CHAPTER TWO

TEACHERS IN THAI SOCIETY

2.1 HISTORICAL BACKGROUND

» ined by the cultural,
religious and economic structuies-presel '@ety Social beliefs and

perceptions regarding the 1o chan e as the value systems
of the society change, and ifferent challenges,
their value systems will ¢g should be noted

I
Traditionally, theQangha or Buddhlst order of monks has led the

way for educatloﬁ wgﬂ%ﬂﬁ%ﬂqﬂ f the Buddha,

all Buddhist thought and phllosoph¥, was transferred by word of mouth.
When o GR R E FE4 144 T pB4 i
cadence was retained which indicated the use of chants and rote memory
in the learning of the scriptures. Some of the older texts used a didactic
form which emphasized debating skills and intellectual awareness. As

doctrinal disputes were often settled by public debate, the Sangha
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encouraged the development of different philosophical expression and
inter-school argumentation. Since there was little competition from other
religions in the area, the Sangha was free to develop a multi-faceted
ministry. While the monks performed various religious and agricultural
rituals, one of their most important functions was the education of the

“common people. (Terwiel, 1989:97-98)

Although the teaching of
the monks who taught i 1n

dered to be a major goal of
tltutions soon became
the center of culture as aneéd courses in art, law,
medicine and mathem ;
| literary skills. The edu€ati ing " some monasteries of this
period were compara 9f, ini . Si evel istruction. (National

Development Educatio
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monastery schools for:iraunng ina pr

During that time, thel5oys would stay |

the monks who taughtmem
accompany thei Ei anpower for
whatever servwm mﬁ ﬂim sﬂﬁ ieen teacher and
student Wml m‘?ﬁﬁ mp,fﬁ{gr term /uuk
sitr (student-son) came mto use, referring to ne fece struction

from a teacher. (Prapod, Personal interview, 15 February 1994) After the

c-DOYS wae expected to

brighter students absorbed all the knowledge available from the local
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teachers, it was not uncommon for them to move to other communities

where they were able to continue their study with different instructors.

D‘uring the Sukhothai period, an additional institution became
responsible for education, as the palace joined the monastery in providing
opportunities for learning. While entrance into the Royal Scholar Institute
ildren of important officials, the
| A/ e value of education ’
' émtles began to appear as

 village children in a

was restricted to the Royal Family an

monastery schools were open

became more obvious, addit
| —
monks retiring from the

less formal setting.

Most of the tr
Buddhist monks in tem

non-monks began ent ng the educatic théy/ were granted the

same high level of respgt which was given 1o the H@'] who taught while

wearing saffron- GEE 1e8-0f the teacher were determined
by specific Budd ﬁ‘ﬁ ﬁﬁ:ﬂmm ‘ﬁrﬁilmding of
identity b ﬂ gfil ripitaka,
the teacher was ::Iﬁ q\ﬂ being one who m}lo advice and

educate well his student by providing him with all knowledge and

protecting him from all danger. The teacher came to be identified as
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kalayanamittr which means “good friend”. (National Development

Education Center, 1982:11)

The educational endeavors of monks and teachers were traditionally
offered without the anticipation of anything in return, as it was considered
to be part of their social responsibility. The obvious long-term benefit to

the teacher was his being recognized by society as a scholar or morally

superior person. This respect " reward due to the low
economic demands place Lindividy 'é‘me, although in the short-
term, teachers’ life style ' 7 In
summary, prior to the establi€hs ‘ " ern edueational methods, Thai
teachers were seen to Haveshe i '_ ‘and chara istics of monks both
in terms of obligation a ‘

As the significane gack Ition in society was
increasingly recognized, a mo Efbimala tured educational

]
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half Ofﬁi‘mﬁgﬁigﬁ@ﬁi | e'ran tfﬁfﬂlhc last

progressive changes as well. Western instructional methods were initiated

O

during the reign of King Rama V and a new school was started at the

Court in 1871. It was not until 1884, however, that a school was opened
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for common people at Wat Mahannaparam, and the groundwork was laid
for the establishment of a Ministry-level organization in 1887. Starting in
1898, Prince Wachirayanwarorot, who later became the Supreme
Patriarch, began a vigorous effort to establish village schools with
standardized syllabi and textbooks. This modemn form of instruction,

developed by the Ministry of Public Instruction in Bangkok, differed

significantly from previous efforts which provided no systematic and little
ere introduced to

standardized scripts and 1 i a‘d'digﬁue

| — T—
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and science. (Wyatt, 1982; - : :
Although most / inued te smplished in
monastery compounds, #fier NOW 1 rge types

stern-style mathematics

government officials, m  privatety time, the number of

monks in the classroom d ‘tutors became teachers

in private schools. In spite ﬂiég@gg & of monks in the education
. e
system, teachers were 5&111 modéréd - stret Bud
L -

j i
As the nation’s schdobsystem contifided to expand, it became
necessary for the a\ﬂﬁgtﬂﬂm ﬁc ‘ &Ll’jgﬁ'ed with the
organizati Ic 'ﬁ ] nd te ining
were som:i ﬁﬂsa‘-ﬁﬁﬁ! ﬁ a'ii(iﬁc? t .ﬁﬁumg

educational revisions resulted in significant cultural changes as well. The

the desire to be kalayqnamitir remained ¢

~ new director of teacher training was a foreigner who had little appreciation

of Thai culture, and did not understand the background and social
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perception surrounding the teacher. The resulting training system was thus
influenced by values from abroad, and did not maintain the principles
found in traditional society. The character of Thai teachers in turn, was
significantly altered by the mores and social understandings of those in
charge of the reorganization. The new curriculum provided by monks in
the provinces was considered to be a lower, primary form of education,
while the European styled schools i 0
more highly qualified. This d\@

living outside of the c1ty,

k provided education for the

to be quite unfair to those

as made available for
them from the central bu e thus forced to levy
and collect their own educgit he expenses incurred by

the monastery schools.

only in the privileged schools of Bangkok. The Sangha’s role in state
schools was rapi ﬁlﬁﬁ\?{ry W IE:‘ truction was
done in temples. 977:144) Once agam the teac g of Dhamma
became th

I ﬂN‘TT’?‘mW’ TNYA Y

One of the most important transformations which took place at that
. time involved the perception of teaching as a profession. Instead of

stressing charitable activities, teachers were enrolled as government
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employees who received a monthly salary just like other civil servants.
This opened the door for a period of turmoil, during which the economy
continued its change from a subsistence economy to cash. Traditionalists
in Thai society demanded that teachers maintain the role of kalayanamittr
as previously held by Buddhist monks, while progressives looked to the
western model for direction. The resulting tightrope which the teachers

were forced to walk was delicate indeed,, as they tried to follow the

traditional expectations of socig /and receive money and

eﬁﬁeffect was the loss of a
“

n to them by students

directives from the gove
significant amount respe

and parents alike.

2.3 TEACHERS TO

During the government of Prim sier Sarit, a new systematic
_._, \-'J l:::".!} .ffl" -

promote growth, by pro cing qu ' uman resot ces Western
advisors were ag gﬁmﬁﬁﬂm > in the training
and preparatlon ﬂ IS gh teachers
v sl e AeTEI LS Ve T
provide adedquate support for th cators e financial pressures forced
many to turn to private business or after-school tutoring to make ends

meet. In an attempt to increase their salary, some attempted advanced

degrees or additional qualifications only to find that the rush to teach their
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regular classes, attend graduate school and work after-hours was more than

could be properly negotiated.

In traditional classrooms, teachers enjoyed plenty of time to
establish close relationships with their students. Classes were small and
students grew very close to their teachers. F ollowing the new development
plan however, classes and subjects were much more specialized and

students were exposed to a lar \ ,/y chers. There was

insufficient time for much i two, so relationships

and classroom discipline 'tér. Prasert'Ruangskul, secretary-
general of the World Fe st l
shocked recently to he  » e arebellions student even

challenged his teacher to*a 1! 0ugh such occurrences were
unheard of back during l

and more the norm today. AN

pany teachers to

Ultimately, it appgars. almost i
maintain their traditiongU/position ir Such a negative

cnt of deem‘espect for the Thai
educator. In 1982 El e | p:]l ter (Thailand)
ranked the classru%ﬁi ﬁ:ﬂmzon :fl]ic received the
highest rate,it;ﬁj.a. gmﬁ Qjﬁﬁﬁ?%ﬁjﬁ {ors,
farmers, sol , and policemen. (National Development Education

Center, 1982:33)
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2.4 TEACHER MOTIVATION

Having examined something of the historical background
surroun'ding teachers in Thailand, it is also important to determine exactly
what issues are considered by educators as being meaningful. In a
UNICEF-funded study on the Development and Training of Teachers for

Remote Rural Schools in Less Devel Countnes four factors were

listed as being significant:

1. Social Factors provide satisfaction

and motivation fro i n Thailand, the high

level of respect give 8 by \ ng been an important

attraction for th W t on. As

modernization \ rceived value, this

2. Economic Factors'include uch issues as sa ary, housing and

A55#00m positions.

When inflation mm other changes in the econmy force teachers to

supplemen ﬁﬁ ﬁ‘:ﬂ plr)ﬁlsuch larger role
as teachers ate ,EI?I

ATIAN IR NN A Y

actors are motivations w come from 1ssues

peripheral to the classroom. Certain research projects, government
grants and opportunities for advancement can be realized only by

spending time as a teacher.



4. Personal Factors which attract teachers are considered to be

intrinsic, matters of the heart. A love for the subject matter, a desire
to be of assistance to the disadvantaged, or a zeal springing from a

religious agenda might all be considered to be personal in nature.

iyes from several of these general

Teachers who are found with

ed and better teachers. Of
course personal abilities an@ portant part, but those

with several reasons to tea : > who ) ikely be dependable

will likely be among the ice the 2 of job dissatisfaction

and begin looking for oth

are leaving their professiomin large numbers Khon Katn University has

been severely rock w Gf)ﬂacjdemics and

officials in the past fiye years. In a recent edltonal the Bangkok Post said,

oo} 0 Lol Pb S sl

vacant with little prospect of them ever being filled...In one respect
at least, the large number of vacancies indicates that the teaching
profession is not rewarding anymore, money-wise or career-wise...it
comes as no surprise at all that state universities are expenencmg a
serious brain drain as their lecturers resign in droves to join private
corporations.” (Bangkok Post August 25, 1994:4)
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The issue at stake is the matter of motivation. If “the teaching
professien is not rewarding anymore, money wise or career wise”, it will
be increasingly difficult to recruit qualified educators. The Bangkok Post
continues,

“In comparison with the other professionals such as judges, public
prosecutors, engineers, architects, doctors and lawyers, the pay and
fringe benefits provided to ecturers are chicken feed

' ibility towards society are

To supplement their al university lecturers are
doing private jobs* ] 12 roles. Others offer
their expertise by g'as consultant: ‘ Vel corporations. And
in the worst case, they situply quitthe teaching jobs if the are

desperate or feel i 2 | any\nore time in
universities.” (Bang )04

ANY are being enticed to
I |

more lucrative or person ly rewardmg posmons elsew

issues at hand dlsWET?ﬁ EjWWaﬁ those who

mlght be interestediin becoming teachers F mancml concerns, problems

v dscoTREYY 1o B S e

to work agaifist educators.

ere. Formidable

In the midst of this period of upheaval however, there remain a

significant number of men and women who continue to serve the children
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of the nation as teachers. As the long-popular song by Wongjan Pairot
explains, there are educators who serve as the vehicle which carries the
children of Thailand across the fast-flowing river of ignorance before
depositing them on the far bank with the education and tools necessary to
survive as adults. (Mae Pim Kong Chat, Traditional Thai Song) These

beleaguered teachers deserve an honest appraisal from the society which so

7
@_’m we are forced to
aavteache ~ their profession”
ASons \\\ w ure. The question
worthy of inquiry is . e remain in the

classroom?” We know"all the e ‘, \\\

f

5% (901 s \: the classroom year

desperately needs them.

For the purposes of

consider is not, “Why are

because we can identi

what kecps so

many of them at their job§? Mt /0 ,

. IRy ‘

after year with what appea be u@h. imited rémuneration? What do
: WG < oy

they see as their reward? at is-their oy

Thailand 1s a Buddhist-¢ountry, it woult

ation? Given the fact that

prising to find that

ehow related to their

religious up-bringing anm'alue syste Perhaps pamof the answer can be

s g W"ﬁﬁ%’ﬁ Spone
’Q Wqﬂﬂﬂﬁm Nﬂ?’?\ﬂ&ﬂﬂ ¢

part of the motivation {Glt by teach
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