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CHAPTER 1 

 

INTRODUCTION 

 
1.1 Introduction 

 

This thesis examines education for Burmese migrant workers to not only 

understand what rights they get through education, but also how the act of education 

itself often significantly improves the protection and promotion of their rights. This is 

done by DEAR Burma school providing a place to meet other migrant workers, and 

how language lessons enable better work conditions and more safety in the street. 

This thesis also studies how Burmese migrant workers use their education to claim for 

more protection and promotion of their rights. 

 

Since the boom of global economic, it has caused the movement of people 

throughout the world. The advancement of better communication and transportation 

systems has also made long distance traveling possible. Castles and Miller (2009) 

explain that these developments have significantly brought a new trend of 

international and transboundary migration; this movement is particularly from less 

developed or developing countries to more developed or high-income countries for 

the purpose of better wages. 

 

During 1980s, Thailand began to industrialize its economy in order to become 

a tiger economy, which is far more developed than its neighboring countries. Owing 

to the economic growth, many Thai people could find better works, and left a shortage 

of unskilled labor in its labor market. Consequently, in early 1990s, the lack of labor 

force to fulfill the need of low and unskilled workers in the country have emerged the 

flow of workers from surrounding countries to enter Thailand to seek for employment 

opportunities and higher incomes. However, during that time, only nine provinces 

along Myanmar-Thai border were allowed to recruit and register as migrant workers. 

Yet, until 2001, due to the need of larger amount of migrant workers to fulfill the 
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labor shortage, the cabinet resolution has agreed to allow Thai employers to employ 

migrant workers in all industries and jobs approved by the Royal Thai Government 

(Chantavanich, Vungsiriphisal & Laodumronchai 2007). 

 

 In 2007, among the 36 million of labor forces in Thailand, five per cent or 1.8 

million are migrant workers. The majority of those foreign workers are from Burma, 

Cambodia, and Lao PDR concentrated by location, industry, and occupation. Most of 

them have filled the low and unskilled jobs in Bangkok, Southern and Northwestern 

areas of Thailand in agriculture, fishery, construction, manufacturing, and other 

services sectors (Martin 2007). Yet, there are more undocumented workers than 

documented workers (Human Rights Watch 2010). 

 

Burmese migrant workers enter Thailand looking for a job. Often, they are 

reported in a form of illegal or undocumented migrant workers. They face many 

problems. They speak Burmese language or their ethnic language of which Thai 

people do not understand. Thereby, it creates a problem of language barrier. With this 

language barrier, it is very difficult for them to communication with local Thai people, 

not mentioning to integrate into Thai society. Moreover, there are problems of 

accessing to information as well. Owing to language barrier, misunderstanding is 

always a case of which could lead to argument or conflict. With this context, they are 

viewed vulnerable to exploit and to abuse. In particular, their rights as migrant 

workers are also restricted (Huguet & Punpulng 2005; Chantavanich, Vungsiriphisal 

& Laodumronchai 2007; HRDU 2009; CPPCR (Burma) 2009; Human Rights Watch 

2010). Therefore, it is important for them to have a chance to be educated especially 

in a language class that will be useful for them to communicate at their workplaces 

and in their host community so that it would empower them to be more confident and 

to be able to access to information of which is considered important for their well-

beings. 
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1.2 Statement of the Problem 

 

Education is considered important for human being in term of human 

development as well as the improvement of quality of life (Naik 1980). Without 

education, people would end up living in a hard condition and poverty and, thus, 

education shall not be neglected in a person‟s life. Therefore, we, as human beings, 

are entitled the right to access to education as stated in Universal Declaration of 

Human Rights (UDHR): “Everyone has the Right to Education… Education shall be 

directed to the full development of the human personality and to the strengthening of 

respect for human rights and fundamental freedoms. It shall promote understanding, 

tolerance and friendship among all nations, racial or religious groups…” stated in 

Article 26 (2) of UDHR. 

 

Yet, how about the adults who miss a chance to go to school when they were 

children or people whose age were supposed to go to school but they could not access 

to school facilities for some reasons; does it mean they have no more chance to access 

to education because they are now adult and are over the age of getting free basic 

education? If that is the case, as a result, they are under the title of illiterate. Therefore, 

in this context, the word education refers to non-formal education of which is viewed 

as a tool to empower human capacity. Also, Naik (1980) argued for non-formal 

education by relating education to development of an individual and in term of 

empowerment. According to Osuji, adult education (or non-formal education) serves a 

very important role that takes over from when the formal education system stops. It 

does not mean those adults who miss school during their young age could not pursue 

further education. However, they can enroll in non-formal education class, vocational 

training or literacy class provided by government or non-governmental organization. 

Furthermore, in ICESCR‟s, Thailand is a signatory state member, Article 6 (1) and (2) 

also clarify that: 

 

1. “The States Parties to the present Covenant recognize the right to 

work, which includes the right of everyone to the opportunity to gain 
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his living by work which he freely chooses or accepts, and will take 

appropriate steps to safeguard this right.” 

 

2. “The steps to be taken by a State Party to the present Covenant to 

achieve the full realization of this right shall include technical and 

vocational guidance and training programmes, policies and techniques 

to achieve steady economic, social and cultural development and full 

and productive employment under conditions safeguarding 

fundamental political and economic freedoms to the individual.” 

 

The aim of this paper is to look at the impact of access to education, and 

education on rights for Burmese migrant workers in order to examine how their rights 

are protected through adult non-formal education. The case study of this paper is 

focused on DEAR Burma School which is a project of Thai Action Committee for 

Democracy in Burma (TACDB). DEAR refers to Development of Education and 

Awareness of Refugees from Burma. It is a migrant school providing non-formal 

education to migrant workers particularly language skill training, English, Thai and 

other general knowledge concerning labor rights, migrant worker‟s rights, women 

rights, human rights as well as computer skill. This school been established since 

2003. 

 

In summary, the main concern of this paper is to answer the question of “To 

what extent does DEAR Burma School help protect and promote rights of Burmese 

migrant workers in Thailand?” 

 

1.3 Conceptual Framework 

 

Working in a foreign country is already difficult enough for migrant workers. 

Yet, facing language barrier is likely to create more obstacles for them to interact and 

to integrate into their host country‟s society. Exploitation and abuse are very common 

in this context. However, being able to receive non-formal education in term of 

language literacy and, skill development would be helpful for those migrant workers 
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to tackle with the burdens that they would face during their course of working and 

staying in the second country. At the meantime, being aware of the rights they are 

entitled to while they are working in foreign country would help them to exercise their 

rights better. Furthermore, being able to read and write their employer‟s language, 

would enable them to read the contract they would sign with their employers, 

negotiate and challenge with unfairness. In addition, having more knowledge and 

skills would also benefit the workers to get promoted as well as to become more 

productive workers. Therefore, in this context, the concept of providing migrant 

workers to access to education whether to help promote their rights or not would be 

analyzed in the findings. 

 

In this research paper, the relationship explored is between education and the 

rights of migrant workers, in particular, how does education improve their rights and 

whether non-formal education provided for migrant workers can help protect and 

promote migrant worker‟s rights or not? 

 

Figure 1: Conceptual framework of the research 
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1.4 Research Questions 

  

The research objectives of this study are the followings: 

- To what extent does DEAR Burma School help promote and protect rights of 

Burmese migrant workers in Thailand? 

o How do Burmese migrant workers make use of knowledge gaining 

from DEAR Burma School? 

o What is the impact of non-formal education? 

 

1.5 Research Objectives 

 

The objectives of this study are the followings: 

- To examine whether DEAR Burma school helps promote and protect rights of 

Burmese migrant workers in Thailand 

- To explore the impact of knowledge the Burmese migrant workers gain from 

DEAR Burma school to their life 

- To identify the rights of migrant workers that non-formal education helps 

promote 

 

1.6 Research Methodology 

 

This research paper focuses on both primary and secondary data sources in 

order to address the research questions and objectives.  

 

1.6.1 Documentary Research 

 

Secondary data was collected from books, reports, journals, news articles, 

NGO‟s webpages, and other credible internet sources. All information reviewed was 

mostly related to migration issue in Thailand and in general. The following topics and 

areas were reviewed in this paper: 

- Burmese migrant workers‟ working and living condition in Thailand in 

general 
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- Legal context concerning the laws and regulations, international labor 

standards, international covenants related to migration. 

- Rights of migrant workers 

- What are the scholars‟ views on education 

- Education and empowerment 

- Non-formal Education, adult education, and literacy 

- DEAR Burma School: the case study of this paper 

 

1.6.2 Field Study Research 

 

This research paper was applied with qualitative research methodology. The 

reasons to choose qualitative interview were 1) To investigate the migrant workers‟ 

experiences of studying at DEAR Burma School, which is related to their life and 

work in Thailand. By doing so, the researcher aims to find if the knowledge they gain 

from DEAR Burma School is useful in their daily life by comparing their situation in 

the past before accessing this kind of non-formal education and the present situation. 

2) To define what rights they would gain once they have involved in non-formal 

education, for instance, their security, their livelihood, their right to access 

information, and etc. 3) With this qualitative interview, it was to find out whether the 

Burmese migrant workers who enrolled in non-formal education have less problems 

with Thai police/ authorities and were able to negotiate with their boss or not. 

 

The respondents of this research were divided into three particular groups as 

for 1) In-depth interview, 2) Semi-structural interview, and 3) Qualitative survey and 

Focus Group Discussion. Informal interview and observation were also used to collect 

other relevant information as well. The respondents of this research were contacted 

and they were informed about the purpose of this research in advanced. (See Appendix 

A for Interview Questions) 

 

Concerning sample selection, the researcher chose Snow-Ball Sampling model 

to reach the target group starting from several informants, the researcher knew from 

school observation, to thirty or so informants. The interviews were conducted 
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voluntarily. None of the informants was forced to provide any information he or she 

unwilling to share. There were respectively 39 people (34 informants are DEAR 

students, 5 informants are school staff) contacted for interview and two sessions of 

Focus Group Discussion were conducted with other 13 students. All the informants in 

this paper are legal migrant workers. They hold both work permit and passport. (See 

Appendix B for Field Research Schedule) 

 

Table 1: The list of 39 informants 

Four former students for In-depth interview, place of interviews: Bangkok 

N

o 
Interviewees’ status Sex Age Ethnicity Educational background 

1. Restaurant staff F 27 Nepalese Undergraduate from 

Burma, now pursuing 

Master Degree in 

Thailand 

2. Nurse F 32 Karen Nursing School from 

Burma 

3. Salesperson and Thai-

Burmese Interpreter 

M 32 Burman High school 

4. Salesperson and School 

Librarian 

M 30 Nepalese High school 

 

Five school staff for semi-structural interview 

N

o 
Interviewees’ status Sex Date of interview 

Place of interview 

1. School director M June 2011 Bangkok 

2. English teacher coordinator F June 2011 Bangkok 

3. Teacher Trainer F June 2011 Email 

4. Thai Teacher F June 2011 Bangkok 

5. English Teacher F June 2011 Bangkok 
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30 current students for qualitative survey, 11 males, 19 females 

1. Informants’ working status 

Cleaner 02 

Company staff 02 

Cook 01 

Factory worker 02 

Housemaid 07 

Look after elderly 01 

Mechanist 01 

Nanny 05 

Office staff 01 

Restaurant staff 01 

Salesperson 05 

Shopkeeper 01 

No job 01 

2. Informants’ ethnicity 

Arakanese 01 

Burman 05 

Indian 01 

Kachin 02 

Karen 07 

Kayin 04 

Mon 03 

Nepalese 01 

Pa-O 03 

Shan 03 

3. Informants’ educational background 

Primary school (kindergarten - 4) 02 

Secondary school (5-8) 10 

High school (9-10) 10 

Undergraduate degree 08 
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4. Informants’ age 

15-20 02 

21-25 15 

26-30 10 

31-35 02 

36-40 01 

  

After collecting all data through both primary and secondary data collection 

process, those data were categorized and analyzed according to the research 

objectives. The descriptive method was used to write the findings and analysis parts. 

The analysis of collected data was based on the conceptual framework and theories 

reviewed by the researcher. 

 

This paper is based on both primary and secondary data collection. While the 

secondary data collection process started prior and after primary data collection, the 

primary data collection was conducted during June and July 2011. 

 

1.6.3 Terminology Used 

 

The term “Migrant Worker,” according to Article 2 of International 

Convention on the Protection of the Rights of All Migrant Workers and Members of 

Their Families adopted by General Assembly resolution 45/158 of 18 December 1990, 

refers to “A person who is to be engaged, is engaged or has been engaged in a 

remunerated activity in a State of which he or she is not a national.” 

 

Non-formal education “is a general term that is often associated with adult 

education programs, though it can actually refer to activities for younger people as 

well. Non-formal education refers to all educational programs that are outside of the 

formal education system. Such programs may be sponsored by government but they 

are often sponsored by local NGOs, international donor organizations, universities 

and research groups, or private institutions” (Roland 1997, p. 4). 
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1.6.4 Language Used and the Use of Translator 

 

In this research paper the majority of informants are Burmese migrant workers 

who are living and working in Thailand. Therefore, most of the interviews were 

conducted in Burmese language, their own language, in order to give them a free 

space to talk about their feelings and perspectives. Therefore, in order to cope with 

language barrier between the researcher and informants, the assistance from a 

translator to facilitate the interviews between the researcher and informants was 

needed. The translator was contacted and briefed with research purposes before the 

field research was started. The translator was asked to review the interview questions 

before going to the field. By doing so, the researcher believed that it would give the 

translator a familiar environment of what was going on in the field and what was 

going to be asked. The translator was also introduced to the informants to build up 

friendlier environment and to make sure the interviews went well. Additionally, 

translation principal was also informed in advanced to translator to not interfere with 

any answer or information that the informants would convey during the interviews. 

 

1.6.5 Research Scope 

 

In this study paper, interviews were taken place only with Burmese migrant 

workers, who were and are DEAR Burma School students regardless of their 

occupations and the school staff. Surrounding community was not included in 

research. Furthermore, this research study was only contextualized the situation of 

DEAR Burma School and its students in term of exercising their rights as migrant 

workers. Meanwhile, the comparison study with other migrant schools was not 

concentrate in this paper. 

 

There have been reports releasing that there are about 88 migrant schools that 

have been “unofficially” recognized by Thai Ministry of Education. The schools have 

been established mostly along the Thai-Burma border. There are approximately about 

15,855 students who have enrolled in these schools by 2008 (Protor, Sanee & 

Taffesse). The issue of right to education significantly for migrant children has been 
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broadly discussed among the non-governmental organizations as well as academic 

sphere. Many researches have been concerned about the issue. Since the migrant 

schools mostly operated along Thai-Burma border of Tak Province, which covers 

almost all of those schools, there have been studies emphatically conducted there. The 

other part of Thailand where studies are also conducted is Samut Sakorn Province. 

However, most of their studies and discussions only focused on the fight for the right 

of migrant children accessing to education which they are entitled to. Furthermore, the 

schools mostly provide basic education to migrant children, while migrant workers 

are not mostly taken noticed or because they are busy with earning a living. Thus, the 

followings are the reasons why DEAR Burma has been chosen for this study: 1) The 

topic of this study focuses on non-formal education provided to migrant workers 

rather than to migrant children. Therefore, with this context, DEAR Burma School is 

suitable for this study. 2) Additionally, DEAR Burma is located at the center of 

Bangkok, where the students can go to by various means of transportations starting 

from public bus to skytrain (many people in Bangkok call it so) conveniently. 3) 

Specifically, the school opens only on Sunday which is the time that most of the 

migrant workers are free from their works, and thus, they can have a better chance to 

go to School. 4)  Regardless their ethnicity and religion, DEAR Burma also welcomes 

various migrant workers enrolling for the classes. 

 

1.6.6 Limitation of the Study 

 

1) The first issue that has encountered during interview is „language barrier‟. 

The interviews were mostly conducted in Burmese language with the assistance of an 

interpreter. To this, the researcher believes that there would be some gaps in 

absorbing all information provided by the informants.  

 

2) Additionally, the researcher found that the informants found it difficult to 

answer some open questions concerning their opinion and perspective towards the 

school. 
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3) Time limitation was also the problem for the interviews. The interview 

could not last long to allow the informants to talk freely about themselves.  

 

4) Lastly, this paper is focused only on DEAR Burma School. Therefore, the 

findings of this paper cannot generalized to other the situation of Burmese migrant 

workers. 

 

1.7 Significance of Research 

 

This research paper aims to contribute to the knowledge of how the concept of 

non-formal education can be used to promote and protect the rights of migrant 

workers and to help reduce some problems concerning migration issue of which is 

happening with migrants in receiving country such as Thailand. Hopefully, it would 

provide useful practical knowledge to benefit students, academics, non-governmental 

organizations as well as policy makers who concern about the issue of migration. 

 

1.8 Outline of the Study 

 

This paper comprises of six chapters. The first chapter is about the 

introduction, general overview of the issue and explanation of the purpose of this 

paper. There are eight sections included in this chapter: introduction, statement of the 

problem, conceptual framework, research questions, research objectives, research 

methodology, significance of research, ethical consideration, and outline of the study. 

The second chapter focuses on literature review looking through the life of Burmese 

migrant workers in Thailand, the legal context concerning Thai laws and regulations 

related to migrant workers, international covenants and labor standards, rights of 

migrant workers, education and non-formal education, and introduction to DEAR 

Burma school – the case study profile. The third chapter discusses the findings, purely 

the information gathered from the interviews with Burmese migrant workers 

particularly DEAR Burma students, with backup theories under the title of “The 

impact of non-formal education on daily life of Burmese migrant workers.” The 

fourth chapter furthers “The impact of non-formal education on quality of life of 
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Burmese migrant workers” showing how they make use of their education to exercise 

their rights as migrant workers in Thailand. The fifth chapter will be a discussion 

board exchanging ideas and perspectives of other people, for example, DEAR Burma 

school staff, activists, employers, scholars, towards the information purely provided 

by the informants or the students. The last chapter is the conclusion. 



 
 

CHAPTER 2 

 

LITERATURE REVIEW 

 
 This chapter reviews the general picture of Burmese migrant workers’ 

condition in Thailand, relevant to legal context – laws, regulation, international 

conventions and standards – supposed to protect migrant workers’ rights, scholars’ 

perspectives towards education, literacy and non-formal education, and introduction 

of DEAR Burma school. 

 

2.1 Burmese Migrant Workers in Thailand 

 

According to Human Rights Documentation Unit (HRDU), there are 

approximately 50,000 Burmese leaving their home country in order to be employed 

elsewhere every year. They have been reported to live under the poverty line and their 

basic needs, particularly access to proper education were insecure. Under such 

condition, many of the Burmese fled their country to the neighboring countries such 

as Thailand, Malaysia, India, or Singapore, where they see the economic development 

opportunity as a pulling factor for their survival (HRDU 2009). However, most of 

them are likely to enter Thailand because the countries are very close and accessible 

through many possible ways whether official or unofficial border crossing 

(Chantavanich, Vungsiriphisal & Laodumronchai 2007). In some cases, the Burmese 

migrants are smuggled or trafficked into Thailand. Besides, they travel through the 

preparation of brokers, relatives who are already settled in Thailand, or they come by 

their own. In Thailand, hundreds of Burmese workers work under harsh condition, 

and are vulnerable to exploitation by their employers and/or Thai authorities. Their 

working condition is classified as 3D: Dirty, Dangerous, and Difficult – the kinds of 

jobs most Thai people do not want to work – and, at the same time, they are 

compensated with little wage lower than the minimum wage set by Thai Labor 

Protection Act (1998). Their rights as being migrant workers or as non-citizen of 

Thailand, on one hand, are restricted in Thai society despite the fact that Thailand has 
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ratified the International Convention in Economic, Social and Cultural Rights 

(ICESCR) and International Convention on Civil and Political Rights (ICCPR). They 

could not access to those rights, for instance, right education, right to association, 

healthcare, right to freedom of movement and other titles of rights. Even if they could 

access, it is extremely limited. In this sense, they themselves are afraid and less 

confident to exercise their rights as they are fully aware that they are illegal or 

unregistered migrant workers, who are entitled to deportation back to their home 

country (Huguet & Punpulng 2005; Chantavanich, Vungsiriphisal & Laodumronchai 

2007; HRDU 2009; CPPCR (Burma) 2009). Moreover, many are unable to 

communicate well with local people, and that hinders them from effectively practice 

their rights within Thai society. It is a matter of their illiteracy in Thai language. Over 

the time, killing, torture, arbitrary arrest, ill-treatment, sexual harassment, extortion by 

Thai authorities would normally be heard throughout the country, significantly in 

where crowded with migrant workers (Human Rights Watch 2010). 

 

2.2 Legal Context 

 

2.2.1 Thai Policy Towards Burmese Migrant Workers 

 

Holistically, Thai policy towards migrant workers is relatively considered ―to 

regulate migrant workers rather than to protect them‖ (Chantavanich, Vungsiriphisal 

& Laodumronchai 2007) and, at the same time, the implementation of protection of 

their rights is reportedly poor, (Huguet & Punpulng 2005; HRDU 2009; CPPCR 

(Burma) 2009). Often, implementation of the policy is translated into other direction 

of action. Concerning migrant labor rights, in reality, they are not entitled to those 

rights by their employers and Thai authorities. In most of the cases, negotiations with 

their boss are impossible for them (Chantavanich, Vungsiriphisal & Laodumronchai 

2007; Human Rights Watch 2010; MAP 2010). 

 

Since there is a lack of proper monitoring mechanism to the implementation of 

Thai policy towards migrant workers, it leaves many problems related to migration. 

Repeatedly, they are unsolved, although Thailand has been dealing with these 
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migration issues for almost 20 years up to now. Concerning these existing issues, it 

implies that Thailand shows less willing and attention to tackle the problems. For 

Thailand, it has turned its stand and interest on the private sectors’ side. Moreover, 

Thailand views migrant workers as threat to its national security (Human Rights 

Watch 2010) who should not receive equal rights as Thai citizens. Consequently, their 

freedom of movement has been blocked and other rights have been excluded. This 

makes them vulnerable to exploit and to abuse by their employers and police officers, 

especially for illegal migrant workers. From these points of view, could it be the issue 

of accessing to information or the matter of illiteracy that share another failure to 

policy implementation? 

 

2.2.2 Thai Labor Protection Act 

 

In this paper, Thai Labor Protection Act sounds fair to cover even non-Thai 

workers working in Thai territory. Moreover, the rule and regulation seem to be one-

for-all principle regardless workers’ status—no matter legal or illegal workers. In the 

Act, all workers are entitled to minimum wage, limited hours of work to 8 hours per 

day, rest day, overtime pay, friendly and safety working environment, minimum age 

of work, women at work place, no sexual harassment against employees, equal before 

law, and others (Labour Protection Act 1998). Yet, there are very few restrictions that 

migrant workers or non-Thai workers could not exercise under Thai labor law, for 

instance the right to create or lead a labor union. So, almost all significant basic rights 

are mentioned in the Act (Muntarbhorn 2005). 

 

Still, in practice, the implementation is interpreted in different kinds of actions. 

Migrant workers in Thailand are mostly found exploited and abused by employers. 

Their basic rights are prohibited (Muntarbhorn 2005; Human Rights Watch 2010). 

Receiving minimum wage is usually not a case for migrant workers (Chantavanich, 

Vungsiriphisal & Laodumronchai 2007; HRDU 2009; MAP 2010). Frequently, the 

court cases concerning exploitation of any migrant worker are reported time 

consuming and slow process (Muntarbhorn 2005). 
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2.2.3 International Labor Standards 

 

―We are not short of standards; but we are often short of enforcement‖ 

(Muntarbhorn 2005, p. 30). Does it mean that Thailand is aware of itself that its labor 

law is very consistent to most International Labor Standards, yet implementation is 

still shortage? Then, the question of ―Why does not the Royal Government of 

Thailand enforce its implementation on the ground, and instead prolong the problems 

to be unsolved?‖ has to be asked. Sadly, the response to argue with this question, is 

simply that Thai government fears ―of opening a floodgate to migrant workers as well 

as national security and public health concerns‖ (Muntarbhorn 2005, p. 26). It may be 

true in some reasons, but, at some certain points of views, particularly with economic 

reason, migrant workers also help Thailand generate some economic benefits by 

filling up the need of workforces.  

 

With regard to International Labor Standards, Thailand has ratified most of the 

Conventions, yet, only those related to its Labor Protection Act. Does it imply that 

Thailand still wants to limit migrant workers’ rights in a form of easy ―monitoring‖? 

while leaving other Conventions concerning the issues of migrant workers unsigned. 

Those conventions that Thailand fails to sign are notably related to migrant workers’ 

rights, for instance, the Migration for Employment Convention (Revised) 1949 (No. 

97); Vocational Training (Adults) Recommendation (No. 86); the Migrant Workers 

(Supplementary Provisions) Convention 1975 (No. 143), and other conventions. For 

this reason, there is a question to be concerned, if Thailand is willing to address the 

present issues of migration or not? 

 

2.2.4 International Covenant on Economic, Social and Cultural Rights 

 

On 5 September 1999, Thailand has ratified the International Covenant on 

Economic, Social and Cultural Rights (ICESCR). The Article 13(1) of the ICESCR 

states that ―The State Parties to the present Covenant recognize the right of everyone 

to education… [The] education shall be directed to the full development of the human 

personality and the sense of its dignity, and shall strengthen the respect for human 



19 
 
rights and fundamental freedoms… [The] education shall enable all persons to 

participate effectively in a free society, promote understanding, tolerance and 

friendship among all nations and all racial, ethnic or religious groups…‖ 

 

Moreover, according to the General Comment No. 20 paragraph 30 of the 

Committee on Economic, Social and Cultural Rights on non-discrimination (2009) 

pinpoints that ―the ground of nationality should not bar access to Covenant rights… 

The Covenant rights apply to everyone including non-nationals, such as refugees, 

asylum-seekers, stateless persons, migrant workers and victims of international 

trafficking, regardless of legal status and documentation.‖ Therefore, under the 

international law, Thailand has the obligation to guarantee the equality and possibility 

of exercising rights no matter migrant workers. 

 

2.2.5 International Covenant on Civil and Political Rights 

 

On 29 October 1996, Thailand has ratified the International Covenant on Civil 

and Political Rights (ICCPR). With this respect, without any discrimination, Thailand 

has the obligation ―to respect and to ensure to all individuals with its territory and 

subject to its jurisdiction the rights recognized in the present Covenant, without 

distinction of any kind, such as race, color, sex, language, religion, political or other 

opinion, national or social origin, property, birth or other status‖ (Article 2(1) of 

ICCPR). Moreover, according to Article 19(2) articulates that ―everyone shall have 

the right to freedom of expression; this right shall include freedom to seek, receive 

and impart information and ideas of all kinds, regardless of frontiers, either orally, in 

writing or in print, in the form of art, or through any other media of his choice.‖ With 

this regard, either Thai citizen or migrant workers, as long as they are living inside 

Thai territory, they are entitled to access to any information beneficial to them. 

 

In summary, under the context of migrant workers, in order to exercise their 

rights under the protection of international conventions, for instance, ICESCR, 

ICCPR, and domestic law of Labor Protection Act, Burmese migrant workers have to 

be literate in Thai language otherwise they are at great disadvantage of deprivation of 
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their rights. When Burmese migrant workers do not understand Thai language, this 

could lead to misunderstanding and creates obstacle in communication between 

migrant workers and host country. Therefore, in order to ―promote understanding, 

tolerance and friendship‖ between migrant workers and host country, migrant workers 

should go to school to receive education, particularly, language skill training. In this 

sense, education would help to fill in the gap of misunderstanding and help Burmese 

migrant workers to gain more protection and promotion of their rights. 

 

2.3 Rights of Migrant Workers 

 

―The international convention on the protection of the rights of all migrant 

workers and member of their families‖ was adopted by General Assembly on 18 

December 1990, and entered into force on 1 July 2003. There have been almost 60 

countries signed the Convention. Yet, Thailand is not a signatory state of the 

Convention (Huguet & Punpulng 2005); though, Thailand is a relatively important 

receiving country of mostly low and unskilled migrant workers from neighboring 

countries. However, despite the fact that Thailand is not a signatory state, Thailand 

still has an obligation to protect and to respect the rights of migrant workers in its 

territory because Thailand is a member state and/or a signatory state to the Universal 

Declaration of Human Rights (UDHR), ICESCR, ICCPR, and the ILO’s conventions, 

and in principle, without discrimination, every person has to be protected. In 

extension to that, Thailand should provide the space for migrant workers to exercise 

their rights as long as they do not violate Thai laws. 

 

With regard to the access to non-formal education for migrant workers, 

Thailand may not be obliged to provide them education, however, Thailand should 

make it easy for non-governmental organizations to establish any kinds of education 

for migrant workers, because education could help reduce problem of 

misunderstanding between migrant workers and Thai people and create friendly 

relationship in Thai society. 
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2.4 Education and Non-formal Education 

 

2.4.1 Education 

 

Nyerere (1979) who advocates education for self-reliance sees ―education as 

development,‖ while Kofi Annan views education as ―a human right with immense 

power to transform. On its foundation rest the cornerstones of freedom, democracy 

and sustainable human development,‖ (UNICEF 1999); while Sen and Ogata (2003, 

pp. 113-124) view education and knowledge as a tool to help ―enable groups to 

identify common problems and act in solidarity with others.‖ In contrary, they argue 

that if people are uneducated, their ability to understand and exercise their rights can 

be ―very limited.‖ With support to that, being able to access to information and skills 

allow people ―to learn how to address concerns that directly affect their security.‖ 

 

Additionally, Sen (2004) believes that education helps people to achieve 

freedom, especially, the freedom of expression to comment one’s own ―aspirations 

and choices.‖ Education, with Sen’s perspective, is attached with freedom: a goal 

through which leads human beings to development. 

 

2.4.2 Non-formal education 

 

Naik (1980) argued for non-formal education by relating education to the 

development of an individual and in term of empowerment. Apart from Naik (1980), 

Singh (1980) also appeared to agree with Naik (1980) by raising a question of ―should 

the adults, especially those in the 15-35 age group who have the greatest contribution 

to increase the productivity of the country (but they failed to get to school once they 

were in school age), continue to stumble into life and work without the benefit of 

enhanced [practical] skills and greater productive capacity?‖ In case of India, since 

many attempts had been made and pressures had been put to Indian government, 

finally on 2 October 1978, the National Adult Education Program was introduced to 

Indian society and that responded to what Singh (1980, pp. 49-50) raised earlier. 

Additionally, Singh (1980) concentrated on the poor people in the society, particularly 
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in less developed country, who were vulnerable and were often excluded from public 

service facilities, should be able to access to education. 

 

Nowadays, non-formal education is not only about skill training, but also 

about literacy—language skill—and, literacy today is no longer as simply as being 

able to read and write one’s name, but it links to empowerment and, as Professor 

Chiba spoke in UNESCO-JICA International Symposium on Non-formal Education 

to Promote EFA (Education For All) and Lifelong Learning that ―the mastery of 

literacy skills facilitates improvement in the quality of life and active social 

participation. It means the enhancement of human consciousness and social 

responsibility,‖ (Mitra 2007). Furthermore, Sen (2004) sees literacy helps widen one’s 

scope of vision, and with regard to women, it helps them to be better aware of family 

matters for instance, fertility and childbirth. In accordance to that, Kofi Annan, the 

seventh Secretary General of the United Nations, who won the 2001 Nobel Peace 

Prize, also shows his stand on the important of literacy or non-formation education by 

stressing in his Message on Occasion of the International Literacy Day – 8 September 

that (1997): 

 

―Literacy is a bridge from misery to hope. It is a tool for daily life in 

modern society. It is a bulwark against poverty, and a building block of 

development.  Literacy is a platform for democratization, and a vehicle 

for the promotion of cultural and national identity. Especially for girls 

and women, it is an agent of family health and nutrition. For everyone, 

everywhere, literacy is, along with education in general, a basic human 

right... Literacy is, finally, the road to human progress and the means 

through which every man, woman and child can realize his or her full 

potential.‖ 
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2.4.3 DEAR Burma School: Case Study Profile 

 

2.4.3.1 School Background 

 

Being aware of the problems and harsh living conditions of Burmese migrant 

workers who have faced those problems in Thailand and the importance of education 

for human development, a project called DEAR Burma was then drawn to creation by 

TACDB1 organization. 

 

DEAR Burma project was established since February 2003 with an aim to 

provide the Burmese migrant workers, regardless their ethnicity and religion, the 

language skill training necessary for their daily communication; for instance literacy 

of Thai and English language. Moreover, in order to serve the demand of students and 

to enable them to catch up with the rapid growth of globalization era, DEAR Burma 

has created another course of basic computer to particularly fulfill the students’ needs. 

Nonetheless, these skills are not practical enough for Burmese migrant workers to 

exercise their rights as foreign workers in Thailand. DEAR Burma has occasionally 

set up small seminars, workshops, or trainings on various topics namely human rights, 

labor law, social issues, women rights, and others important areas to promote better 

understanding of surrounding issues of Burmese migrant workers. 

 

The activities mentioned above of DEAR Burma project are aimed to equip 

Burmese migrant workers with basic language skills so that they are able read and 

write their host country’s language, and most importantly, the knowledge of their 

rights as migrant workers so that they can fully take advantage from their rights 

(DEAR Project Description; DEAR’s annual reports 2007, 2008 & 2009). 

 

                                                             
1 TACDB was initiated in May 1989, based in Bangkok, Thailand, by Thai and other regional rights 
focused organizations, NGOs, and student’s organizations. TACDB aims to strengthen Burmese 
organizations in Thailand involving in action campaigning for democracy in Burma, while giving 
support and assistance to protect Burmese people whose rights are violated in Thailand. Moreover, the 
organization helps advocate foreign policies to Thai government that are favorable to development and 
promotion of democracy in Burma, and to launch campaign to disseminate information and news to 
Thai society so that Thai people will learn and understand human rights problems in Burma, and 
support democratization process in Burma (http://www.tacdb-burmese.org/). 

http://www.tacdb-burmese.org/
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2.4.3.2 Class Curriculum 

 

DEAR classes are set to be available on Sunday to make it possible for the 

Burmese migrant workers to attend, for those who are free from their work. DEAR 

Burma school shares the same compound with Sammajivasilpa Primary School2 . 

DEAR Burma school facilitates students with various classes in language skill 

training starting from beginner level to advanced level in Thai and English language. 

Each class comprises of three months with two hours per session. For new students 

who want to enroll for a class, they have to take a placement test before entering any 

class (see Figure 2 for Class Curriculum). 

 

There are Burmese teachers teaching lower level of Thai, English, and 

computer class while Thai and foreign volunteer teachers help teach students in higher 

level of Thai and English class. Students have a chance to interact with foreign 

teachers in higher level of English class to gain more experiences from foreigners as 

well as to improve their speaking and listening skills. 

 

Thai class curriculum has been improved with the assistance from a Master 

Degree student of Srinakarin Wirot University, who did her research at DEAR Burma 

School, by providing feedback and suggestion towards the restructuring of the course 

syllabus. So it would be justifed with students’ understanding and knowledge (DEAR 

2009). While a teaching trainer, who is French, came to help update and provided 

feedback to teachers who teach English on how to improve their teaching skill so as to 

be more effective in their teaching (DEAR 2010a). 

 

 

 

 

 
                                                             
2 Sammajivasilpa School was funded by Sammajivasilpa Moolnidhi Foundation. The Foundation was 
found and legally registered its name and actions on 29 March 1949 with the aim to promote spiritual, 
cultural and educational aspects of the renaissance in Thailand. The Foundation bears in mind the 
―right to livelihood‖ by which means ―right to education‖ that considered important for human beings 
(http://www.sammajivasil.net/index1.htm). 

http://www.sammajivasil.net/index1.htm


25 
 

Figure 2: Class Curriculum 

Class Level Schedule 

English 1,2,3,4,5 2 hours per session 

Thai 1,2,3,4,5 2 hours per session 

Computer Basic computer, 

MS Word, 

MS Excel, 

Internet-Email 

2 hours per session 

Buddhist class Initiated by DEAR Burma 

students who are Buddhists 

120 to 150 minutes 

Human Rights 

Labour Rights 

Women Rights 

Safety at Workplace 

Seminar/ Workshop style Occasionally 

 

2.4.3.3 School Facilities 

 

Library 

In November 2005, a group of DEAR Burma students initially formed their 

own committee and proposed a request to Sammajivasilpa Primary School for a space 

in the school to set up a library for other students to have a chance to access to other 

sources of knowledge besides their classes. The library is run by volunteer students. 

The students can borrow the books to read at home and return them back within one 

or two weeks. The initiators began collecting books by themselves in Burmese, 

English, and Thai available from many places. Some are from donation of other 

people. The library only operates on Sunday. The books in the library cover general 

knowledge for example history, politic, and others.  

 

Music Class 

DEAR Burma school has provided a classroom for the students to set up a 

music class. There is a self-funded music team created by the students. The team has 

hired a music instructor to help them learn how to play musical instruments. Every 
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Sunday, the class starts from fourteen o’clock and thirty minutes in the afternoon to 

seventeen o’clock in the evening. The team has constantly joined and composed 

several Burmese songs for all events and ceremonies held at DEAR Burma. 

 

 Buddhist Class 

 As usual, DEAR Burma students initiate their own activity to benefit one 

another. A Buddhist class initiated by them has since established with the support of a 

monk who is a scholar of Maha Chulalongkorn Buddhist University. He becomes an 

instructor. Every Sunday, the class starts from the class starts from fourteen o’clock 

and thirty minutes in the afternoon to seventeen o’clock in the evening.  

 

2.4.3.4 School Activities 

 

DEAR Burma does not only provide the students with language skill training 

beneficial to their daily life, but also, constantly and occasionally, provides the 

students other general knowledge important for their rights. Often, DEAR invites 

guest speakers from various non-governmental organizations or other institutions to 

equip the students with other kinds of knowledge on various topics such as human 

rights, labor rights, women rights, safety at workplace, or other issues that migrant 

workers should be aware of. (See Appendix C for Brief Activities the School Has Done) 

 

2.4.3.5 School Staff 

 

Though DEAR Burma is a project of TACDB, in itself, DEAR is like an 

independent organization comprising of three important bodies: 1) School 

administration, 2) Volunteer teachers, and 3) Student body to help running the school 

to achieve its set goal, which is to provide language skill training and general 

knowledge to empower Burmese migrant workers in Thailand. 

 

The school administration body is comprised of school director, school 

manager, and school accountant to oversee the administrative issue of the school. The 

volunteer teacher body includes Thai teacher coordinator, English teacher coordinator, 
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Thai teachers, English teachers, Burmese teachers and computer teachers to facilitate 

each class. There are around 30 volunteer teachers (Burmese, Thai, and foreigners) 

who help to teach Burmese students in various classes of Burmese, English, Thai and 

computer. The other body is student body. This body embraces librarians, music team, 

Buddhist class, various Nationalities’ Culture and Literature Clubs operating to 

benefiting the students as a whole. 

 

Figure 3: School’s Organization Chart, Source: DEAR Burma School 

 

2.4.3.6 Students 

 

 DEAR Burma project has been operated to provide language skill training 

specifically for migrant workers working in Thailand. Without discrimination, DEAR 

Burma school accepts any migrant worker interested in its courses. Since the project 

started in 2003 until 2009, there were approximately 4,036 students registered, and as 

estimation, there are approximately 200 new students register every term (Win 2009). 

 

DEAR students come from all walks of lives with diverse educational 

background starting from primary education to university education. They comprise 

of many ethnic minority groups from Burma such as Burmese, Chin, Indian, Karen, 
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Kachin, Mon, Nepalese, Pa-O, Shan, and others. Regardless nationality, there are also 

a small number of Thai, Laotian, and Cambodian students enrolling for the class to 

absorb knowledge from the school. Most of the students are in the age of 20 to 30 

years old. They are potential workforce for Thailand’s economy. They come from 

various sectors of industries in Thailand. Some are working as domestic helpers, 

factory workers, salespersons, restaurant workers, while some work in company as 

office staff, and very few are unemployed. Some of the students live and work far 

from Bangkok or provinces nearby Bangkok, and they have to spend hours to travel to 

school every Sunday. 

 

Table 2: Numbers of students registered over last 5 courses 

No Course # students Female Male Duration 

1 25 686 438 241 22 May – 7 Aug 2011 

2 24 655 426 229 23 Jan – 10 Apr 2011 

3 23 699 460 239 05 Sep – 28 Nov 2010 

4 223 934 522 385 24 Jan – 15 Feb 2010 

06 Jun – 01 Aug 2010 

5 21 991 517 435 13 Sep – 13 Dec 2009 

Source: DEAR Burma School Reports: 2009, 2010a, and 1st quarter of 2011 

 

Table 2 illustrates the numbers of the students who have registered for the 

classes at DEAR Burma school over the last five courses. The numbers of the students 

have been decreased over the last three courses due to the fact that DEAR Burma 

school has to rearrange its schedule to avoid overcrowded of the students at the school. 

 

 

 

 

 

 

                                                             
3 The school was closed down due to the deterioration of political situation in Bangkok, and reopened 
on 6 June 2010. 
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Figure 4: Chart of students registered over last 5 courses 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5: Chart of female and male students registered over last 5 courses 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4 and 5 show the number of female and male students who have 

enrolled in DEAR Burma school during the last five courses. The charts show that the 

proportion of female students shares almost twice larger than male students. It appears 

that, according to the school director, female students seem more eager to learn and 

concern about their knowledge than male students. Moreover, female students seem 

smarter and more responsible than male students. On the other hand, it seems easier 
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for female students to get a job than male students, since most of the factory owners 

and host families prefer to recruit female staff as housemaid than male staff. 

 

2.4.3.7 Accessibility to the school 

 

According to DEAR Burma school’s regulation, only legal migrant workers 

are allowed to register for the class. This restricts illegal migrant workers to access to 

DEAR Burma school. However, this restriction does not mean any discrimination 

against illegal migrant workers in Thailand. With regard to the Immigration Act, B.E. 

2522, foreigners who enter Thailand without valid passport or legal document are 

subjected to arrest and deport back home. Therefore, if the school accepts illegal 

migrant workers to study, according to the school director, on one hand, the school is 

afraid of increasing more possibilities for illegal migrant workers to be arrested or to 

be stopped by the police when they go out. On the other hand, the school worries if 

the Thai government would interpret that the school supports illegal migrant workers 

in Thailand. To avoid increasing more risks for illegal migrant workers and to avoid 

any misinterpretation, the school has decided not to register illegal migrant workers 

for the class. But, the school, or TACDB, does not ignore them. The school would 

advocate illegal migrant workers to process or apply for legal status to work in 

Thailand legally. If the migrant workers hold valid work permit or passport, they can 

access to the school without any discrimination. 

 

2.4.3.8 Challenges 

 

According to the School Director, Mr. Myint Wai, DEAR Burma school can 

be considered as a self-sustain project that the students have to contribute some of 

their savings every time they register for the new course to support the running of the 

school, though the school has received financial support from other sources such as 

Brackett Foundation, The Hussman Foundation, and Foundation for People from 

Burma. Yet, the support from those foundations only covers the school’s 

administrative costs. Some time, the school faces financial shortage and, thanks to 
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some of the school staff and volunteer teachers who help share some of their savings 

to upkeep the progress of the school. 

 

Another challenge that the school encounters is to deal with the students who 

come from different part of Burma with diverse ethnicities, culture, and practice. 

Frequently, misunderstanding between the students is an issue that the school has to 

tackle. To solve this situation, every new term, the school director usually goes to 

class by class explaining to the students, particularly new students, to love each other 

like brothers and sisters, since they come from the same country and struggle for 

survival here in Thailand. 

 

Lacking of volunteer teachers to sustain the classes causes another problem for 

the school. Usually, the volunteer teachers, significantly English native speakers, 

could not stay long to help teach the students. They have to work to survive their life. 

However, thank to them who devote their time during their stay in Thailand to help 

educate Burmese migrant workers. 

 

Mostly, Burmese migrant workers come to Thailand illegally. Most of them 

do not hold legal documents either passport or work permit. With their illegal status, 

they are subjected to arrest and to deport back home. In 2008, there was a case that 

Thai police waiting outside the school and stopping the students to check whether 

they held valid document that allows them to work in Thailand or not. There were 

some cases that some of the students were arrested, since they did not have any 

document that could be proved to the police that they were legal migrant workers. 

This incident made some students fear of going to school. To settle this issue, 

TACDB sent a letter to inform the Phayathai police station explaining about the issue. 

After receiving the letter from TACDB, the head of the Phayathai police station came 

to visit the director of the Thai school and discussed the issue. Since then, there are no 

more cases of the police trying to stop the students outside the school (DEAR 2009). 
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2.5 Summary 

 

According to legal context concerning migrant workers in Thailand, it does 

not seem to work for the fair benefit of migrant workers. The paperwork sounds very 

nice; yet, the implementation of the laws and regulations is still questionable even 

Thailand has faced and gained a lot of experiences in dealing with the issues of 

migrant workers for almost two decades. With almost unchanged situation of migrant 

workers: exploitation and abuse from most NGOs’ reports. ―Is there any other way for 

migrant workers to tackle with their situation when Thailand is still ignoring their 

rights? Is education a solution to this question?‖ 

 

 DEAR Burma, a non-formal education program, has been established since 

2003 by TACDB to help train Burmese migrant workers, regardless of their 

ethnicities and background. The school provides them with language skill training so 

as to enable them to be literate in either Thai or English language. Furthermore, the 

school occasionally provides the students some other general knowledge of human 

rights, labor rights, women rights, safety at workplace through seminars, workshops, 

or training aiming to benefit and empower the students. 

 

For how far the school has helped Burmese migrant workers, the next chapter 

will further on details and discussions on the proposed idea of non-formal education 

that supposedly believe to help ease the condition of migrant workers. However, to 

what extent non-formal education helps promote and protect migrant workers’ rights 

will be found out with the case study of DEAR Burma school. 



 
 

CHAPTER 3 

 

THE IMPACT OF NON-FORMAL EDUCATION ON DAILY LIFE 

OF BURMESE MIGRANT WORKERS 

 
 This chapter articulates the information gathered from the field concerning the 

informants’ motivation to leave their home country for Thailand, their living 

condition at the very beginning in Thailand and problems they have faced, and the 

utilities of language and knowledge that the informants gain from DEAR Burma 

school. The reason to look at the motivation of their movement is to find out the root 

causes that encourage them to come to Thailand. While the living condition of their 

first stays in Thailand will be utilized to identify the impacts of knowledge and skill 

that they have gained from DEAR Burma school in their daily life. This chapter aims 

to address one of the research questions of “How do Burmese migrant workers make 

use of knowledge gaining from DEAR Burma School?” 

 

3.1 Students’ Conditions in Burma and Reasons Motivate Them to Move 

  

 From the interviews conducted with Burmese migrant workers enrolling in the 

classes at DEAR Burma school, it shows that their conditions, though they lived in 

different part of Burma as diverse ethnicities, are likely the same. They live in poverty 

and their educational backgrounds are in between primary to high school educational 

level. Also, there are only a few workers graduate from undergraduate schools. They 

claimed that it was very hard to find a job in their home country and usually the 

payment was not very good. 

 

The first and foremost reason that motivates them to emigrate is to look for job 

opportunities in neighboring countries or for purely economic reason. Since their 

families in home country have constantly faced financial problem, it is hard to earn an 

adequate and standardized livelihood. So they decide to make a fortune somewhere 

else hoping for a better living condition. Most of the informants reported that they 
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were living under poverty, and was very difficult to find a job in their home village. 

With the economic reason that they once informed, it applies to what scholars have 

once invented the concerning toward the movement of people earlier known as neo-

classical model. According to Ravenstein (as cited in Castles & Miller 2009, p. 21), 

neo-classical model explains that to seek for a better economic opportunity is the 

driving force of people movement. Looking for a better income in other places, of 

where higher income is expected, seems to be an obvious factor to push people, who 

face economic constraint in their place of origin, to move. 

 

  Taylor (1987) and Stark (1991) (as cited in Castles & Miller 2009, p.  24) 

stated that the new economics of labor migration emerged in 1980s is another context 

in which people emigrate. The decisions to migrate are due to individual conditions 

and family or community conditions. Not able to earn higher wages is one main 

reason to migrate, but the family’s influence is another cause. Some of the informants 

agree with this cause. 

 

“I finished my first year at the university [in Burma], but I could not 

pursue my studies since my family faced financial problem and, I 

could not find a job in my village, so I decide to work in Thailand in 

order to earn money and send it back home to support my family.” 

(Female, Nanny, Karen) 

 

This informant reported the reason that encouraged her to travel to Thailand as a 

family matter. She is now working as a nanny in a foreign family in Bangkok. She 

arrived at Thailand in 2005. On 23rd of July 2011, she went back to her home country 

to renew her passport with accordance to the new regulation issued by the Thai 

government concerning the National Verification Process. When the National 

Verification Process has announced to the public particularly migrant workers, DEAR 

Burma school or TACDB has delivered around 5,000 copied to all the students at 

DEAR Burma school and other Burmese migrant workers to be aware of. 
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 Stahl’s (1993, as cited in Castles & Miller 2009, p. 29) theory of social 

network or “beaten paths” explains that new migrants move because of their family 

members, friends or communities who have already worked and settled in the second 

country. This network helps the new migrant workers to easily travel through the 

arrangement or preparation by their relatives. With recent situation of migration, most 

of the informants report that their relatives and family members have arranged 

everything for their arrivals, including making a contact with job agency. 

 

“My mother lives and works in Thailand. She called me to come and 

work in Thailand, so I decided to come to Thailand after I failed my 

high school exams for the third times.” (Male, Salesperson, Mon) 

 

This informant works as a salesperson selling car’s accessories in Bangkok, and as he 

described, the family organized his migration to Thailand. 

 

It is undeniable that one factor or a theory cannot fully explain the clear 

picture of Burmese Immigrant’s movement. It is discovered that some of the 

informants move in order to explore new life experiences besides economic reason. 

 

“I come to Thailand because I want to experience something new in 

my life, and I also want to find a job there.” (Male, Salesperson, Karen) 

 

This informant once told about his motivation to come to Thailand as taking an 

adventure of experiencing something new in his life. His first journey to Thailand was 

in 2005 when he decided to walk from his hometown to Thailand. He is now working 

as a salesperson in a grocery store in Samut Prakan Province while he studies English 

and Thai language at DEAR Burma School during Sunday. 

 

 However, there are very few informants who have responded that the purpose 

of their arrival here in Thailand is to pursue higher education. 

 



36 
 

 
 

“What motivates me to come to Thailand is to pursue my higher 

education. In Burma, I completed undergraduate degree in English. But, 

my grade was not good enough that I could continue master degree 

there. So I decided to come to Thailand for such opportunity, at the 

same time, I also can earn more money to support my study.” (Female, 

Restaurant staff, Nepalese) 

 

This informant is now a Master Degree student studying at a university in Thailand 

during the weekend while working as a restaurant staff to support her study during the 

weekday. She made her way to Thailand in 2005, shortly after her graduation of 

undergraduate degree. 

 

Table 3: Year of Arrival at Thailand 

Year of arrival Year(s) of living until 2011 Number of informant(s) 

1996 15 1 

1997 14 1 

1998 13 1 

2000 11 1 

2001 10 4 

2002 9 1 

2004 7 4 

2005 6 5 

2006 5 2 

2007 4 6 

2008 3 2 

2009 2 4 

2010 8 months 1 

2011 6 months 1 

Total 34 

  

 According to Table 3, it shows the year the informants have arrived in 

Thailand. Among them, there are almost ten people who have been working and 
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living in Thailand for more than ten years, while the others have been living less than 

ten years or less than one year in Thailand.  However, they took various means to 

arrive at Thailand whether by brokers, relatives or by themselves, and they have 

served in different kinds of employments in Thailand. 

 

3.2 Students’ Conditions in Thailand: Before They Go to DEAR Burma 

School 

 

 With regard to their arrival, most of the informants came to Thailand with the 

arrangement by paid carriers. Very few of them came by themselves. However, some 

reported of having walk from their home village to Thailand and had spent many days 

before reaching their destination. Most of them had no idea about Thailand, besides 

believing that it is a place where you could make money and earn a better living. 

 

“Before I came to Thailand, I did not know about this country. I just 

heard from my friends in the village who were already there saying 

that I can earn more money here.” (Male, Packaging staff, Mon) 

 

This informant made his way to Thailand in 2007, and worked in Nunthaburi province. 

He is now working as a packaging staff at a private company in Bangkok. He finished 

8th grade in Burma. He has a brother working in Thailand. 

  

 Since most of the informants had very little knowledge about Thailand before 

their arrival, it seemed as a very big challenge for them to predict what would happen. 

The following obstacles are found common among the informants. 

 

 3.2.1 Language Barrier 

 

 The first challenge that most of the informants agreed upon is language barrier. 

Firstly, they did not speak Thai language. Sometimes, it caused misunderstanding in 

communication, not only with their bosses, but also with their co-workers and Thai 

communities. To deal with language barrier, most of them reported that they used 
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body language to communicate with Thai people. By not being able to speak the host 

country’s language, some of the informants expressed being looked down by their co-

workers and Thai people. As a result, some decided to change their job or move to a 

new place to avoid such depression. 

 

“When I first arrived at Thailand in 2004, I spent one month to looking 

for a job. I found my first job as housemaid in a Thai family. But my 

boss did not like me, for I did not speak Thai language. I worked there 

for ten days, then I quitted the job, yet, the boss paid me no wage.” 

(Female, Housemaid, Mon) 

 

This informant expressed her experience as she first arrived at Thailand in 2004 with 

a broker. Language barrier caused her to lose her first job. She hardly found one after 

one month searching. Now, she is working as a housemaid with another family. 

However, she can speak more Thai and is learning to read and to write Thai language 

at DEAR Burma school. She has enrolled for Thai language class since 2009. She 

learnt about the school from her cousin’s husband. 

 

As can be seen in the above quote, language literacy is important for securing 

the employment. In order to be employed in a second country where the language is 

different, whether low or unskilled jobs, people have to understand and be able to 

communicate in their host country’s language otherwise it is unlikely for them to 

possibly be recruited. 

 

 3.2.2 Freedom of Movement 

 

 In addition to language barrier, freedom of movement was also another 

challenge for migrant workers. Since they were illiterate in Thai language, they faced 

problems with their traveling. They could not freely travel to anywhere as they 

wanted because they did not know how to read bus’ directions or street signs. Some 

have reported of being cheated by taxi driver when they were unable to speak or 

speak unclear Thai language. In addition, fearing of getting trouble with the police, 
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this is another reason that has been blocking their movement. As a result, the places 

where they could travel to were very limited. 

 

“When I first arrived at Thailand, I did not dare to go anywhere. I was 

afraid of getting lost and made myself trouble with the police. I just 

stayed at my host family’s home, and went out nowhere. In case I 

wanted to go out, I would ask my sister to accompany with me.” 

(Female, Housemaid, Shan) 

 

This informant comes from Shan State, Burma. He came to Thailand in 2006 with a 

paid carrier. She finished 10th grade in her home village when she first came to 

Thailand. She has a mother and a sister living and working in Thailand. Her mother 

was the one who encouraged her to study Thai language at DEAR Burma school. 

  

 It seems pretty clear that, according to the informants, language barrier causes 

another challenge in their traveling. Once people cannot communicate or understand 

each other in term of spoken language, it is very hard for them to go to wherever they 

want to go to, smoothly. 

 

3.2.3 Food 

 

Language barrier does not the only matter that affects migrant worker’s 

traveling, but also other activities of their daily life. Some informants explained that 

they are having difficulty buying food in the market or ordering food in the restaurant. 

They could not bargain the price or order food they like. 

 

“I have a very difficult time in ordering food every time I go out to eat. 

I know only three dishes in Thai language. Therefore, since I have 

arrived here, I have only these three kinds of foods. When I saw 

something I wanted to eat, I could not order. It was very annoying.” 

(Male, Factory worker, Shan) 

 



40 
 

 
 

This informant finished high school from Burma when he decided to come to 

Thailand in 2009. He registered for classes at DEAR Burma school in early 2011. 

  

 With accordance to the informants, some of them share the same concern of 

having a difficult time in ordering food when they cannot speak Thai language. It 

seems like a torture when a person has the same kind of food every day. However, it 

does not mean that people restrict them, the informants, from accessing to food 

markets. Yet, language barrier creates this burden. 

 

 3.2.4 Trouble with Police 

 

 Having trouble with Thai police seems to be the worst experience that most 

respondents expressed. When they accidentally ran into police, they had to pay a bribe 

for their release, or they were threatened to deport back to home country. The amount 

of money they used to pay was between hundreds to thousands Baht. In few cases, the 

bribe was an informant’s necklace because she did not have enough money to pay 

what the police had asked for. 

  

“In 2009, when I was walking along the street with three of my 

relatives, we were stopped by a police asking us to pay him money or 

threatened to send to the police station. We did not do anything wrong 

or maybe our appearances were different from other people [Thai 

people], I thought, that was why he stopped us. We all did not have 

money so it cost my necklace in exchange for our release.” (Female, 

Elderly care taker, Burman) 

 

This informant lives in a big family in Burma. She has seven siblings whom her 

parents have to take care of. In order to support her family, she decided to come to 

Thailand in 2001 after some of her older brothers and sisters have settled there. She 

used to work as a helper at a flower shop in the market for almost three years, and 

then becomes a care taker of the elderly in a Thai family. 
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 The case of having trouble with police seems very common in Thailand. 

Having to pay a bribe for release is not a new story for migrant workers working in 

Thailand. Many reports of NGOs, for instance, ILO, IOM, Human Rights Watch, 

MAP Foundation, have also raised this concern to be addressed and taken for action. 

According to Human Rights Watch (2010, p. 90): “the language barrier, especially for 

migrants from Burma and Cambodia who lack spoken proficiency in Thai, makes it 

easier for government officials and private Thai individuals to identify and target 

migrants.” Again with Human Rights Watch’s report (2010) on the abuse of migrant 

workers in Thailand, human rights violations “inflicted on migrants by police and 

local officials are exacerbated by the pervasive climate of impunity in Thailand. 

Migrants suffer silently and rarely complain because they fear retribution, are not 

proficient enough in the Thai language to protest, or lack faith in Thai institutions that 

too often turn a blind eye to their plight.” 

 

 3.2.5 Humiliation from Thai People 

 

 Since they could not speak Thai language upon their arrival, most of them 

have reported being humiliated by their Thai workmates, and being paid less than the 

other Thai workers. Under such depression, some recalled having problems with their 

workmates. Yet, to cope with this situation, some explained that being patient is the 

way. 

 

“When I first came here [Thailand], my salary was very low, lower 

than my Thai workmates, and some time, I was humiliated by them. 

But what I could do was to be patient, or to quit the job.” (Male, 

Factory worker, Burman) 

 

Having crossed border to Thailand in 2008 with his friends, this informant first served 

as a restaurant staff, and then moved to a food factory. His Thai workmates at the 

restaurant used to laugh at him for his broken Thai language. This intimidation made 

him unhappy. Then, in 2010, after learning about DEAR Burma school from his 
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friend, he decided to go there to study Thai language to be literate and to avoid the 

same humiliating experience from recurring. 

  

 There were also other cases that the informants had been humiliated by their 

Thai co-workers. According to the informants, every person has his or her own 

dignity and self-esteem no matter what kind of position he or she possesses. Being 

intimidated or insulted seems to be a case that could lead to arguments if people have 

no more patience. 

 

 3.2.6 Loneliness and Isolation 

 

 The first impression after their arrival in Thailand was being lonely, isolated 

and disconnected. This case often happens to those who work as a housemaid than 

who works at the factory or restaurant. They felt isolated and lonely because they 

found that they were strangers living in the host family – not only because they were 

unknown to them, but also because they spoke different language, ate different food, 

and shared different nationality. 

 

“My first job when I arrived at Thailand was housemaid. I was very 

afraid and felt very lonely at that time, for my host family often said 

something bad to me, though I could not understand much of their 

words. I could tell by their action towards me. Soon, I decided to quit 

the job since I could not bear with it any longer.” (Female, Restaurant 

staff, Nepalese) 

 

After changing many jobs since her arrival at Thailand in 2005, this informant is now 

working as a restaurant staff. She is a former student of DEAR Burma school. She 

went to study English, Thai language, and computer skill there in 2007. 

 

 With the above information gathered from the interviews concerning migrant 

workers’ living and working conditions in Thailand, it will be used to compare with 
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their present situation in order to analyze and answer whether non-formal education 

helps promote and protect their rights as migrant workers in Thailand or not. 

 

3.3 Utilities of Non-formal Education in Daily Life 

 

Some of the Burmese migrant workers, referred to the informants of this 

research, were former students and some are current students of DEAR Burma school. 

Yet, all of them bear in their mind of going to DEAR Burma school with a hope to 

better their living and working conditions in Thailand. They may choose to study 

different subjects of computer, English or Thai; however, their choices are based on 

the individual’s benefit and serve their own needs in their daily life, whether within 

workplace or outside workplace. Additionally, they go to school every Sunday 

absorbing knowledge that the school has provided for them. Some students go to 

school in order to prepare themselves for a future plan – a plan for better change in 

their life. 

 

Table 4: Informants who enrolled for classes at DEAR Burma School 

Class # of informants (total 34 students) 

English 34 

Thai 27 

Computer 7 

 

Table 4 shows the numbers of the informants that have enrolled for classes at 

DEAR Burma School. All of the informants, thirty-four students, have enrolled for 

English class, while twenty-seven informants have enrolled for Thai class, and only 

seven people have enrolled for computer class. One of those who do not enroll for 

Thai class once told that she came to Thailand since she was young with her parents. 

She went to Thai school for six years. She can read and write Thai language. That is 

the reason why she does not take Thai language class at DEAR Burma school. 

However, the others expressed of no interest of taking Thai language class because 

they already knew how to speak Thai language though they cannot read or write. Yet, 

the others said that Thai language is difficult to learn, and they finally drop out of the 
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class. For the reason that most people do not take computer class is that they do not 

use such skill in their workplace and they see no use of it if they take the course at the 

moment when they could not afford a computer set. 

 

3.3.1 Thai Language 

 

According to the interviews, the informants use Thai language in their 

workplace to talk to their boss, to communicate with other Thai people, to travel, to 

read books, magazine or newspaper, and to negotiate. 

 

Workplace 

 

Being able to use Thai language to communicate within the migrant workers’ 

workplaces is their first and foremost aim to come to DEAR Burma School. Most of 

them claim the importance of understanding Thai language would help them to 

communicate with not only their boss, but also with their Thai workmate. 

 

“I come here to study Thai language, first it helps me to communicate 

with my host family. Thai language helps me to understand more about 

them.” (Female, Housemaid, Kayin) 

 

“I learn Thai language at DEAR Burma school in order to 

communicate with my boss and customers. I have to be able to read 

Thai language so I can read the order bill and pack customers’ orders 

accordingly.” (Male, Salesperson, Karen) 

 

 Thai language is very important for informants to communicate in their 

workplace. In case of housemaids working in Thai family, they have to talk host 

family members in Thai language in order to understand each other. In case of 

salesperson or restaurant staff, they need to talk to their Thai customers as well as 

communicate with their workmates.  
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Communication 

 

Besides speaking Thai within their workplace, some report of using Thai 

language to communicate with other Thai people at the market – to bargain the price, 

at the restaurant, as well as with their neighbors. “I use Thai language not only to 

communicate in my workplace, but also to talk to other Thai people, and to order food 

for my meals,” said an Indian who was born in Burma and came to Thailand in 2010. 

While this seems unimportant, it can have a significant impact on people working on 

extremely low incomes in terms of improving their economic livelihood. 

 

Traveling 

 

With most of the informants’ answers, they responded that they learn Thai 

language in order to be able to use public transportation, and especially to school. 

Some recalled getting lost because of not knowing how to read the street signs and 

bus direction. 

 

“When I first could not speak Thai language, I had difficult time going 

somewhere by my own. But now, I could read the street signs and bus 

directions. I can take bus alone going to school every Sunday without 

companion and to somewhere else. I no longer get lost as I used to 

years ago.” (Female, Cook, Kachin) 

 

This informant made her way to Thailand in 2004. She has her auntie who came to 

work in Thailand since 2001. Her auntie was the one who prepared for her arrival in 

Thailand. She reported her first experience of going out, which had to be with her 

auntie since she did not know Thai language. She found it was very distract to go 

somewhere with other people’s companion as a guide or a translator. 
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Reading 

 

Often, most of the informants spare their free time on reading. Some do 

reading for fun by reading magazines that are available at their boss’ house, or comic 

books they buy, and some read newspaper to update new information. “Besides 

communicating with my boss, I spend my free time on reading books. I am happy 

when I can read Thai language, because I like reading Thai comic books very much,” 

said a house cleaner. She is Kachin people from Burma. She came to Thailand since 

2005. 

 

People spend their free time on various activities, particularly on what they 

like. This informant prefers reading Thai comic books as a way to entertain herself. 

She feels happy to be able to read Thai language so that she can have some time to 

enjoy her life in Thailand though she needs to work a bit harder to earn a living. Some 

people would think that reading a comic book during free time seems simple or a 

waste of time, some people would think, than reading newspaper or books. However, 

for migrant workers, particularly for her, it is a very meaningful and enjoyable 

moment that she possesses after a full day of hard work. 

 

Negotiation 

 

The informants also use Thai language to negotiate ideas and perceptions. On 

one hand, they talk and communicate with their bosses in Thai language; on the other 

hand, they, the informants, negotiate with their bosses to agree upon their request, for 

example, asking permission to go to school every Sunday, or other proposals. 

 

“I use my Thai language to ask my boss to allow me to hold my 

original passport. At first, he did not approve with it. Later on, he did 

agree, after I tried to explain him that holding my own passport is for 

the sake of both of us. If I go out, I will not have problem with the 

police. So it will save some of your money from bailing me out.” 

(Male, Salesperson, Arakanese) 
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This informant is a current student of DEAR Burma school who shared his successful 

story of using Thai language to negotiate with his boss. He now works as a 

salesperson in a shop in Bangkok. He came to Thailand in 2007. He has been arrested 

by Thai police twice since he arrived at Thailand. The first arrest was in 2008. At that 

time, he did not speak Thai language very well, so he faced difficult time to explain 

the reason to the police. The second arrest was outside Bangkok in 2009. With his 

work permit, he was not supposed to travel outside designated area, or he would be 

stopped by the police. With these lessons learnt, in order to travel somewhere in 

Thailand legally, he has to hold a valid passport. Therefore, in order to travel freely 

without being afraid of being arrested or targeted by Thai police, he started to talk to 

his boss in Thai language learnt from DEAR Burma school to discuss his concern. 

 

Table 5: Utilities of Thai language 

Category # of respondents (total 34) 
1. Traveling/ Using transportation 31 
2. Communicate with other TH people 31 
3. Freedom of movement 31 
4. In workplace 28 
5. Read street sign 28 
6. Read newspaper/magazine 12 
7. Read books during free time 12 

 

Table 5 shows the utilities of Thai language that the informants apply in their 

daily life. Thirty-one students out of thirty-four express of using Thai language to 

travel or to use public transportation, and to communicate with other people. The 

other three students failed to comment on this point, because two of them show no 

interest of learning Thai language while the other one just arrived in Thailand for 

almost six months - she barely speaks Thai. There are only twelve students spending 

their free time on readings in Thai language. For those who do not spend time on 

reading, it is because of tiredness after work or no interest. 
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3.3.2 English language 

 

The informants study English and utilize English language in various purposes. 

According to their answers, some use English in their workplace because they work 

with foreign boss. Some use English language to read books, magazine or newspaper,. 

And some use English language to look for better paid job. 

 

Workplace 

 

All of the informants, former and current students, were and are studying 

English at the School. For those who work as housemaids at foreign families, or as 

nanny at international schools, they use English every day to communicate with their 

host families or with foreign students at the schools. Some informants work in foreign 

restaurants, they need to use both English and Thai language to communicate with 

their customers. “I come here [DEAR Burma School] to study English, because I have 

to use it every day with my boss and with the kids at the school,” said a nanny from 

Karen State of Burma. This informant arrived at Thailand in 2007 with some of her 

friends from the village. Her arrival was arranged by her sister who already settled in 

Thailand. When she first arrived, she worked as a helper at a sewing shop in Bangkok. 

After that, she has learnt to speak English and then decided to move to an 

International School to work as a nanny so that she could earn more money 

comparing to her work at sewing shop. 

 

Reading 

 

Having asked how often they use English language, some of the informants 

reply that besides talking with their boss at their workplace, they also practice their 

English language by reading books, magazines, or newspapers available at their 

workplaces. “I like reading. Every time I am free from work, I always spend time on 

reading, especially politics related books,” said a Pa-O who comes from Shan State of 

Burma. This informant arrived at Thailand in 2007 and now works as a mechanic at 

Nakorn Pathom Province, Thailand. He received his undergraduate degree from 
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Tauggyi University majoring in Economic. In his rented room, he has several English 

books to read to improve his English knowledge and vocabularies. He has, for 

instance, English Synonym and Antonym, English-Thai Dictionary, English books 

borrowed from the school library or magazines borrowed from his boss. He is a 

hardworking person, according to his teacher and his friends. 

 

 Negotiation 

 

Besides using English language as a mean to communicate within the 

workplace, some students report that they also use their English knowledge to 

negotiate with their boss. 

 

“I work at an Italian restaurant. I use English language to communicate 

with our foreign customers and my boss. Moreover, I also use my 

English to negotiate with my boss to ask him to allow me to go to 

school during the weekend for my master degree studies. He accepted 

my request, and I appreciate it very much.” (Female, Restaurant staff, 

Nepalese) 

 

The informants utilize their language skill in various ways to achieve their 

goal. This former student of DEAR Burma school shared her experience of using 

language in her daily life to negotiate her concern with her boss. Her proposal was 

approved when she could explain it clearly. As a result of negotiation, she can go to 

school during the weekend pursuing her higher education, and in exchange, she has to 

work extra hours during the weekday, with her consent. 

 

Looking for Better Job 

 

Some of informants do not use English language at their workplace, but they 

say that they believe it would help them in the future to look for a better job after they 

master in speaking English. 
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“I do not use much English nowadays, for I work as a nanny in a Thai-

Chinese family. I use only Thai language to communicate in the house. 

But, in the future, when my English is getting better, I will look for 

another job where I can use English language.” (Female, Nanny, Kayin) 

 

This informant is a new student who just enrolled for the class at DEAR Burma 

school in early 2011 shared her purpose of taking English language class. 

 

While some of them practice English language almost every day at their 

workplace by talking to their foreign customers and their boss. Others exercise their 

English at their university discussing in the class, doing homework, reading books, 

and surfing the internet. They found it happy and proud to be able speaking English. 

 

Table 6: Utilities of English language 

Category # of respondents (total 34) 
1. Looking for better job 34 
2. In workplace 10 
3. Read newspaper/magazine 10 
4. Read books during free time 10 

 

With Table 6, the Utilities of English Language, all the informants believe that 

English language can help them find a better paid job. They can earn more money to 

support a better living condition. However, most of the informants reveal their feeling 

of looking for a job that they can use English language to get a better payment job on 

one hand, and feeling proud of themselves on the other hand. Yet, only ten of them 

are now using English language in their workplace. 

 

3.3.3 Computer skill 

 

There are twenty computer sets accessible for the students at DEAR Burma 

school. All the computer sets are connected with internet access. The students can 

learn to use modern technology to access not only information in or about Thailand, 

but also information around the world and about their home country. There is one 

computer instructor and one assistant to help training the students. Those students 
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who want to enroll for computer class are required at least elementary level of English 

language, otherwise they are not allowed to register. The reason supporting this 

requirement is that the language used in the computer system is English language, and 

if the students have little knowledge about English language, it is very hard for the 

instructor to instruct them. 

 

The common answers received from interviews on how the informants use 

their computer skill are to use at their workplace, to communicate with family and 

friends through email and other social networks, to read information and news online, 

and to entertain. 

 

Workplace 

 

Not all of the informants enroll for the Computer class. Some show no interest 

of taking this course, for they do not need to apply this skill in their workplace. Yet, 

some already gained the basic knowledge of how to use a computer. However, for 

those who take computer course, they share different perspectives. For instance, some 

claimed that they are using computer skill to help their boss typing the documents, 

producing balance sheet at every end of the month, replying their customers’ emails, 

requests or questions and others. “I work as a salesperson at an electronic shop. Often, 

I have to answer my customers’ emails to place their orders or requests on time,” said 

a DEAR Burma student who first came to live in Mae Sot, Thailand when she was 

nine years old and then, moved to Bangkok in 2007. She is Pa-O people from Burma. 

She stated that her salary has been increased when she can use both computer and 

English language. It is pretty clear that, when people can do more works, they are 

supposed to receive better payment with accordance to their performance. 

 

Communication 

 

With the advancement of information technology, people feel more convenient 

to communicate with one another via Internet connection. With such advancement, 

the world is closer, though people live far away from each other. The informants 
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express happiness when they can contact their relatives, loved ones, or friends through 

Email, Facebook, or chatting. With these means of communications, they can share 

their memory, happiness, photos, information, events, or even updated situation of 

their living conditions in Thailand. 

 

“I am happy because now I can communicate with my friends via 

internet. Moreover, I can also chat with my loved one in Burma 

through [online] messenger.” (Female, Housemaid, Karen) 

 

This informant expresses her feeling of being able to contact her friends and loved 

one through computer. She arrived at Thailand in 2000. She came to Thailand after 

her mom, who also lives in Thailand, works as a housemaid. She said, with the 

advancement of modern technology, it keeps her and her relatives and friends close 

together, though they live far away from one another. This advancement keeps long 

distance short. It keeps her and her boyfriend who lives in Burma stay close. They 

chat with each other via online messenger service, and it seems to her that it is just 

like they are talking face to face. She always shares him with her living condition in 

Thailand. By sharing information to someone she loves, it helps her feels relief. 

 

Reading 

 

With computer skill, some of the informants share their experience of 

searching information online, looking for scholarship opportunity, reading news 

online, and listening to radio online to update themselves with general knowledge of 

what is happening around the world. 

  

“When I did not know much English language and could not use 

computer, I always listened to the radio. But now, I can use computer, 

so I can read online news and even listen to online radio. I am very 

happy with this improvement.” (Male, Salesperson, Burman) 
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This informant is a former student of DEAR Burma school. He gained computer skill 

from there. He works as a salesperson in Bangkok. He arrived at Thailand around 

1998 in hope of making more money. 

 

Entertainment 

 

Entertainment is a part of people’s enjoyment. People may seek various means 

or activities to entertain themselves. “In my free time after work, I usually turn on my 

computer and listen to my favorite music as a way of relaxation,” said a factory 

worker, who is Shan people from Burma. This informant came to Thailand in 2008. 

He came to Thailand in search of new life experiences. His work is to sew clothes at a 

garment factory. He is fond of music. To him, music is a form of entertainment. When 

there is some free time, he would turn on his computer to listen to his favorite songs 

and to enjoy his time. Other students have also reported of using computer to watch 

video clips on Youtube or other online sources. 

 

Table 7: Utilities of computer/internet 

Category # of respondents (total 34) 
1. Share information/photos by email 11 
2. Chat with friends 11 
3. Read online news 10 
4. Listen to music 10 
5. Facebook 08 
6. Office work 03 

 

Table 7 presents how the informants utilize their computer skill in their daily 

life. There are only eleven people who can use computer or own a computer. They use 

computers in different purposes whether to contact their friends, relatives, or their 

loved ones, to access to the online information, or listen to music as a form of 

entertainment. Yet, there are only few informants, three of them, use computer in their 

workplace. 
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3.4 Summary 

 

In conclusion, the reasons that Burmese migrant workers decided to come to 

Thailand depend on various purposes, for example, economic opportunity, family 

matters, life adventure, and further higher education. Their living conditions in 

Thailand were not really good at first. They have faced many problems in Thailand, 

for instance, language barrier, freedom of movement, food, troubles with police, 

humiliation from Thai people, loneliness and isolation. To tackle these problems, they 

start to go back to school. They go to DEAR Burma school to study English, Thai and 

computer. They enroll in the class at DEAR Burma school with various purposes, for 

example, to benefit their individual interests and needs. With the knowledge they have 

gained, they utilize it in different ways to support their daily life. They use it at their 

workplaces to communicate and negotiate with other people, to read newspaper, 

magazine, or books. Some have entertained themselves by doing what they like in 

their free time, for instance, using computer to play music, to chat with their friends, 

or to watch videos. From this point of view, under extreme condition, they use their 

knowledge or education to gain their basic needs in order to survive in Thailand. 



 
 

CHAPTER 4 

 

THE IMPACT OF NON-FORMAL EDUCATION ON THE 

QUALITY OF LIFE OF BURMESE MIGRANT WORKERS 
 

This chapter addresses the impact of non-formal education on the quality of 

life of Burmese migrant workers by answering one of the research questions of ―What 

is the impact of non-formal education?‖ By looking at the impact of non-formal 

education on Burmese migrant workers‘ rights, what kinds of rights that they can 

exercise, whether the problems they used to face reduced or not, the relationship 

between the school and students, and four selected stories of DEAR Burma students 

are also included. 

 

4.1 Impact of Non-formal Education on Burmese Migrant Workers’ Rights 

 

4.1.1 Livelihood 

 

To begin with, UDHR, Article 25 (1) articulates that ―everyone has the right to 

a standard of living adequate for the health and well-being of himself and of his 

family, including food, clothing, housing and medical care and necessary social 

services, and the right to security in the event of unemployment, sickness, disability, 

widowhood, old age or other lack of livelihood in circumstances beyond his control.‖ 

In order to get away from unemployment and to secure adequate livelihood, education 

is very important to help a person to get a job or to be employed. Sen (2003), a person 

who cannot read or understand the instructions or follow the requirements is at great 

disadvantage in getting a job: "education is a general-purpose resource that expands 

basic human capacity which can bring a variety of different types of rewards.‖ 

Additionally, in the theory of career mobility, Sicherman and Galor (1990) suggest 

that the returns to school can be viewed in two purposes. One is to get higher wage 

and the other one is to move to a higher level of occupation—a better paid job or 

position. Becker (1975) also raises that education or training can improve workers‘ 
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productivity by equipping them with useful knowledge and skills and, in the future, 

raising their income. 

 

―Now I can read and write Thai language. Besides, my work as a 

salesperson in the shop, I also work as Thai-Burmese interpreter for 

Burmese people who visit Thailand. With my Thai knowledge I can 

earn extra money to support my living.‖ (Male, Salesperson, Burman) 

 

With the knowledge the informants gain from DEAR Burma school, their 

livelihood has been better off. Even though some of them say that their salary is not 

increased when they know more Thai or English. However, they feel happier because 

it secures their job. Also, it helps them to look for a new job with better salary. Most 

of the informants have changed their jobs form one to another in a hope to find the 

better payment job when they have more education, specifically, to improve their 

livelihood – better living condition. 

 

4.1.2 Freedom of Movement 

 

People should be treated equally and fairly. They should not be locked up in a 

place. Moreover, they should be allowed to move around as they wish. Freedom of 

movement is one of human being‘s fundamental rights as presented in UDHR, Article 

13 (1): ―everyone has the right to freedom of movement and residence with the 

borders of each State.‖  

 

As reported by the informants, freedom of movement was one of the problems 

that most of them used to face during their first stay and work in Thailand. Language 

barrier was already a matter when they first arrived at Thailand. Having their passport 

or work permit kept by their boss was another matter that obstructed their traveling. 

Without legal document or language illiteracy, the students could not go anywhere, or 

they were afraid to go anywhere, for they were subjected to be arrested by police.  
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―When I could not speak and read Thai language, I did not dare to 

travel or go out of my host family. But now, I can read Thai and I can 

take the bus to DEAR Burma school by my own. I am very happy.‖ 

(Female, Housemaid, Shan) 

 

After going back to school to gain more knowledge and language skill, their 

freedom of movement has been improved when comparing to the first period they 

arrived at Thailand. According to the informants, all of them, thirty-four people, agree 

upon that being able to read and write a language of their host country mean they are 

able to travel and to communicate. What they found difficulty in traveling – neither 

could they use public transportation, nor read the street signs – is not a problem 

anymore. Nowadays, they can go farther, even alone, with public transportation or 

other means of transportation. If they get lost, they are not afraid. Some of them said 

they can ask direction from other Thai people by using Thai language, or if the police 

ask to check their valid legal documents, they can show and communicate with one 

another. They are now happy with the possibility to travel anywhere they want in 

Thailand. Additionally, though they are allowed by their employers to only travel to 

school, it is a big change for them. And to them, it is a better start of their movement 

when comparing their previous condition of being locked up in a place and could not 

go anywhere. 

 

4.1.3 Safety and Security 

 

With regard to Sen (2003), illiteracy is in itself ―insecurity‖ that if someone 

cannot read or write or even count is an enormous deprivation. Obviously, with the 

informants who once were illiterate, they had very difficult time expressing their 

reasons to the police if they got caught; and most of the times, they reported of paying 

bribe to the police. So they would not be arrested or deported back to home country. 

Nowadays, they feel safer and more secure, most of them reported. And thirty-four of 

them have agreed on that since the troubles they used to face with Thai police have 

constantly decreased. They explained that they could communicate well with the 

police in Thai language if there is a misunderstanding between them. 
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―Now, I stop being afraid of getting trouble with Thai police, for one 

hand I am a legal migrant worker, on the other hand I can speak Thai 

language. If I am stopped by the police, in case of misunderstanding, I 

can explain or ask the reason why. However, after I came to study at 

the school, I no longer experience any trouble with Thai police. I feel 

more safe and happy.‖ (Female, Nurse, Kayin) 

 

This informant gets her nursing license from Burma in 2004. She is a former student 

of DEAR Burma School. She went to the school to study Thai, English and computer 

in 2008. She is now working as a nurse in Thailand. She said, not only education 

helps reduce problem she has long been afraid of with police, but also if other 

students have any trouble with police, they can contact the school or other students for 

help. 

  

Visibly, people feel more secure when they are language literate. They feel 

secure when they can speak common language that other people speak. They feel 

secure when they can communicate well with other people without misunderstanding. 

They feel secure when they no longer feel as a stranger in the society they live in. 

These are what the informants claim about their security and safety after going back 

to school to learn a language which their host country uses. 

 

4.1.4 Self-esteem 

 

Improving one‘s self-esteem, empowerment, creativity and critical reflection 

are the benefits of literacy (UNESCO 2006). With regard to literacy, Archer (2003) 

believes that ―even if people can use it only at a basic level, without being intimidated, 

is of huge significance in itself.‖ 

 

―After I came here [DEAR Burma School] to study, I could feel that 

my Thai workmates respect me more than ever before. I am happy 

with that.‖ (Male, Company staff, Shan) 
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This informant came to Thailand in 2009 after his family facing serious financial 

problem and could hardly support the living of the whole family. He added that, the 

school does not only provide him education, indirectly, he also gains more respect 

from other workmates when they learn that he is now going back to school absorbing 

knowledge. 

 

According to the informants, they feel more confident when they are literate in 

Thai language. They could communicate with one another better than before in Thai 

language either within their workplace or outside their workplace. They feel more 

confident even when they travel alone, not only to school, but also to somewhere else. 

Moreover, after going back to school, the students express of being more open-

minded, though not all of them are sure, about this improvement; at least ten of them 

come to this agreement. 

 

4.1.5 Freedom of Expression 

  

Sen (2004) believes education could help people to achieve freedom, 

particularly freedom of expression that people can share their feelings, needs and 

wants, and even their ideas to one another. 

 

When the students, the informants, become literate in language, they said, they 

could better express their insight feeling towards their boss or other people. They can 

negotiate with their boss discussing about their needs and wants from the job. And yes, 

most of them are now allowed to hold their own passport or original work permit so 

as to avoid being arrested when they go out and accidentally run into the police 

without legal documents. Some people can even challenge for a chance to pursue 

higher education at the university. This is the case of a former student of DEAR 

Burma school who is now studying master degree in Thailand while she is working at 

an Italian restaurant during the weekday to support her degree. She is Nepalese who 

came to Thailand in 2005 after finished her undergraduate degree from Burma. 
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4.1.6 Access to Information 

 

Walter (1990) did a research on how the adult literacy can affect the life of 

low literate adults in rural Thailand. With Walter‘s findings, Walter agrees and 

confirms that literacy is a useful tool in negotiation in modern Thai society. Walter‘s 

informants, women who can read and write, have more accessibility to information 

and resources than women with low literacy. Walter (1990) finds that literacy is very 

important for Thai people, though they live in rural area of Thailand. They need 

education – being able to read and write – so that they can access to information and 

resources as well as communication to ease their living condition. 

 

Likely, in the context of migrant worker, in order to promote their rights, 

particularly right to access to information, the first and foremost thing that is needed 

to be done is to promote their language literacy. It is very important for migrant 

workers who could not read or write their host country‘s language to learn the 

language of the host country. This is in order to perceive important information about 

their host country, significantly, laws and regulations. By doing so, they can avoid 

violating of host country‘s laws and regulations. 

 

In addition, Former Law Professor Lengthaisong (2009, p. 18) wrote in his 

book entitled ―Thai Laws for Foreigners‖ indicates the importance of knowing Thai 

laws and regulations concerning foreign citizen so that they, as foreigners, can avoid 

any problem which, he thinks, may cost them money, and sometimes, even their lives. 

So to speak, in order to understand and access to this information, foreigners have to 

be literate either in Thai or English language. When they are literate, they can access 

to those sources – laws and regulations. Consequently, it is important to teach those 

foreigners the language, particularly, migrant workers who will spend years working 

and living in Thailand. In contrary, if those foreigners, here to say specifically migrant 

workers, are illiterate, they would easily commit a mistake, or more seriously a crime, 

without being aware if their actions violate Thai laws or regulations. 
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After having been studying at DEAR Burma for several terms, the students are 

being literate in Thai and English language. Some can read and write Thai and 

English well, and that their right in accessing information has been reported better. 

With the language skill they have earned, they can read newspaper, magazine, books, 

watch television, and, more than that, they can access to online information through 

Internet connection. From these sources of information, they learn about new job 

vacancy, general knowledge about the society they live in, as well as Thai labor laws 

and others. With the information they learn, they can protect themselves, improve 

their life, and even plan for their future. 

 

Furthermore, if migrant workers are literate and know Thai laws and 

regulations – be aware of what they are allowed and not allowed to do in Thailand – it 

will help them not only to avoid future problems, but also to reduce criminal cases 

committed by migrant workers of which Blaug (1992) believes in education that 

individual people invest on would benefit its society in crime reduction (cited in 

Descy & Tessaring 2005). 

 

4.1.7 Future Prospect 

 

Blaug (1992) specifies that the contemporary definition of human capital 

theory, and the education that individuals invest on, should include both monetary and 

non-monetary benefits, ―people spend on themselves in diverse ways, not only for the 

sake of present enjoyment, but also for the sake of future pecuniary and non-

pecuniary returns‖ (cited in Descy & Tessaring 2005). 

 

The informants who are DEAR Burma students bear their individual hope and 

dream, though, their life condition is somehow difficult in Thailand. Yet, with hope 

and dream of better future motivates them to struggle and fight for their rights as 

migrant workers by learning and working hard to empower themselves to be ready for 

the next arena. All of them believe that with the knowledge they receive will serve as 

a bridge bringing them to somewhere better in the near future. 

 



62 
 

 
 

―I come here [DEAR Burma school] to learn Thai and English 

language not only to ease my living in Thailand, but I also want to 

empower myself – my knowledge. I want to continue higher education. 

I want to go back home [in Burma] one day, and if I could I want to 

serve my country as a politician.‖ (Male, Mechanic, Pa-O) 

 

Most of the informants share common hope of going back to Burma, their 

home country, to settle and to reunite with their family members. Some plan to run 

their own business out of their savings of many years of hard work in Thailand. Some 

want to be a teacher in their home village to help educate the next generations and 

some aim to become a nurse to help take care sick people in their village. At the 

meantime, they also share their willingness to further their stay in Thailand if the 

situation in Burma does not change in a way that could make their life possible there. 

 

4.2 Reduction of Violation and Abuse Migrant Workers Used to Face 

 

According to Sen (2003), ―when people are illiterate, their ability to 

understand and invoke their legal rights can be very limited. This can be a severe 

handicap for those whose rights are violated by others, and it tends to be a persistent 

problem for people at the bottom of the ladder whose rights are often effectively 

alienated because of their inability to read and see what they are entitled to demand 

and how.‖ This is proved to be true with the situation of migrant workers in Thailand. 

Often, their rights have been violated and abused by their boss and other parties 

(Huguet & Punpulng 2005; Chantavanich, Vungsiriphisal & Laodumronchai 2007; 

HRDU 2008; CPPCR (Burma) 2009; Human Rights Watch 2010). 

 

Referring to Walter‘s research in 1990 on how the adult literacy can affect the 

life of low literate adults in rural Thailand, the informants in Walther‘s study believe 

that if they are illiterate, they are subjected to be cheated. Since literacy is very 

important for Thai people in their daily life, it seems pretty clear that it is very 

important to migrant workers who live and work in Thailand to be literate in Thai 

language. 
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―Now, I know my rights as migrant workers and human rights in 

general. We are equal, me and Thai people, and I am not afraid to 

challenge with any unfairness happens to me any longer. However, my 

Thai workmates and I, now, become friend, and we help each other.‖ 

(Female, Restaurant staff, Nepalese) 

 

With the information received from most informants, thirty-four of them claim, 

the problems that they used to face before have been reduced. The problem with 

police or misunderstanding in their workplace is no longer a matter to them. They 

hold their valid passport and working permit. They can communicate in Thai 

language, and have knowledge about laws and regulations that occasionally provided 

by the school – they are now more aware of their rights and can protect themselves 

more than ever before. In case they have problems with the police or their employers, 

they know what to do, first is to negotiate with them using their own knowledge, and 

second is to seek for assistance from the school or their friends if they cannot handle it 

by themselves. 

 

4.3 Selected Stories from the Field 

 

The following part presents four stories of DEAR Burma students who came 

to Thailand in different period of time. They have been struggling with hardship in 

Thailand to make their ends meet, and trying hard to accomplish what they once 

aimed before leaving their home country. They bear individually unique story and 

experience worth to share to other people, particularly migrant workers. 

 

4.3.1 Struggling for Life 

 

 ―I am ready to fight – to fight for any unfairness and to fight for my future,‖ 

said a strong Nepalese lady who comes from northern part of Burma. She determined 

to live independently since the first time she decided to venture to Thailand. 

 



64 
 

 
 

 In 2005, she finished her undergraduate degree from Burma. Unfortunately, 

she could not further master degree there since she could not make a good grade to 

advance her study. Bearing in mind of wanting to prove to her family that she could 

live independently, willing to earn more money, and aiming to pursue higher 

education, finally, she decided to seek a fortune in Thailand – a place where, before 

her arrival, she had very little knowledge about, yet a place she can earn more money. 

 

Soon after graduation, she packed her belongings and made her first journey 

far away from home. She traveled to Thailand with one of her relatives. It was a long 

journey that she had spent almost 20 days heading to her destination – where her hope 

is lying – and yet, everything is unpredictable, for she is a new comer and a stranger 

at the same time in Thailand, the new land. 

 

After her arrival, she found a job as a housemaid in an Indian family in 

Bangkok. She was happy to be recruited, and it was her first job ever in Thailand. 

However, life is not always happy as it is supposed to be. There, she could not work 

any longer since she was looked down and treated disrespectfully. After five days of 

work, she quitted the job and moved to Pathaya to work with her cousin. 

 

In Pathaya, she worked as nanny and housemaid at the same time. She worked 

there for more than a year, and then she decided to move again because the workload 

was unbearable. When she asked to leave the job, her boss did not agree, and did not 

give her back the ID card. Because of this, she could not travel to other places in 

Thailand easily. He did not pay her the last two months salaries as well. 

 

Coming back to Bangkok, she worked in another Indian family, a single 

mother and two daughters. There, she had to sleep on the floor, no bed, in a 

respectively small room. Bangkok was unknown to her, and she was very scared to go 

out. She recalled her experience, with her red eyes, every other day she would hear 

big words from her host family, and most of the time she felt very lonely. She decided 

to quit the job after working there for one month, and then, she was employed in a 

travel agency later on. 
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For the first six months at the travel agency, she worked as a cleaner and 

completed other tasks as order. For she can speak English, she was promoted to work 

as customer service provider proving general information to the customers. It was in 

2007 that she found DEAR Burma school from a friend. From there, she learnt Thai, 

English, and basic computer skill. Her salary was also increased when she could work 

more productive than before. She was eager to learn. She asked her boss to allow her 

to go to school every Sunday for three hours. After that, she came back to the 

company to work so that she could receive overtime pay. She did not want to stop 

even it was holiday. Sadly, due to the disagreement among company shareholders, the 

company was closed and, she had to leave her job. For those who are hardworking 

people, opportunity is always there for them. She found another job, later, in an Italian 

restaurant and there, she works until now. 

 

Now she is literate in Thai language. She can communicate with other people 

both inside and outside her work place easily. She feels free to travel anywhere 

without worrying of getting lost or being cheated by the taxi as she can read the street 

signs and bus directions. Her English language is also much better now. She uses 

English language every day in her workplace to communicate with her boss and 

foreign customers. With her English ability, she can explain her own reason to her 

boss. She asked him to allow her free time to pursue master degree at a university 

during the weekend, which is her goal once she has set before coming to Thailand. 

Her proposal was permitted, and her boss agreed to give her tuition fee in advance. 

From her good work, her salary has been increased accordingly. Now, she is pursuing 

her master degree in Communication Arts. ―I feel not enough. I want to know more 

about the world. I want to study more,‖ she said wholeheartedly. 

 

Concerning her feeling towards DEAR Burma school, she once recalled her 

first impression of going there, ―when I first arrived at DEAR Burma school, my first 

impression was only a word of ‗wow!‘ I could not believe that, in this strange world, 

there is such a place that I can call home – I feel warm and secure when I go there.‖ 

She said she no longer felt lonely or isolated as she used to be at the very beginning of 

her life in Thailand. There, she makes more friends, Burmese friends, who share 
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similar culture, language, and food, even they are different ethnic people, yet, and 

overall, they come from the same nation and bear the same purpose of coming to 

Thailand. There, she feels a sense of belonging and community. Though, she finished 

her class at DEAR Burma school, occasionally, she still goes back visiting teachers, 

school director, and seeing new students. 

 

Her life has been dramatically changed – a better change – that she feels more 

confident and happy to continue her life in Thailand seeking for her dream, the dream 

of pursuing higher education; and now, she makes it happens. Hopefully, she will 

graduate soon next year, 2012, and her life, she hopes, will be better off after her 

graduation. 

 

She is proud of herself. She is proud that she does not make her family 

disappointed when she decided to make a fortune in Thailand. She is proud that from 

her bare hands of her first arrival, she, now, could earn a living to support her study at 

the university and will be soon-to-be scholar, a graduate student, a degree totally 

gained from her own hard working. She is now quietly leading herself to a full and 

independent life. 

 

In the future, she expresses of going back home in Burma, wishfully. With her 

degree, she hopes she can help other people in her country to move forwards – one 

day – a decent life like other nations. 

 

4.3.2 Life of Hope 

 

―I want to continue higher education so that one day my dream will come true. 

I want to help change the situation in my home country. I want to help my own people 

in Burma to be better off,‖ said hopefully a Pa-O gentleman from Shan state, Burma. 

 

He moves to Thailand because he wants to look for a better job, to gain more 

knowledge and to experience something new in his life. He took his first adventure to 
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Thailand in 2007, two years after he finished his Bachelor degree from Tauggyi 

University, Burma. 

 

 His first job in Thailand, according to the arrangement of an agent he 

contacted before his arrival, was at Mahachai, Samut Sakhon province. He could not 

bear the work any longer because of low payment. Thus, after one month, he decided 

to quit the job. He then moved to Nakorn Pathom province to look for a new job. 

Since then, he works in a car garage and has earned a new skill as mechanic to 

support his life. 

 

His living condition was not a problem for him, though he could not speak 

Thai language at first place. He has never been caught by the police, for he rarely 

went out. Soon after he has settled into the new job, he started to learn how to speak 

Thai language from his workmates and practiced his basic conversation skill with 

other Thai people he interacted with. 

  

 In 2010, from a friend, he learnt about DEAR Burma school, and then he went 

there to enroll for Thai and English class. Happily, he is going to school every Sunday, 

though he has to spend hours to travel to the school. Going to school, on one hand, he 

can learn Thai language to improve his reading and writing skill; on the other hand, he 

can meet more Burmese people and makes more friends. 

 

He lives in a rented room paid by his boss nearby his workplace. He usually 

walks to work every morning. He shares the room with other Burmese friends who 

are working together with him at the same garage. There are only two people in one 

room, and there are only two rooms that are rented by Burmese. His neighbors are 

Thai people who work as construction workers nearby. He rarely communicates with 

his Thai neighborhoods since they all are pretty busy with their individuals‘ life. They 

go to work early in the morning and come back home tiredly in the evening. Even on 

Sunday, he does not stay at home and relax. He still goes to school to receive more 

education. ―He is a hard working person,‖ said his Thai language teacher with 

positive impression. 
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He always keeps himself busy by reading books to enrich his knowledge, not 

only at school but also at his room. He is a member of the school library. He often 

borrows books from the library back home to read. He smilingly said that ―every time 

I free from work, I would take my book to read. I love reading, especially politic. I 

want to be a politician one day.‖ 

 

4.3.3 Life is for Sharing 

 

―I can read and write Thai language now. I‘m very happy with that. More than 

that, I voluntarily help teach other people in a Buddhist monastery Thai language, to 

share them my knowledge,‖ said intelligently a bright Burman lady who left her 

hometown, Bago, behind and sought a fortune in Thailand. 

 

Having finished 8th grade in Burma, what she could do is very limited. 

Moreover, job availabilities were not enough to fulfill the demand of local people. 

Thus, she decided to come to Thailand looking for employment opportunity since her 

older sister is already there working. 

 

In 2001, without high school diploma, she started to scatter around Thailand 

looking for survival in a place where language and living condition are a lot more 

different from her home country. She cannot speak Thai language at first place. Being 

a migrant worker is not an easy life and it is worsen when they do not speak the 

language of host country. If there is not the case of misunderstanding in 

communication, then, there is another case of discrimination. Most of the times, she 

had to bear with those unavoidable conditions – humiliation and abuse – and from 

them she learnt how to live in tough condition adjusting her feelings and emotions to 

be ready to confront with it. 

 

After crossing border to Mae Sot province of Thailand, she made another 

journey to Bangkok through the jungle by walking along with other Burmese 

approximately 40 to 45 people. There, in Bangkok, she got her first job as a 

salesperson selling flowers at the market. After working there for almost three years, 



69 
 

 
 

she quitted the job, for low salary and sometimes misunderstanding between her and 

her boss, and other people. Afterwards, she found another job as a care taker of the 

elderly in a Thai family. 

 

Concerning her experience of living and working in Thailand, having trouble 

with police was the worst one and traumatized her feeling ever since. In 2009, when 

she was walking down the street with three of her relatives, they were stopped by a 

police asking them to pay him money or threatened to send them to the police station. 

―We did not do anything wrong or maybe our appearances were different from other 

people [Thai people], I thought, that was why he stopped us. We all did not have 

money so it cost my necklace in exchange for our release. I did not want to further the 

argument, then we left,‖ she once recalled her experience with the police. 

  

 In 2007, she went to study at DEAR Burma school to learn how to read and 

write Thai language, her speaking is already good for it has been already six years that 

she has been living in Thailand. She, now, already completed her level 5 of Thai 

language class. With her Thai language knowledge, not only does she serve herself in 

daily life communication, but also does she share it to other people. She is now a 

volunteer teacher who helps to teach Thai language to other people at a Buddhist 

monastery so that they can communication well with other Thai people and to avoid 

misunderstanding of language barrier. 

 

Besides Thai language she also learns English language from the school. She 

is still improving her English language. Enthusiastically, she expresses of looking for 

a better job in the near future once she masters in English language. However, she 

would like to go back home to Burma to set up her own business and to live her 

decent life over there.  

 

4.3.4 Life is Worth Trying 

 

―I come to Thailand because I want to experience something new in my life,‖ 

said bravely an almost-grown-up Karen man from Dawei Town, Burma. His parents 
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actually did not want him to come to Thailand, unless he finished his high school first. 

Yet, since he was curious about new life in Thailand, he insisted on his voyage of 

discovery. 

 

In 2005, he just finished his 8th grade. He wanted very much to take an 

adventure of his life in Thailand to experience something new ever. He was innocent, 

and yet, learnt nothing about Thailand. However, he had his parents living in Thailand 

for almost a decade to be his relatives once he arrived. He started to walk to Thailand. 

It is a very long journey. Luckily, he was not alone, he had his friends from the same 

village accompanied him along the way. They once crossed border through the Three 

Pagodas Pass, a very popular gateway for border crossing for Burmese people to 

Thailand, in Kanchanabori province. It was where he found his first job as quarryman. 

After working there for one year, in 2006, he got his work permit. 

 

He recalled of the moment when he was unable to speak Thai language. It was 

very difficult for him to communicate with other people. He was afraid of going out 

as he had to avoid the police, most of the time, for he did not want to cause any 

trouble with them. He explained the reasons of quitting the job after three years 

working there that is was because of tiredness and low payment. 

 

In 2008, he moved to work in Samut Prakan Province with his brother as a 

salesperson in a grocery store. Homesickness is a common thing for migrant workers. 

In 2009, he traveled back home to visit his relatives. Unfortunately, on the way back 

to Thailand, he was arrested by Thai police in Kanchabori province and was deported 

back to Burma. The police explained that, though he had work permit, but he was not 

supposed to travel outside the designated area as stated in the work permit. That was 

why he was arrested. Then, after a few months of being sent back home, he came 

back to Thailand again. 

 

In 2010, he went to study English and Thai language at DEAR Burma school. 

He knew about the school from his friend. For him, the school is like a meeting place 

where he has a chance to meet other people, not only Burmese, but also other 
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foreigners as well as Thai people who voluntarily teach Thai language over there. He 

is happy to go to school. He now can read and write Thai language better than before. 

He uses Thai language every day in his workplace to communicate with customers, to 

read the order bill, and to travel anywhere he wants. Though his salary is not 

increased despite he knows more Thai language, still, it helps him to have a better 

communication with other Thai people in his everyday life. He is happy with his 

condition now. 

 

He stays with his brother in a rented room nearby his working place. He starts 

working from nine o‘clock in the morning until six o‘clock in the evening. At the 

place where he is staying, there are a lot of Cambodian migrant workers living and 

working. Yet, there are not many Burmese around his place. So, he makes friends 

with Cambodian migrant workers, and they communicate to one another in Thai 

language. He likes music, and he plays guitar. When he is free, he would join his 

friends to play songs together. 

 

Again, he is innocent and young. He has not thought about any specific future 

plan yet. Now, he is in his early twenties and still improving his English language. He 

said ―hopefully, the knowledge I will earn will help me to improve my life in the 

future.‖ 

 

4.4 Summary 

 

In summary, education has significant role in promoting rights of Burmese 

migrant workers. Though they cannot fully exercise all rights, to some extent, the 

quality of their life has been improved. After the informants know Thai and English 

language and be able to use computer skill, their livelihood has been better off. They 

can earn more money or move to other place where high income is expected. 

Nowadays, they understand Thai language they can travel alone without being afraid 

of getting lost. Their security and safety is not a threat in their daily life, in term of 

communication, since misunderstanding caused by language barrier was not a matter. 

When they have more education, they feel more confident, not only in communication, 
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but also in negotiation. They gain more respect from other people, when they become 

educated person. Without language barrier, they can freely express their feeling and 

idea with one another. In contrary, if they do not speak a language that other people 

speak, obviously, it is a disadvantage in communication and information sharing. 

Being able to read and write a language means that they are ready to receive 

information by reading books, magazines, newspapers, and other sources of 

information. Being able to access to information, for instance, job announcement, 

helps them to compete with other people and to prepare their future plan with 

accordance to the development of the world. 



 
 

CHAPTER 5 

 

DISCUSSION 
 

5.1 Discussion 

 

 5.1.1 Migration Issue 

 

Thailand has received migrant workers to fill in labor gap since 1992 

(Chantavanich, Vungsiriphisal & Laodumronchai 2007). There has been almost 20 

years that Thailand has dealt with the issue of migrant workers, still, the migrant 

workers’ condition has been reported exploitative and abusive (Human Rights Watch 

2010). Although Thailand has several legal contexts – laws and regulations, 

international conventions, and some conventions of ILO’s international labor standard 

– to support the work and life of migrant workers in Thailand, those laws and 

conventions seem to only appear on the paper, while implementation to place laws 

and regulations on the ground has been ignored. Legal context that supposedly 

protecting migrant workers from exploitation and abuse appears to have less 

enforcement power to direct relevant institutions to oblige their duty. 

  

 The reason that migrant workers are a threat to Thai national security is a 

matter that NGOs, international organizations, civil societies or other relevant parties 

working for the fair benefit of migrant workers have to challenge with Thai 

government. In fact, according to Martin (2007), migrant workers immigrate to 

Thailand with the main purpose of better livelihood rather than to get themselves into 

troubles with crime. According to reports from media, migrant workers who involve 

in criminal activities are likely at a very low percentage (Martin 2007). Instead, 

migrant workers have constantly been contributing to the growth of Thai economy 

since their presence in Thailand. Due to their economic contribution, according to 

Vasuprasat (2010), Thai government should empower migrant workers with legal 

knowledge and facilitate their access to justice system as a mean to protect them from 

any form of exploitation or abuse. To Martin (2007), labor migration is a ―process to 
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be managed, not a problem to be solved.‖ The fact that Thailand has to deal with the 

entry and employment of migrant workers reflects Thailand’s economic success. 

Therefore, for another decade, as predicted, Thai economy is likely to continue 

employing migrant workers and, if there is no proper management mechanism, the 

problems related to migrant workers would be there to continuously exist. 

 

5.1.2 Education: a Pathway to Gain Other Rights 

 

In order to deal with Thai language illiteracy that migrant workers have faced, 

the first and foremost work need to be done is to equip them with Thai language 

training. For Masaquiza (2003), illiteracy is not only a problem of individual isolation 

in general, but also of societal isolation as a whole. Illiteracy is another face of 

poverty, marginalization and social injustice. The informants, Burmese migrant 

workers, reported of loneliness, lack of communication, or misunderstanding, once 

they could not speak their host country’s language. Moreover, they were paid lower 

wage than the other workers even though they worked in the same position or the 

same amount of work, and were subjected to exploitation and taken for granted. 

 

When people are marginalized and cannot fully exercise their rights as a 

human being, and when the law entitled to protect them does not work, people have to 

find their own way to survive, though they are living under extreme condition. 

Therefore, in order to tackle with the problems that migrant workers have long borne, 

they—the informants—start to go back to school to absorb knowledge provided by 

DEAR Burma School. They learn to be literate in Thai and English language, and 

learn how to use computer. They claim better communication when they know Thai 

language as well as their living condition. Some of them have started, and some also 

plan, to move to another job with better working condition and salary. Likewise, 

Roland (1997) mentions that literacy is considered as a ladder to higher-level jobs and 

a gateway to empowerment. In this sense, they use their knowledge to exercise their 

own rights whether to access to employment, communication, information, and to 

integrate into the society they live in. 
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5.1.3 Education: Empowerment and Development 

 

To Archer (2003), in order for powerless people to deal with the powerful, 

―literacy‖ is a part of a larger equation. To deal with the power of government 

officials, people need also to be confident to face with the officials who may speak a 

different language, as well as with landowners, employers or contractors. A teacher 

trainer, who comes from France, voluntarily helps train English teachers at DEAR 

Burma school on how to improve their teaching skill, and once stated that ―promoting 

education (Thai and English language, and computer skill) is to invest in students’ 

personal development and capacity building.‖ With education, it will enable DEAR 

Burma students to tackle the problem they have faced in Thailand by themselves, for 

example, to deal with Thai police or with their bosses. 

 

 The students go to DEAR Burma school not only to study languages and 

computer, but also to participate in other academic activities, for instance, workshop 

or seminar on human rights, workers’ rights, labor law in order to upgrade their 

knowledge and capacity. In the sense of empowerment, the students use their 

knowledge in different ways to gain a measure of equality when the laws of the host 

country do not stand for the fair benefit for them, or when the laws just only appear in 

the paper. They use their education to bargain their rights and fairness by negotiating 

with their boss or Thai police. 

 

5.1.4 Home: Relationship between School and Students 

 

School influences the academic and social development of the students 

(Stewart 2008), and they, the school and students, have strong attachment bond with 

one another: commitment, involvement, and academic achievement (Freiberg 1999). 

 

With the case study of DEAR Burma school, the school is not just a place that 

Burmese migrant workers could access to education – non-formal education – but also 

a place where they, the informants, find many activities they can involve. To them, 

DEAR Burma school means a lot, more than just a school. The students go to DEAR 



76 
 
Burma school because they see the school as a non-formal education institute which 

provides them with language skill training that is, to them, important and useful. They 

also they see the school as a home, they are very happy when they can go back to 

school. Some of them state that school is just like their family. They love each other 

like a big family as they have those people to call as brothers, sisters, uncles, aunties, 

cousins and friends. Every time they meet each other, they share their experiences or 

feelings, good and bad, just as if they were family members. Moreover, the feeling of 

being lonely and isolated is also faded away with the warm welcome smile of their 

family members. 

 

In this context, DEAR Burma school no longer is a school, but also a place 

where the Burmese migrant workers can spill out their worries and feelings of 

working and living conditions in Thailand. The feeling of loneliness and isolation as 

they used to face when they first arrived at Thailand has been reduced when they go 

to DEAR Burma school. They feel happy to go to school even they are former 

students. The school plays an important role as an emotional support center, and 

provides them warmth as a place called home. 

 

5.1.5 DEAR Burma School: Community and Identity 

 

When people are equally treated with respect, they become more willing to 

engage in shared activities and this may help produce a sense of belonging (Tyler & 

Blader 2003). Additionally, with Andersen, Downey and Tyler (2005), relationship 

formation in itself may be a mechanism by which social identity is formed. 

 

At DEAR Burma school, the students live together as a community. They 

study together, interact with one another in their own language, share ideas and 

feelings towards their peers, and even share food together. They start to build 

relationship and, at the same time, create their own community – sharing culture and 

language – and that promotes their identity as Burmese people, though they are now 

living and working in a foreign country. Moreover, if someone has problem whether 

with police or with their bosses their friends would help them. But, if their friends 



77 
 
could not help in case of serious violation or abuse their friends would report to the 

school to seek for further assistance, for instance, legal assistance. Most of the 

informants feel safe and secure when they go to school because there is always 

someone for them to count on in case of having trouble. 

 

5.1.6 DEAR Burma School: Information Center 

 

DEAR Burma school, besides working as an educational institution, also acts 

as an information center. DEAR Burma has been shared to its students various 

information starting from job opportunity to legal knowledge. The students go to 

school to absorb knowledge, at the meantime, and occasionally, they receive general 

knowledge of labor rights, human rights, women rights, safety at workplace, and other 

essential information provided by invited guest speakers from various institutions and 

non-governmental organizations. The students serve as information holders. They 

exchange with their friends any information that they know, job opportunity, for 

example. Some of the informants expressed saying they are acquired job opportunity 

because of their friends. 

 

 During the DEAR Burma Library Anniversary in June 2011, a Burmese 

activist who joined the ceremony at the school as a guest speaker shared that the 

school is a meeting point for the Burmese migrant workers, and also a hang-out place. 

The school helps create a network among them where they can share information, 

experience and even job opportunities to one another. He furthered that many migrant 

workers are not allowed to get holidays or to go out to the city, but going to school, 

they have the ―legitimate reason‖ to go out and hang out with friends that betters their 

freedom of movement. Additionally, he said that the school also functions as their 

community, a shared identity of Burmese people, and constantly provides them with 

the information important for their stay in Thailand such as renewal of work permits, 

passport, and other legal knowledge. 
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 5.1.7 Mutual Benefit: the Students and Thai society 

 

Hewstone and Brown (1986) agree that when people start to contact one 

another, it helps reduce tension between them. At the same time, it creates friendly 

and collaborative relation. When the students understand Thai language, speak the 

language that Thai people speak, they start to communicate and interact with other 

Thai people, to understand and to share each other’s feeling. This helps create better 

understanding atmosphere within their workplace and reduce possibilities of 

misunderstand. In response to that, according to the survey conducted by DEAR 

Burma school with students’ employers from various sectors of employments, most of 

employers have observed that their employees who study at DEAR Burma School are 

more polite, well-mannered, better in communication in Thai language, and more 

generous. On the other hand, they have encountered that the students’ relationship 

with their workmates has been improved. With the survey, the employers also express 

their support towards the school’s operation, and suggest the school to provide the 

students more general knowledge about Thai culture and custom so that they can live 

and work happily together in Thailand as their ―second home‖ (DEAR 2010b). In 

contrary, it is very hard if they could not understand each other – they speak different 

language – this would make contact impossible between them – Burmese migrant 

workers and Thai people. 

 

The students go to DEAR Burma school not only to learn Thai or English 

language or computer skill, but also to learn Thai culture and to learn how to behave 

in Thai society so that other people would respect them when they morally behave in 

public. A volunteer Thai language teacher, who is Thai citizen and is a university 

student, once, stated that ―the students are now adjusting themselves to Thai 

environment, they start to behave in a well-manner way comparing to the first time 

they came to school. However, it does not mean that they are not good persons at first 

place. Since they come from different country bearing different culture and custom, 

some time, it can create misunderstanding between them and Thai people, if they 

behave in a certain way that Thai people are not familiar with. It is good for them to 

come to school and study Thai language.‖ 
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 It can be explained that the impact of education not only concentrates on 

Burmese migrant workers who go to school, but also shares Thai society an indirect 

impact. When the students are educated, they can work more effectively, and help to 

generate more profit to Thai economy. This other benefit of education is to help 

reduce misunderstanding in communication between migrant workers and Thai 

people. Additionally, the school helps the migrant workers to easily integrate into 

Thai society. This is the mutual benefit that education contributes to both migrant 

workers and Thai society. 

 

5.1.8 DEAR Burma School Means to the Students 

 

DEAR Burma school seems very important not only to better migrant 

workers’ life in Thailand, but also to help migrant workers to gain more promotion 

and protection of their rights. As the students claimed that the school seems like their 

home and like a part of their life; without the school, maybe it is very hard for them to 

stand up alone; without emotional support from their friends, maybe it is very hard for 

them to confront any violation; without opportunity that the school has provided them 

with education, maybe they still endure the same abuse and are cheated for 

advantages. 

 

 Concerning financial shortage that DEAR Burma school some time faces and 

limited grant that the school receives from generous donors to support its 

administrative expenses, the work that the school can contribute is very limited and is 

very hard to sustain its activity in the future. Education is very important for people’s 

life and their development. Therefore, in order to be able for the school to enlarge its 

activities, here to say to serve more migrant workers and to contribute more to Thai 

society, and for the long-term purpose, financial support is another concern to make 

sure the sustainability and quality of education that the school can provide to the 

students are maintained. 

 

However, this paper cannot be generalized to every situation of Burmese 

migrant workers in Thailand the same, since it was conducted with limited timeframe 
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and only one case study focused. Nonetheless, the researcher, as well as the 

informants, believes that education can help protect them from exploitation and abuse 

that most of migrant workers used to face in Thailand. With the education they have 

gained will help to empower them to be more confident, not only with communication, 

but also to negotiate and challenge for any unfairness. Not so many informants report 

of salary increased when they are more educated, yet, they satisfy with the situation 

they are now – happy and more freedom than they used to be. The fear of having 

trouble with police they used to bear when they go somewhere is now not a matter to 

them. 

 

5.2 Education and Rights 

  

 Education is meant to be a pathway for realizing other rights. Education helps 

Burmese migrant workers to be able to exercise their rights and builds a bridge to the 

enjoyment of their better life. 

 

With education – English, Thai, and Computer – that the students, here to 

specifically say the informants, gain from DEAR Burma School, they can use those 

skills, in various purposes in their daily life, for example, to benefit their individual 

needs, to communicate in workplace and with other people in their community, to 

entertain, to negotiate, to access to information, or to look for better job. These are the 

impacts of education on their daily life as most of the informants have claimed. 

  

 When the students, the informants, are literate in Thai and English, and are 

able to use computer. They start to apply these skills to gain a better quality of their 

life and lawfully exercise their rights as migrant workers in Thailand. With the impact 

of non-formal of education, according to the informants, their quality of life and their 

rights have been constantly promoted and protected. Those improvements are their 

livelihood, right to freedom of movement, safety and security, self-esteem, right to 

freedom of expression, right to access to information, and future prospects. 
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 While they can exercise their rights, the violation and abuse and trouble with 

police have also been reduced because they can use their knowledge of language to 

communicate, to understand, and to speak with other Thai people. Moreover, they are 

aware of their rights. They know what they can and cannot do in Thailand under the 

laws of Thailand. When the problems they used to face are reduced, consequently, 

they will gain fair treatment in their workplace and friendlier working environment in 

term of relationship with their workmates. 

 

 To what extent DEAR Burma school helps Burmese migrant workers to 

access to the education and to exercise their rights, the answer is that the school 

cannot provide all Burmese migrant workers across Thailand with an opportunity to 

access to education because the school only accepts legal migrant workers to register 

for the class and since DEAR Burma school is located in Bangkok, only migrant 

workers living and working inside Bangkok and some provinces nearby Bangkok, for 

instance, Samut Prakan, Nakorn Pathum, or Nonthabori province, can access to 

DEAR Burma school. Though, the school cannot help all migrant workers living 

across Thailand, so far, since the establishment of the school in 2003 until 2009, the 

school has helped more than 4,000 legal migrant workers to access to non-formal 

education. 

 

Going back to Sen (2003), illiteracy is in itself ―insecurity‖ that if someone 

cannot read or write or even count is an enormous deprivation. In this case, if 

Burmese migrant workers could not access to education, even Thai language, their 

living condition in Thailand would face little progress. The problems or the threats 

they used to face, for instance, miscommunication, having troubles with police, being 

abused by their employers, being humiliated by their workmates, being looked down, 

being isolated and inaccessible to information, will remain the same. 

 

Masaquiza (2003) states that illiteracy is not only a problem of individual 

isolation in general, but also of societal isolation as a whole, if the problems of 

Burmese migrant workers still exist, Thailand has to work harder to settle the 

problems. Additionally, it can be said, if there is no DEAR Burma school, according 
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to the employers’ perspectives, there would be no productive migrant workers helping 

Thailand produce productive works or outputs. Misunderstanding among their staff 

will stay the same for them, the employers, to tackle. 

 

When Thailand still ignores them, education should be considered the only 

gateway for migrant workers to self-exercise their rights lawfully. Therefore, in order 

to help more Burmese migrant workers throughout Thailand, more schools should be 

established in places where most of migrant workers live and work. 

 



 
 

CHAPTER 6 

 

CONCLUSION 
 

 Working in foreign country is already hard enough because people have to 

adjust themselves to the new culture and environment, plus language diversity makes 

their living condition worse. It is extremely hard to imagine that a migrant worker 

speak different language working in a place resulting no misunderstanding in 

communication. In this context, language literacy, particularly the language of the 

host country, is respectively important for migrant workers. With language literacy 

and education, to some certain extent, if not much, help to empower the migrant 

workers to be able to adapt themselves to the new environment more easily. It eases 

their everyday communication within and outside their workplace. Once they know 

the language and are educated, they are more aware about their rights, and be able to 

claim for it by using the language to explain, challenge, and negotiate with their boss 

and other people in the community. When migrant workers speak the same language 

of their host country, they can have a chance to interact more with their host 

community, at the same time, learn more about the host community’s culture, and 

custom so that they can act accordingly. This helps to establish understanding and 

friendlier relationship between them and their host community. 

 

According to the findings, most of the informants came to Thailand years ago. 

They had little knowledge about the country, while some know nothing. They came, 

most of them, with paid carrier bearing in mind and various purposes whether to 

generate more income or to experience something new for their life. Their life, 

according to the interviews, after settling down in Thailand, if not much, was a 

nightmare to them. They faced language barrier bothering them in communication 

within and outside their workplace. They could not go anywhere freely as they were 

afraid of getting lost or having trouble with police. Moreover, because of illiteracy in 

Thai language, they could not well communicate with other people. They were looked 

down by other people. With many burdens they endured, it showed bad effect upon 

their feeling. Loneliness and isolation were mixed with their living situation. 



84 
 

In order to deal with these situations, they begin to pave the way out by going 

back to school receiving education particularly provided by DEAR Burma school. 

They decide to come to DEAR Burma school enrolling in any specific class with 

various purposes of benefiting their individual interests and needs, respectively. They 

hope going to school can better their situation of living and working in Thailand. 

Furthermore, the knowledge they are going to master, it would help them to plan for 

their future and/or to seek for better job. 

 

In conclusion, education has positive impacts on migrant workers’ life – daily 

life, quality of life, and their rights as migrant workers. To the informants, their rights 

as migrant workers, though Thailand does not sign this convention, have been 

respectively improved and promoted. Their livelihood, freedom of movement, 

freedom of expression, self-esteem, safety and security, and right to access to 

information, if not much, have been identified promoted. Additionally, troubles with 

Thai police and humiliation from other people, used to be the matters to them, have 

been less expected to happen. While they know more about their rights, they start to 

negotiate and challenge with unfairness, most importantly, to stand up for themselves. 
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APPENDIX A 

INTERVIEW QUESTIONS FOR 4 FORMER DEAR STUDENTS 
 

1. Personal Information (optional) 

- Name 

- Age 

- Sex 

- Educational background 

- Ethnicity 

- Occupation 

2. Life’s experience in home country 

- Where did you live in Burma/Myanmar? 

- What was the situation in your home village? 

3. Moving to Thailand 

- Why did you decide to come to Thailand? 

- How did you know about Thailand? 

- D0 you have relatives working in Thailand? 

- What did you do when you first arrived at Thailand? 

4. Life after learning with DEAR Burma 

- What changes in your life have you noticed after finishing from DEAR? 

o Talking to boss 

o Talking to police 

o Better pay 

o Feel more confident 

o Feel safer 

o Meet more Burmese people 

o Change a lot of jobs 

o Know your rights, etc. 

o How does it change? 

- How do you use that knowledge in your daily life? 

o Do you use English often? 

o When do you use English language? 
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o Do you use the computer? When? How? 

- Do you feel more secure after studying at DEAR? Why and how? 

- What problems have you faced? 

o Why are they a problem? 

o How do you cope with those problems? 

5. Future prospects 

- What is your future plan? 
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INTERVIEW QUESTIONS FOR 30 CURRENT DEAR STUDENTS 

 

1. Personal Information (optional) 

- Name 

- Age 

- Sex 

- Educational background 

- Ethnicity 

- Occupation 

2. Life’s experience in home country 

- Where did you live in Burma/Myanmar? 

- What was the situation in your home village? 

3. Moving to Thailand 

- Why did you decide to come to Thailand? 

- How did you know about Thailand? 

- Whom did you get information from about Thailand? 

- D0 you have relatives working in Thailand? 

- What did you do when you first arrived at Thailand? 

- Have you faced any problems working in Thailand? 

o Why are they a problem? 

o How do you cope with those problems? 

4. Life during studying at DEAR Burma 

- Why do you study? 

- How did you know about the school? 

- What does DEAR Burma mean to you? 

- What do you want to learn? 

- What does the school mean to you? 

- How can you use your learning at your work place? 

- What are your expectations learning at DEAR Burma? 

5. Future prospects 

- What is your future plan? 
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INTERVIEW QUESTIONS FOR SCHOOL PRINCIPAL 
 

1. Describe the relationship with your donors? 

2. Could you tell me about the school’s organization chart? 

3. Who else does the school have to cooperate with? (NGOs, governmental 

institution…) 

4. How is the curriculum designed? 

- What are the purposes to design this curriculum? 

5. What are the challenges has the school faced? 

o Inside: administration, teachers, staff… 

o Outside: Thai community, government officers… 

o Students 

- How does the school cope with those challenges? 

6. What achievement has the school accomplished? 

7. How does the school deal with the students who have problems? 

- With police 

- Security 

- Abuses 

- Their rights 

- Their status: illegal migrant workers 

- No passport 

- No work permit 

8. What are the school’s future plan and activities? 

9. Do you think that the school helps promote and protect the students’ rights as 

migrant workers? 

- How does the school help? 

10. From your observation, what do you think about the students and their situation? 

- Is there any change? 

- What are those changes? 

- How does it change? 

11. From your perspective, do you think what does the school mean to the students? 
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INTERVIEW QUESTIONS FOR PROGRAM COORDINATOR 
 

1. What are your responsibilities as a program coordinator? 

2. Who do you have to deal with? 

- Is there any problem dealing with those people? 

- What are the problems? 

- How do you deal with those problems? 

3. What are the challenges have you faced working as program coordinator? 

- How do you deal with those challenges? 

4. Do you think that the school helps promote and protect the students’ rights as 

migrant workers? 

- How does the school help? 

5. From your observation, what do you think about the students and their situation? 

- Is there any change? 

- What are those changes? 

- How does it change? 

6. From your perspective, do you think what does the school mean to the students? 
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INTERVIEW QUESTIONS FOR SCHOOL TEACHERS 
 

1. What are your responsibilities as school teacher? 

2. Who do you have to deal with? 

- Is there any problem dealing with those people? 

- What are the problems? 

- How do you deal with those problems? 

3. What are the challenges have you faced teaching at DEAR Burma? 

- How do you deal with those challenges? 

4. Do you think that the school helps promote and protect the students’ rights as 

migrant workers? 

- How does the school help? 

5. From your observation, what do you think about the students and their situation? 

- Is there any change? 

- What are those changes? 

- How does it change? 

6. From your perspective, do you think what does the school mean to the students? 
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INTERVIEW QUESTIONS FOR ENGLISH TEACHER TRAINER 

 

1. What were your responsibilities as English Teacher Trainer? 

2. Who did you have to deal with? 

- Was there any problem dealing with those people? 

- What were the problems? 

3. What challenges had you faced during your observation? 

- How did you deal with those challenges? 

4. Do you think that the school helps promote and protect the students’ rights as 

migrant workers? 

- How does the school help? 

5. From your observation, what do you think about the students and their situation? 

- Is there any change? 

- What are those changes? 

- How does it change? 

7. From your observation, do you think what does the school mean to the students? 
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APPENDIX B 

FIELD RESEARCH SCHEDULE 

 
Date No. of 

informant(s) 

Place Remark 

5 June 2011 1 DEAR Burma School Burmese activist 

14 June 2011 1 By email, she went back to 

France 

English Teacher 

Trainer 

16 June 2011 1 TACDB office, Bangkok School Director 

18 June 2011 1 A coffee shop in Bangkok Former student 

19 June 2011 1 DEAR Burma School English language 

teacher 

1 DEAR Burma School Former student 

6 DEAR Burma School Current student 

13 DEAR Burma school 2 Focus Group 

Discussions (FGDs) 

24 June 2011 1 A coffee shop in Bangkok Former student 

25 June 2011 2 A coffee shop in Bangkok Current student 

26 June 2011 1 DEAR Burma school Former student 

13 DEAR Burma school Current former 

5 July 2011 1 Nakorn Pathum Province House visit 

6 July 2011 1 Bangkok House visit 

10 July 2011 1 DEAR Burma School Program Coordinator 

1 DEAR Burma School Thai language 

Teacher 

9 DEAR Burma School Current students 

1 August 2011 1 Bangkok Workplace visit 

Total 40 informants 

2 FGDs (13 people) 

2 House visits 

1 Workplace visit 
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APPENDIX C 

BRIEF ACTIVITIES THE SCHOOL HAS DONE 
 

- In June 2006, a guest speaker from Migrant Affairs came to the school and 

explained the students on how to prepare for extension of work permit as well 

as Thai Labor Laws and registration process. In July the same year, a Thai 

lawyer was also invited to discuss with students about the criminal law so that 

the students could be aware of legal issue that would unpredictably occur in 

any circumstance. 

 

- In 2008, in cooperation with ILO, a training session and Focus Group 

Discussion concerning “anti-human trafficking” were also conducted with the 

students providing them insight knowledge and be able to protect themselves 

from any abuse. 

 

- From September 2008 to May 2009, with the assistance from International 

Rescue Committee (IRC) a training program on “The Reaching Migrant for 

HIV/ AIDS Prevention in Bangkok” was also provided to DEAR Burma 

students to disseminate them the knowledge of HIV/ AIDS and Sexual 

Transmitted Infection (STI) and HIV/ AIDS prevention knowledge. 

 

- Early 2011, an invited guest speaker from Council of Work and Environment 

Related Patients’ Network of Thailand (WEPT) came to provide the 

knowledge to students about the environmental health on the topic of “the 

basic occupational health and safety in the workplace, business services, 

restaurants and people working at home.” 

 

- On 6 March 2011, with Action Network for migrant (ANM), Development 

and Relief of Thailand (ADRA), Thai Labor Campaign (TLC), Thai Allied 

Committee with Desegregated Foundation, Foundation of Labor HIV/ AIDS, 

MAP Foundation, Raks Thai Foundation, and Friends of Women Foundation 

that DEAR Burma school joined hands, together held a seminar on “100 years 
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of International Women’s Day on the situation of woman migrant workers” 

equipped the students with the knowledge of Women’s Rights and the issues 

that frequently occur to women at the workplace. 

 

- Lately in June 2011, a guest speaker invited from a Burmese NGO working 

for the sake of Burmese migrant workers in Thailand came to explain and 

share the newly enrolled students the knowledge of occupational health and 

safety at workplace. 

 

Besides the above activities that DEAR Burma school has initiated, the school 

has also set up other events that the students can participate for instance the 

commemoration day, Buddhist ceremony, and other charity events. 
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APPENDIX C 

PHOTOS

 

Source: http://www.psfk.com/2010/07/how-language-influences-the-way-we-view-the-

world.html

Caption: on the compound of DEAR Burma School. The school shares the same 

compound with Sammajivasilpa Primary School 

http://www.psfk.com/2010/07/how-language-influences-the-way-we-view-the-world.html
http://www.psfk.com/2010/07/how-language-influences-the-way-we-view-the-world.html
http://www.psfk.com/2010/07/how-language-influences-the-way-we-view-the-world.html
http://www.psfk.com/2010/07/how-language-influences-the-way-we-view-the-world.html
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Caption: classroom 

 
Caption: the school’s canteen. The students can find Burmese foods at the canteen. 
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Caption: the students are looking for a book to read in the Sunday Library 

 



105 
 

Caption: a student is reading the school’s announcement. The announcement is about 

a presentation on “the safety at workplace” by a guest speaker.  

Caption: the students attend the workshop on “the safety at workplace” presented by 

a guest speaker. 
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Caption: outside of the rented room of an informant (house visit) 

Caption: a bookshelf at the house of an informant (house visit) 
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Caption: workplace visit of an informant (this informant works as restaurant staff) 
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