berevisited.)

Fogarty (1997)

The eight-step model

Students

1. meet the problem

2. define the problem,

3. gather the facts,

4. hypothesize, -

5. research,

6. rephrase the
problem,

7. generate alternative
solution, and

8. advocate solutions

4

PBL Processfor the Pra

i —;
Reading f«“;\-i‘i{

|. Encountering the problem

Il. Participating a PBL taskie=

Y

“dentify.futherlearning.nead:

!

\
3.58gif-d

=

. —-! :
mfchn ation
I
4.R what has been learnt, and
proposﬁomns

‘f;j'rflnk‘-"l}‘ L]

v L '

Schwartz et al (2001)

he eight-step model

Students

ounter the problem,

relate their existing

Khowledge to the

problem,

"\; and test

{petheses,

4. identify further learning

\\_\: eds,

% 5. tigtlertake self-study to

gather information,

'«L\ eturn to group and
apply the newly gained
kfowledge to the

\ problem,
repeat steps three to six

as necessary, and

8. reflect on the process

and the content learnt.

Wee and K ek (2003)
The three-step model

1. Brainstorming meeting
- identify the problem
- generate facts and
ideasto identify the
learning issues
2. Research meeting
- exercise self-directed
learning based on the
learning issues
3. Solution meeting
- synthesize and apply
what they learnt
- propose solutions
- reflect and give
feedback

NINYINT

ARIANTAUNNIINYIAY
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2.1.2.4 PBL Assessment
Assessment of a problem-based course depends siatis
goals. These goals usually involve content knowdealgd some process skills. It has
been emphasized that evaluation should be an altpgrt of the learning process
(Barrows and Tamblyn, 1980).;

kb be the assessment of education

/ Jommunication, collaboration
ond testing content or

t they have learned and

PI? Wee (206843erts that assessment of only

how they can appl J DV \- ain d form that is most

meaningful i >eta002Z) elps motivate learning
(Wee and Ke 5805 '*L"“ )0y erful when including
both informal an . al asses ':l"-x.: include observation
S iy At le assessments. These
ahdeations,(\Wee and Kek, 2002). In
COVersyno \ «c ledge and process
skills. To increasgfthegpo u-;:; assessmath inf@ mal and formal
assessment methodsg§sho d be includ

he f{ ;,;.*. aSe ess English reading conrgei

present study assesse ,wr 4 319&, gioessiunication abilities in place
of assessrrzﬂt of icalti This is because
acquisitiorraflie content-knowiedge wasimauded i ihe course learning

objectlves;.'k 0 !&solving skills, which

areamajorfd& s of PBL (Swansometal., 97chEanorﬂ1§I and formal

assessment me?)ds were included. Assess en’aﬁhng students of the proposed

tatlons examinations on reading Englisibisiness communication abilities

a roblem-solvin Skl||S Unh!; business ErfukdeMENnglish for busmesy
q I izsm ding ¢ aslvollntlud j ' s, th s%!e

were not tested on their knowledge concerning these content. Thus, the students
did not have to memorize the content of the counsiding five business
communication topics presented in the form of fiveblem situations, for the exams.
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The students’ possible gains in the content knogéeslere considered a bi-product of
the course, since the content was primarily a méanstudents to learn language and
metacognitive skills. Apart from the PBL courseessment, evaluation of the course
was based on its effectiveness in developing ststerading English for business

communication abilities, probl skills,daRBL attitudes. Both quantitative
and qualitative data Wer j

213 R Iem @sed i
This Y res@arch i P8 across disciglimeth in Thailand

perpifects of PBL on process
ks P

35S S . |S

\,\.. means to eafsindents’
process skills polithe d@velopment of problem-
solving, self-dire¢ h pllowing summaries are
from recent researc*h : "'{- ' } iver#®BL. Problem solving is a
major goal of PBL, S "f ch dbls@vement.

1995) he effects of PBL on ngrstudents’
ability to sole probléms. The findings: em-selving ability

-wllll-llllnllll“llIIMMI:JII: -L_i Structlon
lﬁ- an that of the group

i, J
Moreover, theélr p

receiving instﬁ{j tion by traditione

Klalmongkol (2002) developed an mstructlonal pisxhy
ap, thom
st m‘ ﬂ oblem-

basﬂnnstructlonal process could develop probkazlmng skills of the glfted
students.

L AINTMNRIARHIRH

intact sixth grade science classes taught by time $aacher. Classes were randomly
assigned to three treatment conditions: the mogieamdition, the didactic condition,

and the help condition. The results suggestedtiieatnodeling condition provided
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the most effective support, and that the modelingpgnitive processes during PBL
led to improved performance on a transfer task.

Uys et al (2004) conducted a qualitative reseavawvaluate the
outcomes of PBL programs in nursing schools in Bé@dtica in terms of the

competence of graduates to sa@ . lems in actmatal settings. The findings
showed that the PBL group,faked 'l ieproblem-based group with
regard to their probleg ing. abiity” )( helped in the transfer of

- —ﬂ
. robm-s' BL can also anbe
] : s
o Y

KSKills.. For example,
N

dic L l
Saengrutsa i e E\‘&\\\ ed learning,

of

environmental igv@menttandsatisiatiieardsinstruction of Mathayom
L SN N R s
Suksa Four stud ; arch ot \ \. arnlng using the PBL
method had hi ATSCore \ elitel lcar ling than those of the
pre-test at the O. ificance; (2ylstuts learqing using the PBL method
had higher po 1 } >N environmeriflee aehievement than those of
the pre-test at thej@. {;o ';1 ge,thetpesttest mean scores of the
students learning u§i the '-"2-'2“---;-‘-{5 5 NOEIfit from mean scores of the

students learning using ;‘?’ entiol

method were highly sa- ww;

apdt@@lents learning using the PBL
it (2006) compared the effects of

*

PBL and Ie"c.gri ; 1ent hinkiftg. Participants
were sev he-firsi-yeai-undergraduate-nuisiadents. 1t was found that PBL
students sf - - (I:F_!-;%al thinking based on

the California Gritical Thinking DiSpositior nveorty. i

AU NS NEIng.

studa,lj across disciplines. It waifound that & BBvironment could be effectively

RISANINRII NI

blended aspects of both cooperative learning arldtBBocus on problem solving,
critical thinking, and team skills. This environmieesulted in better products than in

their traditionally taught classes. The productseyfor example, the most thorough
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and well-developed reports, more focused purpa@dersents, and more evident
criteria to solve problems. Moreover some obs@matrevealed progressive
communication skills.
In the field of medicine, PBL played an importaolertoward
effective group discussion on te: prehensioa.Grave, Schmidt and Boshuizen
oY % aspudsion of a medical problem on
dor first year medical

students. Results SHOWespobiti ed group discussion on text

(2007) cond \impac o > Bilemiormation seeking and
literacy of veteg ad BB hade S|gn|f|cant impact on

purposefully. | o g/retrieval strategies to
metacognitive. \

n, T . ed thal PBL enhancedkspgakills.
Ahlfeldt (2004) examined ‘;{ >-0f PE Bpulleaking class. Results of the
data showed that PBL /as ﬁl 11"‘ )l dfunson in the Public Speaking
fundamen (o] n PBL « B exg@ms as students in
traditional Fia5sioomsm=Students-in-PBl-classabaiteronspecches than students
-. ged in the course

material and ﬁerience a greaterdecrease In isgeam(idg‘than students in

traditional classee

ﬂU&L’M}H‘Wiﬂ%ﬂ na

To also exaimne the effectiveness of PBL, masya&:hers

q mmﬁwam gubitiaty]

foundational teacher education course. All undatgate students were asked to

in tradition 3

complete a “Student Attitude and Activities AssesntrSurvey” at the beginning and
at the end of the course. Results indicated thdests in the foundation course noted
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difficulties with using PBL strategies effectivalylarge classes. The faculty found
the course frustrating, but invigorating. This vi@eause PBL strategies challenged
students’ thinking and problem-solving skills. @alg it was found that PBL could
be used effectively with a large class to makermfation come alive and have

aleg /a \ ‘ f 2001) evaluated a secysal-
problem-based coursgiin thie hew e}sny of Ottawa School of
.

Nursing’s Generi(;'_ s perception of PBL.

Students reported-t '---..L_n such as self-directed

learning, critical thinl ) Ml tion. For facilitators, it
was reporte i ting w\ .\u dhl.role of ‘content expert’ and
‘super consultgy?. = 0 3 ‘~- de and group effort

were factors thaty v n.;- g o igilitators found that factors
that affected \"‘ E\ o N" fficient facilitator skills
and PBL prepar : - ,* \

ikalas (*7 ex rs practitioneBs\Nmade
meaning of their | nal exp ‘; ce | e t clinical practice, and

how the experience, 3 a d or dileontribute to their

{....m... Ve insddpth interviews to gather

development as N

information from thirtee ,4- ‘r ( dINPEhe analysis provided evidence

,.z:'}
that the partigipa ) igal tice relative to the
skills obtaiped-duiing-their-PBL-expeiience —beiagouiceful, ndependent and self-
directed. ITWag 3 e PBY classroom could be
directly applie@o their protessionial practice gmdvided tMNPs with the skills

needed to practlae clinical decision- makln jthadistic viewpoint.

U Y INUNINY AT

en to work extremely well, desplte the typpcablems that students can

e perlence work in [oups.
q e, conte tkno ledge gaihe stud ntslm sually the sa

and students were satisfied with PBL. Saengrutea(ﬁ@ﬂO) studied the effects of
PBL on self-directed learning, environmental sceeachievement and satisfaction
towards instruction of Mathayom Suksa Four studaftsile the achievement in
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content knowledge by students in both groups wastadistically significantly

different, students learning by the PBL method weghly satisfied with PBL.
However, when comparing the level of satisfactibstadents

learning with and without PBL, no statistically sificant difference was found.

| group’s content

ditional lecture format

beluded that PBL
a¥gdlical education and
) pund in EAP such as

2@ /tacs tlon In addition, PBL
has been apph€d t . or nunicali students. The findings
of most PBL reseg¥ch ‘the 5;.! : ot BL method over
conventional Iecturei ethodS*PBL o e impld@ee in place of a traditional

tr;;. ‘hii ten

method with an improve ’f:_. | edgagtaninimum equal content

knowledge to that galn_ ?’_ ginethods. Moreover, students
using PB Eﬁoe i nore benefit aﬂh skills such as
problem solihgs-seli-direcied-learning;-criticaliking,-and-communication skills.
As a result, d 6% .@ S in general were

satisfied withﬁgL and had a goodexperience iir meble'tﬂs
on the fact that F?L was found effective avmplmes especially in terms of

UG IV NI

|nst tion. The findings might reveal that PBLtie twenty-first century can

based course. Based

q rpand beyond the educatlonal one in which PBiSBssr been proven effBefive

TANNIUANRTING IR Y
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2.1.4 PBL and second language instruction approaches

PBL shares similarities with widely used secondyleage instruction
approaches such as collaborative learning, tasieblasrning, content-based
learning, and extensive reading. These are fugkelored below:

' ingiccording to Kosel (2002) and

lgegrioecause both approaches
ﬂTo put it simply, the students

problem, studen larget.as @ Eents.have to think

to solve a problgik

independently, lin JevelmBt.of problem solving criteria,

find a soluti life, and flioxeiallin 2gkoup (Kosel, 2002).

Vo E ) "‘-.,.1 that students have

¢ munication.

However, accor _‘ 3); ec ion in 2 fAfury is about developing
- \ to solve problems, making

/i teathing mtho
PBL \tent-Based i d: oncept of content-based

, et /
learning is already embetdedin-a-prob pasddbmid. Barron (2003) asserts that
Knlg@lare inextricably

'r@BL class is

— )
thongue, this content

PBL suggests a proce: -P: e'
interwove _ or
introduce%
is used as a velhic Is feature of PBL with
reference to ﬂguage instruction reflects contigivien apf)@ches of content-based
instruction. Corﬁr&sed instruction haggbgeptdi worldwide because it

PUMINNINHINT
sugcdss t-based instiuetion far / ayib@ bécause of the

folloalng reasons. First, more ti?e is spent ie thrget language. Also, students are

RIBIATERI IV

tasks that are cognitively engaging and demandiragt but not least, students learn
more due to the link between knowledge acquireather disciplines and its

connections to tasks in the language classroom.
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PBL and Extensive Readindg?BL provides more opportunities for
EFL students to engage in purposeful extensiveimgadrhis is because in a
problem-based task, after students analyze thdegroand identify further learning
needs, they need to collect additional data thragjixdirected learning (Savery and
Duffy, 1995; Schwartz et al., 208 Bxtensivediag is an approach which is based
on the theory that we leang 0YaE f €lzsk987; Krashen, 1988). Itis

eadings for general

understanding, wif_ &foeu. what is being read rather
e —
than on the langua: " igepbwer of extensive reading as a

means to enhance : 18 ' vr- el been well supported by

research (Ell 83; Hafiz ‘and g -.”:- Robb and Susser,

1989; Lituana p 0V N »1 W)l *- power of extensive
reading to boost 'f - o\ o( When it was combined
with peer int » d Gallo, 2002). PBL
supports studentgfintgfa O?W hn Jeer : » ~ boratlng In groups to

* Pl ing \ PBL offers discussion and
reflection within coII- rati A—'-"EEE::# dpdfly, 1995), this collaboration
encourages a meaningf ".'ff AiNg ¢ ur' in wBicidents assisted each other to

comprehend the text by J(' r*fiw kKthanskills. Moreover, it enables
the studentsio rning. As the
a-‘“'-"“ opinions, their owin thingke gutinight be expanded,
clarified, oreht , nﬂ\‘e ension can be
enhanced byld.JTIaborative earnmg (Palincsar, 1%Gwnd.|1b87; Mejang, 2004;

Snyders, 2005). ‘p

fL gINYN 3%%&

Iear g, extensive reading, and collaborativere®y. However, PBL is different

from these teaching ap roache! for two major resa®ist, PBL allows the
se gage roble ctivitie mgs roblem-bas

content area reading. Also, it provides more opyuties for EFL students to engage

students |

in purposeful extensive reading. Last, but nosteid offers discussion and reflection
within collaborative groups. Second, PBL meetsatfécentury need in education:
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the developing of intelligences. Tan (2003) em#easthat' PBL approaches
involve harnessing intelligences from within indivals, from groups of people and
from the environment to solve problems that aremmedul, relevant and
contextualized.” Because of these two reasons, it was worth irgadstg if PBL

could be effectively implemented resentlgtas a means to enhance

Wee (2004),
English for busi

221P w: ,
/-3

tldy f;_\vif‘ petl th ef-based drssEnglish
J" .
reading cours ofthe ;-;,- css adapted \ 2684) APBL (authentic
problem-based legfni [ ’-‘ 0:C el 2004) uses the term APBL
to differentiate from 1. "1‘*":---;- s. tead that APBL is a generic process

which is applicable o an cipline, pi ield'(Wee and Kek, 2002).
Below is the review on | ',;’P" . '
The APBL ci ire Eoryjddgical
approach VF“"""'—""“'—"“"'“'-”W- gLtiyes for the learners
should be det p_ﬁ)%nt in any selected

process skillsﬂch as problem-SoNVIAg, se -Hddarninﬁ'];[eamwork skills, and so

on. The studentsk acquisition of content k o ledglevant to the problems
q p

FLLE INLS WIS

ed Next, the main and most frequent prelttean the students will encounter
F%r%raduatlon should be dete ined. It is revem@@e that the problems

q facilit teﬁnluwg i !jm % l ! t aoc!s!tﬁlﬂ ﬁﬂ

APBL curricula. Itincludes (1) appointing a ceulum planning committee or task

force, (2) determining the curriculum rationale) {i@&mulating exit outcomes, (4)
determining the curriculum organization, (5) cradtiand aligning problems to the
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exit outcomes, (6) designing and aligning the lemyprocess to the exit outcomes,
(7) designing and aligning the assessment plang@xit outcomes, and (8)
evaluating and revising the curriculum. Althougle&\s (2004) APBL curriculum-
design process was adopted for an APBL curriculuthé marketing program at

resent stiadiyad adopt this process for the

gllﬂngaourse but rather adapted

hersv0|ces frameworks
( \\ t ocess includes
articulating beliefg§e ing s conte 'e( chgll's beliefs about the
language, the sociaj of A Baraintjlearners, and teaching). Then
dbbaeproblematizes his/her

situation. In other word f‘#’,.ﬂ 20 199 istemspproach to course

design. Thais e blapfiing for one
compone yﬂ!"’“’““"mmm o@u@poneniwill influence all the
others. Thetere oals and objectives,

J . I
conceptualizihdcontent developmg materials, nizjag thﬁ'j:ourse and designing

an assessment %an The following are impo tatallde:oncernlng Graves’ (2000)

AUTINININGIT.

c Purposes (ESP). She recommended thaeéd students’ needs, information

to collect should first mclude bo the curreratetofﬁents in terms of th
I i atESo s and objec provi e!al srfakingd choi

teach and how. Objectives play an important relealise they serve as a bridge
between needs and goals. Third, conceptualizingeobd involves thinking about
what a teacher wants his/her students to learotto ineet their needs and the purpose
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of the course. Moreover, it requires making decisiabout what to include and
emphasize and what to drop. Conceptualizing costeould be done in a way that
will help a teacher see the relationship amongowarelements of the course
development. Fourth, developing materials is twe step to accomplish the goals

and objectives of the course.
adapting, and organizing {agte/ialg al fv' thait students can achieve interim
objectives that will hejgst ¢ :iﬂh, organizing the course
helps pull together (TE"ce ! s with the goals and

e — - .

objectives. This.sh

developmesdns creating, choosing or

BBghran assessment plan plays
\\ first r.ole is assessing
\blelir 0 €Valuating the course.

The assessm ati and.: X nd i@gative assessment occurs
while the course j FlLpre S, imatie ."'An:. what students have
\is meeting their needs.
Summative assegém CEalthe DitinSENO provide information
about student g ‘ jeBe '. ess of the course. The
assessment plan: i 7 ‘p akingdgomg and final decisions about
the course. The cou l_"ﬁ ore appiapfiand timely modified to
promote learning.

Based on. ‘ and language caleselopment, it

was seen | hd cprceptualizing content
while Graves’{2000)-process-doesi't-have-craiing-align nj Droblems, learning

process, and & gg%'ffectively develop a
problem-bas&jousiness ng eadimng ourseseaﬂﬂv%pment process should

best suit both Plih and ESP course de&grUthe gam. As a result, Wee’s (2004)

AL IRENSNY TS

(1) ilewing the literature arahal zmg needs, (2) determining the organization o

t ecourse (3). writing the cours ratlonale ulﬁ; Iearnln obj ect|ve
q nt ng'c ﬁv eI‘a
6) e ighing and aligning the learrp earn

objectlves, (7) designing and aligning the assesspian with the learning

objectives, (8) developing materials, and (9) eatahg and revising the course.
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2.2.3 English for business communication (EBC) cour se development and

business communication (BC) cour se development for ESL students
Needs analysis is an important feature of any Bhdgbr Specific

Purposes course (Graves, 2000). Both EBC and Bi&es for ESL students are
considered ESP. Thus, devel her EBC oc8@ses for ESL students
requires needs analysis ag ' @\?f aanranta and Louhiala-
Salminen, 2007). s'-,.:‘-__ dents’ needs information to
collect should incl ¥o(=mss; cur@t st gterms of their language
d the desitedweachange. Goals of an EBC

course are to enha ] \\\"\ BC textbook analyses (e.g.
i ication’ ‘a!\ Y

urther Ahead”

98 was m\ o ia% {tlbooks were mainly
. : f p \1 \\"- . - .
skills-based. Th 56 S husiness M\ ation skills such as
socializing, t Hesc'skills were presented

aSgsufeerning business
communicati 5., BUSIneE - JasisUes or topics included
- s b .\ 2, and communication
technology. |

While"EB !.'f:".. .t.f. e skills-based in rgtoontent-based

BB@s=s for ESL students. In

"o, for Specific

Purposes’ l‘ cments-Bretaag-(2001)-has-used-cendset 15 uage |nStrUCt|0n for

language instruction ha ‘1‘,,/-” -Jrrv

accordancewit

the ongoingt: IBEOUFSES involving
international Un ergraduate and graduate s udértit:e(Scldljbl of International

Business at the hhlversny of South Austr ja. 8hend that using core business

A A Tkah L7) Tk 1 oy o

and orley and Dyrud (2007) also support the usmafent-based Ianguage

i structlon in BC courses for E students. Inteaifdaised classes, nonn

BOMBEILE SEE Rl RT3k,

Making content-based instruction morecsfec for L2 BC students,
Allen and Rooney (1998) proposed the use of a ABirenment. Business
communication topics were introduced to the stuslenthe form of real-world
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problem situations. This motivated more learniegponsibility. It also enhanced
essential process skills for international busireesamunication. The process skills
included problem solving, critical thinking, andhte skills. Zhao and Alexander
(2004) reported that these process skills reinfibthe students’ short term and long

term performances in busines

n belcoled that both EBC and BC
courses for ESL studgpts™al ses (ESP) courses. Both

courses require -a- nalysi om a needs anaIyS|s

based langu
enhance stud

students.
Below are e . € ex; ....m ourse developmentwoaxamples

of BC course developm ,,w 1?}'\' S eyided guidance and
mphcaﬂonﬁ)r ] 3 diEg\course using PBL.

=HC L Linthornwawinatanacivi L2000\ doviolonoad an L Ilﬂ hngrfor buslness

communlcé 0A,CC o e iples for bachelor’s
ebﬂ in Business AC ation majdriri@us%ss English. There were

two stages in thicourse development. O e asotigtruction, and the other the

FUE TNINSRYINS.

nents were constructed. The second stageladtlexpert validation of the
course components. After that ‘e course was t imentally. Partici
QR I AT R
minst ajor nes sh at la"InSti

Borpitpimuk Mahamek Campus. It was found thatg¢kperimental group’s posttest

degree stud

mean scores in English writing for business comigation, communicating in the
English language, critical thinking and self-diextiearning were significantly higher
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than the pretest mean scores at the .05 level. eMenythe experimental group’s
posttest mean scores in cooperative working ambresbility for work were not
different from the pretest mean scores.

Allen and Rooney (1998) developed a business aamuation course
ichi ] iversity)afaazoo, by using PBL. The

written and oral re --~-.L,_~ observations. Findings

for ESL students at Western

dblpra solving, critical thinking
ted twelve weeks. Data
s' on a short case study,

showed that a PB S x > tud roducts and business

€ students’ motivation to
work on probl el 30 fless interests.

5éd BC condeiSchool of

-.

. ased on the content-
based model o ing Egt @*‘ i ) 2 ( ontent modules were

a"
ds. A i ldphe%course was the

:'F-l'" - " ; \
ip?t;e, Ween,conte fiamdlESL practitioner. The
course was provendd provide-quality grateatigonic and language skills to the

o

collaborative re

o i ,
university’s |nternt|0n -

‘7— e a) } . 0 i
Based on: ’g I __{ be concludaedntkeds analysis,

- _-..-‘.h

specificallypte- |'as or ﬁe effective

‘1-'.'7;1:"-—-' = ~ NA. DR ontircole Shrci
» - S

ura_é}s were usually skill-

developm
Based on G1€
ﬁ' courses for ade were omhm;@ Content-based

language mstruc‘pn in business communwonmfor ESL students enabled the

2! UHINYNIRBIT

ssrooms for ESL students, the use of PBLre#esmmended. PBL made

content-based language mstruc%n more motivati real-world problery
q ﬁs Sm gl | .
q I intett- a ed ariguage instrdction !ﬂ

based, while

as!dlo S PBL pfoCe

This review helped determined the overall conteagedl structure of the business
English reading course using PBL. That is, thesesyllabus was based on problem
situations relating to business communication ®piest suited to the students’ needs
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in terms of content knowledge. This made the sitgleeading meaningful while the
PBL process enhanced both EBC reading abilitiespaolbllem-solving skills.

2.3 Learning outcomes

The business English reg rse using PBL wasldped to enhance

three learning outcomes foRURAETYIE ke University of the Thai
Chamber of Commerge Yot : /( aigiis& for business
communication ab probl -s@vingﬁ gl've attitudes toward PBL.
The first IearniW theif req 1 q...;e_ iness communication

abilities. In this inf dihg sksllimpe -.: students to become
life-long learmn@fs. gngSe, Maflanatiep (2001) found that
reading skill w nanagers BtimMaERiant skill, followed by

listening, speaki ino, espectively.eHe earning outcome was
problem-solvj ils. “imple \ & NOt pnly meaningful
reading communi S, but & 0 eodd roblem -solving skills to
meet the 2% ¢ in educat on L \g theeliigences. The third

learning outcomegifas ive ‘attitiic eslowardiRBIRGE student attitudes toward a
teaching method canffave a -1-‘1"-‘{ Ct .,: legriile business English reading
course using PBL also ali f‘( ' pesdititudes toward PBL. The

following section reV|ew g-, s

communlc@n

iesnof reading English for business

Ve mdes toward PBL.
i
4%

‘p According to Alderso ( 00), readlng ability reféo the

H ﬂ%fﬂﬂﬁﬂﬁﬂ%lﬁﬂn

|t|on to metacognitive knowledge and monitgri They are considered factors

that affect the student’s readlnggblhty Accoglio ﬂello and Berrent (Z'M)
el
en

vocabulary, (5) analyzmg character, plot, andmsgti(6) recognizing cause and
effect, (7) comparing and contrasting, (8) distisging fact from opinion, (9)
predicting outcomes, (10) drawing conclusions, (haking inferences,
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(12) analyzing point of view and purpose, (13) iifging literacy forms and sources
of information, and (14) applying prior knowledgeowever, in terms of reading
ability assessment, the student’s ability to appsfher prior knowledge to the
reading passages is controlled rather than asséskason, 2000). In practical

i$elpassages whiaot require special prior
) J cm‘npnd the text.

ngh*for unication abilities

terms, a reading test should c

knowledge, for some stu

ngligh for hUsmess:eemmunication inclutes

Ny

ability to understan | arious: Offiie According to Alderson
(2000), readi ' . \3 @metacognitive knowledge and
monitoring ar he :« abMgy Thus, the skills

.

developed to rea ' DHUS \.‘* B M Ui atlon affect their ability
in reading E i * \\ \ \

i 5¢ \ . e |V|ded imtgligh for
‘ t IiEpOYsiness purposes
(ESBP). EGBP ; ' Xperien \
courses, but with maj€rials, tin 1sir oniteKiereas ESBP courses teach job-

4 “: it o

John, 1998). The bus[_f 7 §iBawsisg PBL was developed to be in

the EGBP;Stkeam ; ours h the€ course was

fimmiskills as in general EFL

experienced students, a 0 Ege)akills (Dudley-Evans and St.

&,
materials provigee 4

~ |
Il Reading SKills tatgnt in any Englisﬂ'jpr busmpsrposes
(EBP) course ca?be called workplace re sdxrl]sb related reading skills

te their
FL w: NINITHEIAT
proofreadlng verifying, and comprehendetgil. Since precise
C rehension of the text is a mar factor S’ success in busi
ARSI R
mpfehendin Is uiring of vari readin

skills, the problem-based business Engllsh reackngse focused on reading skills

that enabled students to comprehend job-relatedrmal, including office materials
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and any business-oriented texts, thus helping pard their understanding and
knowledge regarding business communication.

Based on English for business communication teokb
analyses in the present study, English readin¢ssi@tjuired for business

skills in Engli icatic ieakgwere Used to assess reading
English for busi ication: IS R Biudy*§The thirteen reading skills
- \: 'L'- _..
of H\\-\ g ame contrasting,
identifying sequ A Ncsegtions, drawing conclusions,
recognizing b [ expressions, fatlowistrietions or manuals, and
analyzing point o IfPOSE, 7 3 rmined the extent to which
undergraduate studF S imptoy rea -ngis@disiness communication after
1A

completing the course uSIhgPBE-1n'¢

English for business Wﬁ;‘#

increase i@eir =

be,dtudents’ improvement in these

il wan indicator of the students’
J’ties.

communication

, r bus‘ﬂf
Research in reading English for busfness commuaitat
concerns the stt&ﬂ Crompton and Hea@® 2008 Cémaisuriya (2006). The

Fatult ents and“graduat dents of Bu

ely.
Crompton a‘d Head (2003) rgf@asted on the content@af

MARSATEMASHIAR Y

based business texts. Students developed a nmasglestrch instrument and presented

a business plan to an audience of potentiai “irorest Readings about successiul

contemporary entrepreneurs were used to stimutdtedtudent motivation and
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awareness of issues relating to SME developmehe tdsks chosen gave the students
the opportunity to develop and demonstrate theglign language skills while

applying the content of their business and managenstated courses. Course

evaluations indicated that the theme of entrepnestgn was considered both

and fifty-four subje

1\.=\P ye-Department of Business
\

Administration, Fa 1.3Qelc , Burapha University. The

research fou ded themselves “C” for their
English langu ey Faterials et \:‘x en were e-mails,
website contents _ ( _ allgjana €Xxts, manuals, and reports,
pcuments significantly
more often than ' p( iSTy ar 6108 tlons Students’ English
i «}"l i h&high level resulted from

LR

a limited vocabulal¥. 1a ( oDl s in inability to interpret
idioms and express! adir i r\ )s and supporting details,
understanding the utho' PO ':- dedstg the English structure.

s i ply that reading mibdivglays an
mI_rE}nication abilities.

important R,’.E i
k‘m.- At tho ctiidoante. motihv/atmmacd ch 5 ﬂl be authentlc and

Reading t
concern isste PS' t. udents. Types of
reading mateﬂg(s selected for the DUSITE nghatiing dﬂyrse should be those that
will most likely b?read most often by the sUmﬂer graduation.

ﬂummmwmm

Problem solving is considered the most complexlohtellectual

functions. It has been defined a(a hliher -ord nmﬁ)rocess that requwM

VRN H NI NE IR

more than simple application of previously learpeacedures (Keller and
Concannon, 1998). It is a systematic process iswtoncerns are identified and
defined, actions taken, and solutions evaluatedléMand Nunn, 2001)According
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to Bahous (2001), problem solving skills are neagsprocess skills for EBC
students because these skills are required tovachiparticular work or task, based
on predetermined steps, from the beginning to titkaecording to the planned
objectives. To summarize, problem solving skilis ased to solve a problem

situation or task, based on prokl ving stips) the beginning to the end

according to the planned QRJ€!

are-fovir, prob . ﬁ' ills. Accaglio Weir (1974),
the four sub-skills alt cefiain. ~aofitl (e problem, proposing

Seek and synthesize ne "“"',_,/Ef” @ f\ e thieprob

Mg enhafrcedhisyructional
methods strch-as-PBLE-(Bridges-and-Hallinger-193bniha 95; Klaimongkol,
2002; Wee'zhé f

1 ; )—!
Mterms of problem=sovmg skills assessrtkj‘uta'ﬁ heen shown that

problem solving ikllls can be assessed by simgefiroduct-oriented or process-

AT INENINYINT:

sho be assessed while they are working on dgmobolving task (Quellmalz

9 mmmm {3 a1

solution(s), and justifying the results of the s$imn. The student’s practice and use of
these problem solving skills can be promoted issl@oms by means of PBL. A PBL
environment offers students opportunities to ‘peoiisolve’ real-world problem
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situations, and the four problem solving sub-skile be simultaneously assessed. In
the present study, problem solving skills were ssse by using the problem solving

skills inventory. This assessment inventory wasstmicted as proposed by Weir

(1974).
Iving skills
hion ving skills include studmsducted
by Camthana (1995) S grutea #lnw(gR02), Zhao and
Alexander (2004 vs.et ) aiﬂgaf_)

_— ‘ T of PBL on ngrsi
students’ ability. o|ate _.-L ed in nursing colleges
under the jurisdictj 2UDlic B findings were that
nursing stud i _ rob e atie US| the aged after
receiving the pr Struct As Siga .1"“‘# er than before, and
significantly ditionaMinstruction at the

significant level
[ 151 ed the effects bfdPBself-
directed learnin ifonme f,_\'-j:" v' e e Shpel|satisfaction toward
instruction. The te 5SEsS;the stu al science knowledge
consisted of two parts with=sixty=multi aoTCacgtions. The first part with forty
questions assessed the. ""j;f: 1 em ganprehension of environmental
science. @ *

& f@ironmental science
knowledg%

on' j (1974), this second
60 s fellowed by four multiple-

choice questﬂs. These quéstions required fadonsKkills ?Hroblem solving which

included definin@lﬁroblem, analyzing tvrotnlqaroposing solution(s), and

B AN INHINT
calisé@ o le [ oluition Sandebalt he Solution.&rNhe finding

Wasilat students learning by P%&_ had higher pesttrhean score on environmental

RIAIATU RIS NETRY

part of the te : |

score of the students learning by a convention ateth
Klaimongkol (2002) developed an instructional psscby
applying PBL to enhance the mathematical competsraf Prathom Suksa Five
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gifted students in mathematics. The mathematimadpetencies test with its rubrics
was used to assess problem solving skills, reagakitis, connection skills,
communication skills, and representation skillfie Test was set around five
problem situations relating to calculation in mata¢ics. Each problem situation

comprised five questions. O sg five qoastivas for assessing the

students’ problem solving eje aliogefive problem solving

g ted a longitudsnadly to

identify the s ation education on

students’ skill _ aily four hundred students
participated in th i _ “sophc Onyears. Data concerning
problem solvj ' _ e astiainas, The findings were positive.
“‘- ative reseavctvaluate

h rica in terms of the

_ : | settings. The findings
showed that the PB f 1': e I thepi@blem-based group in the level
of their problem-solVing & lped in the transferring of
problem-solving skills to J
. be cludedRBatbased
--m“mmm"'ﬂ*” giving skills are
assessed Dy'pfoV Bler] solving questions
These questiﬁi assess the TOUrSUB=sKillS o mbblvin@pnd could be multiple-
choice or open- ?ded If an open-ended we}:&m a rubric to establish criteria

S|tu ns relating to the content of the courSach problem situation consisted of

four muale -choice questions d!sined to asstw@sub Skl||S in robley

Qﬁﬂ? NNV
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2.3.3 PBL attitudes
Attitude is a state of mind (Allport, 1935). Itroprises three
components—cognitive, affective, and psychomotoc@dire, 1969). Attitude,

especially the students’ learning perspective agoltang and learning, plays an

important role in education. It ené teachergtiect on more effective teaching

and learning conditions _that Ganiius vg stitglechievement (Khalid, nd).

of PBL implementallOf(=tle, i . y ents’ PBL attitudes reflect
S — - .
the weaknesses.an IT se@glaspecially in terms of teacher

centered; stude an / gei P B 2Ny ironment. They are

- directed learning
disposition (Ngeoyf an@'Kong, A-! 'Q ¥ W should take initiative and
responsibility to dirq nd -,13-:-_1 |@agip a collaborative way (Gwee

i s
and Eng, 2005). If -?E:'".;s.vz- eur.'-. ativieides toward PBL from the

beginning of their probl ;5_;*-" f Bebeerie ps of a bad PBL experience,
these nega;lme 3 ' 've‘Earning and negate
the”- Iearn -mmn_-mlmnl Bl.absolutelV - II. On the Contrary,

if students ave hallenged by PBL to
learn and PBEli plementation Witfiave a greatqmmmniMor success. Thisis a

reason why PBL‘uesearchers have explor ositiitades of students participating

FLUE. WENINY 'T?T"ﬁ“

Attitude can only be indirectly assessed basedertdst takers’

i dlcatlon of the ma nltude of their osmveo ae\ﬂtltude (Scott 1969
rmants’ oeI eerces ora

obtained from the questionnaires.
Since PBL attitudes play an important role in thelents’ retention of
the learning process, and the improvement of amjynéeveloped PBL courses, the
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present study also collected and analyzed the stsid@BL attitudes by using an end-

of-course PBL attitude questionnaire.

2.3.3.1 Research in PBL attitudes

Researchf oW, that students experiencindepneased

courses in various fields gisthdy Isu osiPBL attitudes (Morales-Mann
: : . Students reported that PBL

made their learning" aive-and 7 gmunication skills.
However, theirw ion With probierasieg-elassrooms was not different
\2\ e

from that of the tradigi hs (Millerngz ~ details concerning this

issue can be p\tapip: RESe BT on PBL attitudes).

y to problem-based

S0f the current study.

PBL is an instructi thod ifi hic ‘ “"..1 are starting points for
learning the contghit. jals of P \ @l process skills and subject
knowledge. Among ocessSKills; pre plvikli§s are in general the focus of

e

any problem-based courses—Researc} Oly espgphat PBL produces effective

problem solvers. Stud =»‘5“;Z’-« ‘; R lEBlaIIy report positive
attitudes t&h P __... JICIa| for ESL
students b‘g ?’l Research has
shown that i reoms, students were

n=pfob
encouraged ﬂse both receptive and productivis sﬁ‘hiﬁn
simultaneously |‘pae communication slﬂ’andjeubknowledge In terms of

?}'ﬁtﬂ’mﬂ NaInInNT .

EFL Students of the present stu%y to improve thmdlng ability by doing somethlng

QITHSH IR RAIRHIAY

PBL course development, language course developaegtish for business

abled students to

communication course development, and business cworcation course

development for ESL students. PBL course developraed language course
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development were compared. It was found that adiaytee’s (2004) APBL

curriculum-design process best suited ESP studéiite® current study.
The last topic of the literature review covers tinee learning

outcomes of the present study. They include repHimglish for business

communication abilities, problem-§ skills,daRBL attitudes. The review

shows that students’ readimgiSKN'S ilitaés in reading. Thus, to assess the

students’ reading E glisk ] ilities, English reading skills
in the field of busi ;;-‘ mtinicati 7 d on analyses of English for
business communicati : S thirteer reaslkilts-are commonly represented.

\ 'aking inferences,
distinguishin , comparing and
contrasting, id ** gy solutions, drawing
conclusions, recoghizi °sS.LEuNS and ' & fol lowing instructions or
manuals, an “View & . b - 7study, then, assessed
these commonly #6un kills to, determ reegkten of students’ abilities to
AU gproblem-based business

e present study was the

students’ problem-s‘r ing ; -‘i umak @roblem-solving skills could be
; a.f'
promoted by PBL. Prob ﬂ'ig.;s..\'..mgé fiSistalr sub-skills. They are

defining the problem, al alyZ jr &pIC ppgsolution(s), and justifying the

T2 égnf
results of rﬁso 5

accecsed atthe saime time. i the present siidyep Soiv 'kiIIs were assessed

esefour sub-skills are

estions based on the
four sub-skilléil he last learning outcome of pnesent sttLlﬂj( was the students’ PBL

by providing"pEqld

attitudes. Rese?:h has shown that studept ﬂzr:gamere satisfied or highly

AL pRITAT 0% T lera iy

on the magnitude of students’ positive oatieg expressions. Based on this

f t a five-point leert scale ugtlonnalre agkim sitive and negativelle?
I j r ovel Eelj ributecsta ent! l after..m o Bhd

at the end of the course.
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Theories and research on PBL scaffolded the tegdbarning processes of

the current study. The review of literature onrseudevelopment formed the

research framework. The review on learning outcohedped shape the research

design and provided guidelines for data collectiigure 2.2 illustrates diagram of

the research frameworkn the : ter, the research methodologyheill
presented. \ ’ J
_FJ

arch f

Figure 2.2: Diagram___~

Course Developm » : NeedsAnalysis&.
— our sg components
- Graves’ (2000) language J o.:‘ tives N

course developmeiprogs ntent,

- Wee's (2004) APBL
curriculum-design pi

- identifying the main idea

business purpos
(Schmidt, 1982; Dudiey-
7

-making inference

s
-distinguishin factM 3
] P
5 ingiskills -lre i se and effe
plgye , 1877) i 2o gl@ndjcorifiesting

-identifying sequence
BMessEnglishstudent L,

- identifying detail
Evans and St. John,r 9598)

: - predicting outcomes
weaknesses in

. ) - findinlg solutions
omprehension (Schmidt,

LA G

N o |

- drawing cenclusion
AR dsmA
A & : - XlrsI ctionslor

manuals
- analyzing point of view and
purpos:

e

PBL Approa

- Savery and Duffy

(1995)

- Fogarty (1997) | ¥ %2 identify furtier learning neet
_ ; ) Self emsel \ ’

- Donahue (1999) | ct al inforfiation

- Schwartz et al (2001) e learnt; : e solltiond

g icting
- Wee and Kek (2003)

2]

Business English Reading
CourseUsing PBL (the
BERC using PBL)

- Rationale

- Formulating objectives

- Conceptualizing
content and crafting
and aligning problems

- Designing and aligning
learning process

- Designing and aligning
assessment plans

- Developing materials

Validation
of the
BERC using PBL

\ 4

Implementation
of the
BERC using PBL

A

g Outcomes
Readi nglish for

businesS communication
abilities

- Problem- u
giski
IR

PBL




CHAPTER 1lI

RESEARCH METHODOLOGY

This chapter starts with a e

e pment of the l@rmkbased business English
reading course. Then, it d

}/@neﬂf the course.

3.1 Development @ the busine s Enghs using PBL

This pa;ri:——Pﬁ?—uﬂw 2 T PEAC se using PBL was
developed. It eL > for the eaues ent, (2) needs analysis,
(3) results of i [ \ orel ?\ s analysis findings into
formulating the , (5) determination on
the course organi velopment [9:%3 lons design of the learning
process and a ).vali |. ks e 60| Rponents, (8)

w O of the materials.

'\

. , e , ~ nylieading course
development * _ﬂ
Graves's (2000 ~"-i“@'|'3,' _ p deVWlelopment precessVee’s

(2004) APBL currlculum de Sign-proces

7 2Le studiedrder to find an appropriate
..aia

course developmean gs English reading course,
as can beisegnin Figure 2.2. Since Graves'’s | i80guage_course development

gd/ee’s (2004) APBL

process isk \
curriculum dvj{a}n proce atoor n !Tor language
instruction, Wee’s (2004) APBL curriculum-desigropess Was adapted for the

p ent f ess Englis PB Graves’s (2000)
g cBufiseldev oysl \Aﬂ rficdlumadesign
sar reviewed on pages 26-27.) Figurdl@strates the problem-based

busmess English reading cours@fdevelopment pro@ process beglns

q mmmmmmﬂm &%

formulated and the content conceptualized basétie@needs analysis findings.
Next, problem situations, learning process andsassent plans were crafted in line

with PBL principles and aligned to meet the cowBgectives. After that, also based
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on PBL principles, the course materials were depaddor the problem situations,

learning process and assessment plans. Finadlydhrse was evaluated and revised

Figure 3.1: Process for the problem-based busigegksh reading course
development '

R v
' anizigthe'

A 4

Writing the course
rationale

9 4 | ", A 4
Developing 4 I Voasigning 2 j W O Formulating
i ] objectives

jduotdetermlne

students’ need Ie"E.rning objectives, content

and material L” 1)

AU FInuningans..

t group were former Engll h for Businessr@aunication-major students of
of nit Vers rQf Lo
Q‘iﬁmw TR TN
comprised English for Business Communication iredts of the Faculty of

Humanities, UTCC. The last group included empleyard employees who work in
airline, hotel, and tourism businesses in Bangkok.
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These three groups were selected as populatidhdareeds
analysis of the present study because of the faligweasons. The responses from
the employers/employees could reveal informatiapuakhe target situation needs. A
target situation analysis is professional inforimatabout the learners; the tasks and
: ngli@budley-Evans and St. John, 1998).

The target situation needsyg  the ‘ tefthe purposes for reading
English for business¢ommu ; /u( foamication topics which
nployees-hi ﬁ;h for business

majoring in E mbnicat ~_ ' 8CchO0! of Humanities, UTCC

activities in which learners will be

could provide j R \ shglish for business
communication ~.' k graduates majoring in
vorking. These

otel tourism, banking,

etc.). Thus, the€fi ] 7 \ he (arget situation needs in
particular, but mo ificallyJEnglishiTor busssicomiinunication majors’ learning
needs and wants. A --g---'fi ANS \ fBin (1998), wants are

N ; -i":' ¢ o 1l y .
subjective needs which JACE pe madldout the learners. This

biiy=s/ concern what will be

C sﬂt e English for
Bus'ness -' .".':ﬁmmmmnmamn...- - e arnlng needs In the

rthne g instructors, School of
C. Their tholg

purposes for reaen for their English- maj uderan affect the teaching-learning

m&m TSI

sol ased on their opinions mlght not be asalfalkifor the students as it should

On the contrary, it can be sleadln andmutl esent the students'ueds.
9 ‘ﬁ’]@& ToH HW IV R
e achieVe

Samples of the needs analysis comprised 102 gesluat

information gained from ;1;:;*"" e .g.
interesting 3d -

i,
view of Depd

Humanities, llh' on important bess @jﬂlnmunication topics and

majoring in English for business communication, &dlof Humanities, UTCC, 16
instructors of the Department of English for Bussn€ommunication, School of
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Humanities, UTCC, and 245 employers and employe®ging in airline, hotel, and
tourism businesses in Bangkok. Table 3.1 predbetsamples of the needs analysis

Table: 3.1: Samples of the needs analysis

Pugposgive pnts for phoyer-

employee sub-sapleforg %? osive sé ng was dope to obtain at least 100
employers and*emplbye i , and tourism
businesses for thgiquestionnaifgssuivey. sA$HiN gl number suggested for
descriptive studies (Hfaenkel and-\ *\ itio needed for airline, hotel,

and tourism business staét dtis was determined based on the

ingitine, hotel, and tourism

o (‘I@JSIHGSS area were

= s r@*‘ts were driaem four
departments %angkok Airways, Northwest Airlinaad ul Airways, all well-
known companl? hhe airline industry. Aarw in particular has thousands of

PN ﬂﬂiﬁﬁmﬂﬁﬁ

ment and the Ground Customer Services Depatt

h el ines efr
q I&p’lrﬁ \!am f| e-star ;igaﬁ H s
q rand Hyatt Erawan, Intercontinental, Royal OrCBiweraton, an hangrl a

These hotels were ranked by the Thai Hotels Astonom The five departments

percent of UTCC Englishifg

busmesss;}lr 3 €

il

included Food and Beverage, Purchasing, Sales alicfRelations, House Keeping,
and the Front Office.
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Tourism business informants were from four depantimef
five inbound tour agents in Bangkok. They weretbesion Asia, Dietham Travel,
Pacific World, Tour East, and World Travel ServiCehese tour agents were
authorized by the Tourism Authority of Thailandhelfour departments included

Marketing, Sales, Production, an Pepartments.

rumerthéoneeds analysis
in the present stud : 4u St@SEH ,___- oduce a large amount of

This instrument will be

information about
.

on, and reliability

Valida
.
-a“‘\‘ ‘*\

discussed in rs

process as fol

\i J‘*«‘. ructed to finddlees of
undergraduat . a f Engli (08 co unication in terms of
purposes for read {0FbUSINEEs commitipieand fundamental business
communication kno ge J:"‘yf'? prking Wprearihotel, and tourism
businesses in Bangkok. ‘FREfiAdings’t iforteUlze objectives and the content
of the business Engllsh : RHie construction of the needs
questionnaire we

: the-content-of-the-questionnaire-was e ierminedtan

glish for business

9

document arfah -
EXLD0O0KS. dfhtsudﬁpt analysis was

conducted with t?rteen business communj |orbtmdts five English for business

B T INEVIWEIAS

map of the book (if available), and ac@sifprovided throughout the book. It

aimed at findin What En lish re!dlng skills andanasiness communicati@hdopics
sin ic t|o topi nd't u os]@ forl

communication. Figure 3.2 shows the nine businessmunication topics: (a) Cross-

communicatidﬁ and business EnQ

cultural communication, (b) Business etiquette Bia¥iness ethics,
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(d) Communication technology, (e) Market reseaff)iylanagement style, (g)
Working motive, (h) Product analysis, and (i) Cusév satisfaction.

Figure 3.2: Nine business communication topicitbin the textbooks in

i

percentages.

\\[/7?
SN2/

1
Percent !,,
i! | O Business Communication Topics
-"!- Iﬁ.\“‘.‘
P e & W\
117 | = m u I,
T1 P
> e 0O '! . |
D S
T1 = Cross-cultyfal gBmghu f" ABlUsketquette
badd \ Q
T3 = Business ethigS r“’*’ =5 a\\. hation technology
T5 = Market resggirc l ¥ Aillagement style
T7 = Working motivel . pduct analysis
Y e
T9 = Customer satisfa -"{-’ i
f—-‘f '.-* .5'
) or pUsiness comcation
were not Caiclilated-in-percentages-because-thepesaswereNot directly stated in

A !@* he textbooks mostly
airec whmrmvidind!!yriting English for

business commwmcatlon These ten purp ses fdmg&nglish for business

FLUE NPT

motlon (6) reading for business decisiond management, (7) readlng for

osing ideas and opinions, (5 reading for mnfaiﬁnanagement 9)r
o ﬁﬂiﬁﬂﬂ%ﬂ#ﬂaﬁ‘ AREA ¢
rspectives a

the textbook __—_-l_
included Englm; reading activitie
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Description of the needs questionnaire
The questionnaire comprised two sections. Thedestion
included the informant’s personal information amgerience. The second section

comprised three parts: purposes for reading Enfpishusiness communication,

The first two parts were igsthé, farm ¢ @ asking five degrees of

agreement—strong| i< $tepart asked open-ended
questions. To maiftare savallidi idesnfpin ' varying levels of English
proficiency anw . - ign of the questionnaire was

also constructed fo

ire. (Appendix A, page

147)
2d by threerexipethe
field of English | _‘f‘? -.- jnSthyction, and educational
: / \
psychology ( p.ag l' 4). <Hley ¢ \ \. c8ds questionnaire in terms
of its format, leng and Tha Each item was rated on a

'wg undecided, 4 = agree, and 5 =
strongly agree. Any ite ‘{ scored b Mexssed. Table 3.2 presenssof

Table 3.2:&
ltem Lil :T Y
1 The fﬂf‘mat of the needs questionnaire is appatg{two 3.66

ratlng s rts and one open M
onten of the nee squestlonnalr is approprlate
4

Engllsh language of thegifeeds questlonnaﬂmﬂuate 4.33u

strongly disagree

Tabie 3.2 shows that all aspects of the needsiquesire scored more than
3.49 and were considered appropriate. Howevehdter quality, format and Thai
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translation of the needs questionnaire were re\asedrding to the experts’

comments.
Reliability process of the needs questionnaire
bnpaire was piloted with thirtg¢hr
informants—six graduat JORi ish fosimess communication, six
Business English ,. 3.6 )4 wnd employees working in
airline, hotel, and i 7 :: i i '@dume and instructor
groups were from.the, i '_ “Yaiitgref.the Thai Chamber of

Commerce. Table 8 imbersyof art|C|pat|ng in the needs

Table 3.3: Numbgfs offpildt-studyinfermants,cd 1; ads, questionnaire

EBC-major.
Graduates

s/Employees

6
hotel tourism

8 4
Royal English
Princess speaking

freelance
guides

il or-data were collecte roPSSWas156d to caictha
reliability A e

- - d
questlonnalreu s .89

fability of the needs
: Vwat:ilﬁto adopt for the needs

analysis of the present study.

mstqrent |or t;e present stu!y It was desi

various textbooks in the field of Business commatiggy business English, Fpdr

gmaﬁﬁmﬁm ANHANLL

about purposes for reading English for businessnaconication. The findings from

uct@d@agkdslanalysis

>d on document analysis of

this section would help determine the course’'silieay objectives. The second

section asked about business communication togdibs.findings from this section
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would help determine the content of the courseebas materials to be used. The
last section was about problems found while workingusiness areas. The findings
from this section would help design problem sitoiagi.

3.1.3 Results of the ne

parts of the needs qugst I ed to determine the course
objectives and the COUTrSe=ee d to guide selection of
e —
materials for tW~
Thes e oV stioih}aR(aading purposes
for communic&tion i Sareaynclad ot Likert scale], (2)

Business compghi gEthink BglisRendraduates should possess in

A

situation which og€urr, ; 2e lac ”‘1 of the business

communicati [ Part-TWorope qaestio ]. Below are the
¥ A

findings accordin | arts, aspresemtel@r thé following sub-headings:

: . . . . L
Purposes for readi ?'j-'_'ir-i"ﬁ':"' @itaBusiness communication
opics, and Problems fourewhile work

P 7, v TR Ry s

A,
¥ sromunication

AV oY A Moy = | VR T= 7 i} TaBld. It shows

Ry

o A i N . .
X and S.D ogga 0 PUSIORSS communication.
U

AU INENINGINS
ARIANTAUINIINEIAY

There were 363 informants.
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Table 3.4: X and S.D for reported purposes of reading Englistbésiness
communication (Purposes of REBC)

Purposes of REBC X S.D

4.41 .76
4.23 .78
4.20 9.7
4.18 .86
4.17 .81
411 .81

7 4.01 .97
Reading for Neg#tia

A 0 3.95 1.1
Reading forMeetighs - AN N Q372 1.0
Reading for Prgghotig L - 351 1.0
4.50-5.00 = strongly agreg¥ 3.5 'r;E,";F;' 9 = indecid ;"»\ 50% 2.49 = disagree] 49 =
strongly disagree ' \ . ] \ \
As qg gﬁ' 'S *: nin B 43 ove, the top-fivpqses for
reading English for busm ------------ R0 Cludkadling for effective business
== 'W J—
communicatpn § fo nrpinio)\is(4.23),
reading forcollaborationXem-2e2)ieadinoroLmMtpIEBUSINE SS perspectives

planning (4>§ ‘éjl
3| Jfgusmess communlcw topics

EIUEIT E;m AN

ormants

ﬂW’]ﬂﬁﬂiﬂJﬂJ?ﬂ’mEﬂﬂﬂ
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Table 3.5: X and S.D for reported business communication topics

Business communication topic X S.D
Customer Satisfaction .61
Communication Techno \“’// .62
Business Etiquette % // .70
Business Ethlcs 74
Intercultural co .76
Product Anaﬂl/‘ .82
Working Mo .80
Management S .78
Market Res€arch .82

_—- O
4.50-5.00 =gtronglyffagrée, 850 — 4.49 —oa:-\\" 349 Sundeeided, 1.50 — 2.49 = disagree] 49

= strongly disagre® ﬂ#\
ﬁ' b

I'|"L "_
gb seenin Te 1 .~,.¥- he top-fivénkeas
%

communication tgics ereﬂ or Sé sfactiXg(4%86), communication

technology (X = 4.39 busi F‘- eSS ef " 1)8fusiness ethicX(= 4.21), and

intercultural communicatioM{e=2-2)=

4 iskefl aboublpros
informants fonﬂ wh ’ majjﬂé/ of informants did not
complete thl art, possibly because it was opeledn Co
findings were mﬁfﬁnt they did not conflidlicethe development of the course
PN ?Jm WeIm A
e obfect pt described

in the following section.

q R8I NRIINYIA Y

course objectives and conceptualizing content

guently, since the

This section presents the incorporation of the segtlysis findings

into developing the course. The findings in teohpurposes for reading English for



54

business communication helped formulate the coningectives. The findings in
terms of business communication topics helped quneéize the course content

3.1.4.1 Objectives of the business English readigurse using PBL

fithe business English readingsmusing
( / dseseading English for business
selsad Jﬁ udading for effective
2 _|ng fS’ col Hing for multiple business
perspectlves aW dlng'Tor b Biges»and reading for proposing
\J\.

)5S oIIowmg areas were built

into the cours€0obj IS, § ;-, enthe Calisse, e students should be
.Kl- .
able to (1) co i y about busin&2 Darate, (3) discuss and

plan with multipl i ‘ _, oS, piatisiess decisions, and (5)

§lishxeating cae using PBL
e \

_ conteniia F‘b ceptualized bas¢op-five
business communi 1'} und.. se o\ gded customer satisfaction,
ot

communication tec mm.::.:.q:.n SS € ., mssiethics, and intercultural
communication. Thes islsaltop five business
communication te ‘the content of b rf&'ﬂng course using

PBL. Tharl S-One JEs(inication topic.

Thus, the _ SE €
topics. J dﬂ‘

‘p Based on the PBL degi g the content of thessowias

ﬁﬁﬂ%ﬂ'ﬂ s | m\ﬂnﬁpmm e

nlcatlon topics. This flgure illustrates ttret course syllabus was set around

fiye problem situations based o the top-five besa®@Mmunication topics feh th
q I i‘%%ﬁﬁﬁma m eﬁ i
stomer satisfaction, c ation e]hiol !]

were not linear so any unit could be started first.

€SS communication
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Figure 3.3: The problem-based course syllabus usiaghusiness communication
topics

A Unit

Problem situation concerning

intercultural communication

A Unit

Problem situation
concerning business

etiquette

3.1.5 Défer _
Thefbusifies: m? 'gco | H" ing PBL vwam-aredit

. g

elective course Iast' one emester, teaksy@vith at least ten weeks of PBL
'

implementation. P ereqUis ,r Sy

courses. It aimed to oV ar” %

instructio }a . dingto five business

Regtand “Analytical Reading”

, and tourism businesses-oriented

communi ; e T YT oY TR oY W SN TS TR T ey g N (TR etiquette,
customer s3 S rl}j ethics. A unit lasted

at least four ci sroom periodS. " To complete g stu'dent%ad to collaboratively

solve each probv’n situation by participati tnthe PBL process. Good

AU ANBYSRY I

roup presented their solutlon to the claisg uisPower Point Program

ﬂW’]ﬂﬁﬂiﬂJﬂJ?ﬂ’mEﬂﬂﬂ
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3.1.6 Development of problem situations and desigsf the learning

process and assessment plans for the problem-badmasiness English reading

course
This part first describes how five problem sitoias were developed
Second, it reveals how the ¢ nipg prosessdesigned. And finally, it
presents how the assess /Jreedwmrmlned
craftsg a

BLY rlnc ' em situations were crafted

AdsineSS/business
_ 7l = as written in the form
of an office docu au cmorant & wihe students assumed the
aciroblem was designed
enting > sm situations. They were
also crafted a igf \meet e o\! { situations were
designed in such, ude 2 re q }’ English extensively for
information to solve , " m. thﬁ problem situations were

designed based on"PBL ’f. 77 s, - Tk ottey Were designed to be as

motivating as possible__ Students adleriiged to solve the problem
successfull&T resents a |pﬁh with an abbreviated
VerS|0n Of‘ ',anmm.—A-:mmmmmn am-Siifa On IS prOVIded in

1 b

Appendix L7Page
JI]
] ]‘6 .2 Design and allgnmerU the learning proces

il YINHNINGIAT

s adopted in the problem-based businessskrrigiading course. As can be

seen in Fi ure 3. 4 the PBL rogss adopted mdlﬂﬁ main stages: encMerlng
I i r mt e p ocC ro 0 Saveryaffgl (1 Fog rtg (lg -

Donahue (1999), Schwartz et al (2001), and Weekakd2003, as cited in Wee et
al., 2003).
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Figure 3.4: PBL process of the problem-based basidmglish reading course
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solution, and ' "

A 4

Fogarty (1997)
Savery and Duffy (1995)

The eight-step model
Students The three-step model
1. meet the problem, o _
2. define the problem, i 1. Designing an ill- structured problem.
3. gather the facts, ' 2. Presenting the problem to students.
4. hypothesize, Students in collaborative groups solve
5. research, R oblem
6. rephrase the proDfSmigsl < .
7. generate alterte “-"""h. il

0o

. advocate solutig _

7

Mg the problem.

Donahue (19€9) !
h'RBL task

The four-stepgiodel
Students
1. isolate relevapfffacts

a case,

), ARdlyze the problem

existing knowlgflge,
3. identify furthgF leargiing 1 i )

needs and#fesoug€es, i | ol _ _ Reliew What has been leand,
4. determine what \

underlying kng

necessary to tindergfand ,

and make decision e — =

! L .
Eaolls T A prop@se solutions

I ing'and reflecting

e problem-based English readin

‘ ther learning mkseand resources
2. hypotheste basgtl og 3\, Salikdirectthemselves tdext additional

b

about the case. P ey X

ee and Kek (2003)

The eight-
Students A etin
1. encounter theiprob 9 g
Pidentify the problem
2 relate their :*[;f ting knowledgete
- gene facts and ideas to
problem, . , o
identify'the learning issues

3. form and test h theses, 2 Research meetlng

|dent|fy further needs

aﬁ
tl
yre rn‘
e knowe ge to eprobem

Iearnt
at steps three to six as neces

™

- propose solutions
and - .
feflect and g eeeacu

;<-<1_.-.‘-- 3 o : W
FRINTUNR A HEAA

arning
esiz hat they

o
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In order to meet the course objectives, the PBlcgss was
adopted as the learning process for the probleraeblagsiness English reading
course, as shown in Figure 3.5, which presentsit@nization structure of a sample
unit. (See also Table 3.6: Description of a samipié page, 59).

1 classroom period/ 75 minutes)

a picture concerning
e
—

ethwtte

Problem

situation €] uders nselvgs to collect

Teaching S -;P_ e o. =Vailuation anag reriecCtion does|i |
oVsAll«groupsttaeid

o

M own-gre 1‘|I

- Students share PBL experiences, reading skills

As shown in |gure 3.5, a unit comprises threeheacstages.

q RS W“ﬁﬂ N Y

Table 3.6 illustrates the description of a sampiié (Unit One:
Business Etiquette). This provides an overview ahit of instruction representing a

problem situation based on unit objectives.



59

Table 3.6: Description of a sample unit.

Unit Description

Teaching-learning topic: Business Etiquette

Learning objectives: At the end 0f this uhity stedents will be able to

Ings fliguette issues
ﬁammg program

-—'E‘;“Esmgwsh I'ct from-epﬂﬂaﬂr

The unit problawﬁh"—d

Skills required:f -

ess etiquette to  promote

wlisyfocus on reading)
S

¥\is about busietiguette.
A problem situati'o esigned bas ) pilElsiness etiquette to fulfill the
unit’s three learning @ Vesy At the the students will be able to (1)
[ ; d3gSetiquette training program, and
(3) distinguish fact from Thes iis@tijees were designed based on the
five COUFS—bJeC es wh cluded gifectively about business, (2)

collaborate perspeclives, (4) make

4

o
||
1 i

e first teaching stage: Warm-Up Activities

A OIS

whi qre ects a ‘faux pas,’ or an actlon tha c&membarrassment because it is not

business d

g_-ﬂ

L |

socially correct. Next, they readfan article presg ggsituation describing pgplat

IR SATTINHIRY

etiquette. This teaching stage lasts one classp®iod or 75 minutes.



60

The second teaching stage: PBL activities
The second stage begins in the period immediavdiywing
the first period on the same or next day. In shégye, students consider their own

problems relevant to the situation and participatéBL activities. This teaching

. The teadinst
denis read the problem
gien'@hihe situation with the
) %

a "\

) Iem situation by making a

je comprehension

list of all impor@nt igforn¥ationth itie .\'\o“ in short, simple

sentences in Leagingdbg \

Ny ---:_-‘-'t-' ep.i ptifyingifurther learningdseeln this

_ }..f' =
step, students sharé and .E.f;;ri_ deas

themselves to arrive at a-Sellfion.to'th
LN

74
(What We@
{

information: Y fe R esearch), which

Woabqlestions they should ask
finey complete Learning log 2

Fho third ctonic caolf dircctina . them "‘il’ S tomﬂlhddltlonal

helps them dilHi le up their reading responsibilibesside ojﬂ'ass. This activity is a

follow-up to the ?tivity in Step 2, where twmd a list of questions to which
o=y
f

th oy hav, i rs® I g ' [ eir own for

to fimanswers to one or two questions from the I0n completion of the reading

assignment, individual students(ave to summaﬁﬁswer(s in Learnin 3.2
q read extensSively ih theirTre€ tihte oltslde thesstaom, th be Given'a &0

days to complete their work. Thus, it is recomnezhthe students should organize
their reading work by completing Learning log 3€ffdre a weekend.
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The fourth step is reviewing what has been leamdt a
proposing solutions. In this step, students retartiass and report their answers to
their group. After that, they discuss the solusiand prepare to present their
conclusion in the next class, completing Learnomg4 (Action Plan for Group

77\ablehests to manage their group work
: @Reflectld&ctlvmes

kieaching stagehien all

Presentation) in the process.

for the class presentatio

/}

students evaluate.thget 's and. ﬂ R ntatlons using a checklist
provided by age overlaps with the

second stage ilon immediately on

completion, befo _, o SE '\” fher.e aluatlng all presentations,
they evaluat i sam \. '\“ 0! st pEdvided. In the end they
all share PBL exg€ri ing S ga \a':"gu E\.' acquired.

3.1. rff; pent of & aSgessmerdms

7 Lf theusiness Englismgeanurse
. . 1A AT
using PBL were de f‘{-é-;‘-'-:-'i‘nin ed’ HE coobgectives. They provided

students with opportum ‘», w} ow-what they fes garit and how they could apply

the acquweﬂn

professional practice.~Regarding- PBL-assessmaliasily-ilfe-$tudents’ process

meaningful to their

skills and coft
course objecﬁ\k{s, which concerfr onty pro ess5ldtbnteﬁﬂ;knowledge was

excluded from tk? course assessment. T tuctﬁotﬂéss skills for assessment

sﬁﬂﬂ'ﬁ NV

|ve assessment included informal methodsiwiviere learning logs, and

_4-1 owever, based on the

iedback sessions. Summatlvegssessment incloffe@ifmethods, such a

TR R R D
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3.1.7 Validation of the components of the busineg&nglish reading course
using PBL
The course components, including the course abgs;tcontent,
instructional process, materials, and assessmen\aluation were summarized and

validated by three experts in the of Englishbusiness communication

problem-based learning apd®

e

iqpses (Appendix Q, page 194).
X&mmg each section’s
appropriateness ang retatie

A = ip W‘, ot ach item was rated on a

e —
three-point SCW ,

i P esent¥ of experts’
e t ree experts were

.00 were revised

|

Objectives

Content s
Instructional process = L 200
Materials /~ e AN

Assessment-AnlaEEi—————————————
-
= EU

=
Acaardlng to Figure 3.7, the &jectlves and theteonhwere two

aﬁ AV T 1t g e

erts suggested that they be more specii@enievable. The objectives of a
un|t Intercultural Communicati )should be ¢ aﬁd out and relevanyth

A summary of all problem situations used in thersewshould be provided
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3.1.8 Development of the course materials
Based on PBL concepts, the course materials werelajged and
aligned with problem situations adapted for therseutogether with the assessment
plans. The course materials included teacher’'sualaand students’ materials.

% /0( ﬁiseussed in threémes

ot

tion of thelplem-
based busine i ourse, the teaahe s constructed section

by section followi iQn. arial s, 7 _‘! it The steps in
ish, litSediture on PBL was

the teacher, explanations

‘..\:‘

for classroom activifi “mbnitoring asn@sl tips. Third, the layout of the

el

s drafied with two arts-kathe most of PBL, and unit-

teacher’'s manual
- i f ﬂ_, [a¥s Ji | N i

by-unit lesson plans. Fg ;L’a-ﬁ:g,r _ :r_‘ Pwere drafted and organized

according .rﬁhe [

Organlzatl ’tram‘m- ~ A -~ mmmmuﬁ:a_ Y Ole manual WaS

chu Fjﬁ'h the overall

0 E" ative speaker of

(l

AU T NENSNYINT e

the ﬂst of PBL (Appendix N, page 190) and (2) tbwtUnit Lesson Plans

Appendix K, page 175). The fir(t section aimegrévitle necessary fundaMehtal
q ith duidarice résource th L practitiolBe seco ction afméd

provide unit-by-unit teaching guidelines, lessoplarations, instructional materials,

proofread & d-ac

I

English.

activities, the teacher’s role, the students’ raksessment and evaluation, and
resource file for additional/supplementary actesti This teacher’'s manual was
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designed for the researcher who taught a probleseebbusiness English reading
course in the Department of English for Businessi@ainication, Faculty of
Humanities, UTCC. This manual was to be used muwwetion with the students’
reading materials. Reading materials in the resofile were to be kept up-to-date so

manual con fal activities, and

resource file f t scale, 1 = strongly
disagree, 2 = disa# # uhde ided, 4 =\ agnaes ; agree. Any item

- 0 , .
that scored Q 3 ed. s lal 3 prescabexpens’ evaluation on the

Table 3.8: X of § 1ationon’ ks Mianual'srall

appropriateness.
Item X
1 e m pharesdability. 3.00
2 3.33

ﬁt @muwed 3.66
1) - I :
The tedcher’'s manual is adequately effectiver ing 3.33

understJd.nln PBL implementatiod.

fl u—mmmmrﬂ L

aCtIVItIeS

TGN, SURIIN ET’Tﬂ d

The resource file for teachers is sufficient.

4.50-5.00 = strongly agree, 3.50 — 4.49 = agréx) 2.3.49 = undecided, 1.50 — 2.49 = disagreel 49-=
strongly disagree
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Table 3.8 shows that the three experts agreedtigth
appropriateness of the instructional manual in seofrthe resource file for the teacher
only (items 7, 8). The other five items receivedlam evaluation scores from the three
experts, which were less than 3.50. Many aspéddteanstructional manual were

then revised according to the expg mmerita/as suggested that the layout be

revised by using consistegifaivagin jged styles for more accessibility

(tems 1, 2). Additiong here should /m( rs’ notes for every part of the
lesson plans (item “A-sa be introduced as a separate
e — -

lesson prior to Unit smegested.that there should be a list of

' ‘S.materals
construction, ' @
o .
@
of il;:l u‘ S’
stude .f._-,‘.‘ als"'werg camstructed to prokiaglish

reading materials andylear nglogs-to: e it M@ve along the PBL process, and

evaluation forms.Apart f si.::.::a_.-n L ions’‘constructed iegyithe reading
materials were readlng ’ _ p/aractiypties of each unit and a
resource filﬁor S ’ self-study, w ok réadings, authentic

readings .-' .-mmmmmmn:lmﬁi- "

problem situations

of the cour }_ﬁ; S 8S content, other
materials wer‘bjonstructe primariy pased on toélpm éih'l!ations, instructional

process and theessessment plans of the co hea wicondary consideration based

ﬁﬁﬂ’-’m DS HYTAT:. -

earnlng modules (Wee and Kek, 2002), werdangol. This helped design the

i[neral layout of the students r&terlals Sectmal ral layout of the nurlals
ased r ceEsl ! ll tags we struCte

facilitate students’ moving along PBL process.ttiifeading materials were prepared
to suit each classroom activity. A unit comprig&pwarm-up activities, (2) PBL
activities, and (3) evaluation and reflection atis. The materials constructed for
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warm-up activities were to activate students’ pknowledge about the unit topic and
its value. The materials constructed for PBL atés were to facilitate the students’
use and practice of their reading skills in thédfief business communication,
problem solving skills, and teamwork skills. Thetarals constructed for evaluation

and reflection activities were e\ orms,jethaimed to facilitate students’

self- and peer- evaluatlon\\

stu&ents

arials Jvere ~r4~\ Drsthe problem-bassthbss

English reading co rtment of E Communication,
merce (UTCC). The

students takin Al B ‘\'- 2SS communication

Faculty of H

majors. They hagd#li ';,' g ey 'K ‘, ranglng from intermediate

| ." 0 provide the students

with a large selegffon andiact Vit ~=‘|\ itatétheir problem-based
reading Engli i w! inicaij thoutSide of class. Also, it was
expected that theghat 1 e p@oeedl their problem solving

- ommunication issues,
especially for airlin fr" ourism I8SseBangkok, ThailandThese

students’ materials con: isted of re n gisning logs, and evaluation

RO
forms. Tr ‘E\

Cho . roadinca.matoriale IAnbondin. b
. Jd
ol

183) camegithe
CaH{On, customer
1) |cat|dnrmlogij%ead|ng materials for

each unit conss?d of a problem situation re dmagerlals used during warm-up

AL INBNSNIAT

plct s and one or two short readlng passagegrdléo that unit’'s topic. The

five unit to ol

satisfaction, t}i}liness ethics, and co

resource flle for students self-s in each wonsiSel of textbook and aMntl
r’énl

fOllow-u at|V|efrs as S 3ng ompr 10 Ehtn

readings were various reading passages such asebssiommunication articles,

letters, business reports and internet resources.
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Five learning logs were used in each unit. The fearning
logs included Learning Log 1 (What We Know), Leagiog 2 (What We Need To
Know), Learning Log 3.1 (Action Plan for Researdtgarning Log 3.2 (Summary of
What | learned from Self Study), and Learnlng Lo@\dtion plan for Group

Presentation).

ﬂUEJ’JVIEJVITNEI’Wﬂi
QW’]Mﬂ?ﬂJNW]’mFJ’]ﬂEJ



Main Purposes of Reading
English for Business
Communication

Unit Problem Situation

1 ‘
Business Etiquette  To present a project about business etiquett€extl 3 2 age skills (integrated skills -reading for effective business
to promote the company’s global marke er With¥a,focus on reading— communication

(4-5 classroom eeially,distinguishing fact -reading for collaboration

periods) and predicting -reading for business decisions
and management
%
u‘\ "'.‘_
2 To present a project about cross- ral & Teftbook “f. # "a_ -\-, e skills (integrated skills -reading for meetings
Intercultural awareness to promote the compghy's salés - four intereulturalbusi I!L‘I a fagls on reading— -reading for collaboration
Communication nree PES cultur, 5iNes (2 -..‘. iglly dentifying process, -reggiing for proposing ideas and
, aleguies s ecoghizing cause and effect, andopinions
(4-5 classroom ‘ Authentig readingsi® D ing and contrasting) -reading for presentations
periods) cle-€ N oblem solving skills
amwork skills
3 To present an approach for handling -language skills (integrated skills -reading for collaboration

Customer Satisfaction complaints and to design a training program-ve focus on reading—especially -reading for business decisions

for airline customer service_manager € CUS pguishing.fact from opinion, and management
(4-5 classroom frontline staff. | s ing Cause and effect, and-reading for multiple business
periods) k = gilQintof view and perspectives and planning

|
t F.l selviag skills

— waotKskills
|

Il {

TR UEANENINeNS
QRIAINTUNRINYINY
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Table 3.9 (Cont.): Scope and sequences of the /
o ==

Unit Problem Situation

= s 2SKills Required Main Purposes of Reading
English for Business
Communication

4 To present a project about Informaii@f and peadings: Ly IEY Je.skills (integrated skills -reading for proposing ideas and
Information and Communication Technology—desfgn angdCT five i Bus oMirgading—especially opinions
Communication training package for hotel staff develggfmen ‘ ‘ gS: LR king inferences of textual and -reading for multiple business
Technology - five a 3 \ IiChdata and identifying perspectives and planning
F ental ICT terms )
(4-5 classroom d ing skills
periods) ‘ ork skills
5 As an executive team candidategifie stu@enisaxtbook r dinie anguage skills (integrated skills -reading for proposing ideas and
Business Ethics present a business ethics-administrati Seven | on reading—especially opinions
vision: J swés\ )ghizing cause and effect and -reading for business decisions
(4-5 classroom ‘Business ethics has an effect on buShess#Authentic réadingsi* lentiffling process ) and management
periods) success. Good business ethics catises lifé - three e 1S oblem solving skills - reading for business

long business success.’

i@amwork skills presentations

Remark: a classroom period = 75 minutes

W)

AUINENINYINS
ARIANTAUNNIINY1AY
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Validation of the students’ materials
The students’ materials were validated by threeedzpn the
field of English for business communication, pratbased learning, and English for
specific purposes (Appendix Q, page 194). Theetlergerts reviewed the materials

nents, istvas, content, problem situations,

concerning their general layou

on a five-point scale, 1 =

¢ &e, and 5 = strongly agree. Any
item that scored below 2 Wz evis'l. T@ of experts’ evaluation on
the students’ M pp pr| e

Table 3.10: X of aluati ;f ste Rmateriaisrall
appropriateness.

ltem Que

s lllﬁ'\\\\

1 Generalg@yout offth¢ stude I
(for 47 yeagtnghsk @Jo é’ \

2 Generalflayout offthe n-

ablllty 3.33

.::. access 3.33

\

to informatj ’*&E \
The studéhts’ ateri' -,: i seful Slarequired. 4.00
The student "E" s-are ad & am'\momoting 3.66
understandlng in PE
eraalks clear. 3.00
4.00
4.66

to coﬂljete .
8 The ! ents’ materials provide appropriate aur ording 4.66
to the olﬁ&s of each unit (stat€gl#t the begmof each

AUEAENINEAD .

by 4" year English for b?mess communlcatlon majors.

AR TUINTINGN Y

11  The problem situations for student project warmote 4.33

ownership.

4.50-5.00 = strongly agree, 3.50 — 4.49 = agréxf) 2.3.49 = undecided, 1.50 — 2.49 = disagree]l #9-=
strongly disagree
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Table 3.10 shows that the highest mean scoresdhtke
experts’ evaluation were on the appropriateneseostudents’ resource file (item 7)
and the content (item 8). The lowest mean scogeomahe instructions (item 5).
There were three items whose mean scores were thae!3.50. As a result, they

were revised according to the g commerlibey suggested revising the layout
by using a consistent forngatiiont $iz sfiesnore accessibility (items 1, 2).
In addition, instructio *,’" paCtivib early stated by using simpler

|
n‘é gts’ materials and problem

ed égpuipose of
afid to help determine the

language (item 5). )

situations were als i

course’s objectiv ' " aterials. k Abbjectives of the course
were created Ve pu ' B&diNGYENglish for business
effective business
communicati ol boration, (& fo ultiple business
perspectives and glan 7 g fc SIans, and (5) reading for
proposing ideas ang i F;" ‘mé s ferétlyrse, including the teacher’s
manual and the students€ating-mate 2retndeted in line with the problem

situations, instructional, -r a ins.p The problem situations for the

el

course we esi 1 y on ientgtcased studies due to
the lack ofireSpense-by-contibute -
W NJ

|

3.19 Pﬂ'gling the material

A ?It teacher’s manual, an nlt students’ nialtewere piloted

i ﬁﬂﬁ%ﬂﬂﬁ wmmz:z; :

PBL irst, they were piloted with thirty-four thiryear English majors at

B nsomdejchaopra a Ra abhathlversn in FebtﬁB for five hours
I ! 1 a much as ahe

practitioner and would experience it for the ftiste, it was decided to conduct two
pilot studies. The reasoning was that the findiingsn the first study would
contribute to revisions in the second pilot stuéynally, the findings from the second
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pilot study would reinforce revisions for the impientation of the actual business
English reading course using PBL.

Pilot study |

The first pi as carried out for five heytwo 2.5
hour classes) in February 2008\ F % rerey-four third-year English

mstructor s observation

notes and the stud&Tte™h -"‘. _ rowded data for the

improvement of bo al anekthgesits’ materials.

. ted well i@ pnoject from
the beginnin d distussio oWever, they needed more

time to beco IIF B3L.~CBonsequent|y n gdign’'t have time for class
presentations of t€ir g solt! ion..r ‘ ‘ ' y \the second step of PBL—
pre time to create

the project. atWwas planned by the
teacher. These : pr possible questions for the
project in the secondjpi j h A/ blaert@ prepare more reading
resources for the stldente e8peciallyl bhe fesources. At the end of the
PBL project, the studentsigaveiee )8 ol F Rir experiences. Most of the
students remrt C Fot

Speak, re '.rzmmm:mmmnn am-Siti |0n prOVIded was

example, they could

interesting. “GqUR fefiension of the written
ome msmiepil‘ied however, that PBL
was compllcate(%and they needed more ti e to gpet tasit. Based on data obtained

sﬁﬂﬂf’l VUNSIRINT.

xplanatlons at every PBL step Time sperﬂhkawhole PBL project would be

problem situalﬁ n and reading TESOUTCES.

increased and become more er ble

q ﬂaqmmwn‘nmaﬂ

The second pilot study of the teacher’'s manualtaad
students’ materials was carried out for ten hofive fwo-hour classes) during the
twelve-hour PBL project organized in March and Af008. Participants were
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twelve third-year English for business communicatieajors at UTCC. The
instructor/researcher’s observation notes andttiaests’ feedback notes on the PBL
project were collected. Table 3.11 illustratesPi. project outline for the second

pilot study of instructional instruments.

Day

- PBL step 4

situation —
¥ J" "

- PBL step 2:1dent r"!_

needs 3

4 Day@obl
i g 7
- PBL 3: assigning tasks to group

members. ‘

mmwﬁmwmm

ay 3: problem-based busi ness.gthuette -Pair/group discussion
pro eseqntation
RSN TINEAY
p sm sofat
q Wrap-up session - Feedback provision/discussion

- information presentation of PBL

benefits and limitations.
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It was found that the results of the second piiotg were
more positive than those in the first pilot studyhis may be because more time was
provided for classroom activities. The studentsangven enough time to get to
know PBL before starting the self-directed PBL @& As a result, they

participated actively in the proj y eegygroup discussions and

presentations. This time xiRh&; akh]lﬂlong the PBL process. They
completed each step v . PBL steps when they were
ready. Moreover, {ff t-mo eedback/mformal
assessment frw 5 ...‘___

dre ,.-“-\- blems. Firstrehwas still
a problem in Rtligieng Tarther learning needs.
The students 0SS \\ “.‘-,M,:,\’w s means they produced
good critical que Jese guestions Ce “-,_ NSy red based on students’
self-study, b <o ‘; -' \ obleln situation.

a \.\ . S) dded for thecéffe

16 : \“ ate

manual. Useful tighs wereJe -'_* 10/possilie o library research being

completion of ials and the teacher’s

required. Also, allsirt sa npleso _-m &--- plified. Second, some
students seemed not to r .‘.... .x......i Phefoi@larning, coming late and very
late to classes. This sIo i_‘;-r?'" gojects because the whole group

had to Wa@ da oﬁhue their group work.

TO Counte .Immmmmmmm'x- n A ‘r.l } : the researcher

added mor ' hould take the same

Gt dent
role as a studla t who is usuallyirresponsible. M

" According to students; fe dback in regards to tR&L

mm NONSHY IS

wnt . As in the first pilot study and in normelassrooms, most of the students

eferred to speakln thelr moth!ton ue rathan tBRelish The tned tos kln
ainsto d cu SI s COSaCE, t efe rche add d

in the teacher’'s manual that it was good to engmithe students to speak in English,

but this should not affect the students’ learningfgrences in general.
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In conclusion, the teacher's manual and the stsdezdding materials
were revised based on the findings from the twotitudies. More time was
provided for the students to get to know PBL anchtive along the PBL process.
Time spent on a problem-based project was increasédbecame more flexible.
More explanation was given ta ts abaatorg questions in the second
step of the PBL process. M8 g W ddwanto deal with irresponsible

courage students to speak in

English when this ; ";“- der gelr ing and discussions. As a
e —

result of these W

stage—the experi

and ready for the next

analysis.

321R%ér esi g
UG

Communication currlcu
)

'se for an EngtisBfisiness
aest] University of the Thai

The s udy Q

Chamber om .\ gaditional business

English re Ztifig-course-to-compare-witheTherelibisasdedsitic to adopt the pre-

experimentaf st
experimental H

design of this stl?y O represents depend nt Magathile X represents an

ﬁﬂﬁﬁﬂ&lﬂﬁwmﬂi

12 Pretest-posttest pre-experimental design

q iir - s Pire-Fst i E ‘I iTr]a%ant! 'ﬁi 1P!is’-tjrt v_
9

Q@ X ' O

. Y, rl_ BT than a true
dy with two samplegroups. Table iIIu%ates the research
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From Table 3.12, Orepresents two pre-tests: the reading English for
business communication pre-test and the problemirgpskills inventory pre-test. X
represents the business English reading coursg B8h. Q represents two post-
tests: the reading English for business commumingiost-test and the problem-

solving skills inventory post-test.y! re-temtsl the post-tests were identical.

The study was conducteds ourerélvere three steps to collect

data. It consisted of After the students were pre-
tested, they participa lish reading course. At the
end of the courset gulate the results

obtained from quani alitative. cted twice: one during the

\ ye Ergher Business

. These students were
selected as the pop -”F Orese \ reasons. First, the students
_ elF;a As a result, it was assumed
that in general they had iﬂ,)w: | adeeyao survive after graduation
and thus w’tﬁld e a ot originally
designed for ESK/ERL-studenis, PBL-is-notapprdeiiaia stident whose English
ability is inac 2gLa dﬁ ed learning in a
problem-basécﬁilassroom. AcCcordmgto Tan (2008 reéﬂred that students

should have Ian?aﬁ e skills as basellnesf r ond, at the time of experiment,

ﬂ ﬁﬂlﬁﬂﬂﬂﬁﬂﬂﬁﬂ?ﬁw

oft were due to graduate. The problem -bassthéss English readlng course

Samples
Since the course was newly developed and only igelihmumber of
students enrolled in the course, twenty-four foyear English for business
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communication majors in the School of Humanitie$QAC, who enrolled in a
‘Seminar in the Use of English as a Foreign Languagurse in the first semester of
the academic year 2008 were used as the sampgie.oljjective of the Seminar in the
Use of English as a Foreign Language course wadpstudents the opportunity to

iscussang solving problems on topics

concerning the English -\:\ or igdpics. This objective provided

an opportunity for the 'l-i.f':; B mgibkecause the course objective

was not restricted (0" sttidents: i i EEninsh language skill or
T — - —

content knowled 3 ’x;- s=ehgldasiicd out without negatively
. . s ‘

affecting the cours | ther suppg over, all research and

instructional ' : dyicaddrgely adMministered. It served as

a two-credit ¢ guke 3.6 illustrates

Figure 3.6: Popul&tioy

Fourth; ar §

Fourth-year Englls agLInication mgajo (N =24)

._-r_"? .- e

WWW )

Fhe hr[ﬁ_\étﬁnis phase of the
study were (1j.l}1e reading ENQ or DU nessmumcat@p test (the REBC test),
(2) the problem iolvmg skills inventory (thbSSw) PBL attitude questionnaire,

AU ANINIRETINS

vaI| ion, and reliability process for the resdaircstruments. Table 3.13 on the next

VLN FehiEMDL

test (the REBC test)
This instrument will be discussed in four sections:
construction, description, validation, and relidgbiprocess as follows.
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Construction of the REBC test
The REBC test was constructed to investigate tfezsf of the
business English reading course using PBL on umdéugte students’ reading
English for business communication abilities.

It was con il based on Bachman and Palm&td)2

language test developmegka ideli dewignultiple-choice items for
classroom-based S .. ccgptinBachman and Palmer’s
(2000), the three lua- ' ﬁsgign, operationalization, and
administration st  of theaiestiesc ibed in the design stage of

the REBC test. Th )SE e tes of the target language
use (TLU) d ikl i) of Construct, a plan for
evaluating the iti sef 58, inven e re ources, a plan

allocation and m he-desion State Mete&REBC test components are

Table 3.13: T

Obj ectiviés 'ﬁ'@\ ”‘ ribution Data Analysis
To investigate the effects @f the b "7.‘:. & Thi Before and after "y g
English reading course #Sing """Ei-"' '-WTT} ' e treatment _Dependent

o~ , samples t-test
for business communication “;,-f' oMY -Cohen’sd

Q.

To investigate-th

-X.SD

e
English readngﬂArse using'e t etreﬂent -Dependent
problem-based t@&rning approach on inventory (the samples t-test

undergraduate stu‘nﬂoblem PSSI) -Cohen’sd

To e re undergraduate students’ 3. The PBL After the X s. D
attltudes toward the problem- based ‘atutude ment

To provide qualitative data to triangulate4. PBL log After Unit 2 and -Content analysis
the results of the REBC test and the at the end of the with inter-rater

PSS course reliability
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Table 3.14: Design statements of the REBC testtoaetson

The REBC test Design statements
components
Purpose of the test This test will be used as hieaement test to asses&year English for business

communication majors’ abilities in reading Englfsih business communication.

Description of the target The test preuides’e f i guage usénggtiaccording to eight different
language use (TLU) Jess situations figld ifine, hatetl tourism businesses. Based on
domain these seitings, : X Eﬁ e com@aimgcwith a co-worker or a
ract saelrSittiatiomtnosing a response statement from
g gampreT e

rehension @uessabout the situation, also by

Characteristics o i i ate NS joring gif&nfor business
takers i . Thel S.ra yehts bost students are female.
' ) ' _ par to have homogeneous
‘ meListries.

Definition of construct \ tbook analysis, construct isneef

bilj identify mail '-\ aitgake inferences, distinguish facts
m

J‘.‘.,'p';l oghiz d 8ffectieoman cecontrast, identify sequence,
| ,a— e . .

predi€t outcomes; fi ur. ohs,"dra \o jUsSioaspgnize business terms and
expressions;ifalom ;""; ions or -J.L pualS, andlyze purpose. These are
teensreading - 0 jGund nglisin business communication

textbooks=

A plan for evaluating the an for evaluating th pest wclude the pilot testing of the
qualities of u@ 2k test.

Inventory of a St administrator, and the test

et |

resources m |M
"

a plan allocation and ‘ &e the researcher will asswnany roles, sest@évelopment experts will be

mapagement sultedrduring thegproeess

mln the operationalization stage, the blueprint (&pgix G, page 1

L]
62)
describing the test structure andfthe test spatidios f8the REBC test wer@#

test specifications, and Table 3.17 presents thRGREeSt items and respective

imeasurements.
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Table 3.15;: REBC test structure
The REBC test structure

The test had eight parts representing eight sanati These parts were clearly distinct
and equal in importance. There were five taskpérin the form of five multiple-

choice questions. The purpQsé

ts waedaire the test takers to

S —.
L . B, -i"'-.‘
afio s AR

/] W N W
AR
T\\

Ve
The REBC was u€ed g '- rem

communicatié® abilifiessfor ?\h&ly

enrolled in the p@Bblef-badsed bUsin

Table 3.16: REB t S

- -
for business

b

SigesS*eommunication majors

._x:ui“'-._ se. Thirteen reading
i3y Jnﬂ. (6 items), identifying

skills were assessefl. Tj rpigwo';:.*".r

detail (4 items), rpéking infer' @itéds),idgshMg fact from opinion (4

-l

items), recognizing GAUSE ef-‘:-“ Ca and contrasting (2 items),
identifying sequence (2 i "‘%{'—_Jf' orf®gems), finding solutions (1
item), drawing conclu ,f.:’*f::ﬁ /B gibess terms and expressions (1
item), followitigi of view and purpose (3

items). k -&‘ J

Mxplicitly assessed by
any item, but wa‘ iﬂectly assessed. In @dw,df the students did not possess

unglegst le they el ngile oA estiprovigledi@ight

busmss-oriented situations wit%AO multiple-ckajcestions. The time allotment

PRIEIATHNRTIREIR Y

testing. The scoring of the test was objective.

=
The reading MI ‘following instructions or mansawas n
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Table 3.17: REBC test items with aspects measured

Aspects Measured Test Items Number

identifying the main idea 1,6, 11, 16, 26, 36

identifying detail , il . 21, 22, 28, 38

making inferences \ \\x // . 4,8,9,13,17, 23, 30, 37, 40
distinguishing fact frogg ] ~ - /21 19, 24, 29

predicting o
finding solutio
drawing conclusi /Y W0Ns, 25, 34
recognizing

analyzing point

!‘h # . ¥

ff Table 3.1/ y“ ha UM REr of test itemssess each
reading skill varled.t e buSiness-orie siiestlised varied, allowing

7

_ .“11"i : -
assessment of some spé If;:.. Ags

skill could not be asses ?j' i hewas designed to focus on major

?in Jentifying mair ing’details’. Moreover, it

fAore dkizers. As a result, each reading

reading s
emphasizat.threereading-skills-which-had-beenddame-ctiiical points in the
students’ prévigue g° H0Se reading skills
included ‘MaléiI C inferences’, "DIStiNgUIShing faitbm opidﬁn’, and ‘Drawing

conclusions’. ‘f

AU INEININEITT

of tfﬂl&ctual test. In this operationalization sta8rown’s (2004) four guidelines for

signing multiple-choice items for cl oom- ions w ein ude
ppart sfpr cﬁli ngd r i%fo rg d%sgel nEJ
[ ‘ stating

each item to measure a Specific objec ive of ead |pie-choice question,
both stem and options as simply and directly asiptes 3) making certain that the
intended answer is clearly the only correct oné, &nusing item indices to accept,

discard, or revise items. In response to BrowR@0@) last guideline, and to
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complete Bachman and Palmer’s last stage of devg@planguage test, the REBC
was piloted to get feedback on its reliability arsgfulness in terms of item facility
and item discrimination. After that the test wagised. The pilot-study of the REBC

test is described in more details later in thaatglity process of the REBC test

tesjmsﬁ Qent test with 4Qiphed

sseg§s the-sttaa@ding-English for business

section.

~

agingrélension of both the details
of the situatio Ssage /s Becl®e fIrSt question of a situation

asked the studen > W g3gle he/she had received from

the other person. T‘r - j /eesS$@ss the student’s general
: M , .
reading comprehenSion ‘-,Qf«.m.; jpeiijigage 149)Table 3.18 presents

the summary of REB’t i;'

0

Table 3'1 ¢’--l--l-mmﬂnn—-m NN --

Ztion
e

I
Ajw_k)as received a fax

messaé Jregp Peter Wong, CustoffigifService at & hidte fax message says

t rochlre S ngitakes r@lefof raisorgpang.
Kanda Deesawad, Depadrtme irector of img Sale ster isio
q W a ﬁw S [ memoran e Sti ﬂ
q e President rketing and Salés. Thenme ins abotit Kand&’s

delay in submitting the first quarter sales reporther division. The writer

Situation =]
=
|
1 Suthép Kraisornpong, sales manager of a tour @

number

wants Kanda to complete the report as soon aslppesasi student takes the role

of Kanda Deesawad .
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Table 3.18 (Cont.): Summary of REBC test’s eighiations

Situation

number Business-oriented situations

3 Thanongsak Pakdeejit, er of the Sales andd®élations Department,
Chokdee Travel ang | %iv d a letten ftark Miller, Customer

). The lettgrs that Dave Tedlock will

come to see-Himugr Seme sugg out.SimMardware’s new company
name. Mnongfﬂk is leaving-tenight-forezting in Singapore.

Tha e S a hote fi nt takes the role of

4 jons Department of
gissage from the Head of
his liday for one week in
x ary. The e-mail says that
cern g pected flight operation to
new sta
5 The secr 2 > Max; I of e Psirch®epartment at
Noppharat Hotel; ! fites of a medtmm his/her boss to mark
the date of the. ﬁ' g.in schedmd keep it on file. The
@r these minut feishe would ik t0
i = 2
— |
6 Faili’\]aidee, Tour nager, Aroun%@d Co., Ltd., has

receive&a memorandum from the Director of the ¢tersl Department. There

e three licati (s a = h h asalis asked to
ﬂ ﬁo two % n%ew I tmt View. istudent
ql takes the role ) = : y

ol Fasal.

| ¢ o Q/
rojeet If it | td" iV
(o] rs. Switzer, andum say jéct Dire is
q asked to prepare a preliminary code of ethicsHfercompany based on the

CEO’s suggestions. A student takes the role geBt®irector.
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Situation Table 3.18 (Cont.): Summary of REBC test's eighiations
number

Business-oriented situation
8 Somsak works for Global Travel Service (GTS),ahhs expanding its global

marketing. Today he hast ite a letter to intgoair customers in Japan and

Germany promotingie nev . ,Jaran, Sorasakleague, knows that

Somsak is confliseds,abot ? r|t|ng &hbe used and not good at
writing a pe Stia et er. Jar |m by giving him an article
from aMnumcllon meuf found helpful in

So 4 -5 S alEEhim personally, and has to

leave higaee e instes tude iaefJaran.

Valiglatia \
'l‘r, 3 \x" ed by tlengeerts in the

field of English fgffbus ‘-‘\,' ness management

. . ‘-.

instruction, and Eng en (Appendix Q, page 194).
They evaluated th¥ tegffbased on e relation lagte =“ item and its objective. The
' ol scale, 0 = disagree, 1 =

sbedolw 1.50 was revised. Table

forty items of the le

guestionable, and

3.19 presentX of expe ,y:, test.

i—-"’ &
Table 3.19; Xof

Items X
Situation 1 ™ = e
1 Idﬂ!)i/fying m M 2.00
2 Aralyzing purpose 2.00
Ident ng sequence 2.00
Makl ifif@rences 1.66
mmnﬁm WEl’mi
Recognizing cause & effect 1.66
Maklng mferences 3
"1 ]
tua
q 1 Iden |fy|ng maln idea
12 Analyzing purpose 2. OO
Making inferences 1.33
14 Distinguishing fact from opinion 1.06

15 Drawing conclusions 2.00
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Table 3.19cont): X of experts’ evaluation of the REBC test

ltem Objectives X
Situation 4

16 Identifying main idea ' 1.33

17 Making inferences, |\ Mz/ 1.66

18 Recognizing b "\ | // ) 1.66

19 Distinguishinggfattirannapini - 1.66

20 Predicting*eliieames™’ é 1.33
Situation 5

21 : 2.00

22 1.33

23 0.66

24 0.66

25 2.00
Situation 6

26 1.33

27 1.66

28 2.00

29 0.66

30 2
Situation 7

31 2.00

32 ) : 0.66

33 ) onfrasting - 2.00

34 Drawifig coliclusiogSe 4"~ 5 1.33

35 Finding sgifitions=—= = : 1.33
Situation 8 ; et ’ '

36 Identifying main# 1.33

37 Making inferen€e o 2.00

38 _Identifyingulali=es 1.33

39 ( d 2.00

40 ""':"':':.".::.—r 1.66

wtl
l:- Qd:-
| U]
| As can be seen in Table 3.19, ther I ere fourteemsiwhich

scored below 1. ﬁﬂese items were revigighl. Wiaog to the experts’ comments,

@Cmt THHNTRENG -

n was then changed frorw‘lt can be mfefre _the communication t@Mr

Rpe VISR INETRY

' The guestion in item 23 was also not clear gouThe question was changed
from ‘What statement is a fact?’ to ‘According tedling 1, which statement is a

FACT?’ Second, some items were not good distracteor example, item 23 did not
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have a good distracter. The original read ‘Fridaguld be a good day for negotiation
and contract sign’. It was changed to ‘Frida{ 2pril will be a good day for
negotiation and contract signing’. Third, altermas$ of some items tested the
students’ world knowledge rather than their readikitjs. For example, an

! ightttimg is ideal for doing business in
' ‘Megidn needs time.” Fourth, some
i ive in item 29 was considered
"ﬁu___ ;

too difficult. The tive-was, ‘Tiere' : gunee could guide tours.’
e — -

alternative of item 23 was ‘Smart i

Malaysia.” This alternati

alternatives were to

This alternative wa ‘There issno"pthaf:Sunce has knowledge of

tourism.” Fifth, somgs O\ }?v er_nullified the distracters.
N\ .

For example ihichiisithevaige,iten 13, was, ‘is the owner

Sixth, some items had

more than one ¢ 3" s examplahiteins :I;"-.. possible answers. One

\)

B ask guestions,’ to ‘a

of these was niorsta o) Athe
senior staff me ge an \‘»}\; Finally, formatting
revisions bas perts ;aq-: ts \ :1hl \: e 3 ple, distracters should
be arranged acc tzgi eng ﬁk Sginnint \ ortest.

eyl

Aot
Reliability ci‘f{;..;_{- = est

.. ;‘Eﬁﬂéf :i'; - gelswith forty-one fourth year
UTCC English fg mu OE.\ These students did
not ;‘wﬁ‘:mm_m:m:mmsr- de -|Chard50n
Formular %G K P 3 || at the REBC test

was reliable a{iﬁ acceptable {0 DEUSE N the piady. Té.lﬁjle 3.20 illustrates the

REBC test’s reli?i‘li&

=L &

.5ﬂ 220 .902 40 .799
= ~ — &/
AN IUABIINHIAY
q dergraduate students™ reading English for busisesimunica abilltieS. "It was

validated by three experts. After it was revigedias pilot-tested with forty-one
students who were representative of the study’ptesn The reliability of the test
was .799 (KR 20), showing that the test was su#fitty reliable. For better quality,
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the test was revised also according to item fgaitd item discrimination found after
the pilot study of the test (Appendix O, page 19Phe revision was accomplished by
making the correct answer more explicit for ‘toffidult’ items and making the
correct answer less explicit for ‘too easy’ itemishe REBC test had 40 multiple-

jnessisitggirovided. Each situation
?7f nessqrﬁeesm each student had to

choice questions based on the.ei
represented communicati \ )
play one of the roles

3. 2088

description,

_ ) the PSSkswa
constructed to inyesti h 2CtS 0l | RESII sh reading course using
PBL on under. ‘ A SolVil 9\‘ BinMlarly to the REBC test,
the PSSl was co : d on.B: ',’,\ d AAAR00) language test
development and gy' lin :1-": - -'. pultigiéice items for classroom-based

T :
situations (Brown, 2004)% J::::-::h_- Ng 1 an 8adimer’s (2000), the three

ppraization, and administration.

stages of test developn : f ;_i
First, inthe}s' Je, the compone jgn were described. Design

"L f tj‘p an for evaluating the

qualities of uéé Iness, inventory of availableotases, an@ plan allocation and

domain, cha

management. Ir‘&he operationalization st finepbint (Appendix H, page 165)

ﬁﬁﬁ‘g mmﬁé‘iﬂﬁﬁl’lﬁ“ﬁ?ﬁf?f

on the test blueprint. Moreover in this apenalization stage, Brown’s (2004)

four guidelines for designin |pIe ch0|ce |tefn®sroom based situAtighs
I ilde E t/er 1) desi ast fic objeCtive, 2) stati

stem and options as simply and directly as poss®)lmaking certain that the
intended answer is clearly the only correct oné, &nusing item indices to accept,
discard, or revise items. In response to BrowR@0@) last guideline, and to
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complete Bachman and Palmer’s last stage of a &agegtest development, the PSSI
was piloted to get feedback on its usefulnessrmgeof item facility and item
discrimination. After that the test was revisdde pilot-study of the PSSl is
described in more detail later in the ‘reliabilgyocess of the PSSI section.

e PSS e t test with 44 maltipbice
questions. It aime, gg skills before and after the
e —

tas5-hours. The PSSl had 11

i
4Rl eice.qu
. .'\,_ﬁ"a, ~
guestions as E i aPhihe Cause of the problem, 3)

implementation of
estions. These four
a possible sol tion. These questions
assessed the stu ~ _, SOIVINg Sk i i def|n|ng the problem,
 results of the solution,
respectively. In P, S u?"g ol k Iutlon to any of the

A ¥

problem situati®ns ided inthe RS Opg the MC alternatives for

questions asking, L >0 tioagppDd situation, only one
possible solution is -Ag_;ﬁ.ﬁ%’.‘;f:‘ png HitBrnatives to questions asking a

_— : 1z .-f‘ ) . .
student to justify the res 45{:- solu e possible correct response is
atwere inter-dependant, so that, for
[ eﬂbblem could not be

analyzed Correctlys-either—Howeveri;like-otheiliiple-choiee tests in general, there

were still opp f 153)
I M

Va“datlon of the PSSI

mﬂuﬂiﬂﬁﬂﬁﬁﬁﬁﬁlﬁb

Ianguage evaluation and assessment (Appé€hdrage 194). They evaluated
the test on the basis of the relatgn between iachdRehits objective The f(ﬂ;

AN

presentX of experts’ evaluation of the PSSI.

provided. All of the fop :_’,}r e |

example, if-astue
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Table 3.21:X of experts’ evaluation of the problem-solving skithventory

Items Objectives Y
Situation T
1 Defining the problem 1.33
2 Identifying the cause 1.33
3 Proposing a solution 2.00
4 Justifying the is of the solution 1.66
Situation 2
5 2.00
6 2.00
7 1.66
8 2.00
Situation 3
9 mithe pr‘em - 1.66
10 JE— i the cause . - 2.00
11 solution * 1.66
12 i : S5 1.66
Situation 4 -
13 1.66
14 1.66
15 2.00
16 2.00
Situation 5
17 2.00
18 2.00
19 1.66
20 1.66
Situation
21 1.66
22 { . 2.00
23 4 ropOSI w ’ 1.66
24 Justifying sul i 1.66
Situation 7 5 J
25 2.00
26 2.00
27 1.33
28 1.66
2.00
identifying the cause 2.00
1.33
_'_ iy 1.33
Sltuatlo ok
Defining the M 2.00
Identifying the cause 1.66
Proposing a solution 2.00
36 Justifying the results of Iutlon 1.33
Si atl n n
83
Id t| | h
Prep I 3
Justlfylng the results of the solution 1.33
|tuat|on 11 ’
41 Defining th‘roblem i~ 2.00 u
entifying the cause

As can be seen in Table 3.21, twelve items scoeéulAbl.50.
These items were revised according to the expestements in terms of
inappropriate alternatives. First, some alterrtitested the students’ English
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language skills rather than their problem-solvikigjs For example, an alternative
for item 1 was revised because it assessed Enghgiuage skills. That alternative
was, ‘The PNG is facing seriously with its compastin Chiengmai and Suratthani.’
This alternative was changed to ‘The PNG does awé lenough customers in

Chiengmai and Suratthani.’ ny itemsmiaick than one possible answer.

For example, alternative ‘a0t timky possible answer. The other

possible answer, whigh AS the President of
Suwannapoom Ainkays*was- f@aﬂt of the company for a
new Division Direct: : "-----.:-:_- is item also had two
possible answers. yas - u g Suwat more questions
about Ploirung: thel"Cocaine addiction.’
Third, situatio . because its topic was
beyond the cont At we -,{ countancy rather than

k 3 '\
general busi a resu S tewlbziawnesituation and all of the

e PS —--_uv'i}-n d with thirty-four fouytisar UTCC

i

by e
English for business co {"r cation ' m i JLOEB2 These students did not

participate in the study ﬁ,;;fy - " [er-Richardson Formular 20 (KR
20), the I’eh"ﬁlll ' agTeliable and acceptable
to be use the main study. Table 3.22 illussdhe PSSI iability.

il B

- ot
Table 3.22: ‘Iiﬂjz problem-solVIng Sk entoryéiiabili‘&ﬂ

X Mln?um Maximum Num&jof PSSl items KR 20

In sumrr(ry theS? was cop@ucted to assess theld

q mmmmﬂm@m A8

representative of the study’s samples. The rdiiglof the test was .756 (KR 20),

showing that the test was reliable. For bettefipyahe PSSI was revised aiso
according to item facility and item discriminatiyund after the pilot study
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(Appendix P, page 193). The revision made theeobnswer more explicit for ‘too
difficult’ items, and made the correct answer lesglicit for ‘too easy’ items. The
PSSI had 44 multiple-choice questions based o lHausiness-oriented problem
situations provided. Each situation had four nplatichoice questions. These four

guestions asked about (1) the pr the siinaf?) the cause of the problem,
(3) a possible solution, a% /ﬂe possible solution.
32 3 de avﬂloé

-a?

construction, descripii ' . re as follows.

of APBL progr | i 7 200 < ® assess attitude by a
questionnaire fro ses and dis fet=dield of educational
psychology and lang@iage inétriiction. Wheeabiyes of the PBL attitude
questionnaire were'Clea :’fiff'm ghatements were constructed
according to the course’ {;’#" ':f#'" s { gEncet of negative statements were
construct(j}s a 1 (zr_l"he most appropriate

pair statermenis-were-selected.-After-that,alesianis were Teorganized so that the

—

AU AVEVEWENNS .

vered twenty rating scale items referring fove-point Likert scale. The other

negatlvea _‘ — tionnaire. Finally,

the questionnﬂi e was translated

attitude nhaire

q afrt asked one open- ended ue(tlon The quesmﬁs administered at fRe’end
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Validation of the PBL attitude questionnaire
The PBL attitude questionnaire was validatedhoge experts
in the field of English language instruction, Esglifor business communication
instruction, and educational psychology (Appendi¥p@ge 194). They evaluated the
PBL attitude questionnaire in ter itg formangth, content, English and Thai
translation. Each item% ' ies, 1 = strongly disagree, 2 =

Be. Any items that scored

disagree, 3 = undeci
below 4 were revisec . of
PBL attitude questigmn '

Table 3.23:X of expéfts Bugtdlifevalliatioh'e

c \. ’1\.“'~K ttitmmestionnaire.
ltem Que a:w? l\‘\ N\ W . X
1 The M8rmatyof tge FBL -ﬁ’?f q \\o\-, 2 ‘z.,\::_w iate
. Y = Y N
(one ratifg-sg#lle Part antlioreBpen- \o "-.\ 4.3
Length of tige Pk . guestionna \""'.\o:l 4.0
. % i 3 ¥ - b - - i .
Content gFthefPBL ;e e.guestionnaitelis appate. 4.0
English lang@&ge :.-EE_;:-“--' guestioranisr 4.0
7 e | it
appropriate. —
5  Thai translatiogs fff:‘:" Bl ' joneasr 3.0

anprbpi

4.50-5.00 = Sl&' g

0

s .4j= disagree] 49 =
i

o

L

strongly disagre® -
U i
Table 3.23 shows that the format, Iéhgth, contamd, English

language of the Baatitude questionnair@lsfloreterthan 3.49 and was considered

AUEARERREARG

' iabil 4 tt in | e
AWTRITITRAIIN A

attitude questionnaires were first distributedhat énd of the PBL project to thirty
third-year English majors of BansomdejchaoprayaBat University in February
2008. From the calculation of Cronbach’s alphdftment, which is a measure of the
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reliability of a psychometric instrument, the réligty value (@ ) of the PBL attitude
guestionnaire was .72. Again, in April, 2008, aftes twelve-hour PBL project, the
PBL attitude questionnaires were distributed tolweehird-year English for business
communication majors at UTCC. It was found that téliability of the PBL attitude

questionnaire was .709 (Cronbg Alpha), indigathat the PBL attitude

questionnaire was reliablesantl e ptadon the study. The PBL
attitude questionnaire ) ven though there were only
twelve informants WHO Weree S participating the main
T — -

study, the reliaW Batfrem that of the first pilot
study with thirty inf # Fable gleattitude questionnaire’s

y y S AL q
reliability N

76.25
N=12

/ /)
31.635 iﬂ;ﬁf ‘t{\\ .709
B

e-PBL attitt ipNnaille was constructed to investigate
the undergraduate studefES=PBL-at edislated by three experts. After it
was revised, it was pilo {f?, !,J English majors of
Bansomde] |V, t ird-year English
for busineis .
eﬁionnalre was .709

Commerce (U3
I
(Cronbach’s I ha), showing that the questionnaas rel . The questionnaire

conS|sted of twofaa The first part cove eatlng scale items referring to a
3.2.3.4PBL log

q RAMASHT Wﬁ WEIAY

description, validation, and reliability processal$o
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Construction of the PBL log
The PBL log aimed to collect qualitative datdrtangulate the
guantitative data obtained from the REBC test &iedRSSI. It was constructed based
on its objective—to explore the students’ PBL exgrese in terms of their reading

English for business communi . ,r_' rQblem soI\Ang other process skills. The

format of the PBL log wa

was made. 5\ v
——"

o : =
'
g/wasithewstadentiself report of theadin
English for b _ B MssONghidis, chd other process skills
that they thou I | aftel ( ‘\ the ‘ em-based business
| ' dmjeled questions and two
checklist ite 1t aTe :-.\ )y describing in detail

and giving exam i i R ) ‘1, twice—alfter Unit

48
Validatigh of te"BEL log

d by three experts anfteld of

English language mstr ﬁ'fﬁ«:}:p 1:5 E3$IMunication instruction, and

educationahgsyg Appendix C ‘ the PBL log in

terms of it rmn_d- i to collect data.
L

Each item \ v. QE"“ 2 = disagree, 3 =
i

undecided, 4 = jagree, and 5 =" Strongly agree. eTaBb onﬂﬂye next page
presenté( of exp‘ftﬂlerall evaluation of @PBL log.shows that all aspects of

P INENIWEATI

and% instructions were made earer accordlmbet@xperts comments.

QW']Mﬂ’iﬂJNW]’mEI’]ﬂEJ



Table 3.25: X of experts’ overall evaluation of the PBL log.

Item Questions

X

1 The format of the PBL log is appropriate (threpem

skills.

4.50-5.00 = strongly agreeff3.50Q

strongly disagree

Stributed to twelve thircay&nglish for

business communicatientng
organizediinig
could follot&'

time to finish ELAS catﬂ
| i
increased to a¥out twenty minutes. Moreover, sttsieer

either English or‘ln

AUEANEL] INNT.....

repo about their reading EngI'h for busmesmrm&atlon problem- sol

A WAENT TURNIINYINY

e fwelve-hour PBL project

gsig) it we s@}jnd that the students
)

vé, they needed more

for the PBL log was

llowed to complete it in

validated by three experts. After it was revidedias pilot-tested with twelve third-

year English for business communication majorfi@tiniversity of the Thai
Chamber of Commerce (UTCC). The PBL log consistietiree open-ended
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guestions and two checklist items. The studente weeanswer these questions with
detailed descriptions and examples, if possible.

Analysis of the students written answers to quastiwas done by
three scorers who received a checklist of answyawv&eds for all questions. The
Jusing SPBr Windows to find the

correlation coefficients betwe gring of the students’ PBL logs.

inter-rater reliability was calculgt

The correlation coeffigierts 26 ' was .913. The correlation
coefficient between Rater-A=al ' - correlation coefficient

: : as
between Rater B.ands | _..; en coefficients between the

three raters were h /7 ¢ gIveen,the three raters’ scoring was

"
high, and thi 2"legs had high inter-rater
reliability. Tahlg®S.2640regets

oY

ween the three raters.

Table 3.26:

Spearman’s rho Rater C

770
791
3.2.4 Data collectiof .--"?“ _35:
)D 1l hrgpes: before, during,

and after " = {reatment—The-tlime-allotied-foriteaiment f’ev. 0 weeks (20

> /. h .
classroom PEHQC nts;data collection of the

memmwmm

AMIR9N TN NIIAY

» - REBC posttest
- REBC pretest - PBL log - PSSI pgsttest

- PSSI pretest - PBL attitude
questionnaire

present studyl.”
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3.2.4.1 Before the treatment
At the beginning of the problem-based businesyigh
reading course, the reading English for businessaonication test (the REBC test)
and the problem-solving skills inventory ( the PS&8¢re administered as the pre-

| There were two classroom
periods per aitemalined constant, but only
three units of i T aflelied instead of the five
units planned. T iginal five ,. Slii 'T‘i_: 1 etiquette, (2) intercultural
communicati ' sfac 4) comnite ion echnology and (5)
- (2) intercultural
communicati ? \I!x\, - its of instruction could
be completed be | '7', : tlimore t} sed to PBL during the
induction sessions S 1_- e 9 tinveplete each project in one unit.

That is it took three'week: ASSIO! tds)omplete a unit instead of two

weeks (four classroom pefiods); j Cens athieve units of instruction could
not be conﬁt d ' istri d to the sample

group att s Bndeobbnitbiwo-tthelveekinstead-oLUnittH! as planned, and

again at th . o !&% . Students selected
HI :

the three units that were taugt 1L|'J;

ﬂUEI”WIIﬂﬁNﬂ’lﬂ@

st and the PSSI post- test In additiothensixteenth week they completed

aﬁﬁﬁﬁ“ﬁ“%“ﬁ.mwnﬂmaﬂ
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Table 3.27: Instruction schedule of the problemelasusiness English reading

course.
Week Week
1 Add-withdraw period 9 Intercultural communication
2 Add-withdraw perio Intercultural communicatio
15 PBL log distribution
3 REBC pre-test _ No class (Mid-term exam week)
4 ustomer satisfaction
ustomer satisfaction
ustomer satisfaction
RBL log distribution
8 PBL attitude quastiaire
distibution
N B b
! . f?:
3.2.5 Data afelysis &\ =

Table 38 illustrates da =-'“~,_ the prestrty.
Table 3.28: Data anélysi j??"}’«

Instrumen ﬂw, Data Analysis
1. The reading Englishif o pe A

communic_" t (the REBC test)
W)
-

2. The problen] Iving Sk
PSSI) '

Pependentsamples t-test

-Dependent samples t-test

A Nﬂﬂ’%ﬂ%ﬂ“flﬁﬁiﬂﬂ‘i

-Content analysis

ammmmmwm&m
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3.2.5.1 Reading English for business communication abilities
Mean scores from the reading English for business
communication pre-and post-tests were used to exagifects of the treatment on
the sample group. Their reading English for bussnrommunication pre-and post-
test mean scores were compa ependentesaﬁnpst at the alpha level of

.05. In addition, the effe eeores was calculated by using

Cohen’sd. §
s were analyZe

of the PBL log

triangulate the findi r

wrltjn a SwersToEllle ports) of iteong and three

ith inter-rater reliability to

S ing skills inveptore-and
7 sample group. Their
problem-solving ory fig po res were compared using
dependent sa -_ : ; 1y alevel ofl )5 t|o the effect size of these

two mean scores @as ; using Cohd \

(

PBL logs were analyzed -Jéia'-s--- alysisimter-rater reliability to

f reports) of iterarf¢4.1) from

triangulate the findingsafom

as the int{mt

loh of the content analysis as well

Mean scores and written answers Mn the PBludtti
guestionnaire W‘e&d to explore whet ergmiiduate students have positive

qﬂmﬂﬁm NG
ARIBSATIM AL iatak it it 0]

triangulate the findings from the PBL attitude cimwaire.
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3.3 Chapter summary
This study was conducted as a developmental eméxperimental
study with one group pretest-posttest design. &ebeprocesses included the
development of a business English reading coursg #*BL and the implementation

of the course. The course was,dg ' d basduedintlings from needs analysis.
e\proble busiBeglish reading course
: ' ocess, materials, and

assessment and e "= ! i€ rch instruments were
.

e.pilot tested to verify the

nent af iRPlementation.
Prior to the tr Were are thaieas Ss'their reading English for

business commu y During the treatment,
they self rep he ‘;\ lg English for business
communication :?f, ' e I*‘-.: . they were post-tested
-8 L . L :'f; " 1 "-,l ; ~F ags _
to assess thei ;,.{_,; oIt} A \-‘ ,\.Il ility and problem
solving skills agai r ReyeEamp|eted PBA attitude questionnaire at
the end of the courst r = : \ -
The next chiapterreports sults Of this saatyrding to the two

glles stemming from the
RBLsaNd the

research guestions. DiscliSS
‘ =1

developmeny,of

implementgatifh-okthe-ee
w sl

-

=

Il

AU INENINGIns
ARIANTAUUNIINYIAY



CHAPTER IV

RESULTS

This chapter presents the angwer to the two resegrestions: “How can the

business English reading cofirSé ' , ereeblearnlng approach be
developed?” and “What*arethaleff ; ish reading course using a

describes first urse, which followed

from the develg el After thet™ihdingssiiom the implementation

Méss English reading

course

(] o ¥
-0 .hf!’m- x e { Cadifig course

je problenadbbssiness English
reading course whi _ ( icemagieits five major components.
The course components iQ J-.a...;..,-.—,..r oniresttuctional process, materials,
and assessment g \ n. Belo lhe problem-based business
English regdihg cours — __,_)

YA .1 NS

The course attempts to enhance redglgljsh for business communication

abilities an lving skills of ngI sine sco mu |cat n majors in
ﬂnan ie ' Bﬂ |n order to
bet ualify them with skills needed by the besmsectors, especially airline, hotel,

and tourism businesses. Implenffentation of thelpmased learning appr

A CIRNIII AT NHARY

meaningful reading environment in which real-wdslgsiness-oriented problem

situations are the starting points for their leagni To help develop the students’

reading English for business communication abdljteontent of the course covers
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business etiquette, intercultural communicatiost@oer satisfaction,

communication technology, and business ethics wéiiehconsidered the five most
important business communication topics EBC gragtishould be aware of when
working in airline, hotel, and tourism business¥arious problem-based projects

throughout the course help theg Jlop their mroldolving skills as well as other

drounication skills. In short, the

gdp\the skills of EBC majors so
' @) -long learning in this

sithictional process,

%ihed as follows.

dosthusiness

communication, | vere that by thee ourse, the students would

b ':.\

plan with multlple bUsINESS PErS firaksness decisions, and (5)

[€2) collaborate, (3) discuss and

Q.

Content:

Based'6n
analysis, the ﬁdﬂse conten esaadte mte@pltural communication,

customer satlsfaﬁlon communication tec ogyl lausiness ethics. Each unit was

ﬂﬁﬂq’l VENSROANT

sch le for the whole course of instruction cawgf classroom periods a week A

VRN R e (YT



103

Table 4.1: Content schedule for the problem-basmsthiess English reading course

Week  Unit Business Problem Situation Skills Required
Communication
Topic
1 - Add-Withdraw -
period
2 - Pre testing and PBL ' ’ -
induction session
3 1 Business -language skills (integrated
ess ethu skills with a focus on
pan)gglob reading—especially
— istinguishing fact from
4 1 Bus|ne§s_E Wion and predicting
By omes)
5 1 Business b %, -problem solving skills
- work skills
6 2 nguage skills (integrated
with a focus on
L g—especially
Jidentifying process,
7 2 ognizing cause and effect,
8 2 x roblem solving skills
9 3 ) 0 -language skills (integrated
ligts and tolesignskills focus on reading—
for airline 2specially distinguishing fact
anagers amd from opinion, recognizing
r cause and effect, and
analyzing point of view and
10 3 Customer purpose.)
satisfaction -problem solving skills
-teamwork skills
11
12 4 t skills (integrated
i us on reading—
|aIIy making inferences
ng package of ual and graphic data
for hotel staff development a entifying fundamental
ICT terms )
13 4 Comr‘rﬂn -problem solving skills

AUEINENI WS-

ethics- admlnlstratlve vision: especially recognizing cause
‘Bu ss ethics has an ef'fect onand effect and |dent|fy|n
bu3| ss success. Good bu rocess)

’] ANNIESVTIRETA Y

ICS

- Post testing and - -
course wrap-up
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I nstructional process:

The instructional process adopted in the problesetidusiness English
reading course comprised three teaching stagegirepfour to six classroom
periods to complete. A period lasted 75 minuféise three teaching stages included

Warm-Up Activities (1 period), iyities (3 peds), and Evaluation and
Reflection Activities (30 /

W V|t|esto § udent’s prior knowledge

about the unit topie

tudents read a passage

\ditheir answers with other

8 use and practicehefrt
reading skills i . solving skills, and
teamwork skills) ¢
: == d withelstudents reading a problem
f" :

checked their compreh ;;r h; @apy As a class activity, the

teacher eli CEd . t‘ﬁt all students

situation about one and . Byl ieSilently, following which they

they movedt ' el by*he teacher. The PBL

process incluﬁigd four steps—(I) anatyzing emmbl(Z)%ntifying further
learning needs, ?) self-directing themselves fecbadditional information, and (4)

ﬁﬂﬁmﬂﬂiﬂm [hdon

S|tuat|on by making a list of short and |$I|rmsentences about all important

information i |n the roblem sﬂua!:)n in Learnin at We Know). The
I j ble it at| ni their'gg knowledg reasoning s

The teacher asked questions such as ‘what aredbeinteresting facts about the
case?’, ‘Why is the information you know about tase important?’
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Identifying further learning e Students identified further
learning needs for making process with the probldimey collaboratively discussed

and shared ideas about what questions they sheklthemselves to arrive at a
solution of the problem situation. They completedrning log 2 (What We Need to

Self=directing em yesdtgeotladditional informatian In

this step, individual siefteg ere assig ‘,{"'“\ﬁn:ﬁ: extensively for
certain infornTation. %“w.“_-ﬁqﬁ tiof Plan for Research),

N
which helped th \;‘ 5500 Sikilities. The list was

based on the qu ‘: .-x;!- to find answers to one
1'il

or two questi i iZ€& 1‘ (s their questions in
Learning log 3.2 f6u : * ;;\\ ). Since the third step

 of class, they were
s divided their reading
work by completing'r arni

Re

learck @rposing solution(s)In

this step, students ca ‘. tre@canswers to their group. After
that, they disguss g prgSent the conclusions to
all the studentsdn-the-next-class.—The-studesiigaeied-Learimg log 4 (Action Plan

for Group . _s‘ agetheir group work for

{l

AN INETS WS,

oppoftu
expﬂlsnce)

Activities After the*presentation by eéieh roup, all stuglevalddled
q I !qulﬂhr rﬁs %l t%ma kmrﬂedl@ﬂ
q teacher.” After all presentati ad been evaly evaluat eir owh grolp's

teamwork with another checklist. Then, they alireld PBL experiences, including

the class preéi% tation.

reading skills practiced and knowledge gained.
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Materials:
The course materials consisted of the teacherfmualaand the students’

materials. They are described as follows.

Teacher’s manual The tea anual was designed for a teacher who
teaches the problem-basegl BlSiH @SS /s eadinge in the Department of
English for Business«{Gorn icati 0 mas, UTCC. This manual

W ; ,
e stjjen : teacher’'s manual

was used in conjunciom
1) Making

comprised of tW he*MasP@l.and (2) Unit-by-Unit

< *'-."'-. S teaCher were kept Up'tO‘
*”“-.i_

o
0 _
10t ORRE MNBteviced necessary

fundamental infogg¥ati ' pr OR dfinchdtied information regarding

W,
PBL, togethe : res( \o\
Y R ‘b.; 'L' o

"-ﬁ

,
Bl a pner.
\ 1

A B
0 L"'-.' provided unit-by-unit

teaching guide esso ing }‘; 1 \".\ als, activities, the
teacher’s role, thelé . Eeneaaiatioh, and resource file for

additional/supplem%

Ish reading materials, learrogs,

L

o T =Y Y S AW Ew R N S e R R WA A — —‘JJ

V) @‘S%d problem

g Warm-up activ%ss resource files for

Students mat’ _}; ¢!
and evaluatign fa 0SC

situations reaﬁdg passages Useddu
students’ self-st%y. The students’ resourceciilmprised textbook readings,
a tiy r o for ’

Five learning logs were used to facilitate studgmtsgress

along the PBL process. The in(luded 1) Learthi (What We Know)
q esearch)‘and Learning'Log 3.2 ( mary’ of Hed ffom Self Study), a

Learning Log 4 (Action Plan for Group Presentatiomhese learning logs were
introduced while students were participating in PRitivities, and by means of which
students defined the problem, analyzed the probdethdirected themselves to
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collect additional information, and reviewed whastbeen learnt and proposed
solutions, respectively.
3. Evaluation forms
There were two student evaluation forms at thecdreghch

unit covering self and peer as t Theyded\(1) Classroom Presentation
Rubric, and (2) Teamwor %

é¢

——-;

Assessment and

The assess : alu |on !! piablem limsedess English reading

formative as ' al mei . Bgs and feetttsessions

course was based BEsasient procedures. The
The summativ: luded forie s psentations and
examinations on i _; WISINGSS, Conicadian abilities and problem

solving skills, i jon"BfFthe™ S8 S showmbelow.

0o
il 10%
ignments , 40%
firidividuz 2 Bup = 20%)
' : 20%

i oftal process, materials,
assessment aﬁi evaluation S shhatthe MF course components
were inter- relate? gﬁroprlate and at least agbbpt The objectives and content

ATV NI

nents made the business Engllsh reading cusmsg: PBL ready for the

implementation.

AainaniamIngay

The results of this phase of study cammftioe analysis of both quantitative

and qualitative data as follows.
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4.2.1 Reading English for business communication abilities
The effects of the problem-based business Enghiating course on
the students’ reading English for business comnatiuin abilities were examined
based on the reading English for business commtimictest scores. Research

reading course using.a«g . ealTmegsapphoais significantly higher than
their pretest mean.sge

Tabled? i AeX | §.DA0, d.Ofweading English for business
communicatigg’re- |
Table 4.2X 4D, Mtoation pre- and post-

tests from the sa

Mean d
differences
-3.875

REBC Pre-test 1§ 3887 -3.C 001 .85

was signiﬁcajl 23)T'~ -3.875, p0.05. The
| 1|
effect size b v en these two mean scores waslzmaldLuJJb Cohend. It

suggested that té&rence was laye (8§)4# According to Cohen (1992), 0.2 is

FUHAINNTNUADG o

courSe had a large effect on the‘tudents reaﬁngjlsh for business comm | ation

T AT NATINYIAY

to questions one and three of the PBL logs. Questhe was ‘How did the problem
situations provided enhance your reading Englistbésiness communication?’

Question three was ‘How were those reading Endtisbusiness communication
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skills (the students marked in question 2) impr@&etihe students gave answers to
these two questions by explaining reasons and ide@sgmwhat they did in the course
that they thought enabled them to improve theidirgga English for business
communication abilities. Table 4.3 shows percessgagf the students’ keyword-

categorized answers to questi d 3 oPBielogs.
Table 4.3: Percentages #r calm;d)answers to question 1, 2,
and 3 of the PBL |c$

*—_—‘

o

Ques- gen-cndgefuestions Percentages of

tions students who

list of keyword8"scarers ) Lize requency answered the
%) =24 question with
explanation
1 How dfd the gfoblg %n r
reading Eg@lish §8r bSinessH }-‘ N 9
- simulaging i oﬂa n searc \ 12 47.92
- stimulgtingfifis/her [earning, ofhe : 10 39.59
vocabula Py e .
- motivatip8 hisjfielfeading.. - B N 9 37.50

2 What skills in readigre
t AN - 100
.Ed: -LIIJI 21 87.50
L
tifying main idea 20 83.33
- Re(‘; cause and effect 79.16
70.83
aki 70.83
- Drawmg conclusion 66.66

- Comparing and contrflng

Gm"] aﬁmﬁswnwmaﬂ

expressions
- Distinguishing fact from opinion 10 41.66
- Following instructions or manuails 5 20.83

- Predicting outcomes 2 8.33
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Table 4.3 (Cont.): Percentages of students’ kegivoategorized answers to question
1, 2, and 3 of the PBL logs.

Open-ended guesi Percentages of
Ques- N ' students who
tions list of keywor ze Frequency answered the
nts’ answer ' N =24 question with
explanation
3 How were
communicatig
improve
22 91.67
- practicing 25.00
their g
- follg 16.67
In terms of ﬁ{, X| q& #Students gave estion one'How did
the problem situations p f_:’ d el epHimglish for business
communi ﬁn’y r ’ 0 |0Enswers were that the
problem s 1 """‘, Hmulaied information search$4%), i oblem situations

stimulated f the Problem situations

Be?w re two examples of %Jjents reporting thablem situations

ﬂeﬂﬂﬁmﬂﬂﬁmﬁlﬂ’ﬁbﬂfs

A student said;l read and analyzed the situations provided. Vba

arned more about formal vocabulary and busin This helpe mpM my
o\ & &%ﬂ@ LIRS

mformatlon so that the best'information was preséri

motivated theliil} | eading (37.50%

Another student pointed ouroblem situations enhanced my
reading English for business communication a lagse reading the situations

helped me know more business vocabulary and termasynderstand more business
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English. To search for information to complete pingject, | had to read
comprehensively and to communicate with others.rédaling the situations
enhanced my learning of many things—what was unknomseen became known
and understood.”

Question two was Klist item, asking studenteark reading

skills that they thoughtrh | ) uhat all of the students thought

that they had improvegsane pose * while most of the
students believed 1 mmove 9§ (87.50%), ‘identifying
the main idea’ (83 segiiebt, (79.16%). More than
two thirds of the st ed. ‘identifying details’
(70.83%) an e students thought that
they had impr %0 ring and contrasting
(58.33%). Other Wb aPhalf of the students.

\k negdEnglish for
business comm i i \\w gnigstion 2) improved?’, most
of the student { ?(3 ;‘ ‘ ey nac 0 a applied reading skills to
understand/analyz€ pr. m sittiatians ;f or aggitigiormation. One fourth of
the students (25%)r ----‘-f-‘r-- v | hiachoeks pplied reading skills to

complete their summari r.‘:f..._ﬂg.- mer @assities in general supported
BB.6 Bolow are two examples of

h?ﬂjo improve reading
-

ing PBL steps she
for the completion of

their reading improvem‘ gf

students remrtl id

English fo communication-abilitie

read extensivb'llj tried to comprenend and analjziedmatd

their group prOJeg work. She revealé‘dhe st skills of reading English for

FUE TNYTTWEINS .

lng to cases provided by the teacher. Afteling information, | had to first

upderstand it myself. This mad me see problenh&ons clearly. | had¥dk
o W%@:ﬂ iw s ey it
ade

Another student thought that she had improved éedling English for

business communication because of group discussi®hes expressed the view that,
“I have improved my reading English for businesmomunication skills because |
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worked in a group, discussing and planning the wodether. We discussed about
main ideas and details for group understanding agceement. This was so that we
could present the work as planned.”

Based on the findings, it can be concluded thabtieness English

reading course significantly enf undergrmdstudents’ reading English for

tstqpest mean scores of the REBC
res These flndlngs were

ig busirtesglish reading course using a
problem-based Iearp' -_"’ : antlghi®y than their pre-test mean

Y liis
score at the alpha |ével Q05" <

Table 4.4 i;," X, SIE he problem-solving skills pre- and

]
post-tests@h o =

Table 4.4: X

’ﬂ
the sample g \

€. SD t g Sg  Mean d

Post-test 20.75 547%

q W‘iammum@ BYIaY

was significantly higher than their pre-test meeors,t (23) = -2.823, p0.05. The

effect size between these two mean scores waslai@dwsing Cohend. It

suggested that the difference was medidm (6). According to Cohen (1992), 0.2 is



113

indicative of a small effect, 0.5 a medium, and®I&rge effect. Therefore, the effect
size @ = .6) means that the treatment of the problembhassiness English reading
course had a medium effect on the students’ prolsi@iving skills, therefore research
hypothesis two was accepted.

This can be suppg e findings from answesstudents gave

to question four which askedh \ | litddd below) do you think you

have improved?’ (Qugsi Bpro 1 t:items: 4.1 problem-solving

skills, 4.2 commu m- 3 ing. If a student marked
‘—‘

any skill, he/she w [ ..._- she did in the class to

'Table 4.5 shows

percentages [es 100 estion four (4.1) of the

PBL logs. \
Table 4.5: Perceng@ges’offsStilden éi SV “ 13 wers to question 4.1 of
the PBL logs; '
Percentages of
)Rl students who
Ques \ Frequency answered the
tion [ S e #_ the PBL thiceoatize the N =24 question with

explanation

Also es

:::zgw U
RUTINEINT

class activities and aswmentsm 3 o | Q.ZJ' 3
q W'] ﬂ‘i‘fﬂ AR TINYINE

group what they were about.
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According to Table 4.5, the students reported titvey had improved
their problem-solving skills by doing the following hey completed in- and-outside
of class activities and assignments (52.09%), dised in the group what additional
information they needed to find (20.83%), and rpaablem situations and discussed
in the group what they were abp %). Thalwoation of all these
percentages will exceed the'talal y %he students who thought that

dent s description generally

----- _,. elf reporealing that

problem situations ivitiesin -q.,.--.: process encouraged

entsi hoghbthey had
improved proble express AL \‘«h.a problem situations
provided wer d couldocc aniogkip th&future. They helped me
¥
think and analyzg ically-and reas Y8 €Qabled me to understand the
problems, solve themifeasgnal by and
the project and actual si f{.-uh-"l g&xden When | was given a situation, |

| apmeblem-solving steps to improve

had to analyze what | al eao ”)W“' 2 deddo know, and what had to be

solved. T@n be in a collaborative
T

group.”

@*{yam@, “Problem

roblemwere@cing. It developed our

situations tau ‘I us to know

problem solving iklll which could be apphUle imture in the business sector after

FTTJ?J’J?]EIVI‘SWEHT]‘S

Based on the findings, it can be concluded thabtisness Engllsh

dlng course si nlflcantly enh!:]ced the unde udents’ problem s6lvin
their pre-test m pla at

why they thought they had improved their problernvisg skills as well as their
description of what they did in the course thatdee them to do so.
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4.2.3 PBL Attitudes
The students’ PBL attitudes were investigated basetthe PBL
attitude questionnaire administered at the enti@tourse.

Hypothesis 3: Undergraduate students participating in the businEaglish

X SD
1. Problem situatig . : 4.54 .58
2. PBL was stifhulatjfg. / 4 k AN W | 463 57
3. PBL was notgifie-gBnglinfing. = = 229 112
4. PBL provided ug€fulgdus @és m . 4.46 .58
5. PBL was not o cghp cate 325 1.22
6. PBL increased rgadif res ' il 4.38 .97
7. Problem situafi®ns Were u 404 116
8. PBL enhanced pu a;—- g: 4.29 75
9. With PBL, one could bette 3.42 1.28

adimglish 4.46 .58

for bu 7
11. PBL dif T4 NJ 433 104
12. PBL was to . 4.13 .61
13. PBL wouﬂe suggested to friends. M 3.88 .79
14. One preferrd @Bk to a lecture-based fagthod. 3.29 .99
futaminaiyng
. PBL taught some useful proaess skills. 4.75 ;
S i
ammnmwnﬂma i

20. PBL was satisfying. 4.67

N =24

4.50-5.00 = strongly agree, 3.50 — 4.49 = agréx) 2.3.49 = undecided, 1.50 — 2.49 = disagreel 49-=
strongly disagree
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According to Table 4.6, the students had highlyitpasattitudes
toward PBL in most aspects explored. Importardifigs were that they strongly

agreed that PBL taught some useful process skils=(4.75), PBL was satisfying
(X =4.67), PBL was stimulatingq = 4.63), PBL was important for studying

REBC (X = 4.58), and prohlg ‘ : ere interestifg£ 4.54). They agreed
that PBL enhanced readipg % € comication abilities X = 4.46),
provided useful busilgs ___;_ 7 icati @4.46), and was supported
to be used in Iea-rﬁn-?-_'—" @@aﬁonﬁ = 4.46). Other
positive attitudes w. \ ing responS|b|I|ty¥ =

duéstionaaiere indirectly

- - \ b
well support itative date he'SiislePBl l00S\revealed that PBL was
seen to be pow i pEctsi¥l he st 1‘ 8 Offless viewed PBL as
helping them pgISiconTmunication and problem-

ilderlts saw that PBL stimulated

them to apply self-di 4 6: nglish communication skills.

As a result, they belleve 2nmrave these skills. Table 4.7

illustrates the percentag 5

four (4.2 EL _

gategorized answers to question
J‘erents found that
PBL strength llls.and not only their
é.jsulted from the following actiggi speaki

participating in wwlscussmns (60.42 WgtEngllsh to complete written

ﬂuﬁ SN ENINELITI.

%) For example, a stud trepor‘tbdave improved all four Engllsh

q TRy WNETA Y

according to what | understood of my teammatestesthideas.

reading. Thi English while

Another student saidl have greatly improved my English

communication skills. Reading: This skill wasduadot because | had to read for
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information. This helped me learn more vocabukamyg expressions. Writing: My
writing was developed because | had to write. Blimved me to learn that when
writing paragraphs there should always be an introtion, body and conclusion.
Besides, | have improved my writing of outlines anyduse of English structure.
Listening skills were developed, k | hadsteri to the teacher’s instructions as
) 1S W darly understand what | was
listening to.” N

Table 4.7: Perce%den@ ke
(4.2 and 4.3). 5;;-#“ i

well as classmates’ preseg

answers to question four

n- [ Percentage
nd of students
list of keyw: r the BB ize the who
t ts. Wi Frequency answered
N =24 the question
with
explanation
W | process skifls ted b 5 o]
improved® Plgasefmarkin prov u'edly tick
more#han ). sﬂi e il we
in the taskdfthagifou'did Tclass.
4.2 English comimunicati
Describe what yo g your practice
and use of English ce-rg _
- speakin up 15 60.42
k - ;j 14 58.34
$ = L,
Fljrea i E" 13 54.17
group project. :
52.08

‘s&g to English while part|

4.3 Self-directed learning

Describe what you dith the”OJGCt concerning yo

9 SNATHNRIINEIAY

ﬂUEJ’WTEIﬂ?WEI’m‘i

ractice

informatio
- completing assignments 7 29.17
- reading by himseli/herseli at hoime. 5 20.64
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Furthermore, as can be seen in Table 4.7, therssidgreed that PBL
enhanced their self-directed learning. The folluyvare the activities performed by
students related to their practice and use oftsedtted learning. They searched for
library and or online information (66.67 %), comel@ assignments (29.17 %), and

read by himself/herself at home (20 8 %). Fomepla, a student reveal€tfince
each project required seagehil i tighhrat than comprising lessons
dto hek g(ﬁm self-directed learning, |

have improved this Sritfrem-doi - 7 ,causelnot only learned new

information in the-filess V¢ Pfemdsile=doing group work so that we

student rep information Terhottindividual argtoup work.

This included ' IFproble msiothentassigned work such as
problems in . iti & Al in ormation by myself.
Avalilable infor _;.-**-' ' pridie the, project, so | had to
analyze it by myse is be ause AREE ules, but required self-
directed learnin '\ . \

Even ffougl :f&x dent fhecdWith the affecess of PBL as

described, there were ﬁu-@.,;- Lthendtudere undecided if PBL
possessed certain.qualities and & 0'as me.espopses to PBL. Based on
Table 4.6(Pdge-115), the three aspects inclu 1det Pas nc @ complicated to

’ &J/Vith PBL, one

|

AUNinatio ﬁ

learn readmg’E

could better re English forousme 42), and ‘When | read

English for busir?sg)mmunication, I pre&sed RBh lecture-based methodX(

AULINLNINEINSG..

stuoq‘ts included disagreement with the statenRBit was not time-consuming’

. . SOy
j 2.28), a ﬂnﬁ t fﬁ:ﬁa
q found that PBL was time-consuming and hard to getiuo.

In conclusion, all of the students had highly pesiattitudes

regarding most aspects explored. The findings fileerPBL attitude questionnaire
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were relevant to what the students revealed ifPBie logs, that PBL enabled them to
apply and practice many skills besides readindsskilrhey claimed they had good
experiences with PBL and classroom activities. Ewasv, it was also found from the
findings of the PBL attitude questionnaire that snatudents thought PBL was time-

consuming and hard to get USX ’//
4.3 Chapter summary \\ //
The outco y m@ude g -basedse produced

through the develo digefsam, the implementation of the

course in the seco ; ;;‘x_i": o ponents. They were
needs analy: | S ent instlcupnadess, materials, and assessment

and evaluatio iness English reading

icalipst-test mean score of
undergraduate s ; ating > DUis&Es) \‘\“ reading course using a
problem-basec ‘ Approach W ) angWdr than their pre-test mean
' ge effect sizhatevel of
0.8.
L (G
2. The probleme<soii

students participating int J' SS/|

t meaare of undergraduate
gadourse using a problem-based
learning appEoags v hig ot n scoret (23) =

-2.823, x0,05 —The-resulis-obiained-a-medium-efiectaibs lcvel of 0.6.

il
“Unde thsin
iy I

s English reading
dﬂprd PBL. They had

highly positive aﬁnﬂ&s toward PBL in moajspmxplored three undecided

"“ﬂ T INEWIWE TN S

and PBL was stlmulatlng( 4.63). The two negative attitudes Were that

ammmmwmmmﬁﬂ

Discussion of findings, pedagogical implicasand recommendations for

course using HL had both positive and negativeidés t

future research will be discussed in the next avapt



CHAPTER YV

CONCLUSION, DISCUSSION, AND RECOMMENDATIONS

5.1 Summary of the
This study_ ai busir istiimgecourse using PBL and
A glish for business
_ oward PBL. The
summary of the € _, I Jmve Ve opment of the business
English readi [ Bl-and a) e course as follows:
\ \ \
\ ng gour se using PBL
fing Course
m-defiptess (page 44). Based on

ng PBL wesldped based

on the adapted Wee §/(2004) APE

this adapted framework, ’f ,-r
development process Ste with 7, : Sis.

The e e ne dedtther English for
-- nication-im fudenis-ofthe-Fa@ilHumanities, University of
the Thai Chamhe _
2005, and 205' (2) English TOr BOSIAE ommu'rninanéﬂpctors of the Faculty of
Humanities, UT%E: and (3) employers anU]ployelmswork in airline, hotel, and

FTTJ”EmmJ Al WEL L g o

ss communication- major graduates of the Sadiddumanities, UTCC, 16

instructors of the Department o nglish for Busimé&®@mmunication, Schodlkef
o W‘ R IR R Y
t uSinesses h Bangko

uris

lisiBeglsh reading course

Business

fiede academic years 2004,

Instrument was a five-point Likert scale questiarmmasking about
purposes of reading English for business communitabusiness communication
topics, and problems found while working.
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Results of needs analysis were top-five purposesaafing English for
business communication including reading for effecbusiness communication,
reading for proposing ideas and opinions, readmmgéllaboration, reading for
multiple business perspectives and planning, aadimg for business decisions, and
top-five business communicati cludingtomer satisfaction,
communication technolo # , mssirethics, and intercultural

communication.

ana"sls f SOUI’SEDWES were

ling course using PBL

8ss English reading cousise w

' nz?roup pre-test post-

test desigrf =3/

implemen?fo

‘HJ.Z.Z Populati M

Th?po ulation of this study fourth year Erygfisr Business

AU NSNS WOANT

|t|es UTCC in the first semester academar;Z@08

QRAASRRNIANEINE

business communication test (the REBC test), @)ptioblem solving skills inventory
(the PSSI), (3) PBL attitude questionnaire, andPB). log. The REBC test was to
investigate the effects of the business Englistirgacourse using PBL on
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undergraduate students’ ability to read Englishbizgsiness communication. The
PSSI was to investigate the effects of the busikesgish reading course using PBL
on undergraduate students’ problem-solving skil8L attitude questionnaire was to
explore undergraduate students’ attitudes toward FEBL log was to provide

qualitative data to triangulate th f/ofﬁh'ﬂBC test and the PSSI.

5.1.2.4 Date colletio //' ;
tarwere collszted gses: beforenduend after

the treatment. At iMfing of the probleme Bsusiness English readin
P ,‘:\ﬁ g g
course, the Readin i st (the REBC test) and the

{\‘ S

Problem-sol uE te ed as pre-tests to the

sample group I g5 ibuted to the sample

group at the end o -; of Unit Three (th&'14

week). Final . ourse, allhe ¢ J‘ )k the REBC post-test
) 7 \h ’

and the PSSI po as completingiBled? .‘glj guestionnaire.

eth ____.,........ 0 }omeS pcluding reading Bhdior
business communicatio ...r S, prok BlVikids and PBL attitudes were
analyzed as follows: &% =58 ;
Y £3

" cf?n abilities: The

-'-«u""“m"”"m i Bii@=-aRd post-test scores were

_1‘7 . BT 005, In addition, the
Hh se two mean SCOres wa: acut@tmindgohen’sl. Moreover,

students’

compared

effect size of

written answers ‘ielf reports) of items one alof the PBL logs were analyzed

ﬁummmmmmm

pre- d post-test scores were compared using depesamples t-test at the alpha

level of .05. In addition, the eff t size of thewo niéd scores was Calcu j

ARSI RR T A T

PBL attitudes: The students’ attitude scores from the PBL

attitude questionnaire were analyzed for meansstarttlard deviations by using
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descriptive statistics. Moreover, all written aessv(self reports) from PBL logs were
analyzed based on content analysis.

5.1.3 Summary of findings

This part summagj indings from the develephand the
implementation of the pr % s Hmgtiading course

reading Englist nicationabdtagd problem solving skills of
English for busi ifatiGArmajars, of, théufts afiumanities, UTCC.

Bithe students to become
. Iniagdgitishvould help develop the
\  the Zicentury (Tan, 2003).
bonents included abgsctcontent,

instructional process,

these coni eq
. ° q@e‘!ns would lhe tak(1)
communicatelié coltatey (3)@;5cuss and plan with

multiple busmesicperspectlves (4) make nesmdns and (5) propose ideas

FTTIEJ'WIEIVI?WEI’]TW

Content: The five-unit content included five problem S|tlam$

business ethuette mtercultural!;mmunlcatl «uﬂsatlsfactlon
q tiuc'mn S b ut 4 Ias 00 !n]

period) Three teaching stages included Warm-Upvaigs (1 period), PBL

pe\zaduation. The summary of

ectively abo

Activities (3 periods), and Evaluation and ReflentActivities (30 minutes).
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Warm-Up Activitiesaimed to activate the student’s prior
knowledge about the unit topic and its value. $tuglents looked at a picture and
read a passage. Then discussed and shared expsrabout the issues.

PBL Activities aimed to facilitate the studentseusnd practice

i N\
opportunitie valtationgefdet,on their study and PBL
experience. T |

: | e teacher’'s maamul
students’ mat f ('S 4 u\ ~ partst ‘Making the Most of

‘\

' ;_ ‘r- tuddigtmai@rials comprised English

Assessmentangd-eyaluat irse included both formative and

summative agses ‘Methods fc S e‘Et e use of learning

Iogs and ..'_. ";ﬁva ~ R T D Y e ——— He Were ClaSS

presentatlo ﬁ communication

abilities and ﬂ blem solving SK

AUY fopitik s e bl

ana is. It was found that they were complemepteth other. The flndlngs were

summarized accordlng to the th e hy otheses lasliih

higher than their pre-test mean scar@3) = -3.875, p0.05. The results obtained a
large effect size of 0.8.
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2) The PSSI post-test mean score of undergraduatergs
participating in the business English reading cewsing PBL was significantly
higher than their pre-test mean scar@3) = -2.823, p0.05.. The results obtained a

medium effect size of 0.6.

ard PBL were that PBL taught

@ﬁ = 4.67), and PBL was

reading English f#¥ b com gifizr 0l e m-solving skills, and

attitudes toward PBI

5.2.1 Theprobl :‘--i‘f’-_”:fifzgﬁs" eading cour se

@ q@pullﬁsi@ process,

Iy/ developed. The
outcome of trfﬂ;o W:me
components : he course. These validated comp®i ng objectives, content,

and five major
instructional proéwaterials, and asseggppent\aiuation made the course

U INHNINHINT o

effea! on undergraduate stude?’ reading Enfpishusiness communication

QRTEINTURATIN a8
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5.2.2 Thethreelearning outcomes

5.2.2.1 Reading English for business communication abilities
The findings from both quantitative and qualitatdata show that

s comnaiino abilities improved after

the students’ reading English fQrusi

ngkslding course for one semester

- Jh ﬁmﬁlgmfmamly higher than
the pre-test mean SCOTHP3)=13. 875 RO y Its showed a large effect
e —

size of 0.8. Conte : e : B@Ealsg strongly supported these

findings. The majori 1ts\ ﬂ h 's-orlented problem
situations an aged them 0 practiCe and apply reading
English for busi icationrskills e \\ be discussed as

follows

S jtudembisvated to
read, he/she is readin Vil Teads to his/her success in
reading. The ore & st # s-IN-Englishmbee 's c essful an English reader
he/she becomes. grhi IS reGogniz fcadperts. Baker and Wigfield

(1999) assert that re [ : n'is ecca@lilig comprehension, and reading
motivation has a close tiaf eading geémenich is strongly related to

: ButR064). In the problem-based
business English urse where nergfUsed as the focal point

reading achlevement( _ﬁ |

L

Of a” Of re 0 I'mmm-_‘mﬁzﬂm —

He course were so

e ¥In %% reading activities
both inside a@outside the clasSroom. The stsdep’orteﬂjhat they read more than
usual. Most of thm said that problem Slt tiprgivated their reading in English

AU TINONI BTN

PBL gs strongly support this fact They read lisigwith a purpose other than for

i ring Engllsh |tself but for f| i informatido s& assigned problerrﬂ)I
with hey saw th Increas d heir regdi OISILH 2 andlhgl

required that they worked collaboratively. Eadpstf the PBL process facilitated an

motivated {6 _,‘ d

attitude of responsibility for their role, espetyalhen they individually had to read
and give answers to the questions assigned byrtlup g The students read
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independently at home, and then answered the gusdily summarizing what they
found. After that they had to prepare to repogitsummary to the group in the next
class. This enabled the students to be more regperior their English reading

because they read not only for themselves, butfalsgroup success.

ngEt The students reported that
, jpowledge. It aroused their

Without impetus from

ration.

mlish._for business

0 ~ ’ '\

réagling English for
business comm [ becau @blem situations based on
ot g h meaningfully and
purposefully. Ma i - k& dtukients to read reference
' athey wanted to do with the
information (Ngeow and ’f.. ...z...u ‘ ord\d a result, students

unintentionally Iearned Shdior business communication

.::? RS E
abilities. Finally4f the st lingresponsibility. They
read not 0%1 rfor themselves, but also for grougrss i--zi €lped increase the
likelihood OHEstte
I
5.2.2. Z‘Problem solving skills

FLU ANV S WIS

ss English reading course for one semeslenéek treatment). The PSSI
st-test mean score Was Si mf(antly her Ihar@test mean
R RIR T R
the studénts’ PBL logs also tonglysup orted Ings. For example,

students reported that problem-based classroomitagiencouraged them to

participate in group discussions, which allowed enpractice of group problem-
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solving. PBL process enabled them to systemajisallve problems. Furthermore,

reading extensively for information helped thenstdve the problems effectively.
That the students significantly improveditipeoblem-solving

skills might be because of the implementation oE RBthe business English reading

course. PBL is a teaching meth C
(e.g.Bridges and Hallingegal€

1995; Saengrutsa

enhanagdgm-solving skills
Wed Kek, 2002; Tan, 2003;

t research (e.g. Camthana,
AIexander 2004; and

Uys et al., 2004).-The; Ags afie at |eashe -“..;,_ reasons why PBL was

successfully imple 00 broblem situations were
. Yk | ‘a, \ \’"“

designed ba : s L8 n,‘hu' ed the students’

[@ not only interesting but

\\' '“':,::‘ derstandable and
\-o‘. cablliunit was prepared for

the students. It [ o red d \u ferent, evels of difficulty and a

variety of inter€Sts. ' ded both textb ank ic reading materials.

'y

Also, a list of rec { absite jas giveralin al searches. Third, roles

were assigned to all oup JHen ‘-'?- 'i er iddel|earning responsibility for the
achievement of the'grou n‘{{ ".u‘- 7- nogs were used to facilitate the

students’ move along tf 55,;3;* é&"«’ pimgassessment was conducted
ess. For exan tsﬁhrning logs were

either formally-oiinformally-scored.—Sixthytheakning-pacewas dependent on the

througho t’flhe P

students’ réa dine English’ rule for the

students’ grorli discussions. gy Were allowesptak in]l!jlrai if they preferred.
Eight, the teach?acted as a monitor and hIat

FLUE INBVINEINT:

effe er implemented throughout the course. téi@caffecting the degree of PBL

e ectrveness in the resent studV included intk ﬂchallen in robIe
;I iﬂ r so!ri%ﬂu nts! gles t
Iarn oso-ogsss naturalilggpace, Choi f langu

discussion, and teacher’s role as monitor andifaicit.
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5.2.2.3 Attitudestoward PBL
The finding from the PBL questionnaire indicatedttthe students
participating in the business English reading cewsing PBL had most positive
attitudes toward PBL. Students found that PBL g@asd in all aspects except that it

Tf Englishblasiness communication and

e PBL attitudesnost aspects

was time-consuming for teachl

hard to get used to.

tha value.ofe atRing-becarsblem situations

were designed accggeh se s leatn o2 ~- which were based on the
pre-course n g > situalti tis Save (NeTr needs. Second,
classroom actiw d\motivatii he'uge. of problem situations
designed under [ nn nication | Siarp the students’ needs
motivated th ing"Englie S U gation both inside and
Also, PBL steps
facilitated thei ing'of the o/ ided. Fhis enabled the students
to become active in the, r-“f NG ProGase sequently subconsciously
learned reading Eng' i«": Ess Cl nicati@n.

ird, dge to meaiit rposeful activities provided

throughout the course!_- : 1”;; sr 6N it practice and apply necessary
process skitlg oth ) Englis gunitation, such as
problem- «vm""_mmmm‘"'“' Slfdirected learning. As
a result, the-$ted

process sklllsWo her than reading

d improved their
O eSS omnj.lplcatlon as shown by the

comments in PBho S.

<eﬂ umvm NIWHINT- -
Ie they completed in-class and outside @essgities and assignments
ills and t ay resSu attitud dPJL

2.09%
oblem-
According to the PBL Iogs, more than two tkiaf the students

(77.08%) disclosed that they thought they had mgwoved English communication
skills in general, including writing, speaking aigtening. This is because PBL

and dlscussed in the oui what addmmﬁatlon needed to bMun
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projects also enabled more than half of the stisdenspeak English while
participating in group discussions (60.42%), totevin English to complete written
activities (58.34%), and to listen to English whlarticipating in group discussions
(52.08%). Since the students believed that thelyahso improved communication
skills, they viewed PBL positivelyX ||

ding,toyhe 0 ore than twodsiof the students
(77.08%) thought tha they h IS0 ik )/ d learning. This is because
during the PBL proCess+ oy T eedg to sﬁg d or online information
(66.67%) and W ents (29:17%)=alBatiie|ped students improve
their self-dlreM ' Bx_“.t ;-‘::.:u,,.‘... , .
Fo , Lpp "‘\ 0 ne sttedlead positive
attitudes tow BLAcl =’_ \- EI8cd self-determination

regarding what t _ o ] ek '-\ ey read for solving the
problems, no 0 %;". IHS ,d in the course
assessment and ign. A onséqlienceeie g6l reading extensively for
information wi NCi J- 7 straolnkadd ion, problem-based
activities facilitat practicgsand;z Jhlica io munication and process
skills. Last but not I, t, ;{:;,...'i hadiee hoth product and process-

oriented.
Two 53";5["’ Spe : _{ vere reportedne negative aspect

is that PB*}ES i suming for lea ish ferbusiness
.;"?.—-m:m:m--lnj-rmm-m- 6 IS mlght be because
of the followifig; e'j]x time. Second, the

PBL processguld not be completedw one otesB @od but required at

least four classr? gerlods (75 minutes wnc‘l’@)rd to solve the problems

nlcatlon skills and self-directed learninghufth, to effectively complete the

oblem-based projects each gtu needed to amwork manage
I ?eca se o v e rnSgl ] jlp ans th!lrle Ing responsi

and also provided meaningful reading communitiés.a result, the students saw the
benefits of PBL while participating in the busin&sgglish reading course using PBL.
They thought that PBL enhanced their reading Ehdbs business communication
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abilities and problem solving skills, as well aBatprocess skills such as
communication skills in general and self-directearhing. However, since the
students experienced PBL for the first time, thegded time to get used to this new

way of learning.

5.3 Limitations

number of students f aigengsthe first few weeks, which
ive course schedule
covering five I S| desighedhatilexible fearning pace to
[fction took three weeks
(six classroom p : ‘twoNeeksy asst 00| periods) as originally

' rthree units of

study sugge peda@pdivalications for
development of an l'iﬁi‘.l\_ﬂ{ co EFteea First, to effectively
' ing MBtature on PBL, problem-

based co rﬁd nt, lanquage ¢ ] :a for business

develop a business Eng .f, :{

communicatign-course-developmeni-and-the-constadiny£nglish for business

&,
communicatiof abi : v

Also, aH ppropriate COUFSE development proce@sst. The course must

be developed baeed on a course develop et pribeddxest suits the students’

AL ALAIWIANT: ..

ss English reading course reflects thatrietessary that PBL be |mplemented

in an ESP course or at least a c!:ﬂent based ctandmiith
q I i’i;! tﬂﬁtmo l t@mé l lrﬂglg'ﬂ
q rta cause fallu roce probl uations are

starting points for students’ learning in their Iplem-based classes. Since content
plays such an important role, the course must bgyded based on a needs analysis.
Other major components included the course objestigontent, instructional process
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(how PBL plays its role in class), materials, asdessment and evaluation. These
components must be clearly described based orcwuffireview of PBL literature.
This is because PBL has its own characteristitsar be effective in one context but
ineffective in another.

Moreover, students neeg

sample problem situa should f 7 fvihe students’ world
knowledge. It is poSSitte<that f em situation will be
S — - —

required. After the d problem situations can

get used to PBLs recommended that PBL

be introduced.
/ od in reading
classrooms or ] 2'CO s ely important that
problem situatio ' _ meetthe e . To put it simply, they
are to be desgj i thal chiggiared (0fead English extensively
ic s play an important role
in any proble . [SESies % ) =000 ir uch information
search, but only | _ not motivate reading for
information. This m = 1 ' b ectioglEFL readers because it does
nts.
desigiethould be certain that the

re@Sgurces prepared by
)

@%e the effectiveness of

ed activity. majtafsrdnclu @ being a monitor and a

;

any problem

facilitator. Stud?ts key roles include bei ﬂearners responsible for their own

ANSINENINTINT

g and peer assessment. Since PBL is stadetdred and thus students’ roles

affect their learning success ogzj classroom Skl||S are re uwedythe
i esptn I i !

e in class.
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5.5 Recommendations for futureresearch

According to the findings of the present studyethrecommendations can be
made for future research.

1. Along-term study of a problem-based businegfigh reading course

3. Since the problem-kt ines 1 adinrse also enhanced
o —— 3 - .
communication skillS 3nded tiatRBligaplemented to boost other

English language.

ﬂﬂﬂ?ﬂ&lﬂiﬂﬂ’]ﬂi

QW’]&\‘Iﬂ‘iﬂJﬂJW]’JVIFJ']ﬂEJ
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Appendix A
Questionnaire for Employers/Employees Using Englisin the Workplace

Directions: Please mark” in front of your answers.

1.1 Business Area... (1) airlines (2) hotels .. ... (3) touris ... (4) others

1.2 Current Position [ ee using English
gworking unit
' igher position

. specify: .. .
1.3 Working Exm—d _;i(-l) less than 1 year
(in the business.ar

P s(2).. 1 — 3 years
4 — 5 years
more than 5 years

This quegiitnngife JS gompeis tBac and Part Two are in

scales and Part Thwee gongis gb 3

L

eSie rating scales provide 5

choices of deggfes gf agfegmentm=Rlgase Warkiedooxe8yepresenting your

answers.
|i .
L]‘\. ACTOAS
ndeac g“
greé
ngly disagree
Part One: R rpQ or Reading Engll ommasnication
a ?’“

ltem | Reading purposes for communication in your t agree =¥ disagree

incl 5(4]3] 2] 1
o

readingﬂ})r meeting ,L”‘

reading forpresentations
.‘oro--‘o IPNSe B u

9 reading for effective business communication

10 | reading for multiple business perspectives dadning
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11 | others. Please sSpecify: (1)......cccooveiiiieiiiieiiiiiine e,
(2) e
() T
Part Two: Business Communication Topics
Item | Business communication tQpics, you think Englishanaj agree =¥ disagree
54|13 2|1

1
2
3
4 communitation ig
5 marketg ar \k\k
6 managemeht s iIIE ’-.\\ :
7 working motifes llﬂ!’"‘ \\‘
8 product ghaly Ilr l\\
9 customer sgisfg ﬁ'ﬂﬁ Y fdx\\
10 others. J#Pleage s eC|fy (1), -

A

Part Three: Busi ess Gom 1catic ems Expeenced While Working

Based on your direct or:( orkin erlease give a short example of|a
problem sitfatior d a ' or ifiSufficient knowledge
about the @Vh on topics listecan P %

1. Proble

Thank you very much for your cooperation
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Appendix B

Reading English for Business Communication Test

40 items: 80 marks Name of Student: .....................
Time Allotment: 75 minutes Date: ..o

Reading Eng@

shows commupi€ati Vo businessyparssa play the role of one

s Communication

idisch situation

of these two busi 5P Each, Sit alic ety five multiple-choice

' - . ’ comlrehension of both the
details of the sit Ang ossa \etdived, The first question of a
situation asks \ | ;‘: : ot™aave received from the
other business p er fou Te: "‘.,*' gissSess your general reading

AUEANENINEINT
RINTUUNININY
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Directions: Read each situation carefully—both the introdhrcbf a situation and

the message you have received.

Situation One (items 1-5)

f ABaEmadise Tour Co., Ltd. Peter
ihesteHsent you the fax

oueply by fax to Peter
Wong.

From: Peter Wond
"Bate: 4 March, 2007
Fax to: Asian Pafadige

Fax number: 966 1867833
No of Pages* y E
ATTN: Suthep Kg#lisg

il

i e
Z: \
Thank you g the Around-The brochillres you ssn They look
PR
attractive and up- to da "—»‘--uf-':ﬁ qu utafal number we received was

just 120, not 140 as v i_, ",'.;_ Co sand the twenty missing

brochurﬁ} u ek-end? 3 E aiting for them.

Their travelr c ures as soon a

U7

, 1)
possible. — =

Best regards, ‘

ﬁummmwmm
ammn'smum'mmaﬂ
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1. Below is a fax reply to Peter Wong. Complete liy choosing a, b, c, or d.
(3 marks)

Aslan Paradise Tour, Co.Ltd.
Rd BKK, Thailand

55 Sukhu v
From: Suthep Kraisornpong
\ / Sales Managef
% Date: 5 March, 2007

Fax to: Amai Tal

Fax number: 8455*7363—

No of PagesJ/"‘—d

ATTN: Mr. Peter!
Custoga

Best regards

a. | apologize for th g brochures within 2 days. |

hope this has nof caus w‘r—‘#-f v incon
J o4 - ¥
273 W

b. I apologiz® fg I ochures. All of the

- -

=
c. Please accyjt my apologies for not eepingUnh(with @U | understand there

has been a pr.bl with the brochures illd them as soon as possible.

AU ANYNINLINT.....

|nt of one of our brochures This will dgractive enough for your VIP

QWﬁmﬂiﬂJﬁm']'mﬂ’]ﬂEJ
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2. Why did Peter Wong send this fax to Mr. Suthep?He wanted ...
a. to order Around-Thailand brochures which areeng-to-date and attractive.

b. to complain that he didn’t receive all brochuoedered and this badly affected his

business.

c. Asian Paradise Tour to repri rechurexiviare more attractive to his
customers. ' .

d. Asian Paradise T )’/gwlnmes for his VIP customers as
soon as possiblel:-‘::_‘ nd _,_:—-J ;

e

3.According to the
happened fir
a. Mr. Suthep
b. Mr. WonQ’sV

Paradise T

Aflafig brochures.

d- Tan@d brochures from Asian

",

c. Mr. Suthep apglogi Ir.\Wa 0 rect number of Around-

d. Mr. Wong ask {'of _ il ro hures from Mr. Suthep for

4. It can be inferred fro ﬁf"fz%’#?i 2twer Mr. Wong and Mr.

Suthep that¥\ir. S

a. IS hard-WOrKIN DS ORr—— '
y f

b. h '- OV I;
C. knO\H how to negotiate orvargain in businesdﬂ‘
d. has goad business manners. Helajologizedéonmnke he made.

AULINYNINLIAT.

wouldifeel

EIN TN INYAY

d. disappointed
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Appendix C
Problem Solving Skills Inventory

44 items/ 88 marks 7ﬂnt NaME: .,

Time allotment: 75 minutes \" AL e,

j 5 ventory

Test descripti®n: T  sitnatias 4 multiple-

choice questiong T s four qu ”‘
(1) the prob i t% "F
(2) the cay®e o he prg "r’r“

(3)ap053|bl o]}

Autiananingins.
q AR Ay
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Directions: Read each problem situation carefully, then amdhe questions.

Problem Situation 1 (items 1-4)

Sakchai Suwanasri, President and Chier@mg Officer (CEO) of thi
Pranakhorn Group, Co., Ltd. Is consideselling the company.
The PNG owns two five SaRhotels | i @nlkocated in
; i, the founder of the
PNG, has built a ‘>?¢El£'bilmg' , today the PNG is

facing tough W ‘ no "\;x!'. yalified applicants tc

staff the hotels ti agdition, a number of
longtime employe tireme _ anhing to leave. To
make matte AV e SigoecH ompany to go

to work for his chai F ' v eft and the

company’s 8 decr an
ptedifromifa case sit dy.in Se C ’."'| 4 Bss (Shulman, 1991: 21)

1. What is the problegf in t i Stioh
| " J" : 1
a. The PNG does'dathave-enal gStomers in @hi@rand Suratthani.
b. Job applicant ﬂ'- e PNG r ered uifiguaaio work in the

% A o e group, Co., Ltd.,

he'cs a}l" :
d. MaH {experienced WOTKE the Dapant of I@{keting and Sales are
plannlp E leave the company Wr another hotel.

ﬁmmmmwmm

a The PNG is facing the global economic crisis.
b. The PNG as ompeti i. Qs

RN 9%

its [abor shortage.

iS faCing a decrease in its sales
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3. If you were Sakchai, how would you solve this pblem? By ...
a. increasing the company sales by doing marketreh to get to know what

the customers prefer.
b. purchasing robots and computers to take theeéboth new and

c. hiring a new gengga ne gﬁ/?or of taessénnel Department and
d. setting u ining @mowdmg motives for
- S

lbe. Ympany.
c. Theré®Wwi re qualified aas ‘ kinghe Marketing and Sales
r ;H'—eh \ and the company will not

d. The Mark tlng can effelgtiwork without many

skilled emplo ,{,.:# f US 7 mputers. This will help the hotel

ﬂuﬂ'mamwmm
ammnmummmaﬂ
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Appendix D
PBL Log
1. How did the problem situations provided enhayme reading English for
business communication? Please describe in datailgive examples if possible.

1. A Aewicting outcomes

2. ......1dentifying dgfeil Jff e W& . NFihding solutions
3. Making inferences X %, . Drawing conclusions
4. ... Distinguishing féct f r"‘f " Recognizing business
5. ... Recognizing cause and-effec terms and expressions
6....... Comparing and cog ﬂ:J ) "W.‘ ...Following instructions or
7o, Id@wn
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4. What process skills (listed below) do you thywki have improved? Please mark
v'in the space provided. (You can tick more than o#d$o, describe in details the

process engaged in the tasks that you did in class.
D Problem-solving skills

Describe what you didh concernlng your practice and use of
problem solvmg sk

youL practice and use of

................................................................................
sassssssssssssnnnnn ol e B T SR D0 T TR T TR R
IEEEEEEEE R S IR O L O AR Y TR Y R

..................................................................................

CAalf Air

Describe whatsyou=didhithe:pic i
f’_!fiil‘” ‘ ______________________________
...... s v ",::_ RrEEEssEsEsEsEEEEEEEEEEEEEEEEEE

emz.u :asm.amwﬂ;m ;;;;;;;;;;e

s skills?)



(Attitude Questionnaire toward the Problem-Based Larning approach)

Appendix E
PBL Attitude Questionnaire

Part One

Please mark’ in the box that be:

item
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Agree = Disagree

5

4

3

2

1

Problem#Situaiio

real-world d€éma

PBL appfoaciifis § ting it ‘ " eagling of

English for @fisi

| think PBL is tj

business cory

PBL provided me

kn(} dg

I th '-{"-.-- SIS too complicateqa to tearn readinootst ‘

business ¢ :
| et

Ied me O (Af O

PBL en ponsibility forrﬁling

English forjousiness communication

| could read English for business communlcatlamremhan
usual because PBL helpcg me read W|th amose

HONERSNY NG

:} DE ;1 fo u .I‘

cO untcation.

I would support the use of PBL in learning regdtnglish
for business communication.
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Item

Statement

Agree = Disagree

5

4

3

2

1

11

I had bad experience with PBL in my businessliging

reading course.

12

13

14

15

reading g@tirse

16

I tried hardy® ge

readingd€ourse

17

PBL apprg#ch gise
did not #€ach ;

18

PBL is imp@rta

communicatioy

19

With the use’of PBI

communication ..n

20

| am sati

Englisifork

Part Two: H|

1
-

=

Additional comnrn toward PBL:
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Appendix F
PBL Attitude Questionnaire in Thai

o a d‘ o = Y I LY
!!UUﬁﬂUﬂ1Nﬂﬂuﬂﬂ!ﬂﬂ’JﬂUfniliﬁﬂfn5ﬂﬂﬂiﬂﬂﬂ1§1‘ﬂﬁi’gﬁ1!ﬂuﬁﬁﬂ
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domsgine luTanilas
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2 | meldlymiduvdnflu i sniised b 1N TI0INEINEM S TOENT

ginvuesnulded1ed
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3 | sufnhingsSounias UNIHIDINE ﬂ“lﬁl’f’ﬂgglﬂuwan
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MYITIND UM TOA1TFIND

o = 3 a d? \

6 miLiﬂumsamﬁaﬁmmxﬂuwaﬂ‘wﬂwauumwwfmmmuiumimu
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MIDINYHFIND

12 | sudanmaseumsaoulasldilam

13

14

15 | sufilsze

MYITINGHEINY

16 | su'ldwenea#e 19w
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u aalyilg
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17 | msEeunmefe
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Appendix G
Blueprint of the Reading English for Business Commnication Test
1. Test Structure
A. Number of parts: This test is organized around eight businesssadns

concerning business communiga ﬁ/p'cs (suctuamebss etiquette, customer

tel and tourism businesses. The
nstrate their control of English
o-worker or a customer.

"b-‘! e

e 'seque ce of response byatiests.
p \\\x ors 'i s O "‘\: Jgud |mp0rtant

E. Nu r ar five ... ip/@sehoteglitems)

36hia vement testsesas? year

English for bu ication 1 ‘ 3 ""\-.- g English for business

communication. | \
B. Definition ase Aifor business communication
textbook analysis, onst ’Ft".{..:ar... od ed’ yentify main idea, identify detalil,

make inferences, dlst|r1 _2:?3' } epuze cause and effect, compare

and contrﬁld jons;*draw conclusions,
recognize P Siness-terms-and-expiessions, follsiieiions oranuals, and analyze
purpose. ThEse 3 J .'ﬁ'} glish for business

communicatidﬁ extbooks. 1L|'J‘
C. Settlng?CIassroom

ﬂWﬁWEWI?WEI’]ﬂ'ﬁ

1. Language: Engllsh

2. Channel: VISU

9 fAARINYN A

2. Procedures for scoring the response: Allratethe same rater.
3. Explicitness of criteria and procedures: Tdst takers are informed
in general terms about the scoring criteria.



G. Characteristics of input and e
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xpected response

Characteristics of input

Characteristics of expectd response

1. Format

Channel: visual

Form: language

Language: English

fundamental genera
Graphology:: ‘.‘2. e :;

L
letter, memoTandt

Il

message)

‘an,
._Pragnaatie g N

AE e
u - sociolinguistic: standard variet|

rmal and informal register, natlr
ARyl
. Topical Characteristics ‘

Variable: business communication

topics (e.g. business etiquette, busines

i Form:
' nguage: English
j : short (circling)

1. Format
Channel: visual

language

-—-;i

€SS

'Sintaxwide range of
ental general English
Graphology: Circling
W‘if‘ range of business-
agdlional patter(esg.
M, minutes, e-mail, f;

T T ————

AX

essage)

]

Y, - sociolinguistic: standard variet
0

rmatan

Variable: business communicati

ormal register, na
AN
. Topical characteristics
on
stopics (e.g. business etiquette, busines
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ethics, intercultural communication) in | ethics, intercultural communication) in

airline, hotel, and tourism businesses | airline, hotel, and tourism businesses

H. Relationship between input and response

e Reactivity: non reciprocal

e Scope of relationshi

e Directions of

ﬂﬂﬂ?ﬂ&lﬂﬁﬂﬂ’]ﬂ?
QW’]Mﬂ'ﬁﬂJﬂJ‘m?ﬂmﬂﬂ
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Appendix H
Blueprint of the Problem-Solving Skills Inventory
1. Test Structure

A. Number of parts: This test is organized around eleven busineesvad

sequ ;,;_ e of response byakstd.

atgequally important.
. \_‘.\ y p
&sChoice Ttems)
feement testdesas? year
"-.‘_'n‘“t_::" im solving.

B. Definitigh of fongtriictyBases 2 \"1. :*-._: problem-solving sub
skills, the consftfuct gefi | F*"'?i 1
analyze the problgi (identifying: a

results of the solutio

NS :':“-\ t0"define the problem,

L%
propopassible solution, and justify the

C. Setting ass
D. Time AIIotme I,;-H. ..

E: @r C :
F. Scofi g method: M
1. erlterla for correction: Ob@lve scoring

rater.
ﬂ U INENIHY IO
in g ral terms about the scoring criteria.
G Characterlstlcs of inlfand exected redpe Q/
MHP id

ormat

Channel: visual Channel: visual

Form: language Form: language
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Language: fundamental English Language: fundamental English
Length: moderately short (paragraphs Length: short (circling)
and discourse)

Type: selected and limited Type: selected and limited
Degree of speededness: i Degree of speededness: moderate
2. Language of input g / uage of expected response
1. Language charagig 4 /2 e characteristics
e :

izational characteristics

ical:

cabwide range of general

\ H\\ rapliology: Circling

. 5 -.Il. '

-textual: p ions - i“-. ualiy Limited range of

C N iceés and organizational
%

Huggett, 1990; Ro

1991).
b. Pragmatic charact€fisties;

By

- sociBlinguistic ~standard-vafietys————=sociolinglistic: standard variety,

Pragmatic characteristics

i0 ?{‘vriable

formal and _éf_[ ormal register, natural

language L_” language 1L|'J;

2. Topical charaiier'litics Z@Oical characteristics
>

to@IcC
busmsses businesses

ARARIATHHAITNIA Y

e Reactivity: non recip
e Scope of relationship: Narrow

¢ Directions of relationship: direct
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Appendix |
Sample student self reports in PBL logs

Examples of student self reports in the first dreldecond PBL logs with English

translation

1. How did the problem sitd

A: ;; aee 1d3ndoya
2 = ! s I.'i_ . > ( a
3J’]ﬂ61|u TGEA R U g9 PN WAL THWANN 19 W%ﬂﬁluﬂ']\‘]ﬁiﬂ%
[ a 9 = ) 3 q I~ 1 -."‘__ 1 9 1 A
PIYLATHATNNITLZEN 3 AN L3 543AC AL TEINIEL N1TVIVDYAATNIND
Y T us/‘ ~ 4 9 o : 1 = A A o 9
FIVTINVDY AU LN O LV SH TN LT L3116 @ OHUHRINATIDYA INDNITUIVDYA

nangau laluyghang
| read aull a , g% EMdiarned more about formal
' : s r \ .
vocabulary and buginesge terme.=ThiSSHel Ipnoy&nglish. | learned better

than usual. For &xample, | hadtt .:’: 1 ) dieptiiformation so that the best

information was pregentgifidsd < =

Aga iy 53n90819NINING 1

B: amuﬂ@\

v 4
“lumsmuﬁl 1 i]ﬂ"lkl”lﬁiﬂﬁ]ﬁ/‘lllsldju

ﬁN f]ﬂﬂd;ulﬂ @NNUfﬂi@TH

Tumsaundo
33Jainmin,sﬂuimm"l,mwumnmu mﬂ’s’NﬂTMEﬁ Tiwneiu Tiigan A

ﬁ'ﬂWHﬂﬁﬂ‘l%\‘l‘K

1a3uaz Lﬂlﬂﬂiﬂﬂﬂl‘

a Iot ecause reading the sﬂuat"hs helped me Im business vocabul

q mmmmmmmm i

reading the situations enhanced my learning of ntlaimgs—what was unknown,

unseen became known and understood.
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3. How were your reading English for business camication skills improved?

Y o Y ' [ A A a A dgl a A Y 9
A: ”lﬂW@luﬁ/]ﬂHgﬂ”l’i?)TLlﬂ"Iiﬂ?Nﬂi]‘HL‘WE’Jﬂﬁﬁ’f)ﬁ"li‘fgiﬂillWiJ‘lJiﬁ]”lﬂLﬂiJm?Nﬁ]"lﬂllmslﬂ

1w A Y A a < o ' Y [ I Y
NANNUINDU hlﬂll,aﬂL']JafJ‘l!ﬂ'J"lllﬂﬂ!‘ﬁuuag'J"NLLNHTH?V]"N"IH?’J?JT‘IH "lmmztﬂummum

2 2 ' A A Y o Y ' 1Y o Y
mull’e)mmmziwa:mﬂﬂmm Nk a ) i]z”lﬂmmmm%smﬂuuaxmmuallﬂ
dl U Y N
G]SW]”I%JL’]%I"IWJ”IEW]T]Q?J’JN[I\ //

| have im at ding‘ngli@ momication skills

N

. ] ' ' \ .\~ "-._r' A QA
B: | 038 ek NG RN 1788 157509 NA Tandw
[} - 1 L
, ; )

R N o Y Vly
) 't."'.' JUARHIVDIUT D 1’]’]114!51 o

%\ ﬁﬁﬂﬂ31m5{l}ﬂﬂﬂlﬂ\‘lli%@ﬁ

N ¥ = g S a2 o s Y a 4
ﬂ?i‘l"ilﬁflﬂﬂi'lﬂﬂ\?ﬂ G TP DY VRTINS \ L Qﬂigﬁ\‘lﬂﬂllﬂﬂﬁﬁﬂlﬁ]\uiﬂﬁ
v | I 3

The first skills of r g E inessroaunication | have

improved were read J for main idea Ben sumpmarizing in my own
words. THhj n the interrairding ses provided by the
diRga¥yself. This made me

|
DURIOAL thie rea objective of the

teacher. Adghif

e
see problems“ d reasons*e
situation was, and what more | had to find outisTThade me understand better.

AULINININGIDS...

skills.

| ¢ P u
: TaMdouthsaiisniia MdodnTHnsnneent (fomhsofa

Tumshaluewan anwmsaiilamisneldasuldas Bty 1dechaiiu

a o

3 = :3 o Yo a s Y [ =
VUADU LASHINANANINV Vl"lélﬂi‘]J‘Vl‘iTlJﬂtlJ‘i’i1!,LﬁZ’JLﬂS"IZWﬂWi!LﬂVlﬂlﬂﬂluﬂ"lﬂﬂ"I\iiJlﬁﬂwa
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A o Aad Y dy (9 Jd Aa Y o 1 =
uazennsaneziinsmsudymiinndsulelasemsuazaoiumsaiss e ldedasiuna
[ A Yo o £ 1 3 a a J1 A Y A 9
srniie &S uanIumsaiilavinvmilieds 15nmaadnszE ideyaes 15Miss 157
9 9 [~ A o o Ay 9 Qﬂ’l ) w
doamisdesls oz laiiludsdrdyideadlvilynniueg uaziididyie maldswmiunieily

~ a 1 ﬂidal d?l
LlaﬂL‘lJaEJuﬂ'JHJﬂﬂGluﬁ%U’UﬂﬁpJulﬂ@ﬂﬂsllu

‘M/ iferent andld occur when working

in the future. They.helpt @ithink an tlcally and reasonably This

enabled me tou
problem-solvi ' tHe projectagaaCSH#ation on time. For

example, wheng ' i ituationy hhai gl already knew, what

azdoadn T

Dw t0' solablems we were facing.
It developed our problem

business @or

Describe what

pud applied in the future in the

raﬁe and usErajlish
|

communicati skiIIs

A ULANYNINANS...

"l,am 21UAD ﬂﬁ‘VHﬂ’ﬂiJHlﬂi]ﬂ‘Llﬁé‘mﬂﬂﬂlu ('ﬂilﬂ/iﬂ LGUEJ‘L!ﬂ’E) ﬂﬁﬁﬁﬂluﬁﬂ‘mﬁﬁ]ﬂﬂ

QW'TM?TQSNNWI’JVIEMMJ

| have improved all four English communication kKilListening: because |
listened to problems explained. Speaking: | tteedomprehend the problem.
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Writing: | wrote to summarize according to whainderstood of my teammates’
shared ideas.

o A 9 o Y o d? ' J @ k4 dyﬂl Y
B: NnyeMIFoa15AenE189nge lana¥unn 1un15e1u inyeautiaesldun
Y ' A 9 ' e A 2 ~ - ~
INTIZABIDTUND VDY AN 19 NIMHRAT A MHUNNVUNIN MITVYU NIBENTIVIUY
Y o Y = ) ‘ - vy A . .
I@ian sz Ao uto L mEs N _aragraph‘mam introduction
body tag conclusi

"l,ﬂwmuwumﬂ Wm”ﬂ ﬂmums : ﬁ, UDIU mmﬂmsausmmﬂu
9 9/

NIINa NNBENTNI TAN

mwnieatioiisk Reading: This

)
ot

helped me learn more

vocabulary and 7 ioffs tingaV g \'\_,‘- because | had to
write. This all : \ ) }‘u ap 5 there should always be
an introduction, bg#ly “lus -T'Z— }..o vehim@roved my writing of
outlines and my usci Eng -—--i: Lt stgrekills were developed because |

Pltlassmates’ presentations. Thus, |

nd ussetffdirected

learning (selfjﬁjecte
Il

ﬂumﬂﬁmw NI

L‘Wﬁ%ﬂiﬂﬂﬂ llmsﬂuﬂmiawaniaua’mﬁmmmiﬂmmammmm FUMITN Gl,‘Vi‘Vlﬂ

QRIAREN SUIRIINTTRY

Since each project required searching for inforamatather than comprising
lessons provided in class, and had to be comphesdd mostly on self-directed
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learning, | have improved this skill from doing pcts. This is because | not only
learned new information in the files, but also solyroblems while doing group
work so that we all had the same understandingipgcooperation, and collaboration
for the completion of the work. All these requirsalf-directed learning skills.

// ulﬂﬂ’)ﬁiﬂQWUﬂﬁN Ulﬂﬂuﬂ\iﬂﬁ

B anu'l

uf luilgywudng oo iups uamﬂm mi‘]mwﬂumummﬂau uagh

9 ~ 9 — e g - - d”da’f

ﬂmwﬂugwwﬂujﬂwﬁm SERT e . uenINiilvuney
waaTl D

YOINITWNUNTTH VYU o Ui ng 31z NAwva i

n work. This included
: s problems in the
group. itiog sar ‘;I ;' ) 1 . 1 self. Available
information m ot be -1‘.‘;?. § w\ , 88| had to analyze it by

myself. Thisis b ' ver ek raglired self-directed learning.

5. How did these process*skilisiimj v fMy do tfonk you have improved those

process skills?)

Y ' @ o w dl
uniyvingu 1

N3 gU (9] GI’E]\‘]GI,“H LUae ‘V]?ﬂ e
Y Y Ty A A Ay g 4 ° v
EJG]‘L!L’EN stwzammmllugﬁaﬂum‘nﬂumm ’JLiﬁ]%iﬂLﬁH@ﬂ‘Mﬂlﬂﬁ

NNbEMIGeu]

mnﬁﬂﬂ@mﬂi H ’] n
I Lve |mproved all of gskl Is mentioned becalus@as requwe?to use

problem solving skills, communi@ation skills—list agmgpeaking, reading aggy

RIRININ: AR Y

present it for the understanding of others.
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1 a slo < v @ { J 4 H
B: sz nlumsBeuini Sududeserdeinuznnaiuiinarin e ldnniunouves

Y= A

Y 9 ]
ARERIANRYY L!ﬂ%iuﬁ’)ﬂl@ﬂlﬁ@ﬁ']’)“m ﬁ'ﬁmﬁaﬁmﬂ% mfumﬁlﬂiwumiwmmmﬂmu

This is because learning this subject requiredfahe skills mentioned. They

were used and applied in all | /7205 artbdarcontent, itself. So, when the

skills were used, the pr

ﬂﬂﬂ?ﬂ&lﬂﬁﬂﬂ’]ﬂ?
QW’]Mﬂ'ﬁﬂJﬂJ‘m?ﬂmﬂﬂ
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Appendix J
References for Textbook Analysis

Business Communication Textbaoks

Dwyer, J. (2000).The business communication handhodkistralia: Prentice-Hall.

siness: Strategies and skillfina:

Dwyer, J. (2005).Communicationli

. . 1 j %, . . .
Murphy, H. A. a N - ofs! [ jsiness communications.
g -f Fl "_

Murphy, H. A., Hi df, W, L 807). Effective business
communicatiofi New ¥tk Q.?} |
Quible, Z. K., Johnson, ":‘{..:.u.. ‘Mot E8B. Introduction of business

Rrentice-Hall.

.

communication.Engléwood Cliff
ey

Quible, Z.; I&J _

nf communication:

Prl X lmmmmm-wm—uh ternatlonal
Thill, J. V. 3 !s'_ér}t)mmunicaliddew
York: N#I raw-Hill. 1L|'J[

Thomas, D. A. aed Fryar, M. (198855usmei)communlcatlon todallinois:

ﬂ“ﬂﬁm VEI WEL DT

AS|an perspectives, global focuSingapore: Pearson/Prentlce HaII

1318088

course for business Englisit€Cambridge: Cambridge University Press.

Fowles, A., Miller, M., and Stocker, J. (1999 xecutive decisions: Business case

studies and communication skills traininG@hina: Longman.
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Naunton, J. (2000)Head for business: Intermediate students’ boGkford: Oxford
University Press.

Rodgers, D. (1997)English for international negotiations: A crosshcual case
study approach.New York: St. Martin’s Press.

Sweeney, S. (2003English forolsihgssjcommunication: A modular skorirse

on socializing, telegh rés igns, mestiagd negotiations.

Pilbeam, A. (2000, of Interr nanagement, busiresglish.

Powell, M. (1998. etteFS* THa Businsgs, cOufSe with a leajzoach.

Shulman, M. ted reagi Singss\English for speaiappses.

ﬂLlEJ’JVIEJVITNEﬂﬂ‘i
QW’]Mﬂ’iﬂJﬂJW]'JVImﬂEJ
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Appendix K
Sample teacher’'s manual: Business etiquette
(from Part Il of the teacher’'s manual: unit by uegson plans)
Briefing

This unit looks at issuesyr b tp businessuetip. It provides a guide to

gncouBienultaneously, it aims to

enhance their proble -u B 08 . | roach as well as their reading

English for busines&commenicati ' i ically designed to serve the
: | jik

following purposes-of; f asi & omimaLaa, which include reading for

effective business Alio aboratiors ecisions and management.
Reading sub- irgd JOr ¢ S to.coneptee in this unit are
identifying the ide : ingsdetails, Bhguishi Buact from opinion and

Teaching Stag€ 1:40\z ';r/
Do

ogd;Manners Make Good\Business?
i - - " - 1 A

Warm-Up Activif \

Students look at the ‘

» Circulate among tHe-groups-pre 0 commentserpicture. Draw out

Il‘-.p period: 75 minutes)
2R

@'iming;

ct

ideas on:

and employegeﬂatc. !T
- what<amght the sitting man be thinking of thh@“

> After the ‘uﬁts read the situatior”ite “fanas” on the board and discuss

AUHINENINEIINS. ...

whamaux pas” means?

- Ask who caused the faux pas.
- If you were the man, what would you do?
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In most cases, the one who initiated the invitaisotine host, and payment is

the host’s responsibility. It is also important fbe host to inform her server that she

[}

is to receive the bill. Guests may not be prep&wguhy with cash. You may choos

to split the bill, but that needs to be decidethattime of ordering.

qwcklyd ' - Smain .\\
NS

Studentsafliscufs. # . \‘\ N\ %
\

k"

\
» Facilitate a @fief < et olipies provided. Try to make
i"."l'

studentsggee

1. Etiquette is pgWer Good ---- en de otth tion and money
cannot ' M:— ."
2. 1. No, a man dgésn’ H?T'Ep or. '‘@Wbogets to the door first
opens it. 2 '

2. No, don't keep a ne €hoo K on t ple $81lE8s been approved by you
dining companion, == 5" #

3. Yes Wes ' ey makes it
easier forsomeone to read your name as you eymdighi he nd to shake.
I

=

iy

e 2: PBL Activities(3-4 classroom d@lods)
24 "uem Situation (Timing 25 minutes)

AUHANHATNENS...

S|tua n carefully and make sur?that they undeld;it all. Allow students t

q WA SSIUNIRI VIR Y

the following questions:

Teaching

-What role will you taketimis problem situation?

-Who are you supposed to be?
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-What are you asked to do to complete the praject
» Students form small groups. Each group shouldisbogstudents
with different English language abilities. A grocgn be 5 to 7 people.

» Ask each group to complete the “Rules of Trusthiqavailable in
the Appendix). Explain that rulesip F s} areesuthat a group thinks are very
important to help or fosterah ) fy gtieely until the project is

o5 stich a5 “Bé 0 onsible for work assigned

> Since BB I\ ife a high jty and teamwork, each
group is i i tiolion mitted to the teacher at
the e i i

e Rkednow
on pléor research
marydihat you Learned from Self

) L‘,@j’esentation

———— —r

step as follows.

et |

PBL Processﬂ 11’”'

Step 1:” Analyze the problem(Timing: 50 minutes

Stud nsgs arning Log 1: Wh Kno
> ;E] %‘ ﬁ " megan eﬂrﬁ}zﬂrﬁbased on
the |lormation provi' ed in the problem situatioFhis also includes your own
knowledge and experience. @ 2 o/
t t a n in
QWIANNIN AN INEIRE

situation
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A Sample Problem Case

Your manager received an e-mail (shown belasamfthe Chief Executive. In
a meeting you are assigned as members of the paoommittee for Mr. Chung’s

visit. Read the document. Then plan a draft @ogin your group and present it to

the class.

L‘H,_ Toyworld and to be
@ifipany. Please, also

(& d filly the visit. We want
Mr. C excell 'ess on of our company and
‘ _ \

To help you pl _- olec "-" ; pu attd i alk by Catherine Eng (an

S =L AN s it "j[mut?" “Can you
tell me thl _,wm 1ay=¥ osayso"

> E| (gk |¢hat this is
information W‘HJmow from the memo or the sﬂuaticShowﬂéln example of how to
complete Learnlag Log 1 based on the sa prablem

HHINYNINLINT

a.m. on Monday, 20 June and leave on Thursdayyu28.J
2. Schedule a morningsor an afternoon meeting to dsbuisiness
plans with the visit@Fs, and they can me gt staf 'u

RIANRRURIT IR 1R Y

Avoid cultural mistakes.
7. The visitors must have a most favorable impressfarur company.

8. Attend the talk by Catherine Eng, an expert on Eéénbusiness
culture.




179

> Allow all groups to complete their own Learning Lbdpased on their
own problem situation. Circulate among the groulgigke sure all groups can

manage their work.

Step 2: Identify further le hgineeds (Timing: 55 minutes)

S0t

> [ Solve Jave to know twhimrmation we

to complete Learning 2 sKnosvihy making a list of
questions that studeg \ a2
> TEll students tg . 2 _\'-:"‘ Sample probléMm Lee Chung's
visit. Start witQgef's Jyesti Vhere Wil tisi fay?” as an example.
Elicit other questighs : __:1' 2 e ‘1 of how to complete

Learning Log,#

i Ff <L
hefe Wil e visitors stey’
WHS will rl-;-;;ﬁg_‘_;; ttran C be used?
at arrangements sk be mal "'-, or meals?
en ' takeiplace?
hat topit . Or discussion atls®a
How willT ors be e[fained? Trips? Spkevents?
hen and how shohey be given?
ge

Q

L N '
> Prov effiitisavhat they need to
know. Then %W them to work eirgroup. 1L|'J‘

Questions About ustions

_ ‘o ,
> ¥ Isith estioniclear? Do Wi rstald ?
u » Can we break this question down at all?

» Why i?]is question importan!?
groups’ list of questions is similar to the expedist of questions. Below is a list of

}

> Circulate among the groUps, facilitating and mamig. Check that all

expected questions for ongoing assessment.
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Teacher Checklist for Ongoing Assessment

Expected Questions (from “What We Need To Know") rgcr |Gr |Gr |Gr |Gr
1 2 3 4 5 6

1. What is business etiquette? Example?

2. Why is it important to be aware of businessiegdttp?

3. What is “fact” and “oplnlon”’> Example’?

Manners””

7. What does business e guets
Communications”?

8. What does busin
Awareness”? - -

9. What does bust Iqu out “C
English Vocabulary”?
10. How can we.g thegeUsi uette
interesting, as attracti ndas to t
possible?
AL
Studentsgfise igh Lot cti anfesBaich. (Timing: 20 minutes)
> ell stid that rnif oh3 (ActiomPlanResearch) will
help boost teamiWorkgh tigeir gr - h gr Enmas to be responsible for
his/her assigned hgfhe lﬁ{@ ' iscussion in the next class.
If anyone is not pfepaged, tw 2 is
> Use the fglfowing t litor tlkeir work.
o
“What do youUF re about?”
e of s
“Where_ canyoufind ?”

Y8

tign (inside and

Q

outside classﬂml . y) ==t
] Ak
Stu ' ts use Learning Log 3.1: Action PlarResearch and Learning Log
3.2: Summary oﬂ\“You Learned from @glf Study.

NI

(What'We Need to Know)

q RSN Y

his/her assigned homework to be well prepared foug discussion in the
next class. If anyone is not prepared, the whobegis affected.

» Use the following questions to monitor their work.
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“What do you need to know more about?”
“Where can you find that information?”
» Encourage individual students to start readingelmssed on their reading
assignment from the group. Near the end of thescldo the following:

» Announce that everybod ork is to read adige answers to the

guestions assigned in the gt "., eteplearning Log 3.2 (Summary of
What You Learned f /ﬁumup discussion in the next
class : :

» Inform stude ' ui\ desifprettieir self-directed
learning. Apart fro JS|a\ : Eregie. g guestions to encourage
their thinkin swer Key e ihsel Correction.

(e p or more guidance

> Be surg ‘ nts KAow selide L learning and group

discussion. Repght thét they arertoread And w(:-"'lw ."_‘x___. read with the group.
" i b AN e
Emphasize tha art( art-helping.e acheotio Ie arA In this information age,
you don’t have ting r— Py yourse ar g knowledge and ideas is
then a good solution @Als 1’:_5_}_ REOUlto become familiar with your

Step 4-Review what has been le igfts (Timing: 75-150

minutes) !

Students s
» Ask stﬁi show thahﬁs completed Learning

Log 3.2. ASS|gn‘ﬂd|V|dual scores to encayr g@pmatlon Take notes of students

ﬁ“ﬁﬂ’? Wﬂﬂﬁ WELIE g e
9 ANNTUNRIINYINY

nts to sit in
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Questions of Clarification
» What is your main point?
» Could you give me an example?
» Could you explain that further?
» What did youmean by ................. ?
» Howdoes .................. relate to ................. ?
Questi . il id
>
> any.evid I ;
> | explain.your re:
> ' 3 helieve ‘

> Allow group g ' rojects a"."-‘l.. project should not

be too big, a & i\ 3 MRLOJE is to be presented in

> Ten minu ofthe Classis/over, a d@gtsmplete Learning Log 4

amwork for class

, "y \ -
> Inform the styfel .- ut tl ;E ' i@pieClass presentation.

~

Teaching Stage 3 2 ”’f’ ecti@h Activies (30-75 minutes)

Students use C assr g]
> Ask students to_.eyall

o g antner prsanan.
> Tellk'

prese atio |
» Enco e students to share PBL experience, r@ih@gained and
knowledg‘ ired.

ﬂ‘LlEJ’JV]ElVI?WEI']ﬂ‘i
ammn'smum'mmaﬂ

fbric’ aedriiwork Evaluation Form'.
jon immedgiah completion before

evaluating all
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Appendix L
Sample students’ materials: Business etiquette

JJJJJJJ

By the end df tlais unit, you will lggrable to:

AUEINENINELINT

Adesign a business thuette trammg program,
dlstlﬁwsh fact fro opinion

AW A5 RIINeaY
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Section One: Warm-Up Activities

Do Good Manners Make Good Business?
» Look at the picture. In groups, discuss the situmat Who are these people?
Decide what you thlnk th n at the table is timgk

[‘rglf' SHZ\\
ﬁﬂwm )
fi‘lﬁ

. and Corr;, 1996)
> Re 10 ""‘:-:'":'_'"':"-:':":""—'—':f:f:'55:!2:*5::: ,,,,, e 13 |e in thlS

.|
—‘!

Auuward situations sometimes occur at buMbsstlng}B One

afterno Ileague telephoned to my opiabmut a situation. He
nt ma for | Wheibitheame, it w
t le,
d t@ the fable after
Ieng ya sence but di not acknowedge @buoiffer to pay it. JR

as left with the bill. He was perplexed and armmbut paid it. His cw
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What would you do? These were his options. JRdcoave
e pushed the bill across the table to her.
e asked her if she was hosting this time.
e suggested that they split the bill.

e paid it and sai

Should a
Should you kegp*@
Should yowVea
These questigiS apC
business etique p g/to
us with the confideng# to agic

respect.

Think of @timegivhe f

Think of the Worstifa %5 'i'-‘* 3 | Bg.

Now think gF'sonfeo ‘eh;- dle ilsttqBwell. Chances
are, he or she appliedéonge busi ”‘1&" g t 0giZing for an error,

demeanor. 7
In today’s busingss wat AN KOl
isn’t always enough. § '

treating the person’sg€ongeriw 4--?9' s ) 1 yrofessional
i / \
at ab

lyarea of expertise
ersy demonstrate good
grglysmportant. Without

these skills, business carJ be- xand services don't differ

that much, tt Way v Ul es Whether they'll
choose our% _ jper is a key
"rhr: — - " ‘

component
L _mplsrody (1995: xiii
\ =

i

faux pas = an aceon or a remark that causes eagsment because it is not socially

ﬁﬁ HANENINYINT

e Someone says ‘business ethuet‘ is ‘power etieiu @By/ou agree with this @gihion?

QI1AND U UAAENAY

passage’7
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Section Two: Problem-Based Learning Activities

In this section, you and your group are supposexbiaplete a project work
by using a PBL approach. You will move through B8 processes step by step.

Use the materials provided as {0

To: Khun Prachaghd 3 ‘ ‘ giRing Manager
Subject: Businesf etig i_‘,:-_nﬂ: arch 2008
f N A \\“
At the end aPthisffear th f# elwilistart e gMts market into Europe and
Canada. If our sales tgflm c did'sigr ;*'-' gitt o gal hotel agents, we can expect
many more clients at ffie ai- th W ar.

- ,."'? e a 3 : 95 - -
| The sales team nee _g’p ;‘,? y relfl aspects. Ou.r big boss,
Giant, believeg, in the s with & 60,000

budget to -.,:-_ --------------------------------------- geprogram for the sales team.
There will b% :

3
- E

Giant wﬁj like pnhlomioncermng business
etiquette in the&icentury, (2) an outline of the three day ireggglette training

program and (3) tl? program evaluation metho aibelia.

les
exedttiy ofitlin t e ble, conte
and t evallate th tr ni rin atlo b e sales

team’s®@roject abroad, please con?ct Khun Jlra,pamdstant training manager

mmmmmwm el

Remark: All training materials should be attach@iant requires that the content
includes at least ‘First Impression’, Business Mdahners, ‘Written Communication’,
International Awareness and Common Business Englisfabulary.

=

t
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Requirements for the project
1. The outline of the three-day business etiquette program for ten sales representatives
includes

1. the program objectives;

2. timetable;
3. content; actlvm*\ /
4. program /

ntamgl nec

sales team and r the i (alteopic ed in the memao.

2. The program co s etiquette skills for the

2. To complete the work, pleased Nv-the HET's guidance step by step throughout

the learning proce "'f, U 8 problem-based learning method.

ﬂﬂﬂ?ﬂ&lﬂﬁﬂﬂ’]ﬂ?
QW’]Mﬂ'ﬁﬂJﬂJ‘m?ﬂmﬂﬂ
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Appendix M
Resource File for Self Study: Business etigtte

The resource file for your self study includes tparts:
textbook readings and au

communicati  hassao ortimizecT four topics—(1) the
First Impressi ines f ' \(3%ayit Right, and (4) Gaining

Give answers to the foI Owing guesti Fasegiaur opinions.

1. Am | expe ds when peafde my office?

2. \WROos 1 @o our new
£ e —— =

A1l éiﬁmim WY

Yes. When someone from outside your company enters your office it is a

gesture of respect and courtesy to r!e move from behlrﬂe desk, and shake hM

Iou Iw on |sm ﬁ aceﬂ
| shoud tcome asasurpmse a yourab|||t|es may eJudged by the five-secon

handshake. The handshake is an important contact or physical link between two
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people. A firm handshake conveys confidence, assurance, interest, and respect. A
limp handshake can send the opposite message.
Your handshake communicates a powerful nonverbal message before

you speak. A firm handshake conveys “| am interested in you and confident in my

business skills,” whereas a wealkghanols be interpreted as “I'm unsure of myself

and I'm uncomfortable beimgslet 4 ' -ye contact and a smile during
the handshake are alggzeseBmialBecause th ﬂveness The initial
connection between [ ‘ : lish rapport and positive

: AelShake, kiss, hug, or bow
that signifies a greetifig a . _ ' f . The unspoken
greeting is an ACKNOY Je a kperson. The
handshake is the fi | i Bt r oi :_. o itk ' son and serves as the
bond. Itis always ap ‘ ©8s sc ing. By shaking hands
easily, often, and i : N ; y i peels to shake hands more
often. =
S . pdls and don’t squeeze too hard. Keep

in mind that a handshalke hing. Be especially

conaderat@ w_..._..u 2

n similar pressure

and forefinger);

— et
wrap your fingelis aroun igure EMShake hands vertically

with the thumbs up, facmg one another squarely

ﬂummmw #1173
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Appendix N
Sample teacher’'s manual (Part I: Make the most of BL)

RElLiS@desy model which
igindividual learning based on
adliesits work in collaborative

groups to res arie wiull Agla predetermined series

of right answer, : 6 what atithe; - to learn and what skills

Stage One: ENCOUFFEFH
1.1 AfterWarm ' D al Nno ge and experiences
about ;l-l.|l|l_l.l.-ﬁlll.l‘!lllwiiiiiiiil~—|-iiiiiiihiull.vl:l‘w ltuatlon. Students

vsile th®¥ comprehension of

individU&

Tt [ttt
the situatiiiJas a group. Asaclassacty y,tﬂwher,ﬂl{’:its some
comprehensi? responses. The teacher asks questiorake sure that all

AUEINBNIWEINS

QMIRSATRLNIINEIAS

formed into small groups of 6-7. The PBL procesdudes four steps—(1) analyzing

the problem, (2) identifying further learning negly seli-directing themselves o
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collect additional information, and (4) reviewindnat had been learnt and proposing

solutions.

2.1 Analyze the problem

e Students in groups ana roblem situatjomaking a list of short

and simple sentengesiabt ' nt informaticthe problem situation

in Learning logdy , lalyzed pneblem and listed

what they knoW™ [ ' ideanfithe problem situation
e —

itself, usi = a\ ge aneieasg: gkills. The teacher asked
nios -t~ fibout the case?’, ‘Why is

. i ' eeds :"-\: _lv"J pcess with the
problem. or: f"' !"=:l~""i.._‘=n about what

‘\;.'.: ion of the problem

Mat Méed to Know) with

gher asSksiqnesiuch as ‘How might

you find out infor

about?’ ‘Where_

A

2.3 Selfd

hat dowaoeed to know more

g e e ————— )

) Ind|V| 3l 5 d!é}ensively for certain
informmm. They complete Learning log 3.1 (Atﬂiﬁlan for Research),
which helisgm divide their outsuﬁjlass readesponsibilities. The list is

ARECIN BV WETT

questlons in Learning log 3.2 (Summary of What &ire from Self Study).

, d ui t
AR AS S AT A
q Thus, the students should divi et m

eir reading vwyrkompleting Learning
log 3.1 before a weekend.




192

Appendix O
Usefulness of the REBC test in terms of item facil and item

discrimination

and item discrimination (D). fadex I gqpriate as possible for the main

study. According to BRWR(2004 i s have IFs that range

ability test takers.areJ=@=nere i _ fikas-is-n0 discrimination at all.

The table below pre //y beriof REBE testsitwith IFs and IDs.

Difficult V | .; OB rs High
l//z k. d ' discrimination

4 - '

-8
v .88 - 7

Low & no

Easy discrimination
Total

at were too difficult,
Th
but there wetrezfjve Vised. They were items

2 4,5 7 and r@

As a result, they‘weE«i revised based on di urency analysis. Those items

ﬁﬁﬂ’IWEIVITN gIn73
ammn'smum'mmaﬂ

. Interms of IDS, seven Iteaws low or iscrimination power.
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Appendix P
Usefulness of the PSSI in terms of item facility ahitem discrimination

After the PSSI was piloted, the PS&his were calculated for item facility

(IF), and item discrimination (IR)y tQ makeagt appropriate as possible for the
main study. According togBraw ( & riest items have IFs that range

ination between high-and low-

ability test takers a o discrimination at all.

The table below presgiate

Difficult Moderate

discrimination

Low & no
Easy discrimination

Total

- 2.8

AS Ca nis tabie sSivaly difficult items
(items 14 and2 8L T
terms of IDs, Ilwre were eleven items whic comddiscri‘ijhate between the high-
achievers and thrl -achievers. Theyw ejtends 2, 10, 14, 15, 16, 22, 23, 33,

ﬁﬁﬁ'ﬁﬁﬁﬁ?ﬂﬂ"fﬁﬁ
ammn'smum'mmaﬂ

ey were revised. In
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Appendix Q
Name list of experts validating research and instrational instruments

1. Experts validating needs questionnaire
1. Assoc. Prof. Dr. Punchalee Wasanagbms CULI
2. Asst. Prof. Dr. Nutta
3. Dr. Parichat W

2. Experts vahda@

mventory

Faculty of Education, CU

W b,

onw skl

TC

1. Assoc_._ Pr

3. Experts valiffatingfreali
communication tgét '
. r/
1. Asso€. PrgF. D %u\ nat "- \
2. Asst. Prgf. Dgf Tracey Bl =*‘;- Blvision of Business, School
e gl

Jess ' of South Australia

3. Dr. Wanida PJ ,. UTCC

e

ol

of Management, University

teacher’s

Ant -
1. Dr.%ﬁdy Woodrow Fa@]‘y of Education,

University of Sydney

ﬂummﬂm‘w HINT
aﬁﬁ@ﬁ AN Y

sSsoC ngsa-ard

2. Dr. Wannee Kaemkate Faculty of Education, CU
3. Assoc. Prof. Dr. Uraiwan Thanasthit UTCC
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Appendix R
Evaluation Forms for Experts

Needs questionnaire evaluation form

© N o g M wDdPE

ﬂﬂﬂ’)ﬂ&lﬂﬁﬂﬂﬁﬂﬁ
QW’]Mﬂ'ﬁﬂJﬂJ‘W’]’JﬂEﬂﬂU



o)

196

Appendix R
Needs Questionnaire Evaluation Form
Part A: Point-by-Point Evaluation
Directions: Please state your degree of agreetmemtarkingv” in the box which

best reflects your opinion. |

__appropriate
é\ / E ndecided

~—et ropriate

/ ,
Part 1: Purposes of se® or €
communicatiQg

Content Language Language
in English | in Thai
312|132 1 3 2 1

a | Readinga#Tposg
area include

=) e

4
(Qaszaenn Bl

2 Readlng Or pr en
(mimumami UD

. | Reading for et ‘ ; ' \\
(masnuitoniygh f),:nr \\ z
: \

3 Reading for'negqgifation
(MIDNMNBMITADT O

5 | Readingyfor
(ﬂ’]j’g’] ] -"".’.'."t”’ AT

6 Readl 9

(GREGRIINIE) H‘F anaI

1l
7 Reading proposing ideas and opinions
(MIoUITBIAUGANUAAITL)
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Comments and Suggestions:

197

Part 2: Busin® o//?'

Content Language Language
in English | in Thai
21113121 3 2 1

) Busmess commu
business muni
in order40 be gforelfo

(Fteineiun@ioa @b ngm

=) e

d' d' a = A’ A
INBMITDAITT I NIAAS FAIN] r!l'r

Y]
ouaa ldun ...

| | cross-cultural awj ene
(mmmwﬁﬂium m

» | business etiquette
(VITOWITONNNFIND)

3 busin@e § p
(3338 LT 1 7 ) —
1

4 | commbnita
(malulad

ﬁﬂm
5 market research

(M3INUNTADR

v
(mmﬁqwaiwmgﬂm)

10 | others:Please specify: (1)...........c.ooooiiiiiiii,
(v Tisaszy) (2) e,




..,;)
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Comments and Suggestions:

Part 3: Proble 0 g ' \ Content | Language Language
. in English | in Thai

312|132 1 3 2 1

» | Directio Bagéd r ri in
experience, pléasg' giye ; 2i0f &, pmokle
situation whi€h ed due lack@f
insufficient' knoWled@e.ab '

communicatioff topiCsHiSiec _

(M1a99; 10U s€TUMER M FRIGY | GR)

=) e

Tsaendlogiaan ol _ ] ay 1whle

Twidemsdensganaluds . -

1 Problem Situation;; omimunication topie. ...... ... )
(@ il

5 | How -

(i‘]tym"l&i” ) h

3 | Results rt i
f |
(wanldsudellym 1asumsun lv) 1 I

Y]
1 ﬂFEHE‘ﬁl RILE ﬁfll NEI 1A E
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Part B: Overall Evaluation
Directions: Please state \ ﬁ yemtaokingv” in the box which best
reflects your oplnlon

ans‘

ltem agree =» disagree

51413| 2|1

1 The f- ' E 5 i ‘.\~ .."'-.\1:: bpfiwo
rating-sca S open-ended part) i
o-sopf o S VA i

Length of the eeds'questiont appr@priate.
'J’J’M

Content of the naads, question appropriate

gl B W N

English languags ;’_ af_fw‘ Anairegsogpiate.

Thank you very much for your comments and suggestics
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Appendix R
Teacher’'s Manual Evaluation Form
Directions: Please state your degree of agreetmentarkingv” in the box which

best reflects your opinion.

ltem agree =» disagree
: 5[4[3] 2] 1
1 henh gability.
2 | Genergifayoyf of ep@boess (0
informatlo v, ’:‘r ‘
The tea€her’ ﬁ' M:ﬁ
4 The teachefl§ m@nual is adequately efe % oting
understanding i PBLS :
5 Unit-by-unit notes for_planning ¢l @M actestare clear
6 | Unit-by-unit notes ares al ingsriasm
actiyit s, L, ' L: )
7 Theyesg :
prep&reﬁﬂl'.to H rﬂiﬁctively.
8 The re | irce file for teachers is sufficient. ‘Jﬂi

mm wra NINEIn ﬁ

Thank you very much for your comments and suggestits



9

Appendix R
Students’ Materials Evaluation Form

201

Directions: Please state your degree of agreetmentarkingv” in the box which

best reflects your opinion.

5 m , ” strongly agree
4 _ ////e_e
)( jeled
%ans 3 &:

angly disagree

me=TNEANS |
| g,

agree =» disagree

5

4

3

2

1

ltem
1 TR@geadability
for 44¥Wear Fng najore v\ W
( | L GO AW\ W
2 General udent ﬁ\o.. access
. : dowabdd A N
to infofMmatig 7Y f A \ %\,
3 The studeiits’ @aterialSieover, K
4 The students fials-are-ae icly eff@ativeomoting
understanding in¥RPBEm pleme
5 Instructions prg ‘_?':n-“' ateraats clear.
6 The'§t
to cortpl -
o comjle ot
fir | T
8 The sliwents’ materials provide appropriate at ording

to the olft&s of each unit (statWt the begmof each

by 4" year English for bu"a'ness communication majors.

11

The problem situations for student project wanmote

ownership.

TN
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What are your additional comments and suggestionsriproving the students’

materials?

Thank you very much for your comments and suggestits



Appendix R
Course Components Evaluation Form
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Directions: Please state your degree of agreetoesrds the appropriateness of

each of the following course components by markinig the box which best reflects

your opinion.

Acceptable— Revision

Needed

3

2

1

Objectives

The objective§ of g€ cglirg a

purposes for regflinggnglish forlolsiaess con ..‘

The coursebjectival arg t&g "f’i # ) ;\ oUt
students will be aBle tdf(1) re; »y‘fﬂ,- ) bas
communication, (2) g#ad .{}-‘E:ﬁﬁ_ Li (B Vad
English for multiple business= end mlay (4) read
English for business_de f”"?-z. tis proposing

ideas and Il

Content "‘l ,Ll'J‘
The course co#tent will cover the top-five business L
communication ‘pﬁound They includ@glistosaisfaction,

AN

in theform of a problem sﬂuaﬂoae (Attached isaan proble

qATANN 3N IR

Materials
The course materials included the teacher’'s masmkhe

students’ materials. (Attached is the descriptbthe materials)
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Acceptable— Revision
Needed

Course Components 3 2 1

Instructional process

A problem-based learning approach (PBL) will be lienpented

throughout the course. PBly ) -I lugles Wapm-
Activities, PBL Activitiespan Evaluali &n

to com —Jsed

project. s
e T —
Assessment anaseV¥c _ e, -

There will be bagisfer
t
and feedba eSSigns.

formative assessmj

conducted by mgans £t glasg
reading EnglfSh fogibu e

solving skills. |

- \il.i.
s andlsuggest Ols for | \ pife course components?

i e

What are your cofimel

ot gt o, ¥ o

R b

=31

Thank you very much forour comments and suggestions
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Appendix R
Evaluation of The Reading English for Business Comomication Test
Part One
ltems Objectives o Comments
0| &
2| a
S
B, g, D
1 Identifying maiie -
2 Analyzing puspase: = ~ .
3 IdentlfylngW |
4 Making inferepee .
5 Predicting outcgmes” R
7/ /1] A
6 | Identifying mai idea// J
7 Recognizifft capSe . £ifect==
8 | Making'Infergficeg” J Ja 47
9 Making infgfengls Jf J 7 ==
10 | Drawingfonglfisighs P

11 | Identifying

12 | Analyzift @m‘ f"
Making |nfe

14 | Distinguishfg f, 'K
opinion E-‘g

15 | Drawing con@fUsia '::":.{'_ﬂ g

16 | Identifying main. i@

17 | Making inferénces™ = = [

18 ! —
termp =%

19 | Distifg i

opiniony .
20 Predictﬂhb outcomes

‘ Identlfymg% .

illlr"'lltl—;“—"i)ll.‘
%6 || \denlinyh Indlin igealy L) ¢

7 Comparlng and contrastin
8 Identifying detall

9 | Distinguishing fact from
opinion
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ltems Objectives o Comments
2| 2|8
s | & 8
D % §_

(]

30 | Making inferences

31 Identifying sequence

32 | Analyzing purpose 'Y

33 | Comparing and

34 Drawing conc

35 | Finding solut = =

36 | ldentifying ramides ? e

37 | Making i

38 | Identifying de ¥ 77 N

39 | Predictipgs®ttcgefes” //J A [}

40 | Making infeggfces” / /[

Part Two:
Other commentsfand &

llﬂi’é}. 2 \‘ W\

I::E.'

u-*,g;
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Appendix R
Evaluation of The Problem-Solving Skills Inventory
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ltems Objectives o Comments
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5% S
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27 Proposing a soluti
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34 | Analyzig§ thegorolle
(Identitying @fcauySe
35 Proposing#a sqltti -
36 | Justifying thelfes@its o -
solution t‘;\ o il ‘._
R
37 | Defining the le
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Part C: Overall Evaluation

Directions: Please state your degree of agreememtaokingv” in the box which best
reflects your opinion.
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Part A: Positive attitude statements  vs  @gative attitude statements
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Item

The following ten statements reflect a positivattitude
toward PBL (Cont.)
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ltem | The following ten statements reflect a_ negativattitude agree =» disagree
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