CHAPTER 1V

PRESENTATION, ANALYSES AND

INTERPRETATION OF DATA

Thié chapter presents, analyses, and‘intérprets~the data
gathefed. For a systematlic preSentation df the data, this chap-
ter will be divided®inte two parts. Part one contains the data
about the responden;s in contengjvalidation of the proposed me-
thod presented accor&ing to insfitutlon, yvears of teaching ex-
perience, agé, sexacademic rank, and educational qualffica—
tions. It glso includes the results Qf the content validatiqﬁ
process,‘i.e., the responsés to the statements under the diffe-
rent dimensiéns,-the invaluable comments of the respondents, and
. the revisions madé-en—the-proposed-method-as-a result of thé va-

lidation process.

Part two presents thé faculty respondents' views of
their respective principals along-the three general dimensions or
skills: conceptual,; technical, and human. First to be presented
is the distriBution of'fhe respondents according to\institutions
followed by the first set of ratings made by the teachers in Jan-
uary 1983. _The second set of ratings made by the same teachers
In March, 1983, will follows. The last to be presented is the
comparison between these sets of ratings to deter%ine‘whether any
significant differences occured that may affect the predictive

validity of the proposed method.
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PART | : CONTENT VALIDATION

As originally planned, the content validation of the me-
thod would be undertaken by ten feachers and fhe prjncipals of
the Catholic grade and'high school mémberé in Bangkok. Howevéf,

because for various nmportant reasons, only fifteen institutions
responded w;th nine prnncnpals and 417 teachers submltt;ng the
accomplished questionnaires. In selecting the respondents, stra-
tified random sampling was wused. The distribution of the respon-
dents accordiﬁg to the'fifteen institutions is presented in Table
1. For the grade‘schools, Assumption Convent had the thhest num-
ber of respondents with twelve or 9.52 per cent of thé total, fol-
lowed by Phanchasab School with eieven respondents or 8.73 per
cent. Fatima Schsol had tenuor 7.94% ber cent; Phra Mae Mari had
nine or 7.1# per cent; Saint Joseph Convent had eight or 6.35 per
cent; Saint Théresa with seven or 5;56 per.cent; Mater Dei, five
or 3.97 per cent; an& Holy Redeemer School with four or 3.17 per

cent respondents.



DISTRIBUTION OF RESPONDENTS

ACCORDING TO INSTITUTION

. TABLE |
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(N = 126)

School Frequency_ Percentage
brade Schoél

Fatima School 10 7.94
Phra Mae Mari 9 7.14
Phan Chasab School' 11 8.13
Saint Joseph Convent 8 6.35
Holy Redéeﬁer L 3-17
Mater Dei 5 3.97
Assumption Convent i2 9.52
High School

Saint Dominjc S 9.52
Saint Louis 8 %-35
VasutheviSchoa! L 3.7
Phra Mae Mari Boys School 10 7.94
Aééumption Bangrak. 11 8.74
Sénta Cruz Convent 9 7.14
‘Kulap Vithaya 6 L.76

126 100
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For the high schools, St. Dominic had twelve respondents

or 9.52 per cent followed by Assumption Bangrak with eleven or
8.73 per cent. These were followed by Phra Mae Mari ‘School with
ten'or 7.94 per cent, Santa Cruz Convent with nine or 7.14 per
cent, Saint Louis with_efght or 6.35 per cent; Kulap Vithaya with
six of 4,76 pef éent, and VasutheQi‘with four dr 7.94 per cent of
the total respondents.

0f the expécted 209 respondents only 126 responded. 'This
can be explained by"thesfact that the questionnaire needed strati-
ffed sampling with'definite qualifiéations for the principal and
teacher respondents. Also oné school returned the unanswered
questionnairés in March 1978 bécause it waé very Suéy and the
teachers had a very Hectic schedule. Another school undergoing
a crisis did not anéwer thevquestionnaires sent them.

Table 2 shows the number of years of teéching ekperience
of the respondents«—it shows that there is—a-considerable back-
'ground and exposure on the part of the respondents to the total
educative‘process ofsthe school andAhénce to the work of the prin-
cipal. The‘big'majority of seventy eight respondents or 6.91 per
cent had a teaching experience oant least nine years., This is
followed by twenty'six or 20.64. per éent with/six|te eight years;
eighfeen respondents or 14,28 per cent with three to five years;

-and only four or 3.17 per cent with zero to two years.



TABLE 2

DISTRIBUTION OF RESPONDENTS ACCORDING

A TO YEARS OR TEACHING EXPERIENCE

49.

YEAR OF TEACHING 'FREQUENEY.

PERCENTAGE
0- 2 4 3.17
3 -5 18 14,28
6 - 8 26 20.64
9 - above V78 61.91
TOTAL _ F 126 100

0

Table 3 shows the distribution of thérsrespondents accord-

ing to-age. Thirty-six respondents or 28.58 per cent had an age

of forty or above. The next highestswas twenty five to twenty-

nine group with thirtycfour respondents on 26.98 per cent fol-

lowed by the thirty to thirty four groupswith twenty)seven or

21.43 perl cent.) The thifrty five tol thinty nine group contained

twenty or 15.87 per cent, while. the smallest number of respon-

dents included those belonging to the twenty to twenty four group

‘with nine respondents or 7.14 per cent.
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TABLE 3

DISTRIBUTION;OF RESPONDENTS ACCORDING TO AGE

AGE | V FREQUENCY . PERCENTAGE
20 - 24 - 9 _ 7.14
25 - 29 _ 34 ) 26.98
30 - 34 27 | C21.43
- 35 - 39 ' 20 15.87
| o
40 above F6 ' 28.58
- TOTAL 126 , ‘ 100

Table 4 shows the distribution of the respondents accord-
ing to sex. In teaching, as is revealed here, women outnumber
- the men. N'inety-five or 75.40 per cent were female and twenty-

seven or 2].143 per cent were male involved in this study. Four

or 3.17 pericentiforgot to indicate their sex.
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TABLE 4

DISTRIBUTION OF THE RESPONDENTS'ACCORDfNG TO SEX

SEX FREQUENCY PERCENTAGE
MALE . Y 21.43
FEMALE 95 _— ' 75.50
'NO ANSWER | ‘ 5y N - 3.17
TOTAL ' 126 . ‘ 100

‘Table 5 shows the distribution of the réspondents'accord-
ing to academic rank. The‘secdnd'staff from the clagsroom teachers
to the assistant ﬁrincipals totalled 117 or 92.85 per cent. There:
were éi*ty four classroom teaéhecror 50.64 per cént; twenty seven or
21.43 per cent swere subject qobrdinators; thirteen.or 10.32 per
cent were head teacher§;‘eleven or 8.73 'per cent were assistant
principal synone waspacchaplain;pnand jone was;a special consultant:

There were nine principals; constituting 7.19 per cent of the total

repondents.
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TABLE 5

DISTRIBUTION OF RESPONDENTS ACCORDING

TO ACADEMIC RANK

ACADEMIC RANK FREGUENCY PERCENTAGE
CLASSROOM TEACHER 6L\ 50.79
SUBJECT COORDINATOR 274 ) 21.43
CHAPLAIN : ‘ 1 , . : .79
SPECIAL CONSULTANT _ F o n - .79
HEAD TEACHER 13 . 10.32
ASSISTANT PRINCIPAL . 11 | 8.73
PRINCIPAL ‘ B+ ' 7.15
TOTAL - | 126 ‘ 100

‘ Table' 6 shows the academic qualifications of the’respon—
dents ., Because severnal respondents had more than ohe qualifica-
tion, the total freqUency (230) exceeded theltotal number of res-
poﬁdents (126). The’table shows that seventy had master's degree
units. Two indicated that they would be defendfng their theses in
three months' time. There were fifty two with a Bachelor of Science
in Education, while thirty six had Teachers' Certificate. There

were twenty eight with A.B. and fifteen with BS. in other subject
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fields like music, psychology and economics. There were nineteen
M.A. degree holders and one Ph.D. All the nine Teacher's

Certificate ( TC) holders ‘had other academic qualifications.

TABLE 6

DISTRIBUTION OF THE RESPONDENTS ACCORDING

TO_ACADEMIC QUALIFICATHON

ACADEMIC/EDUCAT I ONAL , : FREQUENCY

QUALIFICATION

T. Certificate (external examination) : 9
T. Certificate' ' £ \ N | .36
B.S.E. : | " : \ 52
A.B. | o 28
B.S. - o ‘ | 15
M.A. units . — - 70
M.A. | | | g
Ph.D. : . o1

TOTAL . 1230

Tabfe 7 shows fhé results of the content-validation undertaken by
nine principals and 117 teachers. The seventy four performance
statements have a general mean average of 4.40, with 3.62 as the
lowest and 4.67 as the highest. There is 6nly one statement

(M = 3.62,.Rank 74) which falls under under Sjightly Desirable;

thirty elght statements (M = 4.00 to 4.49 Rank 27.25 - 73) fall
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under Deslirable. No étatement %élls under Not Desirable or undef
Highly Undesirable. By far, considering the high ratings given
by the respondént, based on the norm used By the researcher, all
statements qualified to be included in the next lisg,(draft) of
the revised meéhod which would be subjected to predictive valida-
tion. The comments given by sixty nine respondents, however,
helped reduce the brigihal nﬁmber fo fifty eight.

Some thirty—two'respondentﬁ explicitly considered the’
me thod agbcomprehensive‘enough, specific and easy to identify,
and should have-a clear.delineation of the principal's functions.
Still the comments of six respondents considerihgvthe method ''too
ldng,“ ‘lengthy," ‘. wordy and too detailed ''~were particularly
considered.

Wifh due consideration to the remarks received the follow-
ing statements were de]eted: #6 of IA.  ‘'Accurate and has know-
ledge and evidence. to support his/decision' - on. the ground that
it is already part of # 1 of 1;A,'“Uses technical and p?ofessiohal
knowledge available within-the organization in decision - ﬁakingf“
Some- critical comments are worth mentioning because they served
as guides in the révigioﬁ of tge bfoposed me t hod :

“"Some items are too geheral and vague. Also Some ar€ two-
pronged questions); i.;. they! ask 'more thafi one 'thingJ! Simplify
and shorten (the method). Examine for over-lapping areas'"

"Too mueh work Is expected of the principal"

YA berfect principa] is an impossibility. One can see
quite clearly +he great expectation of the berformance of the

principal. The principal's task appears awesome in this light and
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in this magnitude."

"A little anQe“

"All these desirable traits - - avprincipal or a headmas-
ter must be either a bionic woman or a million dollar man to have
these qualities."

"Too detailed and verbous.“

'"The method is very extensive. | am just wondering how
the analysis of the study will be made. It surely will be a tough
job on the part of the student. The mefhod | suppose is godd-for
a dissertatloﬁ.“ |

On the other-hand, /some comments became a source of. encou-
ragement. Some.also exprgssed the Jimportance of the study:

| - "The fdea of coming up ‘with this method is very laudable,
fhere is nothing more helpful here because éyerything - The me-
thod wholly - is really most helpful. I believe this would'give
principals é'better'bésis for théjr actions and would also give
the teachiﬁg s;aff a better gauge of what to expect from their

}

principals.'

"' ...rhelps me undenstandthose) im awthority better. "

"' It has helped me to evaluate myseif as an educator and
to avoidypitfallsiom my, i clundeciphered), to) the principalship'

! ... could give excellent insights to administrators re-

L

garding organization and management. '
"I know more of what to expect from a principal as an
administrator and as a friend. .

" This method embraces a broad scope of assessing a prin-

cipal's performances as an educational leader. It touches on per-



- sonal qualities and-mainly on professionél'competehcies'and
§trate§iés.for effective educatipnal‘leadership. "

"' The diffgrent aspects presented'to me through this.(kne—
Yhod .) have me a wholistic (sic) picture of the functions, role,
and powers of the principal. It is such a trememdous task of mak-
ing oneseifAhighly skilled in the‘art(of management, planning, exe-
cuting blans, and yet dealing with fndividual teachers as well as
students and other ndn-teaching personnel . "

Table 7‘§hows thesrank 'order of the seveﬁty f;ur perfor-
mance statements afger they have Been s;bjected to content vali-
dation of 126 respondents /f rom_Bangkok's Cétho]ic Schools. The
respondents gave foup hum;n skills the highest ranking from one
to 3.3. Thé top rankjng ;statements fall under moral development
and read: ' Shows appreciation.for good, teaching by recommending
promotions,:cbmmendations, and ;afary ingreases; " This and the
éther followihg.in rank human skills of the.princlpal point to
thé fact that teaﬁhers want some form of recognition for thelr
éonlribution in the Work of the school, éome degree of indepen-
dence' coming [from their~supervi§rs. The ‘presence of these ‘fac-
tors, according to théorists, serves as motiyators, not just
hygiene factors for the teachers to strive more.

The first conceptual‘ékill with the highest rank (3.33)
states: I\'Tac'tful in listening to all vfewpoints and careful in
integrating these view points in the pursuit of a commonxgoal.“

Actual}y there are four conceptualvskills in the first
ten.statements before Fhe first technical skill appears in the

rankihg; These four statements rank 3.33, 8, 9 and 10.20. They
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are mostly concerned with the capacity of the principal to concep-

tualize resolutions of conflicts to attain a common aim, and to

i

formulate decisions for the growth of the organization.

]

dF

AULINENTNEINS
PRIAATUAMINYAE
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TABLE - 7

FREQUENCY DISTRIBUTION OF PERFORMANCE TRAITS
OF PRINCIPALS FOR CONTENT-VALIDATION
) WITH 126 RESPONDENTS

. Conceptual Skills

Decision - Making and Differentiating

Frequency /Distribution No Mean
5 4 3 2 1 Ans. - Value

The Principal

Uses technical and 89//28\ \'5 0 0 3 L.57
professional know- : )

ledge available with-

In the organization dn

decision making.

Allows decisions ta 74 4 7 0 0 i L. 40
. be made at the level

in the organization

where the most ade-

quate and accurate

information are

avallable,.

s constantly aware 89 27 7 1 o 2 L.s58
of the problems

particularly those

at subordinate levels

in the organization

and considers these" in

decision-making.

Follows practices 80 36 7 1 0 : 2 4.50
that ensure democra- :
tic participationy,in

decision-making.

Establishes and main- 92 23 7 1 0 3 4,56
tains a reputation

for consistency in

decision-making.




TABLE 7--Continued
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The Principal

Frequency Distribution

s )y

3

2

No

Ahs.

Mean

Value

Accurate and has 81 40
knowledge and

evidence to support

his decisions.

Establishing Priorities and
Posteriorities for Agction

Uses ' what is best & 69 /44
for children ' and

school policy as'bases

for his decisions.

Willing to involve A
the faculty and

others 'in setting

program priorities

and in achieving

decisions related to

their work. :

Could identify pro- 75 by
blems and issues that

will be crucially impor-

tant, plain, or tribal,

and those that! require
Iimmediate attention.

Identifies problems 64 L9
and issues whiehcan
be delegated!

Establishes ‘a time 73 43
schedule for action.

10

1O

5.56

L.36

4,50

4 .49

A’33,

b b
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Anticipating Consequences

The

Principal g Frequency distribution

5 L 3 2 1

No . - Mean
Ans :Value

Makes sure school 94 25 3 1 0
policies are clearly ‘

defined and well-

known .

Establishes standagds 77 / /32 12 1 0
of performance through AN
consutations, reme= ’

dlal, and enrichment

procedures with ever-

increasing competence

Weighs heavily the 73 2J39-"4R 0 0
consequences of all
alternative actions.

Believes and adopts 67 -l A= 0
strategies that pro-

mises to deliver-the

maxImum benefits” for

minimum costs.

Checks to see that 68 48 6 1 -0
duties and srésponsi-

bilities once as-

signed are carried

out.

Demands of allya " 565 .06 18 120 |10
high degree of con- '
formity to school

rules and regulations.

ey T,

3 - 4,61

b 4.37

2 o h.h2

4 L. 31

3 k.36
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Conflicts and Management
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The f

Frequency Distribution

5. L 3 2 1

No
Ans.

Mean
Value

Disregards inter- 285053 LA 9 2
vention of outside
pressure_groups on

.school problems and

functions.

ResolQes teachers A69 )46 6 2 0]
differences in opinien
In a tactful manner.

Harmonizes organiza- 78 89 11 1 0
tional need with

individual needs;

organizational role

and role performance. . )

Serves as buffer SRR W 0
between teachers and -

parents, negotiates

differences ‘be tween

students and teachers.

Skillful in determin- 70 38 15 0 0
ing the nature of any
conflict.

Maintains enotional 82 . 38 11 0 0
stability and evi- :

dences) the ability

to relax under)time

pressure.

Tactful in listen- 92 29 3 0 0
ing to all view-
points and careful
in integrating
these viewpoints in
the pursuit of a
common goal.,

3.62

4.37

L. 4

434

b.47

L.64
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TABLE 7--Continued

Technical Skills

62

The

Principal

Frequency Distribution

RSN 1

No

Ans.

Mean
Value -

Utilizes teachers
and students in for=
mulating and evalua-
ting the philosophy
and objectives of th
school .

Prepares carefully
thought-out plans
for immediate and

long term future.

. wPrepares budget

carefully and co-
operatively to_re-

. flect the school's

immediate and leng
term needs.

Plans scheduling and
programming procex

W3t 3 U0

g

8 " 39 A AT\ WO

LYY A O 0

60 51 9. 4 O

dures from the first‘

to last days teo [the
school year!

Providés incrcased:
time for! instruc-
tional and adminis-
trati've staff to
study and improve
programs.

Applies knowledge of
human growth and

_development in plan-

ning learning expe-
riences for all
students.

67- |46 Py 2y QN op

74 37 11 2 0

b b

4,52

bbb

4,28

L.37

440




TABLE 7--Continued

Community - Assessment

63

The

Frequéﬁcy Distribution

Principal

5 b 3 2 1

No

Ans,

Mean

Value

Surveys and analyzes 51 | 485 2 O 0
resources of the

community. to deter-

mine thelr implications

for enriching the

educational program.

Inspires broad séhool’ /38 57 29 -0 . 0
staff involvement \
in community affairs.

Stays alert to the 57..-52 14 .0 0
community and changing '

conditions that affect

the school.

Continually avaluates 50 53 20 O 0
school and community :

relations.

Aware of communi'ty 62 44 15 1 1
goals for the school.

Group and Communication Skills

Effectively communicates :
with the school staff 79 39 5.0 0
and _patrons of school. -

Provides provisions for :
'* freedom " so that 78 4 6 0 0
understanding.of verbal o

and written messages

can be checked with

same Immediacy.




TABLE 7--Continued

6k

The Principal

Frequency Distribution

5 .4 3 2

No
Ans,

Mean
Value

W

o
0
S ol
I
-
-
o

Facilitatas intra-

staff professional
communication.

Encourages a free and 71 39 4 0
open flow of comments,

suggestions, criticlsm,

and recommendations.

Expresses his thoughts 861 33 L
in clear, concise, and §

“convincing manner.

Presides skillfully 86\ 33 L
at adequately planned
meetings.

Management "and Organization Skills

Provides opportunities 76 .36 12 0
for teaching and ‘ :

non-teaching personnel

to discuss their

responsibilities-in

relation to school

‘objectives and challenges

them to reconcileflits

practices{and pro-

cedures with the
stated philosopny of
education.

Allocates staff per- 68" 49 7" 0
sonnel time and space ’
to accomplish instruc-

tional goals.

Maintains clear lines 83 33 6 1
of authority and
responsibility.

W

b.40

4,57

L.57

I b

4 .42

L.50




TABLE 7--Cont inued

65

The'Principal

Frequency Distrjbution

5 & 3 2 1

No
Ans.

Mean
Value

o

11.

12.

Delegates responsi-
bilities widely and
appropriately.

Evaluates the total
school program
periodically to deter-
mine fts effectiveness
by some accepted or
accredited procedugés,

Continously maintains
and improves buildings
and grounds.

Inltiates effective
communication of
school needs to
higher offices.

Develops and applies
effective administra~
tive and supervisory
procedures and“practices.

Maintains the effective
operation of student-
service agencies.

Skillful lin dealing

with and enlisting
the cooperation of
informai groups.

Apportions his time
wisely and equitably
among the various phases
of the school program.

Maintains routine
student discipline
effectively.

7535 13 1 0

19 73] 7 1 0

TR AN TN 1

b5~ =7 4 N0% 0
76 . .40 6 1 1

57 50 12 4 1

hay | &

W
(e
(=]
(]

69 L6 7 T 0.

61 Ly 14 3 1

4.49

4.03

4.32

kY

4,20

4,00

4.30

4.20
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Managing Change

66 -

The

Principel

Frequency Distribution

5

L

3

No Mean
Ans. Value

Shows ‘Indications of
being informed on
current trends and
practices in his.
field.

Develops and prac-
tices a phllosophy
which is critically

“and continually

revised to meet/ the
ever-changing demands
of education and
needs of students.

Enterprising in
carrying out every
new project and
program.

. - Enthusiastic and

" encourages faculty

innovativeness in
setting new programs
of action.

Sees to his own pro-

* fesslonal growth.

/9

83

60

8 5:

84

337

30

45

31

36

12

11

18

2 h.47

2 4,51

3 4.2k

2 4,55

"2 4 .57




TABLE 7--Continued

Iitl. - Human Skills

Frequency Distribution No Mean
5 h 3 2 1 Ans. Value

The Principal

1. Sets a-fine example 95, 262 0 o 3 4.6l
of educational
leadership.

2. Demonstrates an 7 1 RN 3 0 2 L L
appreciation ofi'the ' o
social importance of
his profession.

3. Stands up for the - 83 83h 17 0 0 2 h.5h-
staff when necessary .
to higher management.

4. Makes staff feel they: 93 27 %3 1 0 2 4.63
‘ are working with s
rather than for him.

5. Demonstrates willing- 81- 32 11 0 0 2 4 49
ness to perform beyond
the call of duty.

6. Expresses his inten- 91 28 5 0 0 2 4.62
tions openly and
sincerely but refrains
from threatsfor.diéplays
of authority.

B. Morale ‘Development

1. Shows appreciation 96 25 .3 0 0 2 L.67
for good teaching by
- recommending promo-
tions, commendations,
and salary increases.
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68

The Principal

Frequency Distribution

5

4

3

2

1

th Mean

Ans. Value-

2, Encourages teachers to
assume responsible
freedom in exercising
thelr judgment and
‘inftiative in the
choice and management

- of activities, subject
matter, and methodelogy.

3.. Recognizes students
who achieve excellence
In the various areas
of school life.

L. Shows office custodial,
maintenance, and
special services _
personnel that they
are integral parts of
the school staff.

C. Interpersbna] Relations -

1. Maintalns extensive
friendly interaction
with highidegree of |
confidence 'and’ trust.

2. Works. with adminis=
tration/staff/student
community for under-
standing, cooperation,
and support.

3. Treats students as -
: individuals.

L. Assist teachers with
their personal
problems and is
generous with time
and money to help others.

I8

96

83

86,

93

87

82

60

122

33

32

27

130

32

- 42

17

2 h.65

2 4,53

2 4,57

2 L.6k

2 L.56

7 L. 39

3 . 4,15
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TABLE 7-~Continued

Frequency Distribution No Mean
5 L 3 2 1 Ans. Value

The Principal

5. Displays supportive 64 o4 19 O 0 3 4.26
behavior fully and ' :
in all situations.

6. antrbls the temper. 19 | 33 '? 1 1 4 4.40
5463 2820 745 68 10 Iy 40

’ General

" ‘Mean

# 1 of IB, ' Uses ' what is best for children ' and school
policy as bases for his decisions !! = because the quoted phrase
was considered uﬁtfear to three respondents.

# 6 of 1€, ' Demands of all a high degree of ;onformity
to school rules and regulations ' - becau;e it sounds very autho-
ritative. By modifying # 5 of IC to read: ' Makes sure that du-
ties and reSponsibifities,once éssigned are carnied out '"' - the
meaning of # 6 is included.

#13 of ID,\"! Harmonizes organizational need with indivi-
dual needs; orgaﬁizatidnal role and roles performance " for the
-reason that it is too broad and vague. -

# 3 of 1A, " Prepares: the budget caréfully and coopera-
tively to reflect the schodl's immediate and long term needs '

- because it is included in the statement # 2 of 11A: ' Pre-
pares cooperatively with his staff carefully thoughtout plans for

the immediate and long term future.
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# 4 of IIA, ' Plans scheduling and‘programming procedures
from the fifst to the>last days of the school year‘“ - for the
very same reason as above.

# 6-of 1A, " Applies knowledge of human growth and deve-
lopment in planning learning e*perientes for all students, ' be-
cause this Is highly delegated function of the principal. Usual-
ly teachers-on a planning group take cape of this.

# 3 df 11C, " Facilitates intra=staff profgssional com-
munication ' - as it"is semehow subsumed in # A of f}C - " Encou-
rages a %ree and open flow of comments, suggestions, ér}ticisms,
and recommendations. '} -

#‘5 of 11C, " Expresses hils thoughts in clear, concise,
and convincjng mannér A -las part of # l‘of c: " Effectively
. communicates with the higher offices, school staff, students, and
- patrons of the school. " |

# 2 of o, Alloﬁates staff persénnel time and épace'fo
accomp]iéh }nstructional goals '' - because this 'statement is very
basix generally, in the planning function of the principal.d

- # 6 of 11D, " Lontinuously malntains and improves build-
ings and grounds¥ (= beéause if is Wery particuiar,and can be
incltuded in # 11 of 11D - ' Apportions hislfime wisely and equit-
ably among the various ‘phases of"the school’ pregram.’ !

# 9 of 11D, " Maintains the effective operatioq of stu-
dent service agencies " - for the same reason as above,

# 7 of 11D, " Initiates effective communication of school
needs to hlgher offices ' - becauée this is included in one of
the statements which states: " Effectively communicates with the

higher offices, school staff, students and patrons of the school.'
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# 12 of 11D, " ﬁaintaids routine student discipline effec-
tively "' - as it is part of the new # 3 of IIB: ' Encourages and
assists teachers to help children develop a realistic and posi-
tlve‘self-concept, " and #2 of IID: " Facilitates producthe cb-
operation with consultants to - improve instruction and student
self-direction or discipline, "

# H of INE, ' Enthusiastic and’eéncourages faculty innova-
tiveness in setting new programs of action ' - because ft is in-
cluded in the statemene# .2 of 11iB: * Encouragés initiative, crea-
tivity, andﬁexperimentation emong the choice and managementAof ac-
tivities, sugject matten, @and methodology. "'

“# 2 of 11IA, A" Demonstrates an appreciation of the social
importance of his érofession i~ as part of # 1lA: ' Sets a five
example of educational leadersHip. |t would be included_in the
additional statement: ' Exhibits a high sense of integrity. '

#f 2 of 11C, " Works w}th administration, staff and stu-
dent community for understanding,-cooperation, and support ' - as
a mere extension of"# 1 of II1IC - ' Maintains“extensive friendly
interaction wlth.hiéh degreenof confidencé andstrust., "

#.3 of I'lC, " Treats students as indiVEJQals '" - because
It 1Is mainl? a dalegated responsibility of othe staff: And.as such
Is Included in a new statement under morale dgveldpment whigh
states: ' Encourages and assists teachers to help children de-
veiop realistic .and positive self—cpncept. "

# 4 of IIC, " Assists teachers with thelr personal pro-
blems and is generous with time and moﬁey'to help others ' -

because it is as not in conformity with professionalism. Also
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the role'of the principal shpuld bé discerned from that of a
friend. N

# 6 of 1I1C, ' Controls his: temper ' - because it }s al-
ready part of # 6 of .ID: ' Maintains emotional stability and evi~
dences the ability to relax under pressure. | ]

The following'statements_weré addeq because the respon-
dents find them neécessary to bé In‘ithe proéosed rne{hodi '

1. " Assumes responsibility for\the-devéldpment and/or
completion of reports,. récords, and written cdﬁmunicatidns de-
signed or required tosfacilitate fhe work of the school. " - as
part of group processés and communication skiils.

2. ﬁ Exhibits a/high sense of integrity '"" - " since inte-
grity ié a personaf qual ity that insures functional leadership.

A principal's value system should be sound. He should have a keen
and discriminating sense of what is right and what is wrong - as
part of interpersonal perception. |

- 3. '"“Encourages and assists teachers to help children
develop'realistictand positive self-concept '"*= as part of morale

i
development.

4. ' Facilitates productive cooperation with gonsultant§
to improvelinstrdationand student self—dfrection orfdisclipline "
.- as part of management and organization skills.
Several'stateménts were modified, augmented, fused, short-

ened, and/or restated to project a clearer and more definite mean-

ing:
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Dimens ion

[

Original Statement

Establishing 3.
Priorities
for Actions

Ly
Anticipating o
Consequences
Conflict 1.
Management
Conflict i,
Management

. that duties

Can identify 3.

problems and
issues will be
crucially
important, that
require imme-
diate attention.

identifiesspro-
blems and “issues -
which™can be
delegated.

Checks® to see 5.
and
nesponsibilities

once assigned are
carpiediout.

Disregards 1.

interventions of
outside pressure
groups on school
problems—and
functions.

serves' a8 buffer 3.

between teachers

and parents, '
negotiates

differences ;
between students b,
and ‘teachers.
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New Statement

Can identify
problems that
will be cru-
cially impor-
tant, plain,
or trival and

-those which
can be

delegated.

Makes sure
that duties
and respon-
sibilities
once assigned
are carried
out.

Considers the
opinions of
outside groups
on school
problems and
functions but
not necessarily
be swayed by
them.

Serves as
buffer between
teachers and
parents.

Negotiates
differences
between stu-
dents and
teachers.



Dimension
1 »
A. Planning 1.
I :
A. Planning Sy
(]
- B.  Community 3.
‘Assessment
Il ,
B. Community 5.
Assessment
11
Group 1.

Processes
and Commu-
- nication

Original. Statement

Utilizes teachers ‘ 1.

‘and students in

formulating and
evaluating the
philosophy and
objectives of
the school.

Prepares, care- ‘ 2.
Fudly’ thought

out' plans for the
immediate and

long' térm

future. ]

Stays-alert to 3.
the  community

and _changing

conditions that

affect the

school.

Aware of com- 7 5.
munity goals‘“for
;he schoal .

Effectively 4
communicates

with the school

staff and patrons

of the school.

74

New Statement

Utilizes
teachers,
students, and

parents in

formulating
and evalua-
ting the phi-
losophy and ob-
jectives of
the school.

Prepares co-
coperatively
with his staff
carefully
though out
plans for the
immediate and
long term
future.

Stays alert
to changing
community
conditions
that affect
the school.

Aware of the
national goals
of education
for the schools.

Effectively
communi cates
wlth the higher
offices, school
staff, students,
and patrons of
the school.
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Dimension

Management 3.
and Organi- :
zation Skills

Management L,
and Organi-
zation Skills

Morale - 24
Development
Interpersonal 3.

Relatlon

Original Statement

Maintains clear

- lines of autho--

rity and respon-
sibility. .

Delegates respon-

sibilitties widely
appropriately.

Encourages teachers
to' assume. respon-
siible freedom in
exercising their
judgment and 'in-
itative~in the
choice and manage-
ment of activities,
subject matter, 'and
methodology.

Diéplays supportive
behavior fully and
in ail situations.

New Statement .

‘Maintains

clear lines

of authority,
responsibility,
and work rela-
tionship.

Delegates
authority/
responsibili-
ties widely
and appro-
priately.

Encourages
initiative,
creativity,
and experi-
mantation
among the
choice and
management of .
activities,
subject matter
methodology.

Displays
supportive
behavior fu
for any under
taking that
supports the
goals of the
school .

1y
Ty



TABLE 8--Continued
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Statement

Skili/
Dimension

Mean Rank

Value

Tactful in listening to all
viewpoints and careful in
integrating these view-
points in the pursuit of a
common goal . ,

Makes staff. feel they‘aré

working with rather thaa' for
him."

Expresses his intentions
openly and sincerely but

"~ refrains from theats or

displays of authority.

Makes sure school policies
are clearly defined and
well-known.

I's constantly aware of the
problems particularly those
at subordinate levels in
the organization and
considers those problems

in declsion-making.

Uses technicall aid profes4l
sidnal knowledge lavailable
within the organization in .
decision-making.

Shows office, custodial,
maintenance, and special
.services personnel that
"they are integral parts of
the school staff.

Expresses his thoughts in
a clear concise and con-
vincing manner,

Conceptual

Human

Human

Conceptual

Conceptual

Conceptual

Human

‘Technical

e

4.6k - 4

L.63 6

h.62 7

4.61 8

4.58 9

k.57 10.20

4.57 . 10.20

4,57 ©10.20




TABLE 8--Continued

71

Statement

Skill/
Dimension

Mean

Value

Rank

Presides skillfully at
adequately planned meetings.

Sees to hls own profes-
sional growth.

Works with administration
staff, student commumi'ty
for understanding, coopéera-
‘tion, and support.

Establishes and maintains
a reputation for consistency
in decision making.

Accurate and has knowledge
and evidence to support
his declsions.

Enthusiastic and encourages
faculty innovativéness in
setting new programs_of
actions.

Stands up for the staff
when necessary, to higher
management .

Recognizes students“who
achieve excellence in the

varigUs.areas.of.school life.

Prepares carefully thodbht-
out plans for immediate
and long term future.

Provides provisions for
'""feedback'' so that under- -
standing of verbal and
written messages can be
checked with immediacy.

Teéhnical

Technical

Human
Conceptual

Conceptual

Techniéal

Human

Human

Technical

Technical

4.57

4.57

L.56
L .56

L.56

k.56

4,56

4,52

L.51

10.20

10.20

15.33

15.33

15.33

15.33

o
U
AV}
W

15.33

21

22.5




TABLE 8--Continued

Statement

Skill/
Dimension

Mean
Value

- Rank

Develops and practices a
philosophy which is cri-
tically and continually
revised to meet the ever=
changing demands of
education and the needs of
students.

Follows practices thit .«
ensure democratic particis
pation in decision-making.

Willing to involve the
‘faculty and others in /
setting program priorities
and in achieving decisions
related to their work.

Maintains cleas lines of
;authority and responsi-
bility.

Evaluates the total-school
program periodically_to
determine its affectiveness
by accepted or accredited

..... Al
proccuurco.

Demonstrates willlinghessyto
perform beyond fthe call of .
duty.

Effectively communicates with
the school staff and patrons
of the school.

. Could identify problems and
issues that will be crucially
important, plain or trival,
and those that require
Immediate attention.

Technical

Conceptual

Conceptdal

Technical

Human

Technical

Conceptual

L.51
k.50

4.50

4.50

b b9,

.49

I .49

22.5

N

~
N
(5]

27.25

27.25

27.25
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" TABLE 8--Continued

Skill/ © Mean

- Rank
Dimension . Value

Statement

Maintains emotional

stabllity and evidences

the abllity to relax '

under time pressure. ~JLoncéptual L. .47 31.50

Shows indications of being
Informed on current trénds . ,
and practices In his fields Technical .57 31.50

Demonstrates an apprecia-
tion of the social impor~ : .
tance of his profession. Human L 4Ly 33.17
Prepares budget carefully

-and cooperatively to re-

flect the school's imme- :

diate and long-term needs. /. Technical L 44 33.17

Provides opportunities for
. teaching and non-teaching

personnel to discuss their

responsibilities in.rela-

tion to school objectives and

challenges them to recon-

cile .Its practices and

procedures with.the stated A :

philosophy of leducation. - |/Technical L oLy 33.17

Develops and applies : -
effective administrative and

supervisory procedures|and s
practices. ' Technical - 4.44" 33.17

Establishes a time schedule
for action. Technical L 4y 33.17

Utilizes teachers and stu- .

dents in formulating and

evaluating. the philosophy : '

and objectives of the school. Technical L Ly 33.17




TABLE 8--Continued

. 80

Statement

Skill/

_ Dimension

Mean
Value

Rank‘

Allocates staff personnel
time and space to accom-
plish instructional goals.

Weighs heavily the con=
sequences of all alterna-
tive actions.

Harmonizes organizational

needs with individualfneeds;

organization role, and
role performance.

Delegates responsibflities

widely and appropriately.
S

Controls his temﬁer:

Allows deéisions to be made

at the level in the organiza-
tion where the mostvadequate

and accurate information is
available.

Applies knowledge of.human
growth and development .in
planning learning . expeii=

ences for all Students.

Facilitates intrastaff
professional .communication.

Treats students as
individuals,

Checks to see that duties
and responsibilities once
assigned are carried out.

Technical

Conceptual

Technica[

Technical

Human

Conceptual

Technical
Technical

Human -

Conceptual

k.42

4,42

b .41 .

b
.40

4.40

4. 4o

k.40

k.39

4.38

39.5

39.5

k1.5
43.25

43.25

43.25

32.25

LY/

48




TABLE 8--Cont inued

81

Statement

Skills/
Dimension

Mean
Value

Rank .

Establishes standards of
perforamnce through con-
sultations, remedial, and_
enrichment procedures

with ever-increasing
competence.

Resolves teachers' differ=
ences of opinion in a
tactful manner.

Provides increased time fon
instructional and adminfis-

trative staff to study and

improve programs.

Uses ''what is best for
children' and school
policy as bases for his
decisions.

Skillful in determining
the nature of any cenflict.

Identifies problems and
issues which can be
delegated.

Initiates effective com-
munication of school needs
to highervofficess
Believes and adopts stra-
tegies that promises to
deliver the maximum bene-
fits for minimum costs.

Apportions his time wisely
and equitably among the
various phases of the
schoo! program.

Technical

Conceptual

Technical

Conceptual

Conceptual
Technical

Technical

Conceptual

Technical

4,37

4,37

4.37

L.36

4.3k
4.33

k32

4.31

4.30

49.33

49.33

49.33

52

43

54

55

56

57




TABLE 8--Continued

Statement

Skill/

Dimension

Mean

Value

Rank

Plans scheduling:and pro-
gram procedures from the -
first to the last days of
school year.

Displays supportive behawvior
fully and in all situation.

Stays alert to the cemmu=s
nlty and changing conditions
that affect the school.

Aware of community.goals
for the school.

Enterprising -in carrying
out every new project and
program.

Maintains the effective
operation of student
service agenciles.

Maintains routine student
discipline effectively.

Demands of all“a high degree
of conformity to school rules
and regulations

Encouragés a free. and open
flow of comments, suggestions,
criticisms, and recommenda-
tions.

Assist teachers with their
personal problems and is
generous with time and money
to help others.

Technical

Human

Technical

Technical

Technical

Technical

Technical

TechnicaL

Technical

Human

L. 28

4.26

4.25

4,24

4.24

L.20

4,20

4.17

k.15

k.15

58

59

60

63.5

63.5

65

66.5

66.5




- TABLE 8--Continued

Statement - Sskill/ Mean Rank .
Dimension Value

Continually evaluates school/
community relations. ) Technical L4 68

Surveys and analyzes the

resources of the community
to determine their implica-
tions for enriching.the .
educational program. 2 Technical b1z 69

Serves as buffer between

teachers and parents, -

negotiates differences

.betweern students and

. teachers. Conceptual 4.1 70 -

Continuously maintains and ' :
improves buildings and grounds. Technical 4.03 71

Inspires broad school staff
involvement in community .
affairs. - Technical 4,01 72

Is skillful in dealing.with
and enlisting the ceopera- '
tion of informal groups ? Technical k.00 73

Disregards intervention of
outside pressure groups on
school problems and functions. Conceptual = 3,62 74
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The highest ranking technical skills fafls under commu-
nication and group prgcessés skills and'managfng change Qith ‘a
ranking of fb.ZO each and a mean value of 4.57. It pointsbio the
fact that the principal needs more impértantly to communicate ef-
fectively, tc manage change constructively, gnd to plan his pro-
grams cooperatively and accurately.
| The statement under human skiifs.which received the-lo-
west méan,valué (b.15) states: 'Assists teachers with.their per-
sonal problems and is generous with time and money to help others."
ReSpondents considergthis statement as against professionalism
and as such Is not prierity skill of the principalship.

Under conceptual 'skills, the statement: 'Serves as buffer
between teachers and parents, and negotiates, differences between
students and teachers' /received a low méan'éverage of 4.11 and a
rank of seventy. The reasons were: (1) The statement is two-
pronged; (2) The ‘term “buffer“ was unclear to - some réspondentg;
(3) The skill is Unimportant to the principal. The lowest mean
average (3.92) and seventy-fourth in rank was received by the
statement: ”Disregard; interventioﬁ of | outsiide-pressure groups
on school problems and functions.'

LUnder” technical] skitls the'statement: ''Skillful in deal-
ing with"and enlisting the cooperation of informal groups,'' re-
ceived the ranking of seventy-third with 4.00 mean average. The
meaning of "informal groupsh had various interpretatith tHat
eventually resulted in a low rating. Other technical skills which
received low ratings are: “tontinuously improves buildings and

grounds,' with 4.03 mean average and seventy first ranking; and
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""Inspires broad staff involvement in community affairs" with.h.OZ
mean averagé and seventy second ranking. |

Table 9 shows the distributlon of the perfprmance state-
ment for, the two sets of validétibn.' Technical skills had the‘
largest number with thirty four ofv45,95.per cent or content-
validation and had twenty five or b3 14 pef cent or predictive va-
Iidation. There were twenty four’ér 3243 per cent Pf conceptual
skilfs statements for cemtent-validatlon.and twenty or.3h.h8-per
cent or the predictive validation. There were only seventéen
statemenfs or 21;62 per’ cent/under human skills for cbntent va-
lidation alfhough six or 37.5"per ‘cent ‘of them were ranked in the
first ten; and thirgeen or 22.41 per cent were included for pre-

dictive validation.
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TABLE 9

PERCENTAGE DISTRIBUTTON"OF PERFORMANCE STATEMENTS
lACCORDING 30 SKWLLS -\ FOR CONTENT

VAL IDAT LONSFOR PREDICTIVE

VAL |DAT/I ON
Kl No. of Statements . No. of Statements b
Skill, Content Validation -Percentage Pridictive Validation ercentage
* Conceptual 20 32.43 20 . 34.48
Technical 34 45,95 25 ‘ 43,11
Human 16 21.62 3 . 22,41
Total 74 1100 58 | 100
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PART Il : Predictive Validation

After the cbntent validation of the method, the researcher

enlisted the céoperation Qf five prinéipéls of CECT-(CafhoIiF
Education Council of Thailand)-échool members fo; the prédictive
validation of the rnefhoJ. This means that the teachers’ in
each school would appraise the actual. performance of their res-
pective principal for three consécutive times over a period of
two months using thevrevised ques;ionnairés. The two sets of
raflngs were tabulated.and éubjected to the test of difference.
What follows are the interpretation of these results in the pre-
dictive validation‘of the method

Table 10 shows the distribution of respondents according
to instltution. There were actually five institutions with a
grade school and a high school. There would neceésarily. be ten
‘principals cpncerned. However, because one .institution was not
able to make the second rating of the principals because of an
éarly vacation, only those with two sets of rating were conii-
dered for the purposé af. this study!

In one‘ipstitution; tﬁe Jirectof acts as| the principal
of both departments hence only seven prinficipals became’ the sub-
ject of this validation. U Forithe sole purpose.of this 'study
: the principals shall be called I] R lé g I3 ; Ih , I5 , |6

'and |

7

p



TABLE 10

DISTRIBUTION OF RESPONDENTS ACCORDING

TO INSTITUTION

88

INSTITUTION CODE PERCENTAGE
Inst. 1 V14.88
inst. 2 22.31
Inst. 3 20.66
Inst. &4 74k
inst. 5§ 9.92
inst. 6 19.00
Inst. 7 .79

AU INenineng
AMIAINTUUNIINYAY
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11 had the most number of teachers (thirty-five), but
only twenty seven or 85 per cent of them responded. This was fol-
lowed by I3 with twenty-five respondents constituting 20.66 per
cent of the total respondents. |6 had twenty three or 19 peé cent,
I had eighteen or 14.88 per cent and I5 had twelve or 9.92 per
cent. The smallest.institution,.with principal Ih had nine tea-
chers all responding constitdting 7.hh pér cent of the total res-
poﬁdents. This same frequency distribution was obtained during -~
the second administration/of the method to the same respondents.

Table 11 sheows the/distribution of thé‘mean value on the
ratings made by teaghers on the performance of their principal
during the first administration of the method. It shows that I]
has a mean average of 4.34 for cohceptual skills, 4.27 for tech-
nical skills and 4.40 for human skills., On over-all performance,
I1 had a general mean average of 4.34 - highest rating in compa- _
rison with‘the rest.

|2 had the following mean averages: 3.74 for conceptual
skills, 4.21 for techinal skills, and 3.78 for Human skills. The

total performance rating was 3.91 whi ch meant that ‘the p}inci-

bal's was very good but short of being outstanding.



TABLE 1)

DISTRIBUTION OF MEAN VALUES OF THE RATINGS
ON THE ACTUAL PERFOKMANCE OF PRINCIPALS

‘DURING FHE FIRST ADMINISTRATION
: OF THE METHOD

State-

. , Total
ment S | I | I I Mean
Number ! 2 3 " > 6 : Average
tunCchual.ékills :
VA way el Ao L s 2.1 3.59 3.86 3.68

2 4.06 3.8 f3/80 3,78 3.00 3.30 3.43 = 3.59 -
3 b 4y 34634 f3L00° 2§, 00 3.25 2,95  2.43 3.52
4 4.39 S.of £ 3.52 _3.89 3.33  2.91  3.57  3.60
5 4ol 34704 J3.76/-143400 3.25 3.08 3.57 3.49
B 483 W3gh £ 3,76 k.33 341 3.65 3.57  3.89
2 L 44 3472 768 = HT00 .41 3.o08 3.7 3.70
3 L .00 FOF 4086738085 3.35 3.66 3.67 s+ 3.74
C 1 4,28 4.00 3.8« 3.56 3.4 3,39 3.7 3.74
2 b7 3.73 356,00 350 3.33  3.21 3.N 3.60
3 h.39 o -3445 T 3076 3.44 .41 3.08  3.57  3.58
4 4.39 3.4 3.82 3,44 3.41 3.30  3.57 3.62
5 - h.56 3.88  4.16 3.4} 3.58 3.52 3.85 3.85
b1 ka7 388 3.560 3.67  3.16 3.34  3.85  3.66
© 2, W50 374 3,08 3.1 3.1 3,08 3.7 3.51
3 4. 33 3.84 3.24 3.38 3.72 3.36 3.57 3.63
4 ba22 3.96 20830 UM R 3.260 | 3057 3.52 3.52
5 4 hy 3.80 " 3047 T 367 3.000 " 3.00 3.42 3.46
6 b2y 3,72 2.84  3.22 3.58  3.00, 3.42 3.46
/ 4 .67 3.80.. 3.24 3.33 3,+58 3.04 3.57 3.62
lotal 4,34 3.74 3.53 3.58 3.54 3.23 3.61 3.62

Mean Ave .,




TABLE 1l-~-Continued
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Total

Statement .
Number I] 2 3 l“ IS |6 ‘ I7 :32?
Technical Skills
Statement Number
MOA 1 W28 3.69° 352 | '3.89 3.50 3.47 3.28  3.67
2 4,17 3.8 3.64 L WA 3.08 3.17 3.28 3.67
3 4,28 30694 /268 3.56 3.16. 3.13 3.57 .3.58
4 h.28 474 28 4 3032 . 3.89  3.410 3.13 3.57 3.61
B 1 3.89 #3.89 /) 3.06 3,78  3.33 3.00 3.14 3.38
2 - 406 40060 12.96 3044 3.25 3,26 3.14 3.51
3 3.94 - 3.94 £ 3,08 3.67 3.41 3.26 3.00 3, 44
A 3.06 L 060 24963456 341 3.20 3.14 3.41
5 4.61 VLY 3,92 3.50 3.75 3.75 3.28 . 3.90
c 4.22  h.22 /7316 3.600 3.50 3.39 3.57 - 3.68
2 L.28 4,28 3645 3,78 3.08 . 3.13 4.00 3.67
3 L. 44 4 . 44 3736 4.00 3.4 2.95 3.42 3.60
4 4,28 L.28 3.92 3.33 3.58 3.52 3.85 3.71
5 Loy O W § Fe— — 3.66-3.65 3.7 3.78
D V- . 4.39 4.39 3.08° 3.56 3.50 3.43 3.28 3.57
2 h.39 4,39 3,22 3.78  3.66 3.43 3.57 3,67
3. 4 .56 L.56 3.36 3.78 3.41 3.39 3.57 3.67
L Iy .56, o 456 5 7380y 4 Bolbityy #3nibd o 3208  3.14 3.60
5 W.28 4,28 30720 L3440 3.4 3.52 3.28 3.57
6 L.06 TL.06  '3.8B8 344 "3.25° "3.0h4 .3.43.  3.5i
7 4,28 4,28 - 3.76 3.44 3. 3.34, 5, 3.50 3.57
EO 4.56 " 4.56, ‘.76, 3.78 .3.337 3.307 3.28 2.68
2 4.39 4.39 3.64 4,22 3.4 3.41 3.42 3.7
3 417 417 3.60 L. 1 3.27 3.26 3.57 3.67
L 4.39- 4.39 4.48 4,22 3.50 3.47 3.42 3:95 -
Partial 274.27  4.21  3.53 .73 3.41 3.29  3.42 3.63

Mean Ave.




» | TABLE |1--Continued

‘State- : - 4 Total
ment I ., - I I i I, i Mean
Number ! 2 .3 b > 6 7 'Ave.

Human Skills

.80

i A1 4,28 3 3.33 3.56.+3.75 3.52 3.85 3.63
o2 L.44 3,80 3.36 24.00° 3,91 3.65  3.71 3.84
3 L.61  4.00 3.17 [ 3.67 . 3.67 . L.08 3.65 3.82.
4 L,00 3796 2492 ,| 4.33 .3.83 3.30 3.57 3.70
5 h.56 L4.00 FAL | W63, 3.56  3.42 3.85
B 1 4,28 3450 3428 .73.78 . 341 3.14 3,42  3.54
2 4,50 3. 44 3.38 : 3756\ ''3.50 3.30 3.42 3.58
3 4.39 3470 304 By 4y 3,66 3.47 3.7 3.77
[ 4.33 h.20 3.000 /4 44" 3.75 3.39 3.57 3.82
c1 L. 4y 3,77 2.64 - 471, "3.58 3.34 3.7 3.74
2 3.50 3.84 3.52. 444" 3,66 3.50 3.28 3.82
3 4,50 3.60 2.84 4l 3,75 3.26  3.57 3.70
4 4.33 ’ 3.46 2.96.  4.33 2.50 3.26  3.14 3,56
Partial
Mean Ave.
Human

Skills h.bOA. 3.78 3.12 807 3.70 3.41 3.53 3.73

nnnnnn

Mean Ave.
Total
Performance

W) 3lgn) T 3hizt (W7 73700 B 508 Fals2s 3.6
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I, had 3.55 both for conceptual, and technical skills and

3.12 for human skills. The general mean average was 3.39 which
meant :that the principal met the standard or ordinary requirement

and f

ngtions well.,

I, averages 3.58 for concéptual skills, 3.73 for techni--

f

cal skills and a high 4.17. for human skills. The general mean ave-
rage was 3.83, meaning that‘the principal's performance was very
satisfactory. : _ o

iS rated 3.34 for conceptual skills, 3.41 for techincal
5 skills, and 3.70 forshumad skitis. The total performance was 3.48
which meant that the principal'’s perforﬁanqe was satisfactory.

I6 was rSted b* two sets of iteachers - the grade school
and the high schodi.' The average,meaﬁ value for conceptua] skills,
was 3.29, and 3.41 for human skills. _The principal performed satis
f;ctorily with anlover-all performance ratingfof 3.31.

I7 rated 3.61 for conceptual skills, 3,42 for technical
skills,'and 3.53 for human skills. The perfeormance was very safls-
factory with-a ,genenal-mean yalue of 3:52;

I.7 alone’had high ratings in conceptual skills than i;
the two, other, setsrof sk lds ¢ .l3 had, the rsame Sverage for:concep-
tual and technica]'skills. | /had a higher ratings in technical

Z

skills than the two sets of skills, while l]' Ih,‘l , and I6 had

5

excelled in human skills more than in conceptual and technical

skills.

During 'the first administration of the method R all
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*

the principals had a general mean average of 3,36 which means that

collectively ‘their performance was very satisfactory or very good
althouygh short of being vutstending.
| Table 12 shows the distribution of the mean values of the
ratings in the performance of the principals erlng‘the'second ad-
ministration of the method af(er‘a_perlod of three months. It
shows that II had shown excellence in hunaﬁ skills with h.25.mean
average, followed by technical skills with 4.12 and conceptual skills
with 4.07 compared with b 34 during ihe first appraisal. Nonethe-
bess, It is still the highest amunyg the principals! general per-
tormance.
I2 excelled more in technical skills with 3.73 mean ave-
'ragc than in conceptual and_huu;n skills with 3,69 mean average
buth, lz's tutal pertorimence was 3. 70 compared with 3,91 in the
first rating.
13_exemplified more techni;al-skllls with 3.73 mean ave-

rage than conceptual_and human skills, both with 3.60.



95

TABLE 12

DISTRIBUTIONSOF MEAN VALUES ON THE ACTUAL
PERFORMANCE OF THE PRINCIAPLS DURING
THE SECOND ADMINISTRATION OF

THE METHOD -~
State- ' | Total .
ment o o [ W | | i Mean
Number ! % 3 4 > 6 7 Ave.
Conceptual Skills
1A .06 3,68 43.86 3.38  3.16  3.52 3,57 3.60
B b1z 3,96 3.65 3.50 3.08 . 3.39 3.43 3.55
3 b.o6  3.814 302600 © 4025 3.25 3.52 2.57 . 3.53
4 L.47  3.60 /3.30 3.75 3.25 . 3.34 3.4 3.55
5 L8 3560 3.61 2.75  3.33 3.30 3.14 3.4
B 1 L.47 . 380 /400 4.25. 3.58 3.82 3.14 3.86
2 L.,06 3.68 3.91 3.75" 3.66 3.21 3.29 3.65
3.8t 3.50 4.30 3.0k 3.08 3.30  3.14 . 3.46
cC 1 3.82  3.70 3.78 3.50 ©3.92  3.63 3.57 3.70
2 4.35 4,69 3.70 3.38 3.4 3.52 3.28 3.61
3 3.88 3.60  3.48 3.13 3.6 3.47 . 3.00 3.38
L 4.00 1.3.84 3,65 < 3.50 3.58 43,43 3.00 ' 3.57
5 . h.18 [4768H300 375 3.66 13.43  3.50 3.78 .
D 1 424 B2 361 00 3.41 0 3.47. 1.00  3.60
2, 3.88 3064 3.17 3.50 3.58  3.17 3.43 3.48
3 - 3.88 3.76,3.39 3.88 3.58 3,43 3,85 3.67
4 -h00 o Be9R 3026 -1 038800130757 3160 3.43 3.69
5 3.88 | 43.69 ¢3.48 3.63 1 3L 3.26  3.25 3.52
6 3.9% 3.73 3.09 3.88 3.83 3.52 3,14 3.59
7 4 3.64 3.22 3.00 3w58 3.52 “3.86 3.57

.18

Partial L.0o7 3.69 3.60 3.59 3.46 3.44 3.29 3.59

Mean Ave.
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TABLE 12--Continued
State- . Total
ment l | | | Mean
Number ! 2 3 b > 6 7 Ave.,
Technical Skills -
oA ) h2b 400 3.78 0 400 3.75 3.3% 3.00 3.73
2 hL.06 3.80%3.96 3.85 3.25 3.34 3,28 3.65
3 412 3,84 °3.91 4 3.75 3.33  3.43  3.14 3.64
4 4,12 3. 69348 3 365 3.41 3.34 3.00 -3.54
B 1 3.88 3068 3.43 | 3.63 341 3.34  2.71  3.44
2 395 3,468 S 295 113,58 3.29 2.7t 3.80"
3 4.00 43.56" /3.32 3,88 3.58 3.43 2.57 3.47 -
L 4.00 . 34604 Bi22- -3.25 3.41  3.30 2.86 3.37
5  4.24 3.68 3.65 4,00 3.50 3.26 3.14 3.63 -
C 1 48 3068 [3.65 “H.00 | '3.50 3.26  3.14  3.63
2 4.35 3,722 F3.96 3.75 3.58 3.21 3.83 3.62
3. L.o6 3460 3.59....3.75 3.50 3.43  3.14 3.60
4L 4,06 3.720 4405 3,50 3.66 3.60 4.00 3.79
5 3.94 3.60 ,/4.30 - 3.00 3.75 3.56  3.43 3.65
D 1 4.8 3.68 3,26 3,25 3.58 3.21 3,28 3.49
2 4.18 3.76 3.52 ' 3.63 3.4 3.39 3.57 3.63
3 h.24-023.72 3,73 338 3.66-3.52 3.52 3.64
L 4,24 73,90 3.70 3.38 3.50 3.43 3.14 3.61
5 ka2 344 3,91 3,13 3.50, 3.52 3.43 3.57
6 4.00 3.76 3.83 3.50 3.66 3.52 3.57 3.69
7 b4.12 3,5 4,00 3.38 3.50 3.34% 2.86 3.53
E 1 ko0 | '3.69 /4.307 13,63 3.41 713,30 3.57 3.70
2 L25W 13 76 "3.58 ' 363 3.50 " "3.26  3.29 3.63
3 4725 3.84 3.74 3.88 3.58 3.53., 3.29 3.73
b 4,13 4.04 . 4,26 . 4.38 3638 5 1 345+ 345 3.51
Partial 412  3.73  3.64 3.52 3.40 3.20 3.73 3.61 .
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" TABLE 12--Continued

Statement o . o Total
Numbeﬁ \I] ’ I2 vl3 | Ih I5 .|6 I7. 23:?‘

LA 1 4,00 3.88  3.43  3.63  3.75 3.50 3.57 3.68

2 L35 - 3,48 3.75 3088 o+ 3.53  3.57 - 3.7h 3.74

3 4.29 3.88+. 3.48 3.75.4.08 3,50 3.29 3.75

L 447 3. SO G | 3 Spg 91 3.68 3.57 3.74

5 - 4.29 3.92 343 f4.13 3.85 3.90 3.57 3.86

B 1 4 .24 3 2 3448 3.63 3.66 3.27 2.86 3.55

2 L4.24 3.84" R465 3.88 3.66 3.26 3.14 3.66

3 4. 3504 3427 © L.25 3.75. 3.40 3.43 3.71

L 4,35 3.56 4/ 3.30 5.25 3.91  3.54 3.43 3,76

C 1  4.35 3.69 J 2.96 4000 3.83 3.45 3.57 3.69

2 4 .47 346848 B.70 4.38 3.83 3.50 3.43 3.85

3 4. .30 J3.18- 3.88  3.66 3.43 3.57 3,63

L 4,35 3.8 BT 3.63 3.58 3.68 3.57 3.61

Partial ; A '

Mean o h.32 3.69  3.31 « 3.96 3879 .~ 3.51 3.43 3.72

.lh's strength use on human skills with 3.96 mean average,
followed by 3,64 foF |technicdll SKills and 3:59 for-conc-ptua? skiiis.

l“ had the second highest ove}‘all performance with 3.73 mean average
as compéred with.3.83 in~the prev{ous evaluationi

Ié likewise was rated highest in human skills with.3.79 mean
average, followed by 3.52 for'technfcal skills and 3.46 for conéép-
tual skills. The general perfoFmance was 3.59 as comparea wi th ihe

first rating of 3.48.
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I, showed more human skills with 3.51 mean average com-

‘pared to 3.44 and 3.40 for conceptuad and technical skills respec-

'

tively. The general performance was 3.45 compared with 3.31 three
months agé.

lj iike le displayed more human skills with 3.43 mean age-
rage, followed too by conceptual and/technical skills with 3.29 and
3.20 respectively. The general performance was 3.31 co&pared with
3.52'€durin_g' the first administration of the method.

There was_an” ipn€rease in the ratings of I3, IS' '6 (with

.lh;..ll, and .14 difference're§pectively) while there was a de-

crease in the ratings of | | ;.10,

"’

and .21 respectively) over the period of three months. :This could

2,“lq, and I7 (wi;h A7, .21,

bé attributed te teachers' increased»sensitivity to the-prinéipals‘
roie and/or.the modified behavior/pe}formanqe of the principals be-
cause of thls new awareness.

Table 13 shows the comparisons of the general ratingsi
;ﬁaQe by the teachess on their principals. 1& shows that although
there wére significant differences in the ratings of principals
separately, (there were pnly one 'statemen’t under éonceptual skills
and two statéments under technical'ékiiis which were sighifiéant
at .65 level'.  TFhere was nbne under’ human skills. | Fhere were only
two statements under conceptual Qkills and one under technicalﬂékilh

‘which were significant at .1 level. There was none under human

skills.



COMPARISON OF THE FIRST AND SECOND RATING ON PRINCIPAL
PERFORMANCE UNDERTAKEN OVER A PERIOD OF THREE MONTHS

TABLE

13

WITH THE t-TEST OF SIGNIFICANT DIFFERENCES
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Statement {First (Second i
Number Rating) 7X-Y/ t
Conceptual Skills
I A ‘3768 13.60 .08 .60
2 349 3455 .04 .30
3 3.52 3.53 .01 .07
4 3.60 8 .56 .05 .37
5 {3.49 3.41 .08 .60
B 1 3.89 3.86 .03 .22
2 3470 3065 .05 .37
3 3.74 3.46 .28 L12%
c 1 3.74 3.70 .0k .30
2 3.60 3.61 .01 .07
“3 3.58 3.38 .20 H1%%
4 3.62 3457 .05 .37
5 3.85 73.78 .07 .53
D 1 3.66 3.60 .06 45
2 3,51 3.48 .03 .22
3 3.63 3.67 .04 .30°
L 3.52 3.69 17 L28%%
5 3.46 3.52 .06 45
6 3.46 3.59 .13 .98
7 3.620 3.57 .05 .37
Partial .
Average .62 3.59 .03 .22




TABLE 13--Continued
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X Y
Statement " (First (Second
Number " Rating) Rating) /X=Y/ t
Technical Skills
I A 1 ! 3.67 13.73 .06 45
2 3.54 3./65 .1 .83
3 3.58 364 .06 .45
4 3.61 3.54 .07 .53
B 1 3 i 3.44 .06 s
2 3.51 3.80 .29 - L19%
3 3044 3.47 .03 .22
4 - 3.0 3.37 .04 .30
5 3.90 2.7 .13 .98
coa 3.68 3.63 .05 .37
2 - 3.67 3.62 .05 .37
3 3460 3,60 .00 .00
4 '3.71 3¢ .08 .60 -
5 3.78 3465 .13 .98
D 1 3.57 3.49° .08 .60
2 3.67 3.63 .04 .30
3 3.87 3.64 .23 L Th*
4 3.60 3.61 .01 .07
5 3.51 3557 .06 A5
6 3.57 3.69 .12 .90
{ ~3.57 3.53 .04 .30
E 1 '3.68 3.70 .02 .30
2 1371 3.63 408 .60
3 3.67 13.73 .06 .45
L 3.95 3.91 .04 - .30
"Partial .
Average 3.63 3.63 .00 .00




TABLE 13--Continued
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X

Y.

Statement (First (Sécond B .
Number Rating) Rating) /X-Y/
Human Skills

A 1. 3.72 3.68 .0k .30

: 2 3.84 3. 74 .10 .75

3 3.82 . - .07. .53

4 3.70 3.74 .04 .30

5 385 3.86 .01 .07

B 1 375, 3.55 .01 .07

2 3458 3.66 .08 .60

3 3.4 ANAT .06 .45

4 3482 3.76 .06 45

c 1 3474 3.69 .05 .37

2 3.82 . 3485 .03 .22

3 .-3.70 .63 .07 . .53

4. 3.56 3.61 .05 .37

,Partial
Average 3:73 3.71 .02 15
Total .

Average' 3.66 . 3.64 .02 .15
*significant at .OSA!eve!.
**signigficant at .1 level.
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This could be explaiﬁed by either of two things: (1)
There has been a change in the discernible behavior of the prin-
cipals concerning these st;tement from the'time of the first rat-
ing to.the time the secohd'rating was made. (2) The teachers has
grown in awareness of these particular statements and were able to
make more accurate, if not improve observations of their results
from the first rating te the second rating.

There was a mark@d decreésgvin the ratings of thirty-
four statements and am' icrease in the ratings of twenty-three
statemeﬁts. Only one stdtement retained the same rating.
| Since there has been no significant difference between
the total averages‘of the first and second ratings, the researcher
considers the methodisuctessfuily validated for predictive vali-

dation.
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