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Learning a language which is not ordinarily used in the community is
challenging since the meaningful resourees of the language use is limited only in
the classroom setting. Outside the language classroom, students do not have much
opportunity, if any, to. participate in activities that promote their language
acquisition. This studyaimed.atinvestigating students’ participation in out-of-class
English language leamming activities and the perceptions toward the effectiveness of
those activities to thein®English language development. The subjects of this study
were 45 early seeondary s€hogl students in an English Program at Assumption
College Sriracha, Chonburi Province., Data collection was conducted by using a
questionnaire, a semi-strugtured interview and an observation.

The findingsfshowed that ‘surfing the Intemnet in English’ was the most
popular out-of-class English language leaming activity for the students. This was
followed by listening to English songs;/reading aloud in English; reading English
signs, announcements, or billboards; and setting the language on the computer in
English, respectively. The activities f_ojxir;d__ most effective to English language
development were surfing the Internet in English, translating English texts into
Thai, speaking English-with-teachers;-participating-n English camp, and listening
to English songs, respectively. All students perceived the advantages of out-of-
class English language learning activities to their English language skill
development even though the purposes.and goals of participation in those out-of-
class English language leaming acCtivitiesiwere Inot similar. Out-of-class English
language learning aetivifies are-therefore a channel whichthelps increase exposure
to more language use for these students. Thus, it is recommended, based on the
study) findings{ that English Language teachers/ should) elicouirage students to
involye "in more" out-of-class’ English ‘language activities' and earefully consider
utilizing the out-of-class English language learning activities by integrating them
into in-class English language instruction.
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CHAPTER

INTRODUCTION

Background of the Study

In the age during whieh information-is.abundantly accessible from anywhere in
the world, English is recogmized as a rr;edium which allows people to interact with one
another regardless oftheir mother tongues. The importance of English is not restricted
only to education but als@ business; information technology, and other domains where
interaction between people with different xr;nother tongues is primarily required. English is
widely known as an international ]angué_ge.-_-as it enables people who seek for the
interaction and opportunity in thé global ]éi'v‘c_lln.to communicate with one another. The

cyberspace community is an obvigus exam_ﬁl@ of why English has become important in

the present world.

In Thailand, with the increasing awareness of English as an international
language, the English language becomes.more.important, and people also respond to this
situation enthusiastically. The number of English Program schools where English is
employed'as a'meditm-ofinstruction has arisen throughout the country. People are aware
of the advantage of being proficient in English which can help them advance their
knowledge and have better job opportunity in their life. In the last decade, the Basic
Education National Curriculum required students to begin studying English in

Pratomsuksa 5, but English instruction now begins in Pratomsuksa 1 in the basic



education level (Ministry of Education, 2001). Students need to study English as a

compulsory course in all grade levels and pass it as a requirement of graduation.

English, as previously mentioned, is a core substance of the foreign language
group which is required at all levels of the Basic Education National Curriculum B.E.
2544 (A.D. 2001). The foreign language group consists of four substances: language for
communication, language and culture, language‘and other subject group relationship, and
language community and world relationship. These four substances reflect the
importance of foreign languages as a communication tool in various dimensions (i.e.
communication, cultuge, education, and wgrld situation). The first substance, language
for communication, reflects the role of Eng_l_ish as a device to communicate with other
people. The second subStanee, langudge and qulture, aims at utilizing foreign languages
as means to understand other countries’ cultuges. The third substance, language and other
subject group relationship, zooms-in on the.vsi‘gﬁl'r;iﬁcance of English as a tool to explore
other subject matters., The last substance, iéﬁg;age community and world relationship,
aims at utilizing English to connect people and create the relationship across the global
community; to enable students to use a foreign language to encounter different situations
within and outside|educational institutions, community, and|so¢iety; and to make use of
the foreign language skills to acquire new or more advanced knowledge. Even though
these four substances have their focus on different@ngles of utilizing la_foreign language,

they similarly aim at the same outcome, which is mastery in the language, enabling

students to make use of it as a communication tool in learning and working.

The finding from a study by Prapphal (2003) which investigated English

proficiency of Thai students who took the Chulalongkorn University Test of English



Proficiency (CU-TEP) in 2001 shows that the majority of students could not meet the
standard required to study at the graduate level at Chulalongkorn University. This
unsatisfactory outcome reflects the failure in English language education in Thailand and
signifies the urgent need of improvement in the English language teaching methodology.
The traditional teaching methods such as grammar translation and audiolingual methods
have dominated the English language classroems in Thailand for decades. Teachers are
the center of the class who take the roles of the ‘feeders’ in classrooms where students’
roles are rather passive. As.for the grammar-translation method, the classroom activities
will mainly be grammati€al analysis with little focus on the content of texts. Instead,
teachers pay attention t@ grammatical strucl:-;tures, recitation of isolated vocabulary items,
and translation of the séntgncés into and ;;ut of the target language. The classroom
instruction using this method will also be 1n t-.l;e students’ mother tongue, and the target
language use is very limited. The audiolingdalﬂﬁ)ethod also puts its stress on the form of
the language. The concept of this method is that language learning occurs through the
process of habit formation. Classes will be taught by drilling and repetition of the
dialogues. With such-instruction, students are hardly able to communicate in the real
situation outside! the classroomysinee therconversation eontent.ds-different from what they
have been pracficing in class. In other words, students may perform well on the form-

focused, examination, ‘but they are likely to'be unable to use the language to communicate

with others in real life.

In addition to teaching methodology, sufficient exposure to the real language use
is also necessary since three hours per week of English classes in school are definitely not

enough. Students therefore need extra time to be exposed to more input in order to



develop their English language skills. Dulay et al. (1982) have claimed that only the
exposure to the target language through classroom drills and dialogues is not sufficient as
one may master the target language only for classroom communication but may still lack
this skill in actual social discourse. It has also been noted by Kagan (1995) that input,
output, and context in the traditional classroom do not help learners acquire the language
since input that fosters language acquisition/has to be comprehensible, developmentally
appropriate, relevant, and accurate. In the traditional classroom, however, the input is
only from the teacher andetéxibooks. The goals of the Basic Education National
Curriculum B.E. 2544 (A.Ds 2001), -as has been discussed above, do not aim at
developing the use of the language onl'y.-;in the classroom setting but also outside.
Therefore, if the degreefof /sugcessful Ieér;ing is related to the situation where the
learning process takes place, out-of-clas_s;,.}é:nglish language learning activities are

probably useful in fulfilling the'leatning exﬁcﬁé’nce that cannot be accomplished in the

classroom context due to the limifation of input and time.

Teaching a language which is not ordinarily used in the community is challenging
since the meaningful resources of the language use are limited only to the classroom
setting. Language teachers are always seeking effective strategies to help students learn
the language more successfully. Children are normally easily engaged in fun activities
such as playing gaimes Qut-of-class English langtiage learming ‘activities are therefore
seen as a means which is supportive in language learning since students have chances to
receive added input and to explore the natural language use from authentic resources such
as movies, songs, and newspapers. Yap (1998) defines the term ‘out-of class activities’ as

informal activities students do outside the regular classroom. The term ‘out-of-class



activity’ as is broadly defined by Kuh (1994) encompasses all activities in which students
are engaged during their study that are both directly and indirectly related to their
learning and performance and that occur beyond the formal classroom, studio, or
laboratory setting. Previous studies have shown that an investigation into out-of-class
language learning activities normally focus on all four language skills: reading, listening,
writing, and speaking. Previous investigations have revealed that students normally
engage in the receptive skill activities such as watching movies, listening to music and
radio programs, and readingsnewsSpapers and magazines (Yap, 1998; Lee, 2005; Picard,
1996; Hyland, 2004). lishas.alse been found that, in the countries where English is not
the first language, productive skill activiftiés such as speaking and writing rarely occur
due to the limitation of the available resoufcc;s or the lack of opportunity to be exposed to
and engage in the language use in natural ;s,h.itaations (Picard, 1996; Hyland, 2004; Lee,
2005). However, there are not many studies "in\‘/"é'stigating the participation in out-of-class
English language learning activities io déVél‘dp all four skills, especially students’
perception towards their effectiveness. Thus, it was anticipated that an investigation into
students’ engagement.in out-of-class language learning activities and students’ perception
of these activities »effectivenessswould, lead-tosbetterjunderstanding of the issue that will

eventually enable teaching to more effectively help students develop the English

language skills.

This study therefore aimed at investigating the participation in out-of-class
English language learning activities and students’ perceptions toward the effectiveness of
those activities to their English language development. This study placed its focus on

students in an English Program in particular because students in the English program are



supposed to have more exposure to and engage in more English language use due to the
design of their study program. The participation in out-of-class English language learning
activities can help students gain not only meaningful language contents in a more real-life
situation but also the joyful experience of learning the target language. Although there are
some previous studies done on the usefulness of out-of-class English language learning
activities, this investigation would help shed more light on the essential features of out-
of-class English language leaming activities that could benefit English Program students.
[t was hoped that the findings6fthis study would contribute to the understanding of how
students can be assistedgin learning the English language beyond the formal classroom

instruction so that more suiccessfullanguage learning outeomes can be expected.

Objectives of the study

1. To identify out-of-class language Ieamfng activities of early secondary school
students in the/£nglish program
2. To explore students’ perceptions of the effectiveness of out-of-class language

learning-activities in"Englistylanguage development



Research Questions
The present study aimed at answering the following research questions:

1. What are out-of-class language learning activities of secondary school students in
the English program?
2. What are students’ perceptions of the effectiveness of out-of-class language

learning activities in English languagé.development?

Scope of the Study

The population of this study was 45 early secondary student (Mattayomsuksa
three) English program students at Assumptibn College Sriracha, Chonburi province.
Data were collected using the out-of-.(_:v,le;sg_._. English language leaming activities
questionnaire adapted from the studie of P»h‘i:l- (2001) and Hyland (2004) and the semi-
structure interview ptotecol-adapted-from-the-studies-of Shu et al. (1999) and Hyland
(2004). Field observation was another data gathering technique employing in thecurrent
study. Data collection took=place in the second semester between January and February

2011.

Significance of the Study

The findings of this study which investigated students’ participation in out-of-
class English language learning activities and their perceptions toward the effectiveness

of those activities in their language development will benefit students in their search for



appropriate activities outside the classroom to supplement their language instruction and
possibly satisfy their personal needs. They can also learn the English language with more
enjoyable experience. English language teachers will also have a better understanding of
which activities can support their students’ language learning and will be more capable of
advising their students to select out-of-class language learning activities that more
appropriately suit their language needs. 'Furthermore, English Program schools will be
provided with some ideas of how {0 facilitate their students to learn the language beyond
the formal classroom setting.In summary, the findings of this study will yield benefits to
students who are seeking” opportunities to learn outside the regular classroom to find
tailor-made activities which betiersuit their.lneeds, English language teachers who seek to
better understand methods and activities that Jr-nake their students learn the target language
more effectively, and, lastly, the schools whlch need to prepare the learning resources to
support their students to learn/mere succéééfu—lly both inside and outside the formal

classroom instruction.

Definition of Terms

1. Out-6f-class English language learning activities mean any kind of learning
activities that take place outside the formal classroom setting and mvolve self-instruction,
naturalistic learning, or self-directed naturalistic learning (Benson, 2001). Adopted from
Benson’s (2001) classification of out-of-class learning activities, the term ‘out-of-class
language learning activities’ in this study refers to any activities that include one of these

three characteristics. However, the major concern is that each activity is carried out



beyond the formal classroom setting and with whether direct or indirect purpose of
developing the language skill. A five-point Linkert scale out-of-class English language
learning activities questionnaire adapted from Phil (2001) and Hyland (2004) was used in
the present study in order to investigate the students’ participation in out-of-class English
language learning activities, and the semi-structured interview protocol adapted from the
studies of Suh et al. (1999) and Hyland (2004) was used to investigate their perceptions
of the effectiveness of the selected out-of-class English language learning activities. Also,
observation was also another data collection technique used in this current study to

explore students’ engagementinout-of-elass English language learning activities.

2. Secondary schogl students refer to students who are enrolled in the secondary
education (Mattayomsuksa one to six) acco-rdipg to the Basic Education Curriculum B.E.
2544 (A.D. 2001) (Ministry of Education, 2001). In this study, the term ‘secondary
school students’ specifically refers to tholse‘nl-sftudents who are currently studying in

Mattayomsuksa threelin an English Program at Assumption College Sriracha, Chonburt

province.

3. English Programuis generally theistudy curriculum in which English is used as
a primary medium"of the instruction. The degre¢ of‘the'English medium in this level of
program, is «determined, from~the-stage of study.-pre-primarys level,sprimary level, and
secondafy level. Only Thai language and social studies are the subjects in which
classroom instruction are conducted in Thai at all levels (Ministry of Education, 2006).
The English Program in the present investigation refers to a study program where English
is employed as a primary tool to communicate in classroom instruction in all subjects (i.e.

Foundation of English, English for Communication, Mathematics, Science, and
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Computer) except for the Thai Janguage and social studies subjects. Furthermore, in this
study, the focus is placed on the secondary leve!l since it is believed that these students
are mature enough to make a decision to select the types of out-of-class English language

learning activities on their own according to their personal interests and preferences.
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CHAPTER 1T

LITERATURE REVIEW

This study aimed at investigating the participation in out-of-class language
learning activities of secondary school students«dn the English Program and their
effectiveness in English language development. In this chapter, a review of relevant

literature is conducted insthe following topies:

Part I: Theories and congepts of out-of-class language learning activities

Part I[I: English Program

> a4

Part I: Theories and concepts of out-of-class language learning activities
Definition of out-of-class language learning activities

It is believed that in-class instruction does not always help the students to fully
develop their language ability. The ount-of class strategy i$ an area of study which has
been mentioned frequently by many researchers (esg. Pickard, 19965 Yap, 1998; Hyland,
2004; Chusanacheti, 2009). “A*number of ‘researchers and schelars-have attempted to
define the term ‘out-of-class language leamning activities.” For example, Mckinney et al.
(2004) claim that many activities have been fallen under the term ‘out-of-class learning’
such as volunteer work, internships, service leaming, involvement in school

organizations, and other co- and extra-curricular activities. In addition, Yap (1998)
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defines the term out-of-class learning activities in her study in the Hong Kong context as
informal learning activities which take place outside the classroom. In other words, out-
of-class language learning activities are those activities related to English language usage
and held in the leisure time beyond the traditional classroom setting. Benson (2001)
similarly defines out-of-class activities as any kind of learning that takes place outside the
classroom, and he further clarifies the charaeteristics of the learning situations where out-
of-class activities occur which witl be further discussed later. Moreover, Khu (1994) and
Hyland (2004), as cited ine=Sumonviriya (2007), point out that out-of-class learning
activities can be definedsas an umbrela term which includes all activities that students
involve in both directly and indirectly duti;g their study and also relate to their learning
and performance that oceur outside the foﬂrrr-.l-al classroom setting. Finally, Sumonviriya
(2007) provides the definition of +the teﬁn-.: out-of-class English language learning
activities as the activities in whieh*learners '"scié(:t to get involved themselves regardless
of the assignment from the teachers. The activities-include both direct activities, which
students intentionally jparticipate in for the purpose of leaming English, and somehow

indirect activities, which refer to the activities that students involve in for pleasure and

indirectly benefit their English/dearning:

It can be seen that the definitions of the tesm ‘out-of-classglanguage learning’ as
proposed by varigus researchiers ‘and 'scholars ate meostly related 'to contexts where
learning activities occur. Any language learning activities which are taken place beyond
the formal classroom context and which students engage in with direct and indirect
purposes to improve their language skill and without being forced by other people are

eligibly classified under the term out-of-class language learning activities.



Classification of out-of-class language learning activities

Benson (2001) divides out-of-class learning activities into three categories: self-
instruction, naturalistic language learning, and self-directed naturalistic language

learning, which are briefly discussed below.
1. Self-instruction

Self-instruction iswa-leaming “Situation—where students are responsible for
conducting a study themselves«from the very first step of initiating the study topic to
planning and organizing the'studys It is assumed that students have to seek for the
learning resources and manage the ]eaming7 rprocedure by themselves with less interaction
or intervention from others such as teach_ers or nattve speakers of the language (i.e.
reading English grammarbooks to dévelop thelr English skills).

2. Naturalistic language | arning

This type of “gariing Situation occurs through~ihe direct interaction with the
speakers of the target language.  Students le€arn language unintentionally through the
verbal and text interaction with the target language speakers or the texts. It is usually used
to represent thegsituation where learners are living in the target language community and
learningymainly thtough speaking with people in thelconimunity. yHowever, it can also
represent the situation where learning occurs through the form of target language text
interaction. Self-instruction and naturalistic language learning are different at the degree
of purposed intention to acquire language contents or skills at the time of the learning

event itself.,



3. Self-directed naturalistic language learning

In this occurrence, self-directed naturalistic language learning is the combination
of self-instruction and naturalistic language learning. Learners will create the learning
situation by themselves but not mainly intend to learn the language through the situation.
The focus is rather on the communication jor. something beyond the language contents.
One example is writing to a pen pal with the underlying aim of making new friends

without the conscious intention.ef undergoing any improvement of language skills.

The characteristicssot out<of-class language learning activities vary according to
the context and learners’#intgntion of enga’ging in the activities whether they set up the
learning situation themsélvgs or they emerge in the circumstance where language
learning is the by-productiof invelving in fhe"‘situation. [n this study, the term ‘out-of-
class language learning aefivities” refers j,jt&ﬁ,_gny activities that include one of the
characteristics of these three categories. The -"@ajor concern is that each activity is carried

out beyond the formal-elassreom-setting-and-with-either-diréct or indirect purpose of the

students to develop the language skills with these activities.

Advantages of out-of-class language learfiing activities

To promote effective language learning, it is evident from previous studies that
out-of-class language learning activities can better the English language learning
outcomes of students. They can also become a strategy which makes the in-class
instruction more fruitful. Rubin (1975 as cited in Pickard, 1996) has identified seven

general characteristics of the good language learners and one of them has highlighted on
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the importance of the out-of-class language learning strategies as a means to seek for
opportunities to practice language use such as looking for native speakers to talk to and

going to the cinema or to other cultural events.

Ellis (1994) claims that a combination of formal language instruction and the
exposure to the natural target language use will maximize the benefits of language
learning. The use of language in a real Sittiation sometimes goes far beyond what
students have done in the classioem setting. Lherefore, out-of-class language learning
activities lend themselves'as a'channel to expose the students to those practical activities

outside the classroomsetting.

Bialystok (1978)4sheds more light on the role of out-of-class strategies in
language learning and identifies “four tybés"*of language learning strategies: formal
practicing, functional practi¢ing; monitorin.g_: an,d interferencing, with functional practice
referring to the situation where language Ieém_ers broaden their opportunity to use the
language for communication-such-as-going-to-meovies; readimg books, or talking to native
speakers, with the main purpose of the activity being exposure to meaningful language
usage situation. A later study by Bialystok (1981) regarding the role of conscious
strategies in development of second language proficiency‘also reports that functional
practicey, eorresponding .o, eut-of-class feaming- agtivitiess~is~able to enhance the

performance on all tasks done by students.

[t is worth noting that Suh et al. (1999) investigated out-of-class learning and
students’ perception of their impacts on the conversational skills and cautioned that out-

of-class learning activities cannot replace the need for in-class instruction. Nevertheless,
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some leisure activities are helpful in the conversational skill development when they are
done under appropriate guidance of the teachers to prevent the fossilization of bad
language habits, habits in using incorrect or inappropriate language that becomes
permanent after a long period of usage. As for other skills, some previous studies
(Pickard, 1996; Yap, 1998; Hyland, 2004; Sumonviriya, 2007) have reported that
students normally prefer to engage in the teceptive skill activities since they feel more
comfortable and find it_more convenient to find resources, with the most frequently
reported activities being watehing 'V programs, listening to music and radio programs,

and reading newspapers.and magazines:

In a study by Ferenzini et al. (1993) on the in- and out-of-class influences on the
development of studenis” infellgctual orientation, it is reported that both students’ in-class
experience and out-of-class experience madessignificant contribution to the explanation

of vanation in intellectual orientation abovei:v'a"njd beyond the students’ precollege traits
and their experiences: in other areas of collég; life. They conclude that out-of-class
learning experience will make in-class experience more real since the authentic language
use is embedded in the real situation. It is reported in another study on the effects of
involvement in“co-curticular activities| that the invelvement in out-of-class activities is

positively correlated with students’ academic growth (Terenzini & Write, 1987), as well

as the level'of the inatrinsi¢ motivation imlearning aflanguage (Terénziniet al., 1995).

To succeed in language learning, Bialystok (1981) claims that linguistic activities
outside the classroom circumstance are needed to support classroom learning. Students

seek for the opportunity to be exposed to the language they are learning from the
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classroom instruction and also create the opportunities to practice. As a result, they can

expect to further develop their language skills with extra practices.

In another context, Pearson (2004) conducted a study with mainland Chinese
students who were studying at a tertiary level in New Zealand and discovered that their
out-of-class language learning significantly;contributed to the development of language
proficiency. Particularly, the findings of this«study highlighted the uses of self-access
language learning to improve the English language skills of less proficient students and

those students who lacks@pporttnity for functional practice.

From the construefivist perspective, Zone of Proximal Development or ZPD is
one of the most influential language learing theories. It is a pedagogical technique to
deal with students’ problems «in ]anguage “leaming in respect to their degree of
development. Vygosky (1978) points out that to, understand learning and developmental
stages, the clarification between - the t\’&o _developmental levels of the actual
developmental stage and-the-poiential-developmenial-stage should be made. The actual
developmental stage or what is called ‘Zone of Actual Development’ (ZAD) is the
current potential ability 6fdeamers, whereasithe potential development stage or ‘Zone of
Proximal Development™(ZPD) refers to ‘the potential development that learners can go
beyond-the, eurrentdevel of ZADewith the support-of others. Put another way, the ZPD is
the distance between these two developmental stages. Smagorinsky (1995) claims that
with the assistance of more knowledgeable individuals, children can perform better in the
advanced level of their language learning and eventually become independent learners
with gradually less support needed. As Vygosky (1978) views that children should not be

given the tasks that are too difficult or beyond their ZPD, English language teachers
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therefore need to pay attention to giving suggestions and assistance and seeking for the
appropriate activities that will support their students to learn effectively according to the
potential developmental level. ‘Scaffolding’ is the way that other more capable
individuals work as the facilitators to assist students in constructing their potential ability.
When teachers assist their students to accomplish the complicated task beyond their
actual potential ability, it represents the act ef scaffolding. Then, they can gradually
remove this scaffold whenever they see that their students are capable of performing the
tasks on their own. This coneepl.paints a very clear picture of how skills are developed
through such support. _n short; if learning occurs through the realm of ZPD when
students are supported by interacting with .-;)thers and the environment, the appropriate
guidance from the more knowledgeable “in;i-ividuals such as teachers and peers and
supportive resources from the environmehﬁlt -"-might mean that out-of-class language

learning activities can be a path-for studen'tsr to' better develop their English language

skills through their potential dévelopmental l'évv'él"beyond the formal classroom setting.

In addition to“exposure to input and reception of assistance from more capable
individuals, the ability to take charge of one’s own learning is deemed desirable for
and supportiveof language development. Simply put, being thirsty for knowledge and
always seeking for opportunity to learn are considered desirable characteristics of good
learners ‘who' haveda tendency to stcceed in their learning. This \quality of learner is
termed by scholars as autonomy or Jearner autonomy to refer to those students who
possess this characteristic. Benson (2001) remarks on the importance of autonomous
learning that it has been in a concern of researchers in the language education field for

over 30 years. According to him, equipping this quality of autonomy in learners can
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enhance the outcome of language pedagogy. Holec (1981) defines the term autonomy as
“the ability to take charge of one’s own leaning.” In other words, the autonomous
learners have to be responsible to their learning and undertake the learning activities on
the basis of their own judgment. Learners will carry on the activities with less
intervention or induction from other people and they will be the ones who set up the
condition to engage in the situation. According to Benson (2001), learner autonomy
typically refers to learners who are capable of controlling their own learning. Put another
way, learners will be autonemously able to manage their learning activities on their own
decision. Benson also glaims' that the autonomous leaming is related to the learning
activities carried out by leamers? own dﬁgision and represented in different modes of
learning. The classification’ dépends on. t-ﬁ-e particular procedures and relationships
between learners and teachers. The concept'go% learning autonomy therefore involves the
ability of learners to be independently resp"'orn‘gi'ble for their learning activities. Out-of-
class language learning activities are partia]ly"re[ated to autonomous learning since they
aim at promoting indépendent learning outside formal claSsroom context. Hyland (2004)
and Pearson (2004) deéfine the term ‘“autonomous leaming’ as out-of-class language
learning. They-view out-of-class\leaming as-the;students’ effort-to utilize the knowledge
gained from cldssroom instruction by seeking for opportunities to use and practice the
language outside the traditional classroom setting. Students, who-are voluntarily willing
to do so, are considered to possess the trait of autonomy. These two researchers have also
adopted the concept of out-of-class language learning from Benson (2001) to describe the
term autonomous learning. Students’ autonomous learning has to involve self-directed,

active, and purposeful involvement with language outside a formal learning context.
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Pearson (2004) defines autonomous learning as any learning activities that take place
outside the formal learning context and involve self-instruction, naturalistic learning, or
self-directed naturalistic learning, a concept which is directly adopted from Benson’s
concept of out-of-class learning activities. Therefore, learner autonomy and autonomous
learning are boarder terms of out-of-class language leaming activities as they emphasize
the learning activities those learners can camryout independently beyond the boundary of
the traditional classroom context. This quality-allows learners to develop the habit of life-
long learning and prepargs~them to be good leamers who always have a thirst for
knowledge and seek for opportunity to improve themselves, including their language
skills. However, it is noteworthy that.in th,‘i; study, the focus of learning autonomy will be
specifically only on out-ofsclass English_l-le-mguage learning activities which students
engage in in order to enhance their English_lénéuage proficiency.

There is evidence from'various studiés Which confirm the benefits of out-of-class
English language learning to the English l'aﬂn"gﬁaige development that it can support in-
class instruction and students’ learning progress. Out-of-class English language learing
yields opportunities for students to be exposed to the-authentic language use in the
authentic situations. | Besides, gparticipating=1m put=of-classylanguage learning activities
also reflects a desirable trait of learner autonomy since good learners will be proactive to
seek for opportunity to engage in the activities that help-them learn-and improve their
language skills, preferably with joyful experiences. Thus, out-of-class language learning
activities will help learners develop autonomy or the ‘learning to leam’ habit that will

enable them to become more successful language learners.
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Related studies on out-of-class language learning activities

Even though there are some studies conducted on out-of-class language learning
activities, an in-depth study on this topic is still lacking. Previous studies which have

been carried out in various contexts are reviewed in this section.

Selinger (1977), the very first scholagwho has highlighted the essence of out-of-
class language learning, examined six aduwlt leamers in an intensive program by
categorizing learners inte"tWo catégories: high input generators (i.e. learners who actively
participated in classroom Jlearning activities and out-of-class English language learning
activities) and low input génefaiors (i.e. learners who passively engaged in both in-class
and out-of-class English dlanguage learniing"'activities). The result of a comparison of
performances of these two groups of lcarers‘showed. that high input generator learners
tended to have higher profigieney than tho.s_ve; “lQ.‘fV input generator learners since the high
input generator learners were Jlikely to be .ﬁoge field independent and they generated
more input. Selinget has-contiibuted-to-the-field-of-autonomous learning as his self-report
survey has been used by many researchers to investigate students’ participation in out-of-

class second language ledrning activities.

In addition, Nunan (1989) conducted a study to investigate the common efficient
patterngef 44 succeSsful EFL leamers in a South East Asian context. There were a list of
out-of-class activities and language learning sources outside classrooms revealed by the
learners. Later on, Nunan (1991) carried out a follow-up study which explored factors
that enhanced learners’ English language competency. According to the findings, the top

three activities were conversation with English speakers/in groups, finding opportunities
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to practice outside class, and accessing the media—radio, television, and newspapers.
Nunan’s studies shed light on the importance of utilizing the language learning resources
outside the formal classroom to develop successful language learners, as he contends
"~ “developing skills in learning how to learn and activating one’s knowledge outside the
classroom seem to be particularly important” (p. 175).

Pikcard (1996) investigated out-of-classlanguage learning strategies employed by
20 German learners who _were studying English _in Germany. Data collection was
conducted by means ot thesout-0f-class learning strategies questionnaire and in-depth
interviews. The findingss§howed that students mostly engaged in the receptive skills (i.e.
listening and reading) miore than the pl‘Od;Ul-;:liVC skills(i.e. speaking and writing) due to
the limitation of the opportunity to practiée-.-the oral skills in the EFL setting. Students
also reported that they chose the activitie_s;,.a;::cording to their own needs. Finally, the
findings revealed that intrinsic.‘métivation '"prléyed a crucial role in selecting learning
materials. =

In United Sidies, Suh et al. (1999) conducted a qualitative study using a
structured-interview technique to investigate out-of-class.danguage learning experience of
non-native speakers jof, Englishnand the impact ofi such~experience on their second
language convefsational skills. The subjects were eight international students who were
enrolled, in‘an intensive Englishias a second language program in an American university.
The findings revealed that leisure activities were helpful in developing conversational
skills especially listening comprehension activities. However, the researchers cautioned

that not all types of leisure activities effectively work for all learners and they cannot

replace formal classroom instruction. In addition, the selection of activities should be
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under guidance of teachers to find appropriate activities that suit the different characters
of learners.

In a Hong Kong context, Hyland (2004) examined out-of-class English language
learning activities of student teachers by using three data collecting techniques:
questionnaires, intewiews, and learners’ diaries. The findings showed that students spent
considerable time engaging in out-of-class [Eaglish language learning activities and the
activities were rather related to receptivesskills than productive skills. Moreover, students
tended to involve in privatesactwities such as writing e-mails, surfing the Internet, and
reading academic bookssand articles over face-to-face interaction such as speaking with
family members, talking'to people in shop;, and talking on the phone. Feelings towards
using English were also éxamined, and it i$ _rc;ported that the avoidance from participating
in the activities was caused by both individL;;.aI-l:and social/political factors, especially the
fear of negative judgment. Even though tﬁeré'f were some negative feelings in using
English in public situations, these students alwaysssearched for opportunities to use
English in the private domain and were considered as successful language learners.
Therefore, the author has suggested that a private domainmay be a preferable setting for
out-of-class language learninggsince leamers feel more~comfortable to use and practice
their English.

A comparativesstudy conducted by Sumonviriya (2007) examined and compared
three variables of out-of-class English language learning activities, learning strategies,
and attitudes toward autonomous learning in 499 ninth-grade English Program and
regular program students in a public primary school in Thailand. The data were collected

using a questionnaire and interview technique. The findings revealed that students from
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both programs tended to engage in the receptive skill activities rather the productive skill
activities, but students from the English Program reported participating more often in out-
of-class English language learning activities over the regular program students. As
regards learning strategies, the results showed that students from both programs
frequently used cognitive strategies in doing the English language learning activities
outside the formal classroom context, and students from the English program reported a
significantly higher frequency inusing all stratégies when they were comparing with the
regular program students. Eurthermore, students from both English program and regular
program possessed positve attitudes teward autonomeus English language leaming but
the English program students tended to ha;v.é more positive attitudes. Finally, the findings
also pointed out some factors that affected J-effective autonomous learning which were

intrinsic motivation, metacognitive knowl¢dgé about tasks and strategies, and support

from the school and family. A

Another study conducted in a Thai context by. Chusanachoti (2009) investigated
how Thai learners. of English engaged in the English' language learning outside
classrooms in order to-develop their English language skills. The study was a qualitative
multiple case study, grounded in the-ethnegraphic traditien..Fourparticipants were studied
through the techniques of participant observation, field notes, interviews, self-reflection
journals, and self-teport activities diaries. " The findings!illustratedsthat students engaged
in a variety of activities. However, they did not recognize all activities outside classroom
contexts as the English language learning resources rather the activities with these four

qualities: transparency, usability, expense, and affectivity. Furthermore, the level of

engagement depended upon both internal factors (i.e. identity and motivation) and
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external factors (i.e. social network and social norm). The implication of this study has
highlighted on the benefits of out-of-class language learning activities to English
language learmning and instruction. The integration of the activities through the classroom
instruction should capture students’ attention in the learning lessons and enhance the
effectiveness of meaningful communicative activities.

Previous studies have emphasized the benefits of out-of-class English language
learning activities to learners’ English_danguage development. However, out-of-class
English language leaming aetivities should be tailor-made and under the appropriate
guidance of English languége t€achers since different learners possess different needs in
fulfilling their languagg skills/in diﬁerg;t ways. Lack of opportunity to practice
productive skills especially the oral skill isjla Jc;,onstraint which is similarly shared among
those in EFL circumstanges (e.g. Thailan_ci ;nd Germany) since the availability of
meaningful resources is limited/ Students, tlasdd on the findings of previous studies,
therefore rather involye in the receptive skill 'ééti;\iities. However, not all types of out-of-
class English language learning activities will suit students in different contexts. Hence, it
is worth noting that language educators should investigate students’ participation in out-
of-class languageflearning aetivities:andytheir-pernceptions, toward-those activities in order

to find the moSt appropriate activities which can support and maximize students’

language leaming ouicemes.
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Part II: English Program

This section discusses the background of the English program, the differences
between the traditional regular program and English Program, and relevant research in
this area.

Background of English Program

The English Program education fursily entered Thailand in 1995 as the pilot
program in three private schools: Sarasas Ektra.School, Bangkok Christian College, and
Udomsuksa School. These.s€hools are known as English program schools or bilingual
schools where English_is employed as a primary medium of the instruction since they
have imported the Bilingual'Education pé&em to operate in the school. The results met
the satisfaction of parénts and the sch;ols consequently became more popular
(Punthumasen, 2007). Bilingualism beco__rr;{.e“; a major policy tool to enhance English
language standard since it is incorporated irh,t(‘)"'-‘-'an English teaching curriculum of Thai
Education to promote the studénts’ languég;,é“ proficiency.-In early 2002, the bilingual
program was officially introduced in public schools in Thailand after the first pilot
project at Yothinburana School in 1998 and this schoolbecomes a model of the English
Program Schoel(Ministry of, Education; 2006):

According to Ministry of Education (2006), bilingual schools can be divided into
two types: English"Program (EP) and Mini English Program (MEP)-which are slightly
different from each other in terms of the flexibility of the curriculum design and time
allocation. As for Mini English Program schools, English will be used as a medium of the
instruction for eight to 16 hours per week. All subjects except the Thai language and

social studies are taught in English depending upon the readiness of the schools. This
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program seems more flexible than the other since the condition of curriculum design is
less strict. On the other hand, the English program or EP schools have to be restricted to
more complicated condition due to the differentiation of English instruction in
accordance with the stage of study. At the pre-primary level, the English instruction is
maximally allowed for 50 percent of the total learning period per week. For the primary
level, the English medium instruction is/ typically provided in four subjects: English
language, mathematics, science, and phiysical education. English will be used in all
subjects except the Thai Language and social studies in the secondary level. Bureau of
Education Innovation BDevelopment (2003, 2005) mentions that another difference
between these two programs'is the tuitioh.-;fee. The expense of the English program is
typically higher than that of the Mini Ep-élish Program. However, the Ministry of
Education has canceled the opening of Min;i,l é—nglish Program since 2004, but for those
MEP schools which have  beén operated V'b,e‘f’ére that are still able to continue the
operation. ¥

As English proficiency is a primary requirement for the English program teachers,
those teaching staffs are usually from English speaking countries or countries where
English is or was an officiallanguage; (i.e: the Philippines,sMyanmar, and [ndia), and this
somehow yieldS!some problems, according to Punthumasen (2007), to the English
Program as follows:

1. Out-of-field teachers

Even though those English speaking teachers are proficient in communicating in

English, some of them did not obtain the degree in Education or in the field they are
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responsible for teaching the subjects. Therefore, they sometimes do not understand the
learning contents of the subject matters or the teaching methodology.

2. Teacher shortage

The qualified teaching staffs seem not enough for the demand of teaching vacancy
in the English program schools which are rapidly increasing in the present day. Some
teachers are tourists who would like to worksin.order to earn extra money during their
stay in Thailand for short periods. These for€ign teachers will be in and out, and the
schools have to recruit newsstaffs to replace them in a particular position. Students will
therefore be affected by the discontinued or disrupted classroom instruction.

3. Teacher behayior

It is undeniable #hat payment is é_ ;ery first priority in job-selection decision
making. This behavior causes problems tothe English program schools because some
foreign teachers are somehow toé salary-coﬁsc‘ib'us since they will easily move from one
school to another without even informing 't'ﬂh"é ‘0ld school.in advance, and even worse,
ignoring the signed contract. These are some problems that have happened in the English
program schools and the schools have to find any means both to solve and to prevent
these problems-while seeking for,qualified.teaching;staffs.whesare not only academically
but also ethically oriented.

T'he Englishnprogram or bilingual schools are an optionallyseducational choice for
students and parents who need to enrich the language skills and experiences together with
paying attention to the Thai language and cultures. Students will have more exposure to
the language use not only through the English class but also other subject classes.

Qualified teaching staffs in the English program schools will better support students in
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English language development as well as learning subject contents. This situation of
rapidly increasing popularity of English Program schools in Thailand has reflected the
enthusiastic awareness of Thai people toward the global trend of the no-boundary
interaction among people throughout the world where English is a tool to eliminate the
linguistic limitation. In short, the English, program education is the study curriculum in
which English is used as a primary medium/of the instruction. The degree of the English
medium in this program.will.-be determined based.on the stage of study: pre-primary
level, primary level, and secondary level. The Thai language and social studies are
subjects in which classs@omyinstruction will be conducted in Thai at all levels. In this
study, the focus will besplaced on'the secbﬁdary level since the subjects of the study are
Mattayomsuksa three JEnglish™ Program _Jstudents. The English program in this
investigation therefore refers to a, study pvrlo,éram where English is employed as the
primary tool to communicate<in classroom Jnstruction in all subjects except Thai

language and social studies.

The differences betweenthe regular program and English program

Regular‘programs and English programs can be offered in the same school. Some
schoolg,offered only the regular program in the beginning and later on established the
English program as an alternative. Even though these two programs are under the control
of the Ministry of Education and the curriculum contents are the same, from the rationale
of establishing an English program (Ministry of Education, 2001), they are distinguished

in three perspectives: medium of instruction, foreign teachers, and facilities.
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Where in the regular program classroom instruction is conducted in Thai, English
program classroom uses English as the primary medium of the instruction. Students in the
English program need to be highly involved in English compared to the regular program
students due to the study program design. This aspect also implies that being proficient in
English is needed for the English program students; otherwise, their school lives will be
in serious trouble if they cannot understand’the subject matters which are taught in
English.

Foreign teachers are'thefmajority of the teaching staffs in an English program,
while teachers in the regular program are mostly Thai. This is also a reason why the
tuition fee for the English program.is hiéher than that for the regular program. The
English program schools have to recruit thé English speaking teachers who demand a
higher salary over the Thai teachers: These_;,:lté;chers are from different countries across
the world where English is used or was usr"ed‘"'é's an official language such as the UK,
USA, Canada, Australia, New Zealand, the F Philippines, and so forth (Bureau of
Educational Innovation Development, 2004).

Learning facility is another different condition between the regular program and
English program. (TheoEnglish progrant) students seem, tonhaye greater opportunity in
experiencing English language use beyond the classroom context than those students in
the regular program since the basic requirement in operating the English program is the
learning facilities outside the classroom: laboratories and buildings which will facilitate
students to learn independently according to their personal interests outside the formal

classroom. Bureau of Educational Innovation Development (2004) describes the facilities
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for the English program that include English reading centers, mini-theaters, laboratory
rooms, computer rooms, and other resources.

In short, there are three major differences distinguishing the regular program and
English program schools as mentioned above. The latter aims at enhancing the students’
effective language learning through the use of English as a medium of instruction in
almost all subjects. However, the compulsoty learning contents are still the same but
students in the English program will have more chances and facilities to have English

language use experiences.

Related studies,on English Progr;z\.;ll in Thailand

As mentioned abovg, even thougﬁ -l-the number of English program schools
established in Thailand has lately been inc‘%'lre;sing, studies in this area which support
English language learning are’still limited: Mbst of the available studies are mostly
related to the organization and Satisfaction 't:(v)'»“va'r’d the operation, curriculum evaluation,
and curriculum management of the English Program (Chuenvinya, 2002; Jindarot, 2002;
Nonthapak, 2004; Jansong, 2004; Decha, 2006; Noisakul, 2006). This section reviews
the related research litesature, on English language learning.of the English program.

A study’conducted by Bureau of Educational Innovation Development (2004)
with the aitas at promoting learner autonomy in English program students illustrates that
characteristics of learner autonomy especially the attention to learning are found in the
English Program students. The findings also reveal that students will use English when
they are surfing the Internet and the resources provided by the schools also facilitate their

autonomous learning such as computer laboratories, mini-theaters, and libraries.
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The findings from an investigation by Sumonviriya (2007) have shown that
students in the English program tended to pursue higher outcomes in every aspect
compared to the regular program students since they engaged in the out-of-class leaning
activities more often than regular program students, used all learning strategies such as
cognitive strategies and metacognitive strategies more often over the regular program
students, and also had higher positive attitudes toward autonomous English language
learning.

According to a review'of the related literature, English program schools yield
some benefits to the Englishilanguage development of the students even though the
number of studies is quite limited. Howevér! more studies related to this study program is
in particular needed in ordeg to find a bettefl-design of the curriculum which will more
effectively support students’ language devel_o_bfﬁent.

Summary

In summary, the review of literature related to out-of-class language learning
activities, autonomous._learning, and English Program education yields a link among one
another. Out-of=class - English - language ~leaming , actiyities.. are English language
development activities which enable students to experience the language practice in
authentic sittations, beyond the ‘classroom ‘boundary; 'The exposure to more language
input which is embedded in these real life situations will help students advance their
language skills more effectively. Even though not all types of activities seem able to
serve the interests of all students, particular activities which meet their personal needs

and interests still function well in enhancing their language skills. Besides the joyful



33

experience and language skill development, out-of-class language learning activities also
promote learner autonomy which is an essential trait of good learners who autonomously
seek for opportunities to fill their language knowledge gaps. In particular, in the English
program schools where out-of-class language learning facilities are abundantly provided,

the appropriate guidance on the activities selection that suits learners’ needs will

considerably enrich their auto t is therefore worth noting that an

investigation into the studen SS Engllsh language learning and

their perception toward il ,~ 1sh language teachers who will,
as a result, better suppo d de/ the

, 2 o ] -‘ 0 find the activities that are most
. 2 AN\
appropriate for them outside theigclassrooms.
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CHAPTER III

METHODOLOGY

The present study aimed at examining out-of-class English language learning
activities that secondary school students in  ihcsEnglish program at Assumption College
Sriracha, Chonburi Provinee usually “involved in=in order to improve their English
language learning and theif perceptions of the effectiveness of those activities to their

English language development du'this chapter, the research methodology is presented

Population and Sample

The population of this -study was.- Mléttayomsuksa three students who were
studying in the English program at Assur'n.p:tnic.)vr; College’ Sriracha, Chonburi Province.
There were totally 45 students in this level, all of them were male. Nine students started
studying in the English program in the kindergarten level, 20 students started studying in
the English program in the elementary level, and. 16 students started studying in the

English program in the secondary leyvel.

The population which consisted of totally 45 students was recruited as the
subjects in this current study. In the questionnaire phase, all 45 subjects were asked to
complete the out-of-class English language learing activities questionnaire. Of these 45
subjects, six were selected for the interview phase using the average scores from the out-

of-class English language learning activities questionnaire as the criteria. Three of them
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were recruited from those who scored the highest, and the other three were those who had
the lowest average score. As for the observation, three subjects from the interview phase
were selected for the interview in this phase. They were selected solely based on
convenience because they were available during the data collection period, which was

during the school break.

Research Instruments

This current study” comsisted of both quantitative and qualitative phases which
employed three instruments as the/data gathering techniques. Three instruments were the
out-of-class English langliage learning activity questionnaire, semi-structured interview

protocol, and observation.

1. Questionnaire

The out-of-class English language leaming questionnaire was adapted
from the questionnaire designed by PHil (2001) and Hyland (2004) which were
used to' collect "data ‘regarding out-of-class “English language learning activities
thatythessubects) had engaged injand, their-penceptionsyof-effectiveness of each
activity to their language development. The questionnaire used in this study
consisted of three sections: demographic characteristic of the subjects, out-of-
class English language learning activities, and perceptions of effectiveness of out-
of-class language learning activities. The questionnaire was available both in Thai

and English and the subjects were able to choose which language they prefered.
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However, it is worth noting that all subjects ch(.ise the questionnaire written in
Thai (See appendix A).

Section 1: Demographic characteristics of the subjects

The subjects were asked to report their personal and background
information which were their name, age, gender, level of class, and number of
years studying in the English program and opinions toward the importance of
English in their daily life:

Section 2: Oui=of-elass English language learning activities

This sectioh censisted of 43 items examining the out-of-class English
language learning activities that tf_le subjects had engaged in. The questionnaire
was adopted from the studies of Jf’hil (2001) and Hyland (2004), but the
classification of the but-of-class Epg]lsh language learning activities in the
questionnaire items’ were adapted fr_;m Benson’s (2001) classification which
divided out-of-class learning activ'ii'iérs*}'into three  categories: self-instruction,
naturalistic larguage learning, and self-directed naturalistic language learning. All
43 out-of-class English language learning activities items could be classified as
follows:

Category Item number
1 Self-instruction 6, 13,119, 20 25, 27,28, 311,38,'34, 35, 36, 40, and,
43

2. The naturalistic language 4, 8,9, 10, 11, 12, 14, 15, 16, 21, 22, 23, 24, 32,

learning and 37
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Category Item number

3. Self-directed naturalistic 1,2,3,5,7, 17, 18, 26, 29, 30, 38, ,39, 41, and 42
language learning

According to a review of literature, out-of-class English language learning
activities were supposed to carry one of these three characteristics. However, the
major concern was put on the fact that.€ach activity had to be carried out beyond
the formal English langtiage classroom sétting and with whether direct or indirect
purpose of developingthe'English language skills. The subjects were asked to rate
the frequency of ilieir €ngagement in each of the activities by selecting one out of

the five responses given.as follows:

5 (Always) & = I'do this activity approximately more than 7 hours
per wéék.,

4 (Often) = I.do th.iéj_ag;tivity approximately 4-7 hours per week.

3 (Sométimes) = I do this activity approximately 2-3 hours per week.

2 (Rarely) = I do this activity approximately less than | hour per
week.

(Never) ~ [mevendethisiactivity.

The mean scores of the participation in out-of-class English language

learning activities were interpreted as illustrated below:
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Mean score Interpretation

4.21-5.00 = Students engaged in this out-of-class activity at

a “very high” level.

'f!f

ents engaged in this out-of-class activity at

3.41-4.20
ed in this out-of-class activity at

2.61 -3.40
in this out-of-class activity at

1.81 -2.60

‘ \, d in this out-of-class activity at
1.00 - 1.80

" level.

Section 3: ':","v ’TT'_“Z“"““" language learning activities

The qumions in this section, similar to m)se in section 2, were adapted

fom {8 e ) 2291 FppgrpptosT suy e s

perceptions of the effectlvegess of the out of-class Engllsh language learning

MR AL —

c a551f'1ed according to Benson’s (2001) classification of out-of-class activities as

follows:



Category

Self-instruction

The naturalistic language
learning
Self-directed naturalistic

language learning

39

Item number
6, 13, 19, 20 25, 27, 28, 31, 33, 34, 35, 36, 40,
and 43
4,8,9,10,11, 12,14, 15,16, 21, 22,23, 24, 32,
and 37
1,2,3 5.7,17, 18, 26, 29, 30, 38, ,39, 41, and

42

In this sectiom;” the subjects were asked to indicate their options and

feelings toward thé efféciiveness of each activity using a five-point Linkert scale

which could be inferpretgd as follows:

5 (Very effective)

4 (Effective)

3 (Neither eftective

nor ineffective)

2 (Ineffective)

I'(Very ineffective)

I thin‘k'-_t.lhi__s activity is very effective for English
languag’l}development.

I think fhislj.-;lctivity is effective for English language
develop.rﬁ;l“t.r
[ think this activity is neither effective nor
ineffective for English language development.
| think this activity isjineftective for English
language development

[ think thislactivity'is.verylineffective for English

tanguage development.

For the perceptions of effectiveness of out-of-class English language learning

activities to English language development, the mean scores were interpreted as follows:
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Mean score

Interpretation

Students perceived the activity as highly effective for

421-5.00
their English language development.
Students perceived the activity as effective for their
3.41-4.20
English language development.
Students néf&fg_r» perceived the activity as effective
2.61-3.40 nor ineffective for their English language
: develobment.
\
;” /" {Students perceived the activity as ineffective for their
1.81 -2.60 ¥ PR
/ 4 /| Englishlanguage development.
£ e VS
1.00-1.80 & | Students perceived the activity as very ineffective for
Ithﬁ':_'tr Eng;gi?'h language development.
Validation

Before the actual’ administration of the questionnaire in the main study, the

questionnaire was, validated“by five experts in_English_language teaching in order to

ensure the validity, of 1ts"content. The Item-Objective Congruency Index or IOC Index

was employediin which the experts)wete [asked torTate €ach|ofthequestionnaire items

into +1, 0, and -1 which could be interpreted as ‘appropriate,” ‘not sure,” and

‘inappropriate’ respectively. There were some suggestions from the experts to simplify

some word choices in some items from sections 1, 2, and 3 to make them clearer and also

to omit some of the redundant items. After the revision, the questionnaire was tried out

with a group of 30 Mattayomsuksa 3 students in the English program at Chiang Rai
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Municipality School 6 in Chiang Rai Province in order to examine the reliability using
Cronbach’s Alpha Coefficient. The results showed that sections 2 and 3 of the

questionnaire were highly reliable, with o equal to 0.92 and 0.93, respectively.

2. Semi-structured Interviews

A semi-structured.interview protocol adapted.from the study of Suh et al. (1999)
and Hyland (2004) was employed in the present study in order to elicit the in-depth
information of students’#participation in out-of-class English language learning activities
and their perceptions toward'the effectivehléss of the activities to their English language
development. Six studeafs were selected fo_r-. the interview process. Three students were
from those who got the highest average scores, and the other three were selected from
those earned the lowest average Scores from ,ti]"'é out-of-class English language learning
activities questionnaire. The intérview quest'i;)'fis"ih the.interview protocol consisted of 20
questions which aimed at examining feelings and opinions about using English, activities
carried out in English-and activities carried out specifically to improve English language
skills. There were thrieeiparts,of thersemisstructifedrinteryiew protocol. Part One, feelings
and opinions about using English, consisted of eight questions which were item numbers
1.1 to Ix8. Part Two consisted of three questions| from question numbers 3.1 to 2.3 which
were related to activities carried out in English. Lastly, Part Three which concerned
activities carried out specifically to develop English language skills consisted of nine
questions from question numbers 3.1 to 3.9. The interview was conducted in Thai to

prevent language barriers and to ensure accuracy of the responses. The semi-structured
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interview lasted approximately 15 minutes per each subject and it was tape-recorded.
After the semi-structured interviews were completed, the researcher transcribed the

recorded interviews for subsequent content analysis (See appendix B).

Validation

The interview protocol.-was validated by five.experts who are professors in the
field of English languaget€aching in| order to ensure the validity of the interview
questions. The Item-Objective Congruenc%y Index or [OC Index was used to measure the
validity of the interviews€ongent when expé;ts were asked to rate each item with the score
of +1, 0, and -1. The inferview items with‘!t_hJe score not lower than 0.5 could be used in
the actual interviews. Then, the semi-struct_tj_%cza interview protocol was revised based on
the comments and suggestions of these expéﬁs-'gefore use in the actual interviews in the

main study. There were three items which were omitted sinee they scored below 0.5. The

experts also suggestedithat the language used in some items be rephrased.

3. Observation

Afterithe interview process, the observation of the matural performance of students
was carried out to elicit more descriptive information of how students engaged in out-of-
class English language leaming activities in real-life situations. The observation was
focused on how the students really interacted in natural performance outside the English

language classroom to triangulate the information gained from the two aforementioned
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data gathering techniques. The out-of-class English language learning activities that
students engaged in were classified according to Bensons’ classification of out-of-class
language learning activities. Three students were selected for the observation since they
were available during the data collection period which was the Chinese New Year’s
festival when most of the students went back home to cerebrate the festival with their
family. The researcher spent one week to' follow these three students. The observation
took place in the morning before the class began from 7:00 a.m. to 8:30 a.m., during class
breaks (12:00 p.m.-1:00 p.mw); and after schoel from 4:00 p.m. to 7.00 p.m. During the
weekend, there was only.ene eut/of three students whe did not go back home. Therefore,
the researcher had followed ki for a whélﬂé day since the student was free and could go
out of the school during the weekend. :Dl;-ring the one-week observation period, the
researcher followed these three students to dbsérve their actual behaviors and to see what
happened and what they ‘did‘‘regarding tbfe'-‘but—of-class English language learning
activities in the unplanned sittation: In geﬁé'rél;li"since the students were boarding school
students, their lives were spent in the school area 24 hours a day. After dinner, students
had to stay in the dormifory, and there were specific areas-where the tutorial classes were
provided. However, the,researcher, was, not ;allowedto enter the school dormitories
because the students lived in a male dormitory. Therefore, after dinner time, the

researcher” could not+oebserve: the students. ‘The researcher took notes of what the

researcher had witnessed during the observation.
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Data Collection

In the present study, the data collection procedures included gathering data using

the survey questionnaire, the semi-structured interview protocol, and the observation. The

investigation was carried out in the following steps:

1.

The survey questionnaire was administered to all 45 subjects of this study in the
second semester of the academic year 2010, . The objectives of conducting the
survey were cleatlyexplained to the subjectsin Thai by the researcher, and the
subjects had S50 miatites” (one period of a class) to complete the out-of-class
English language ledrning/activities questionnaire.

Six students were selected for the ;emi-structured interview based on the results
of the survey questignnaire. Three stﬁdents were selected from those who got the
highest scores in /the out-of-c]éé?s__ljlﬁnglish language learning activities
questionnaire, and the othe - three st'ud;‘_n_té were those who got the lowest scores.
The researcher-conducted. the semi-structured_interview based on the interview
protocol. The inferview took place at the school after the subjects finished their
classes. It lasted approximately ten t@, IS minutes per one subject. The interviews
were recorded for.subsequent.transcription’and analyses.
The.recorded.interviews.were transcribed, by.the researcher.

Three subjects from the interviews were selected for the obseryation. They were
selected based on convenience as they were the only three out of the six subjects
who were available during the period of data collection. The observation was

carried out both in the school time during the class break and after school. The

researcher followed the subject in order to observe how they naturally performed
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and engaged in the out-of-class English language learning activities in their daily
life. The information gained from the observation was noted down in terms of

descriptive data and the reflections from the researcher about the situations.

Data Analysis
The collected data were analyzed separatély regarding its types as follows:

1. Data regarding demographic characteristics of the subject characteristics

The data from"thgsdemographic gharacteristic ‘section which represented the
background informatien of'thg subjects V\?ér@. analyzed by calculating the frequency and

percentage using the SPSS program version'-__l. 1468

#

2. Quantitative data analysis

The quantitative data were statistié;ﬂ.i;"analyzed by using the SPSS program
version 11 for Windows. The data from the out-of-class English language learning
activities and students” perceptions of effectiveness of out-of-class English language
learning activities o Efiglish) languagedevelopmeént questionnaire were examined to find
the mean scores‘and standard deviations. Each item of the questionnaire was analyzed

separately.
3. Qualitative data analysis

There were two sources of qualitative data in the present study: semi-structured
interviews and observations. Content analysis was employed to analyze both the

interview and observation data. The recorded interviews were transcribed, and the
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researcher read through the transcriptions carefully to use them as the information to
answer the research questions. For example, the data gained were used to describe the
subjects’ decision in selecting the out-of-class English language learning activities as
well as their perceptions of the effectiveness of out-of-class English language learning

activities to their English language development. As for the observation data, the notes

AULINENINYINT
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CHAPTER IV

FINDINGS

To answer the research questions, this chapter describes the findings of the study
from the data collection by means of’ thes#"survey questionnaires, semi-structured
interviews, and observation. The presentation of the findings begins with the
demographic informatiga#of the subjects, followed by findings to answer the research

questions one and twos

Findings regarding demographic characteristics of the subjects

The subjects of this present study qé!nsiisted of 45 students who were studying in
Matayomsuksa three in the English Progr;igl.' ‘Fifteen students or 33.3 percents of the
subjects were 14 years old. Twenty-six studéht§ which were 57.8 percents of the subjects
were 15 years old, afid four students or 8.9 percents of the subjects were 16 years old.
They all were male students. Nine students or 20 percents of the subjects had studied in
the English Pregram sincein the, kindergartendevel, Twenty students or 44.4 percents of
the subjects started studying in the English Program in the elementary level, and 16
studenits or 25.6 peicents of the subjects began their studies in thé-English Program in the
secondary level. The subjects were also asked to indicate their opinions of the importance
of English in their daily life outside the classroom environment. Twenty-two subjects or
48.9 percents of them reported English as ‘very important’ to their out-of-class lives and,

21 students or 46.7 percents of the subjects mentioned English was ‘important’ to their

lives. However, there were two students which was 4.4 percent of the subjects who
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reported that English was ‘not very important’ to their lives outside the classroom setting.
The findings regarding demographic characteristics of the subjects are summarized in

Table 1 below.

Table 1: Demographic characteristics of the subjects

Number/of students Percentage
Age
14 15 333
15 26 57.8
16 X 8.9
Sex
Male 45 100

Begin studying in English Program s

Kindergarten level y ol 20
Elementary level 20 44 .4
Secondary level 16 35.6

Importance of- Englishin daily life outside classreom
Very impértant 22 48.9
Important 21 46.7

Not important 2 4.4
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Research Question One: What are out-of-class language learning activities

do early of secondary school students in the English program?
Quantitative findings from the questionnaire

The answer to this research question came from conducting the out-of-class
English language learning survey questionnaire adopted from Phil (2001) and Hyland
(2004). Mean scores and standard deviations*Wwere calculated in order to analyze the

findings from the questionnaire.

Of the total 43 out-of-class English language learning activities questionnaire
items, only one activitysof ‘surfing the Int;ertinet in English’ was reported at the very high
level of engagement with the'mean score of 1;.42. The activities that ranked second, third,
fourth, and fifth were listening to Englis_h'l -s.:ongs; reading aloud in English; reading
English signs, announcements, oF billboards;"' aﬁH setting the language on the computer in
English with the mean scores of 4.07, 4.02,"“3798, and 3.98, respectively and standard

deviations of 0.75, 0.86, 0.81, 0.89, and 1.01, respectively, as shown in Table 2.

Table 2: Five most popular out-of-class English language learning activities that

students reported engaging in in order to improve their English language learning

Out:of-class English-language

Mean SD Level of Frequency
learning activities
Surfing the Internet in English 4.42 0.75 Very high
Listening to English songs 4.07 0.86 High

Reading aloud in English 4.02 0.81 High
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Table 1: Five most popular out-of-class English language learning activities that

students reported engaging in in order to improve their English language learning

(continued)

Out-of-class English language

Mean SD Level of Frequency
learning activities
Reading English signs, announcements,
3.98 0.89 High
or billboards
Setting the language on€omptiter in
3.98 1.09 High

English

On the other hand, as regards the outfdf-c]ass English language learning activities

with the lowest level of popularity. the findings showed ‘reading books for children in

English,” “writing a diary in English,” ‘corresponding with a pen pal in English,” ‘making

flashcards to practice-English vocabulary;” and “participating in the overseas exchange

program (i.e. AFS, YES, UCE, etc.)” were the five least popular out-of-class English

language learning activities,"with the meanScores of 2.27, 2,20, 2.13, 2.11, and 1.84,

respectively and standard deviations of 1.07, 1.21,71.14, 1.02, and 1.08, respectively as

depictedyini Table 3.
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Table 3: Five least popular out-of-class English language learning activities that

students report engaging in in order to improve their English language learning

Out-of-class English language

Mean SD Level of Frequency
learning activities

Reading books for children in English 227 1.07 Low
Writing a diary in English 220 1.21 Low
Corresponding with a pen pal.in

540 1.14 Low
English
Making flashcards to practice English -

2\l 1.02 Low
vocabulary
Participating in the overseas €xchange . 4

1.84 1.08 Low

program (i.e. AFS, YES, UCE] etc.)

Regarding Benson’s (2001) classification of out-of-class activities, the findings

revealed that the three most popular out-of-class English Janguage learning activities in

self-directed category, were ‘reading aloud._in English,’” ‘setting the language on the

computer in English,” and ‘setting the language on the mobile phone in English,” with the

mean sc¢otes of 4:03,3.89;-and-3:80, réspeCtively and standard 'deViations of 0.81, 1.24,

and 1.01, respectively. The three most popular out-of-class English language learning

activities in the naturalistic language learning categories were ‘reading English sign,

announcement, or billboard,” ‘speak English with teachers,” and ‘reading restaurant

menus, in English’ with the mean scores of 3.98, 3.96, and 3.72, respectively and

standard deviations of 0.89, 0.99, and 0.68, respectively. Finally, The three most popular
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out-of-class English language learning activities in the self-directed naturalistic language
learning category were ‘surfing the Internet in English,” ‘listening to English songs,” and
‘writing interactive messages in English such as MSN Messenger, Facebook, and Skype’
with the mean scores of 4.42, 4.07, and 3.76 respectively, and standard deviations of

0.75, 0.86, and 1.04 respectively, as illustrated in Table 4.

Table 4: Three most popular out-of-class Fnglish language learning activities in

each category based on Benson’s (2001) classification of out-of-class activities

Out-of-class English language learning

Mean SD
activities
Self-instruction
1. Reading aloud in English P 4.03 0.81
2. Setting the language on' the Computer in
' 3.89 1.24

English
3. Setting the language omnthe mobile phone in

380 1.01
English
Naturalistic language learning
I. Reading English sign, announcement, or

3.98 0.89
billboard
2. Speak English with teachers 3.96 0.99

3. Reading restaurant menus in English 3.72 0.68
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Table 4: Three most popular out-of-class English language learning activities in
each category based on Benson’s (2001) classification of out-of-class activities

(continued)

Out-of-class English language learning

Mean SD
activities
Self-directed naturalistic language learning
1. Surfing the Internet in English 4.42 0.75
2. Listening to English-songs 4.07 0.86
3. Writing interactive messages in English such
: 3.76 1.04

as MSN Messenger, Facebooks and. Skype

On the other hand, the three least p(r)v-rprl,J'lg,r out-of-class English language learning
activities in the self-directed -eategory were “writing a diary in English,” ‘making
flashcards to practice English vocabulary,” and ‘participating in the oversea exchange
program (i.e. AFS, YES, UCE, etc.),” with the mean scores of 2.20, 2.11, and 1.84
respectively and standarddeviation of 1.21, 102, and 1.08 respectively. As to the
naturalistic language learning category, the three least popular out-of-class English
language leéarning 4ctivities) were:‘talking on the phone'in English,’ ‘talking to people in
shops in'English,” and ‘corresponding with pen pal in English’ with the mean scores of
2.36, 2.36, and 2.13 respectively and standard deviations of 1.04, 0.90, and 1.14,
respectively. Lastly, three least popular out-of-class English language learning activities
in the self-directed naturalistic language learning category were ‘reading English novels,’

‘listening to English radio programs,” and ‘reading books for children in English,” with
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the mean scores of 2.67, 2.47, and 2.27, respectively and standard deviations of 1.08,
0.86, and 1.07, respectively. The findings regarding three least popular out-of-class
English language learning activities based on Benson’s (2001) classification of out-of-

class activities illustrated in Table 5 below.

Table 5: Three least popular out-of-class English language learning activities in each

category based on Benson’s (2001) classificaiion of out-of-class activities

Out-of-class Englishrlanguage learning

Mean SD
activities
Self-instruction
I. Writing a diary in English - 2.20 1.21
2. Making flashcards to practice English
F /M 2.11 1.02
vocabulary i ds
3. Participating in the oversea exciange
1.84 1.08
program (i.e. AFS, YES;UCE; etc:):
Naturalistic language learning
1. Talking on the phone in English 2.36 1.04
2. Talking to peeple in shops in English 2.36 0.90
3. Corrésponding with @ pén pal in"English 2.18 1.14
Self-directed naturalistic language learning
1. Reading English novels 2.67 1.08
2. Listening to English radio programs 2.47 0.86

3. Reading books for children in English 2.27 1.07
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Qualitative findings from the semi-structured interviews and observations

When students were asked about their favorite out-of-class English language
learning activities during the interview, four out of six mentioned listening to English
songs as a favorite activity that they usually carried out in English. Watching English
movies were reported by three out of six students as the English language activities that
they did in their leisure time.. The Internet activities'were also mentioned by two students

who spent their out-of-class timeehatting on MSN and playing online games.

As for the out-ofselass” English|language learning activities that were not so
popular among these studénts) a range of activities which the students did not prefer to
engage in were reported Such as ‘falking on'the phone in English,” ‘participating in an
exchange program abroady” ‘speaking Engfi'sh"*with Thai people,” ‘translating messages
from English into Thai,” and ‘teaching othe.rmvsz -fon,_‘._use English.” The interview responses of
students varied from one student-to-another: buj( they shared two similar characteristics.
First, all activities] Were—productive—skilis;—and-second, they involved face-to-face
interaction. Two out of six students, on the contrary, reported that they were willing to

engage in any kind of out-ofsclass English ldhguage learning activities.

From the observation, most out-of-class English language learning activities that
interviéw and observation subjects had engaged in were lmited o what the school had
prepared for them. In the evening, after they finished from school, it was the sports time.
Then, after dinner, students had to study in the tutorial classes which were provided by
the school. All six subjects always watched the English TV programs in their free times.

Watching English soundtrack movies with Thai subtitles was also one out-of-class
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English language learning activity found during the observation that was always selected
by the Thai students. The researcher also found that two of the interview and observation
subjects usually repeated the English dialogues from the movies. There were also some
other English activities that students involved in in their leisure time such as listening to

English songs, surfing the Internet, and playing games in English.

In short, all 45 subjects of this presenisstudy were male students who studied in
Mattayomsuksa three in the English Program. The duration of studying in the English
Program varied as ning,20, and 16 subjects had enrolled in the English Program school
since they were in.the kindergarten leyel, elementary level, and secondary level
respectively. As for levels of the importaf%ce__of English to the subjects’ lives outside the
classroom environment; most of the subje;:t .pgrceived the importance of English in their
out-of-class lives. However, fwo students réborted that English was ‘not very important’
to their lives outside the classroom setting.l-vT‘l;é five most popular out-of-class English
language learning activities (i.e. surfing t'k.lénlmr;temet in’ English; listening to English
songs, reading aloud in English; reading English signs, announcements, or billboards; and
setting the language on the computer in English) were all non face-to-face interactive
activities, whereas'the five least popular out:of-class English language learning activities
(e.g. reading books for children in English, writing.a diary in English; corresponding with
a pen pal in English; making flasheards«to practice’English vocabulary, and participating
in the overseas exchange program (i.e. AFS, YES, UCE, etc.)) were mostly the activities
that involved the interaction with others. However, two activities of ‘writing a diary in
English’ and ‘making flashcards to practice English vocabulary’ were the activities that

did not need the interaction with others but proactive participation. When categorizing
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the three most and least popular out-of-class English language learning activities
according to Benson’s (2001) classification of out-of-class activities, the three most
popular out-of-class English language learning activities in three categories varied in
terms of skills and mode of interactions. For the three least popular out-of-class English
language learning activities, to engage in these activities, the proactive involvement and
considerable level of English proficiency svere needed. The data from the observations

and semi-structured interviews also yielded similar findings.

Research question'two: What are students’ perceptions of the effectiveness of

out-of-class language learning activities in English language development?

Quantitative findings from the questié,h;aire

In this study, the questionnaire was usled to examine students’ perceptions of
effectiveness of out-of-class English language- Ic;aming activities. Students were asked to
rate the effectiveness of each provided out-of-class English language learning activities
ranging from five to one. The results showed that, for the five most effective out-of-class
English language leaming activities, 'there were - three| activities in which students
perceived as ‘very effective’ to improve their English skills. ‘Surfing the Internet in
English’" received “the *highest' niean ‘seore ' of' 440" and-'standard 'deviation of 0.75.
‘Translating English texts into Thai’ and ‘speaking English with teachers’ cranked
second with an equal score of 4.24 and standard deviations of 0.74, and 0.80,

respectively. The fourth and the fifth were ‘participating in English camp’ and ‘listening

to English songs,” with the mean scores of 4.18 and 4.16, respectively and standard
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deviation of 0.96 and 0.70, respectively. These two out-of-class English language

learning activities were considered ‘effective’ to English language development as shown

in Table 6.

Table 6: Five most effective out-of-class English language learning activities to

English language development

Out-of-class English

Mean SD Level of Frequency
language learning activities

Surfing the Internet in English 4,40 0.75 Highly effective
Translating English textsdnto

424 0.74 Highly effective
Thai
Speaking English with

424 0.80 Highly effective
teachers
Participating in an English

4.18 0.96 Effective
camp
Listening to English songs 4.16 0.70 Effective

The five least effective’ out-0f<class English language leaming activities found

from the questionnaire result were ‘writing blogs in English,” ‘writing a diary in English,’

‘speaking English with family members,” ‘reading books for children in English,” and

‘making flashcards to practice English vocabulary,” with the mean score of 3.69, 3.62,

3.62, 3.60, and 3.55, respectively and standard deviation of 0.87, 1.15, 0.91, 0.93, and
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0.87, respectively, as illustrated in Table 7. These five out-of-class English language

learning activities were considered for ‘effective’ to English language development.

Table 7: Five least effective out-of-class English language learning activity to the

English language development

Out-of-class English
Mean S>td. Deviation Level of Frequency
language learning activities

Writing blogs in English 3.69 0.87 Effective
Writing a diary in English 3.62 ™S Effective
Speaking English with family

362 : 091 Effective
members
Reading books for children in

3.60 0.93 Effective
English
Making flashcards to practice =

3.55 0.87 Effective

English vocabulary

For alll43 out-of-class English language learning activities, three were reported as
very effective and another 40 activities were reported as effective to the subjects’ English
language development. There were o any out-of-class! English /language learning

activities which were regarded as ineffective or very ineffective level (see Appendix A).

Regards Benson’s (2001) classification of out-of-class activities, three most
effective out-of-class English language learning activities in each category are illustrated

in Table 8. Three most effective out-of-class English language leaming activities in the
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self-directed category were ‘translating English texts into Thai,” ‘taking a course in an
English-speaking country (i.e. summer course),” and ‘watching movies and reading the
English subtitles,” with the mean scores of 4.24, 4.16, and 4.1 1, respectively and standard
deviations of 0.74, 0.99, and 0.85, respectively. The three most effective out-of-class
English language learning activities in the naturalistic language learning category were
‘speaking English with teachers,” “participating'inian English camp,” and ‘making friends
with native speakers of English® with the mean scores of 4.24, 4.18, and 4.09,
respectively and standard deviaiions of 0.80, 0.93, and 0.87 respectively. For the self-
directed naturalistic languagé deaming category, ‘surfing the Intemet in English,’
‘listening to English songs,and ‘singing,ﬂl;inglish songs’ were the three most effective
out-of-class English language leaming acti\(i;ies in this category with the mean scores of

4.40, 4.16, and 4.11, respectively, and sta-i_:nd‘ard deviations of 0.75, 0.70, and, 0.83

respectively. v

Table 8: Three most effective out-of-class English language learning activities in

each category based on Benson’s (2001) classification of out-of-class activities

Out-of-class English'lajiguage learning
Mean SD
activities

Self-inStruction

1. Translating English texts into Thai 4.24 0.74
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Table 8: Three most effective out-of-class English language learning activities in
each category based on Benson’s (2001) classification of out-of-class activities

(continued)

Out-of-class English language learning

Mean SD
activities

2. Taking a course in an-English-speaking

4.16 0.99
country (i.e. summer COurses)
3. Watching movies and'reading the English

4.11 0.85
subtitles
Naturalistic language learning
1. Speaking English with teachers Ll o 4.24 0.80
2. Participating in English camp = . 4.18 0.93
3. Making friends with native speakers of

4.09 0.87
English
Self-directed naturalistic language learning
1. Surfing the Internet in English 4.40 0.75
2. Listening to English songs 4.16 0.70
3. Singing English songs 4.11 0.83

On the other hand, three least effective out-of-class English language learning
activities regarding Benson’s (2001) classification of out-of-class activities were also

revealed in the findings as depicted in Table 9. As for the self-directed category, ‘writing
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a diary in English,” ‘making flashcards to practice English vocabulary,” and ‘participating
in an overseas exchange program (i.e. AFS, YES, UCE, etc.)’ were found to be least,
effective with the mean scores of 3.69, 3.62, and 3.55, respectively and standard
deviations of .87, 1.15, and .87, respectively. Three least effective out-of-class English
language learning activities in the naturalistic language learning category were ‘talking
on the phone in English,” ‘talking to people in.shops in English,” and ‘corresponding with
a pen pal in English,” with the mean seores of 3.80, 3.71, and 3.62, respectively and
standard deviation of 0.96, 0«89 and 0.91, respectively. Three least effective out-of-class
English language learning activifies in self-directed naturalistic language learning were
‘reading English novelsy” “listening to En;éiish radio programs,” and ‘reading books for
children in English,” with the imean scorlc_sfof 3.78, 3.78, and 3.60, respectively and

standard deviations of 0.79, 0.95, and 0.93, _ré:spectively.

Table 9: Three least effective out-of-class Ehglish language learning activities in

each category based on Benson’s (2001) classification of out-of-class activities

Out-of-class English language learning

Mean SD
activities

Self-instruction
1. Writing @ diary i English 3.69 0.87
2. Making flashcards to practice English

3.62 1.15
vocabulary
3. Participating in an overseas exchange

3.55 0.87

program (i.e. AFS, YES, UCE, etc.)
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Table 9: Three least effective out-of-class English language learning activities in
each category based on Benson’s (2001) classification of out-of-class activities

(continued)

Out-of-class English language learning

Mean SD
activities

Naturalistic language learning
1. Talking on the phone in Enghish 3.80 0.96
2. Talking to people insshopsqn English 371 0.89
3. Corresponding with'a pen pal in English - 3762 0.91
Self-directed naturalisticJanguage learning
I. Reading English novels Ll 4 3.78 0.79
2. Listening to English radio programs 3.78 0.95
3. Reading books for children in English 3.60 0.93

Qualitative findings from semi-structured interviews and observations

From the interviews, when. students were asked to suggest some out-of-class
English language learning activities which were, effective to their English language
development basedyon ‘their opinions to«a friend who need to improve their English, the
out-of-class English language learning activities that they suggested reflected their

opinions toward the effectiveness of the activities, as can be seen from their responses:

“Playing computer, listening to songs and surfing the Internet. It’s fun.”

(Subject # 1)
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“I will advise them to use English as ofien as they can such as reading
English newspapers, reading English books ,or listening to English song.”
(Subject # 2)

“I will recommend them to read English books and vocabulary. If we know

lots of vocabulary, it is very helpful but I did not have much chance to do it

because I have to practice basketballi” (Subject # 3)

“Reading English books such as tales and novels, but I rarely do that because

[ don’t like reading but Liove listening to songs.” (Subject # 4)

“Listening to Englishésongs and watching English movies, reading books, and

translating the vecahulary by selec;t;'nkg the books that you can read to enjoy when

reading it. I willido it, too becausé_ 1 -enjoy reading. I gain some advantages (in

learning English) from reading book%,l a-.):1d Lam also happy.” (Subject # 5)

“Reading books and trying 10 pract};cie' -ivpeaking with foreigners. I will do it too

because it does work if you really do it "’;(Subject 6)

From the six/suggestions above, students mostly mentioned activities that
improved receptive skills and activities with no face-to-face interaction such as reading
and listening aetivitiessin ordes to develop-Englishylanguage skills. There was only one
out-of-class English language activity suggested by subject # 6 which involved a
productive skill land face-to-face interaction; that is, read some,'books and trying to
practice speaking with foreigners.

There were some out-of-class English language learning activities that students
refused to engage in even though they realized their advantages to their English language

development as shown in these following responses:
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“Listening to English radio programs, reading an English novel, talking on the

phone in English, and participating in an exchange program aboard. I only want

to travel, not to study. Also, I don’t like making flashcards to practice

English vocabulary” (Subject # 1)

“Speaking English with Thai peaple and translating messages from English

into Thai. The reason is I don’t like them. «(Subject # 2)

“Reading English novels, and joining in.an. Lnglish camp, When I went to the

English camp, 1 feeldiked did not use much English. The activities were not

effective and there were' (00 mdny people. Activities did not help improving

English. It wouldbe better to stuaﬁz;’,;n (Subject # 5)

“Teaching others'to use English be‘!c__an-fse 1 don’t like teaching, and also writing a

letter because I have never tried it bej-f:(;r-;. " (Subject # 6)

There were various out-of-class Englis}i:-"language learning activities which the
students chose not te, participate. Out-of—clééé_thglish language learning activities that

students would select and would not select varied from one student to another.

Benefits-of out-¢f-class Englishianguage, learning activities to English language

development

[t'was'discovered that students iperceived the benefits of the' out-of-class English
language learning to their English language development. The following statements show
how students though about how the out-of-class English language learning activities were

helpful to their English language learning:
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“Yes, it's helpful. It helps students be able to learn by themselves and they will

learn and understand better in class.” (Subject # 4)

“It’s more helpful than in-class activities because we will be more confident
and we will be able to use it. If we are only studying in the classroom following
the school curriculum, it’s_boring. On the other hand, if we try something new

and we like it, we will be happy (o do'lhal.(Subject # 5)

“Yes, it is helpful "It enables us to be more confident and also gives us chances to

use it in real-life sitnations ” (Subject 6)

The above examples'demeonstiate-how students recognized the benefits of out-of-
class English language learning activities for different reasons such as being autonomous

learners, enhancing confidence, gaining new experiences, and expecting future benefits.
One of the students mentioned tﬂé_t out-of-class English language learning
activities yielded soeme benefits to English language I€aming only if students were
interested in doing these activities. He also believed-that all created activities were
beneficial to the English skill development but it depended on how much students would

be willing to engage in these ouf-of-class- English | language Jearning activities, as he

explained:

“It can help if those students are really interested in them. It depends mainly upon
the students. The activities can improve their English skills, but on if the

students are interested in doing that.” (Subject # 2)
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The following statement illustrated how a subject perceived an indirect advantage
of out-of-class English language learning activities which was playing English language

game:

“When you play crossword, hangman, and millionaire games, you will get an
advantage (to your English language development) indirectly and it is also fun.”

(Subject # 3)

From the above-examples, it can be seen that'all students perceived that out-of-
class English language leamiag activities were beneficial to their English Language
learning even their perspéctives' on the-eondition and degree of the helpfulness were
somehow slightly different. However, the positive perceptions could be commonly found

in their opinions.

Purposes of engaging in out-of-class Engmlish language learning activities

Students perceived learning English through some out-of-class English language
learning activities_as by-ptoduct of leisur¢ -activities _than as_an educational activity.
English language, learnifig was their minor concerns but the major focus was on pleasure
or enteftainment, 4n, other \word; even thotgh theydall fecognizad fthe importance of
English, ‘their goals of participating in out-of-class English language learning activities
were for entertainment rather English skill development. It was also found that one
student did not have any goal in doing out-of-class English language learning activities.
The responses below showed how students perceived the goals of engaging in out-of-

class English language learning activities:
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“No, I don’t really have any goal of doing that, but I do it for entertainment.”
(Subject # 1)

“The purpose of doing those activities is not for improving English skills. English

skill development is rather a by-product of doing” (Subject # 2)

One of the students, subject # 5, mentioned that he loved composing novels both
in Thai and English during-his-leisure time. ‘Fhisswas his personal interest and was not
related to the school life._Falking with foreigners was another activity that some students
reported, and also showed aip dn' the OEs§wati0ns, that they talked to foreigners just
because of personal interests. Furthermogren, _it was found during the observations that
students usually engaged inja conversati0‘;1_ with their foreign teachers after classes and
the conversation topics were not always rela_-;t:!_e_(;ik to the classroom lessons. It could be seen
that even though students always engagedlir-]'J;"'English language activities outside the
classroom environment, their intention wa.s:l no-t purposefully to learn English. English
was therefore only the by-product of participating in these-out-of-class English language

learning activities.

Even though/ the out-of-class English language leaming activities that students
usually engaged in with the major“concern to pleasure and entértainment, there were
several out-of-class’ English “language " [earning “activities that students engaged in

specifically in order to support their English language development:

“I enroll in tutorial classes during the summer vacation. I studied for one to two
hours a day. I want to study it because I hope I can do well on my

exams.” (Subject # 1)
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“read English novels, books, and magazines in order to improve the

(English) grammar skill”(Subject # 3)

“I construct sentences and wrote essays to practice the grammar skill. As for

listening, I try to listen to dialogue sin the English movies.” (Subject # 5)

“talk with my father to practice speaking and ask for his suggestion about the

vocabulary choices*(Subject # 6)

In sum, students_had different perceptions when it comes to types and required
skills of out-of-class Englishdanguage ]eéming activities they selected. It is worth noting
that the out-of-class English'language lea%nlin_g activities students chose to participate in
were mostly the activities that needed Ieséaz-céntact with other people. In terms of skills,
the least effective out-of-class En-gli‘sh langéég; learning activities that students reported
were related to various skills and they also nééci’%onsiderable level of English proficiency
in doing. Finally, Students pefceived beneﬁt§ of ‘the gut-of-class English language
learning activities to théir English language skill developmént. Students’ perceptions in
engaging in all out-of-class English language learning activities were not similar in terms
of purposes and| goalsiof Such/ participation. Somé activifies“were perceived as leisure

activities, whereas others were intentionally carried out to improve their English.



CHAPTER V

DISCUSSION AND RECOMMENDATIONS

This chapter presents the summary of the findings of this study, discusses the
findings in relation to existing theories and ptevious studies, provides the pedagogical

implications of the study findings. and proposes recommendations for future research.

Summary of the Study Findings

This present study aimed at investigating out-of-class language learning activities
that early secondary school students in the-‘English program usually involved in in order

to improve their English language learning and their perceptions of the effectiveness of
out-of-class English danguage learming activiti:as in developing English language skills.
Forty-five English piogram students who were enroled in Mattayomsuksa three at
Assumption College Sriracha, Chonburi Province were recruited as the subjects of this
study. Data ¢collection was conducted by means of a questionnaire on out-of-class
English language learning activities and perceptiens of the effectiveness of out-of-class
language learning-activities ifi English'language dévelopment, semi-structured interview,
and observation, and it took place on the second semester of the academic year 2010.
Data analysis was carried out by using the descriptive statistical analysis technique of the

questionnaire data and content analysis of the interview and the observation data. The

data gained from these three data gathering techniques were used to support one another.
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The findings revealed that the five most popular out-of-class English language learning
activities for students were ‘surfing the Internet in English,” ‘listening to English songs,’
‘reading aloud in English,” ‘reading English signs, announcements, or billboards,” and
‘setting the language on computer in English.” All students perceived the advantages of
the out-of-class English language learning activities to their English language skill
development even though there may be' slightly different reasons for the selection.
Students’ perceptions in engaging in allout-of-class English language learning activities
were not similar in terms _of*thespurpoeses and goals of participation. Some out-of-class
English language learning activities were rather the by-product of leisure activities,
whereas others were iatentionally done ,‘fl(-;r the enhancement of school performance.
Three out-of-class English language leamin_g-l-activities which are ‘surfing the Internet in
English,” ‘translating English texts into Thai;,.’ and ‘speaking English with teachers’ were
perceived as very effective to their English l’arié-ljage development. Besides, none of the

out-of-class English language learing activities was found to be ineffective.

Discussion of findings
The diseussion ofifindings is divided:into twe partsiout=ef-class English language
learning activitieés and perceptions of the effectiveness of out-of-class language learning

activities in Englishnlanguage development.
Qut-of-class English language learning activities

The findings of the study revealed that students engaged in a range of out-of-class
English language learning activities in different levels of frequency but there was only

the ‘surfing the Internet in English” activity that the students reported participating in in a
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very high level. This might be due to the influence of the media that promote the use of
the Internet as a symbol of being high-technology persons. Also, a number of attractive
resources of activities and information are available in the cyber world where students
can access through any sites that they are interested in. Put another way, the advanced
technology in the present day allows people to more easily access language learning
resources, so students may learn English both'directly and indirectly from any spots of
the globe. Four out-of-class-English language learning activities which are ‘listening to
English songs,” ‘reading aletd an English,” ‘reading English signs, announcements, or
billboards,” and ‘settingsthe danguage on the computer in English’ were reported with
high frequency of partigipations It could be seen that all five most popular out-of-class
English language learning ag¢tivities were th;e receptive skill activities and also did not
involve face-to-face interaction. This may _tjé“gecause of the limitation of the available
English language resources for-the produétiQ”'é’ skill activities in their environment.
Another reason might, be due to the cultura'l'ﬂbéékground of* Asian people that normally
are afraid of making mistakes and losing face. They therefore play safe by avoiding
being involved in activities that probably cause them these undesirable outcomes. It is
noteworthy that the) findings of thiststudy)weretcongistent withcthose of previous studies.
For instance, Pikecard (1996) studied out-of-class language learning strategies employed
by 20 German leanners, who were studying English in/Germany and feund that students
mostly engaged in the receptive skill activities (i.e. listening and reading) over the
productive skill activities (i.e. speaking and writing) due to the limitation of the
opportunity to practice the oral skill in the EFL setting. Also, Hyland (2004) examined

the out-of-class English language learning activities of student teachers in Hong Kong



73

and reported that the activities were rather related to receptive skills than productive
skills. Students tended to involve in private activities more than face-to-face interaction.
This finding showed a similarity between the Thailand context and the Hong Kong
context that students reported the involvement in the receptive skill activities which
require less face-to-face interaction with others. This may be because these two countries
share similar cultural backgrounds of being” Asian and using English as a foreign
language; therefore, the findings of theseé two Countries were consistent with each other.
Likewise, Hyland (2004) and €husanachoti (2009) have noted that students usually
engaged in the privatesior snon face-to-face out-of-class English language learning

activities more than the facefo-fage out-of-class English language learning activities.

According to the findings of this study, even though students mostly engaged in
the receptive and non-face-to-face activities ‘more than the productive and face-to-face

activities, there were also some productive slﬂ(i.llﬁs: and face-to-face interactive out-of-class
English language learning activities mention(-edmwith a high level of frequency such as
‘surfing the Internet in-English’, listening to English songs,” ‘reading aloud in English,’
‘reading English signs, announcements, or billboards,” and ‘setting the language on the
computer in English.” Fhis may be-due to the advantage of their study program because
the English program normally yields studentssimore opportunities to use English
according tothe' curriculum design: The ‘prograni’ has' a.number’of.English language
resources provided for students to explore and practice their English outside the
classroom such as native teachers, libraries, and computer laboratories. All learning

materials are also in English, so students surely have more exposure to the English

language use.
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Even though the receptive skill activities were reported as more popular than the
productive skill activities, there were five productive skill out-of-class English language
learning activities reported in the findings of the present study which students highly
frequently engaged in: ‘speaking English with teachers,” ‘translating English texts into
Thai,” ‘writing interactive message in _English such as MSN Messenger, Facebook, and
Skype,” ‘speaking English with foreignersswhosl met in public places, not including
whose teachers,” and ‘writing SMS indEnglish.” This might be because of the study
program design which used English as a primary medium of the instruction and students
therefore hadmore oppostunities’ to ‘practice English, so it probably yielded effects on
their confidence to usegEnglish. The ﬁndir;]gs regarding the activity ‘speaking English
with teachers’ was releyant with the prevﬂio;J-s finding of Sumonviriya (2007) who also
found that students in the English progra_njl Highly engaged in this particular activity.
These similar findings may have' resulted fro"'m the similar design of the study program of
the subjects in the studies in Wwhich the teachers had to. reinforce the use of target
language. However, this finding was not consistent with the findings of previous studies
of Pickard (1996) and-Hyland (2004) which reported fewer productive skill out-of-class
English language leaming activities: This mightiberexplained, that there were differences
in the availability of the language resources which allowed students to explore the

language use experrence to'a varying extent.

‘Reading books for children in English,” ‘writing a diary in English,’
‘corresponding with a pen pal in English,” ‘making flashcards to practice English
vocabulary,” and ‘participating in the overseas exchange program (i.e. AFS, YES, UCE,

etc.)” were the five least popular out-of-class English language learning activities that
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students reported doing. The reason of not participating in each of these activities might
vary from one another such as the cost of engaging in the activities, personal interests,
and linguistic limitations. Some students might not be able to afford the expensive fee of
overseas exchange programs, for instance. The findings were congruent with the findings
of previous studies conducted by Pickard (1996), Hyland (2004), and Sumonviriya
(2007) that most of the least popular out-of-¢lass English language learning activities
were the productive skill activities. Thisimight be due to the similarity of the community

environment where English isthotordinarily used in daily communication.

The findings of'thisfumrent study a1§0 shed light on motivation which affects the
engagement in out-offClass English language learning activities because the students
reported the reason of partigipating in a particular out-of-class English language learning
activities that they selected them based on théir personal interests. Brown (2000) explains

that motivation is typically examined in terms of extrinsic and intrinsic motivation.
Extrinsic motivation is related to the motivatidn ;hat makes learners would like to achieve
a goal such an external.reward. It has to do with the outside reasons (i.e. getting money,
passing the exams, meeting job requirements, etc). In contrast, intrinsic motivation is the
inner motivation or the-motivation-which comes from the inner feeling of individuals.
People get this kind of motivation frtom the feeling of being able to fulfill the task itself

rather than'the extérnalireward. It just*means that'the outside! factors.are not powerful

enough to encourage or inspire the individuals.

Even though many out-of-class English language learning activities are beneficial
to English language development, not all activities will be selected by learners due to

differences in their personal interests and motivation. A study conducted by Pearson



76

(1996) has reported that students selected particular out-of-class English language
activities according to their own needs and intrinsic motivation which played a crucial
role in making decision. English teachers may put students with the same interest
together to promote collaborative support. Students who are more capable will support
the less capable friends to reach the more advanced level of their actual ability. Vykosky
(1978) refers to this kind of support as ‘scaffolding’ which is the way in which other
more capable individuals such as teachers or peeis.work as the facilitators to assist
students in constructing their” petential ability. Teachers can also offer scaffolding by
being supporters and then gradually stop facilitating their students when they go beyond

their actual potential ability.

In this present Study, studenis reported that they selected out-of-class English
language learning activities due to:both theif personal interest and other purposes. Some

out-of-class English language learning activ»it'.ie; were intentionally selected to enhance
the school performanée such as enrolling in- t;xe English preparatory schools or extra
tutorial classes, whereas others were selected without-the intention to improve their
English language ability but rather for leisure purposes such as playing crossword games
and watching mavies. [t is in fact significant that both types of motivation (i.e. intrinsic

and extrinsic) play roles in the participation of gut-of-class English language learning

activities.

There were some findings of previous studies which also mentioned roles of
motivation in English language development. For example, Sumonviriya (2007)
reported the findings of her study that English Program students were likely to posses

both intrinsic and extrinsic motivation and concluded that possessing both types of
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motivation of the English Program students may signify more engagement in out-of-class
English language learning activities than students in the regular program whose intrinsic
motivation was found only in the high autonomous leamers and whose participation in
the out-of-class English language learning activities was also less frequent than that of
the English program students. It was, also revealed in the study on the effects of
involvement in co-curricular activities by Terenzini and Write (1987) that involvement in
out-of-class activities was_ positivelys correlated with students’ academic growth.
Terenzini et al. (1995) have.further revealed in a later study that it also included the level

of the intrinsic motivation in l€aming.

Since students®Werg diiven to engage in particular out-of-class English language
learning activities which avere believed to enbance the English language learning
outcomes differently, this implied.that both intrinsic and extrinsic motivations are a factor

which play a key role in the selection of out-of-class English language learning activities
among students. Motivation, as found in a number of studies, is an essential indicator of
successful language learning outcomes. Therefore, teachers should take this issue into

consideration to support students to achieve their goal in learning the target language

with both in-class and out-of-class English language-learning activities.

The students, livingsin-EEL, countriesymay have less opportunity,to be exposed to
the real productive skill language activities due to the limitation of the availability of the
English language resources. Cultural background was also one of the characteristics
which were reflected through the selection of out-of-class English language learning
activities. Out-of-class English language learning activities are a channel which increases

more exposure to more language use domain, allowing students to go beyond the four-
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wall boundary of the classrooms to the real world interaction. The supports from the
study programs such as the English program also help provide more exposure to
authentic English language use and more language resources in order to develop all
productive (i.e. speaking and writing) and receptive language skills (i.e. listening and
reading). They also prepare students to be able to explore English outside the classrooms
more confidently and autonomously. Motivationy as found in a number of studies, is an
essential indicator of successful language learning outcomes. Therefore, teachers should
take this issue into considegation o suppott students to achieve their goal in learning the
target language with boih'in-¢lass/and-out-of-class English language learning activities.
Weather the purpose of€ngaging in the o‘y;.-of-class English language learning activities
will be for academic improvement or ente;taJi-nment, the major concern should be put on
what advantages in English language ]ea%ﬁi;g students will gain from doing those
activities. From the study findings, students th?%ﬁ"selves normally engaged in the activities
that were related to receptive skills: Languééé'édUCators, therefore, should pay attention
to this matter in order/to support students in selecting the out-of-class English language

learning activities thatunatch their needs while simultaneously promoting other language

skills which are-dlso needed-in @rden totbecemeiablejusers of the-target language.

Perceptions of the effectiveness of out-of-class language learning activities in

English language development

The findings of this study showed that students perceived the effectiveness of the

out-of-class English language learning activities to their English language development.
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Even though they reported engaging in some particular out-of-class English language
learning activities at a low level of frequency, they still realized the effectiveness of those
out-of-class English language leamning activities to their English language performance

enhancement.

The selected out-of-class English language learning activities of each student
varied from one to another depending upon‘their personal interests in particular activities.
This findings was in congruence with the study of Suh et al. (1999) that not all types of
leisure activities will effeetively yield the same effects to all learners and that out-of-class
English language leaming agtivities cannot replace formal classroom instruction.
Furthermore, in this present study, the purposes of engaging in particular out-of-class
English language learning jactivities are different among individuals. Some students
intentionally involved in ouf-of-class Eng‘lirish !anguage learning activities in order to

enhance their school performance; while otfi)er";tudents mentioned the engagements as
their leisure activitiesdwithout any intention .t(-) sméek for the, opportunity to improve their
English language skills., However, whether English language learning will be the main
purpose of participating in out-of-class English language learning activities or not, out-of-
class English language- learning agtivities are ‘evidently imeaningful and beneficial to
English language development. Shen'et al. (2005) have reported their study findings that

the moreistudents spentitheir time on engaging in eut-of-class English-Janguage learning

activities, the higher entrance examination scores they gained.

It was also found that engaging in out-of-class English language learning
activities can support students’ learning autonomy since students are able to prepare

themselves in advance for in-class learning. This is contradictory to the studies carried
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out by Hyland (2004) and Pearson (2004) that found that out-of-class learning activities
were students’ effort to utilize the knowledge gained from classroom instruction to seek
for opportunities to use and practice the learned language outside the traditional
classroom setting. In general, students who are equipped with this trait will be able to
learn with no assignment or control from others, and hence considered the autonomous
learners. This model of English language learming will also promote the life-long learning

habit among English language learners.

In language classrooms; especially in EFL countries such as Thailand, the major
English language leaming gesources are mgst]y limited to only teachers and textbooks.
Students whose nativeftongues are not English need considerable exposure to the real
English language practice in order to be prolﬁ_lc_:ient in the language. The use of out-of-
class English language leamning activities to enhance English language learning outcomes
may be possible according to the ﬁndingsio%l;this present study which revealed that
students perceived out-of-class English la1’1.g-Lnla.g>e learning activities effective to their
English language dev€lopment. Nunan (1989) conducted an investigation of the common
efficient pattern of EFL learners in the South East Asian context and found that the
language learnifig resources available outside the classroom were important and helpful
in developing successful language glearners. However, the selection of out-of-class
English language Iearning activitiessshould be under éppropriate guidance from the more
experienced and capable language users such as teachers or parents. This is supported by

study of Suh et al. (1999) which suggests that the guidance from teachers is important

since different students need different activities to better suit their improvement areas.
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In sum, the use of out-of-class English language learning activities can better
enhance the English language learning outcome.  Even though out-of-class English
language learning activities cannot replace formal classroom instruction, they support the
English language learned in the classroom since students will have greater opportunities
to practice the English language lessons that they have been exposed to during formal
classroom instruction in the real-life and natural situations. Likewise, the findings of the
present study also revealed that students perceived the advantages of out-of-class English
language learning activities tertheir English language development. Teachers can utilize
the English learning resetirces effectively to support formal classroom instruction or
apply their knowledge gained from in-claéls instruction to the real usage in authentic

environments.

Implications

Based on the findings of this study, pedagogical suggestions are offered in order
to integrate out-of-class English language learning aetivities into in-class English

language instruction and maximize English language develepment outcomes as follows:

1. As the findings of this present study showed that out-of-class English language
learning ‘activities ‘are effective for'English 'language development, ‘English Language
teachers should carefully pay attention to utilizing out-of-class English language learning
activities in English language classrooms to increase the outcomes of their instruction. In
addition, giving advice to students in selecting appropriate out-of-class English language

learning activities which can better support their language development is recommended
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for teachers. Finally, the integration of more popular English language activities may help
students to be more motivated to concentrate more in the English language lessons. As a
consequence, students will be more likely to participate in English language learning

activities that better help them achieve their language learning goals.

2. Schools should help provide ‘the English language learning resources that
support their students to explore English langtiage outside the formal classroom since
Thailand is an EFL country where the available authentic English language learning
resources are limited tosonly.in the classroom environment. Doing out-of-class English
language learning activitiesienables student§ to experience the real English language use.
The present study has‘shown that there are some activities that students in the English
program always do in“English becausc such activities are involved in their everyday
routine (e.g. praying in English, talking toi'lteachers in English, etc.). This idea seems

workable in order to support studerits’ Eng.!i'slﬁ{' language development. Schools should
offer access to English.Janguage practice in .o-rndme>r to encourage their students to explore
the English language experience outside the classroom boundary based on their own
interests. Organizing the English-speaking events which encourage students to use
English in varidus situations and setting upla Self-Access Leaming Center (SALC) are
examples of how to broaden the English language, practice opportunity possible in the
school domain. Wasanasomsithi (2004) discusses the findings ofther'study that students
perceived the benefits of the SALC in developing their English language learning.
However, she points out that English language teachers should provide the explanations

and suggestions in using the SALC in order to enable their students to learn the English

language in the SALC with more efficiency and confidence.
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3. As motivation is believed to be essential for successful English language
learning because it encourages students to involve in more English language development
activities, teachers can assign individual projects which allow students to work on their
personal interests. Students will be responsible for making decision on selecting the study
topic and creating the study methodology on their own. Teachers can work as the
assistants or facilitators who offer advice and'guidance. Besides, the findings of the study
revealed that some students seleeted outsof-class"English language learning activities for
entertainment purposes. As.aresult, teachers should try to incorporate activities that
students can do for fun while at the'same time being exposed to English such as watching
movies into their in-class insiruction. For instance, an individual project involving
entertaining activities based on their pérébnal interest conducted outside class in
combination with languageé practice activiti'és-"-inside class will allow students to learn

more enjoyably and to have the'chance to develop autonomy, hence giving them more

chance to become successful langtage learners.

Recommendations for fature research

Based on the findings of this study, some recommendations for further

investigations can be provided as follows:

[. Further studies should be conducted with different groups of subjects and with
a larger sample size. The different demographic backgrounds, such as the school program

and mother tongue, may yield some significant differences as students of different
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demographic characteristics may have different interests, preferences, and needs, hence

different preferences for out-of-class English language learning activities.

2. Different classifications of out-of-class English language learning activities
should be looked into. This study explored only the types and perceived effectiveness of
out-of-class English language learning activities the students participated in. Further
research may classify out-ofsclass English'langtiage learning activities in different ways
such as intention of participation (conééiously intended or unconsciously intended) or

types of interaction (i.cewhether it is private or group interaction).

3. Experimental researchi should-also be carried out to investigate the effect of

integrating out-of-class JEnglish “language “learning activities into in-class English

language instruction to obtain the cmpirical evidence if out-of-class English language

#

learning activities can fagtlitate in—class_l-,_-i;ls};ruction, motivate students to develop
language skills, and enable them to becon;e;-.more successful language learners. The
positive and negative-feedbacic from-leamers-should-be-¢xamined as well since English
teachers will be able to consider if particular out-of-class English language learning

activities can more effectively enhance theifistudents’ English language learning than the

others.

4, Since the findings of the present study revealed thaf'students preferred to
engage in out-of-class English language learning activities for entertainment, research
should be done to determine if and to what extent entertaining out-of-class English

language learning activities can promote English language skill development of students.
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Appendix A
Out-of-Class Language Learning Activities Questionnaire

This questionnaire is used to collect the information about the participation of the out-of-
class language learning activities of the English program secondary school students in Thailand
conducted by Miss Atitaya Wiengnil, a graduate student program in English as an International

Language graduate school, Chulalongkorn University.

Your participation is voluntary. Your answers.n this questionnaire will not yield any
effect on the grade of the subject you enroll. Your names are asked only for the purpose of the
selection of the interview participants and will not be identified in the report of the study. Your

answer will be kept confidentiall wandaised for this study only.

There are 3 sections ifi thiis/questionnaire: Demographic information, out-of-class
language learning activities, and/per€eptions of effectiveness of out-of-class language learning
activities. There is no right or‘wrong answer in this questionnaire so please report the activities

that you do outside the classroom'and youropinion about each statement.
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Section 1: Demographic Information

d’ v 1 s v o
ABUN 1 VBYATIUAIVBIUN I

1. Name

T9-WINANA

2. Age

oy 3 /
3. Gender O Ma]/

ma L e U mg

4, When did you start studyin

WnGeusuisoulunangasniues

_ Kindergarten

17

»
L sueyuia o

LI Elementary level (pleaée identify) Pratomsuksa

ammaﬂﬂdﬁl’mﬁlVﬁWH” N3
TR

1 ‘vuuﬁ%mﬁﬂm 34

o/

N

rfb

5. How important is English in your daily life outside the classroom?

MuvengudnysesInuenioussuveuinSvuiivela
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a. Very important: I use it almost every day in many situations.

g [

n. diagun: Sulsnmsanguuseasaluyng Juasnainliun

o

b. Important: | often use it in different situations.

¥. iy Suldmuidengurarassluaaiunmseiivainvaw

c. Not very important: I only use it occasionally.

a. luneoddny: sulymuidengumsaa Tdune lameaniy

o

d. Not important at all: T never uSe'if outside the classroom.

3 luddgas: dulildnaEndinguue nveaseulny

Section 2: Out-of-class English language learning"aéiivities

ABUT 2 RanTsuMIGTaUMBINguHBNTiDTEY

In this section, you will be asked about out-of-class English language learning activities
that you choose them by youfselves and are not assigned by anyone. Please respond to each
statement carefully by.selecting the-number froem 1-t0.5, toindieate-how frequently you carry out

the following activities in English. Each number is interpreted as follow:
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5 (Very often) I do this activity approximately more than 7 hours per week.

1 =S ar o A dy d' 1 q'.a ' s r'd
5 (Uaaun) MU0 AURININTsUH laamasu1nnal 7 %7 Tusnaddan

4 (Often) [ do this activity approximately 4-7 hours per week.

v =S LY o A ‘:y d' c;/ v ar rd
4 (VDY) nu1e9 AuNINTsull laomas 4-7 ¥ lusnod ey

3 (Sometimes) 1 do this activity appreximately 2-3 hours per week.

3 (Junsens) nuwdesusiane ngs uil lasman 23 51 lussodeny

2 (Rarely) ['do _this activity approximately less than 2 hour per week.

T o = o of & l_ ';y A Y ' o ] o L4
2 (vl,llﬂﬂtm'l) U0 ﬂuﬂ1ﬂ%ﬂiiuuiﬂﬂlﬂﬁﬂuﬂﬂﬂ31 2 F1 luenodav

I (Never) linever do this activit‘y. :

1 Claneiny v sulilinediifenssu iy
b i Ad

Out-of-class English language

Mean Sb Level of Frequency
learning activities
1. Watch English TV programs
i . o 3.16 .82 Moderate
gransAidunmdenneniaingyiad
2. Listen to English radio programs
. . - 2.47 .86 Low
Weamanshidunmdengumiaang
3. Listen to English songs
4.07 .86 High

Winaansdanne
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Out-of-class English language Level of
Mean SD
learning activities Frequency
4. Listen to English talks
. 3.00 .90 Moderate

nsusstnamMEndene

5. Read English newspapers or

magazines 2.98 1.03 Moderate
gumiiidaRuhielnuansidiunis S

6. Read academic books or articles

. 4. . 3.67 905 High
fumTViTELN AN SN [

7. Read English novels

oo . 2.61] 1.08 Moderate
fulienunimnane

8. Read e-mail in English

e e . 3.62 938 High
AN

9. Read restaurant menus in English

. v . . 3,71 96 High
grunanisashiiua g e

10. Read English Signs,

announcements,.or billboards

gt Ussme videthelawon Tufh 3.98 -89 High

MEEange




97

Out-of-class English language

learning activities

Mean

SD

Level of Frequency

11. Speak English with foreigners
whom [ meet in public places, not

including your teachers

WA BN WILTIANT FANURINAN T
‘ o

nauaribilingraamues

12. Assist tourists on the street in
English

= o ' dl A L 4 3
Duvdatinvisaiuainunaviesnuii
SN

13. Read aloud in English

BB ENEING
14. Speak English with friends
mmmmﬂ"&nqwﬁmﬁﬂu

15. Speak English with family

members

wanwdainguivanniniuaseunia

16. Speak English with teachers

WANHBINGALANMAS

3.47

Z:94

4.02

2,76

2.73

3.96

1.07

1.24

.81

1.06

1.13

.99

High

Moderate

High

Moderate

Moderate

High
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Out-of-class English language

Mean SD Level of Frequency
learning activities
17. Surf the Internet in English
e i . . 4.42 75 Very High
wiBwmefidning M mdannw
18. Watch English
videos/DVDs/VCDs 367 87 High
gRmviA Aip viTe R NMsndanny
19. Watch movies and read the English
subtitles 3.80 1.0J High
anwausfudE uATLsTenlun RN g
20. Watch English movies and repeat
the dialogue
anELAENTNEINn BuR WAL AAL LY 2.67 .18 Moderate
AUNUIAN
21. Talk to people in shops in‘English
e ey v o L 2.36 90 Low
pefugauluiuaidumwigangy
22. Talk on the phone in English
e . 2.36 1.04 Low
A lvsdwiiflunendangs
23. Participate in English clubs/ events
2.82 .98 Moderate

nsanansavienanssitoiunmnaannw
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Out-of-class English language
Mean SD Level of Frequency
learning activities

24. Participate in English camps

A , . 3.22 1.12 Moderate
WNFINRANITNABNEDIN G

b4 b4 = .
L%ﬁ"fmiﬂmnmuanLﬂﬁﬂulwmﬂiy 18 Low

AFS, YES, UCE uariu)

26. Write emails in English

- . . Moderate
deududidunmdange =
?“‘J
- ' A
27. Take a course in an English- a",.a.- i
speaking country (i.e. summer course) - - .lj,"'ﬂ L.‘b )
Low

Lﬁ?ﬁﬁﬂwﬁnqmiw:ﬁﬂuﬂm 2

|
nMEBInne (| uﬁnammﬂqm@gl,ﬂum

2. et ogs . G ANNINYINT

‘2 58 1.28 Low

B TRen TR AN
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Out-of-class English language
Mean SD
learning activities

Level of Frequency

29. Write interactive messages in
English such as MSN Messenger,

Facebook, and Skype

deudannulfnaunmaannminmianis

Facebook, Ay Skype

30. Write SMS in English

Feudaninudu (SMS) e

31. Write a diary in English

Guulpeindunndenns
pal |

32. Correspond with a Pen

English 213 1.1@

‘[ﬁmuﬁmﬁﬂumaqwmwﬁ NeY %uw ¢

Y

33. Translate English texts into Thai

High

Low

Low

D VR TR

ie)
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Out-of-class English language

learning activities

Mean

SD

Level of Frequency

34. Enroll in the English preparatory

schools/ extra tutorial classes

= =i =i - <y =4
aanziougeululsdauniaien vTe ou
ALAR

35. Set the language on mobile phone
in English

faAldsunsninsdnwiiliuntmdenn s

36. Set the language on computer in
English

seAnitsunsupasiawefitdunmdange

37. Make friends with nativespeakers
of English.

ynfimsiuTI AN EIWAMIgIng W

38. Travel to countries where I use

English to comimunicate

vieudiesludsunanldnwmdange

39. Sing English songs

Faawa SNy

327

3789

3.98

3.13

200

3.62

1.38

1.24

1.09

99

1.21

1.15

Moderate

High

Moderate

Moderate
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Out-of-class English language

Mean SD Level of Frequency
learning activities
40. Use a self-access learning centre to
practice English
UaudnsGuugaumiaslunsGuu 3,13 1.05 Moderate
MESange
41. Teach other people to use English
< aa . 3.04 .22 Moderate
asuAubUld NS
42. Read books for children indEnglish
e . . 2.2% 1.07 Low
amamisdeliianiadiunmdennw
43. Make flashcards to practice
English vocabulary
2,11 102 Low

6 o o o P a -
wninsann1Banq et nelua 1w

MEBING

Are there any‘other English activitiesthdt you'do on your'own outside thé.class? Please specify

below.

a ¥ Y @ A o a o Y o oA a oy
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Section 3: Perceptions of effectiveness of out-of-class language learning activities

moudl 3 M35uUseAnTnavoNnssiaassuu i nIEIgINgELDNERS bU

In this section, the statements awe, about perceptions of effectiveness of out-of-class

language leaming activities toward English langﬁn‘agde learning. Please respond to these following

items by selecting the numberfrom 1o 5 {0 indicate how effective you find these activities for

improving your English. Each number is interpretéa as follow:

Add

Tumeud 3 4 sziuderruwiaevanineiumissudilsydninavesfonssumsiSon;

o Y A ' Y - ) Y i Y A =
MY1BINYYUDNHBAS0U NIAIBINTBANUUAGETBANNAIANUSBUABLLAADONHINBIAY 1-5 NATI
[ = v o ::'dl Y : T a 0 [ : = s a Y =
fuanuidnuoainSouniisnodennuiug Nninssunnazeaninilseaninanintoofivalalums
WAL EIDINOY UARZHUBIETNINIURNIGAIL

5 (Very effective) I think this activity is very, effective in English language

development

b4
o

5 (se@nsHamnn) wAAs N ssu iR sz ansHasn Tup ISR MuItengy

4 (Effective) [ think this activity is effective in English language

development

@ 1a

4 (Use@nsHa) uAnNnssutidszanswalunmswauiniyisengy
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3 (Neither effective nor ineffective) I think this activity is neither effective nor ineffective in
English language development.

3 (lufiwaes lsiae) Aufannenssuillufinalaqaalumsiauinsengy

2 (Ineffective) [ think this activity is ineffective in English language
development

2 (Lifidse@nsma) AufAanfpisailutdscansualumsimuinesengy

1 (Very ineffective) Irthink this activity is very ineffective in English language

development

1 (lufifiszanimanin) adaennnssuiluddlszansrnamnnlumsiauniwsengy

Out-of-class English language

Mean . SD Level of Frequency
learning activities Al
. Watch English TV programs |
] ) v Z00f TR Effective
gremsfiuniendennumisingesd
2. Listen to English radio programs
.. . - 3.78 95 Effective
WPEN LN NSINaENIINg
3. Listen to English songs
. 4.16 .70 Effective
WIWAINENBING
4. Listen to English talks 3.96 .70 Effective

WINNTUITUNNENBING 1
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Out-of-class English language

Mean SD Level of Frequency

learning activities

5. Read English newspapers or

magazines

fumliRenuiviseinua s

MEnsanne

7. Read English novels

fulienamedannge

8. Read e-mail in English

gndwmaiunmdanne

9, Read restaurant menus i ’i

English

o

enmmerste i) 831 81 SNEAN

MEINn

AN TN ING Y

Effective

Effective

Effective

Effective

Effective
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Out-of-class English language

learning activities

Mean

SD

Level of Frequency

10. Read English Signs,

announcements, or billboards

athe Uszna visethe tasnn it
Mg

11. Speak English with foreigners
whom I meet in public places, not

including your teachers

WANSIN LTI N TR WLR
oy i
anufiseuariibilingaesmies

12. Assist tourists on the street in
English

dawRetnyiedRtIiwLAI N0
Mg

13. Read aloud in English

AMBAMALININBIN

14. Speak English with friends

wanmdannuiviiey

3.89

4.02

4.00

4.04

3.71

.83

.94

97

92

.89

Effective

Effective

Effective

Effective

Effective
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Out-of-class English language

learning activities

Mean

SD

15. Speak English with family

members

wansanauiuandnluaseuaia

16. Speak English with teachers

WANHNBINGHALA AT

17. Surf the Internet in English

-3 & o 3/ o
wigwmafilnlngldnmndange

18. Watch English

videos/DVDs/VCDs

o Solao

gARYIA 795 viTe TR Ndang

19. Watch movies and readithe
English subtitles

v ' o &
pnmeunfudag ATy
AEngange

20. Watch English movies and

repeat the dialogue

AMNEUATANNEING HUAMYARBNALILN

AUNUIATN

3.62

4.24

440

4.09

4.11

3.80

91

.80

A5

.84

.85

1.03

Effective

Highly effective

Highly effective

Effective

Effective

Effective
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Out-of-class English language

learning activities

Mean

SD

Level of Frequency

" 21. Talk to people in shops in

English

[

k' v v ur
Aufugauluimdiiunmndaingw

22. Talk on the phone in English

At insdwyiilunmdangw

23. Participate in English clubs/

events
b7 [l & o d‘ o
MNPINBNTHUTANANTTHINEIND

AEDING

24, Participate in English camps

dnsaufanssuAenmaangs

25. Participate in an overseas
exchange program (i.€. AES] YES;
UCE, etc.)

Wnganldsunsudanid@ewlumigssund
(11 AFS, YES, UCE uasaius))

26. Write emails in English

=l =l L A
deudsidunmaangy

3.80

3.82

4,07

4.18

4.00

3.91

.99

1.02

.80

.93

1.12

76

Effective

Effective

Effective

Effective

Effective

Effective
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Out-of-class English language
Mean SD
learning activities

Level of Frequency

27. Take a course in an English-
speaking country (i.e. summer

course)

dnFaunangmssrazduludssinaing

v

71d)

28. Write blogs in English

deuufaaiiunmdann

29. Write interactive messages in

English such as MSN Messenger,

-
s 2

duutasnlineunimds nqmi’nEm

Facebook, and Skype

masunsuonlon iy ﬁu EI‘ ’J NN j NN

Effective

Effective

Effective

Al NN

30. Write SMS in English
3.78 79

deudaaiudu (SMS) dunendange

Effective
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Out-of-class English language

Mean SD Level of Frequency

learning activities
31. Write a diary in English
. L. . 3.62 1.15 Effective
deulaeTiiiunmdangw
32. Correspond with Pen pal in
English

Effective

mMmanne

33. Translate English texts i

Thai

wladeannunmmdsnnmiuniming

34. Enroll in the English
preparatory schools/ extra tut

classes

- - < - <8 g
aamsidienageululse L:‘ﬂurﬁqm 158

NiAe

phone in English 4.00 .87

Aepntusunsuinsdnyifuntmdangw

ANYNINYINT
s e A TAAIN TN AN INY A Y

Highly effective

Effective

Effective
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Out-of-class English language

learning activities

Mean

SD

Level of Frequency

36. Set the language on computer

in English

s llsunsupeuiame fitunndanne

37. Make friends with native

speakers of English.

NHAITUTIANTIRINAN SN

38. Travel to countries where I use

English to communicate

vieudien ludsamanldnndangy

39. Sing English songs

Faamaan s eanny

40. Use a self-access learning

centre to practice English

M audnisFuuisauselunisFodg
SN

41. Teach other people to use
English

day
asuawanltnngangy

4.02

4.09

4,04

4.11

3.98

3.89

.89

.87

.83

81

.80

Effective

Effective

Effective

Effective

Effective

Effective
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Out-of-class English language

Mean SD Level of Frequency
learning activities
42. Read books for children in
English 3.60 93 Effective
gdda ianiadunndange
43. Make flashcards to practice
English vocabulary
355 .87 Effective

° o o o d. L] o «
MIRTAINNINAIN (L NEH NEUAN ARY

MmN

Are there any other English activities that you do invyou‘r own outside the class? Please specify

below.

a Y - o = o Yy o A o oy
uaﬂ%qﬂﬂ%ﬂﬁﬁn{hQﬂuuaj L!ﬂL‘iUu‘mﬂi]ﬂi‘illﬂTmmﬂqyuaﬂﬁﬂu‘iuuauiﬂaﬂuw
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APPENDIX B

Semi-structured Interview Protocol

1. Feelings and opinions about using English

1. 1) How important is English in your life?

o ] s . s dll d' ] ] =} 1
umﬁquﬂﬂmﬂﬂ1y1GQﬂQgﬂUﬂuauw"lu“hsﬂu"lmma"lu

oo SUEININTNEIN
R TR T ITIN Y6 Y

1.5) Have you ever used English with Thai speakers?

o 3 s s - ]
‘Nﬂl‘iU‘HLﬂUi"lﬂﬂTﬂTﬂQﬂi}HﬂUﬂuqﬂU“r‘i‘iﬂblll

1.6) Do you feel comfortable when you use English for study-related reasons with non-
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Thai speakers? Why?

v
9 ' o

o o« ] - ] o/ . o/ ' a o =& YR
umsuugﬁﬂwauﬂmumﬂniummﬂmmmﬂqﬂummuuﬂumnmmﬂ m"lnmsaﬂmmuu

Y

How about with Thai speakers? Why?

L4
) o

Y- | 9/ ' A 1 o ~ o o &2 YL
uﬂlﬁUuzaﬂN@uﬂﬁ’lUﬁ59'1,1]‘11‘!ﬂ'lﬁmﬂﬂ'ly'l'ﬂqﬂﬂy{luﬂ'ﬁliﬂuﬂu‘ﬁ'nvlﬂﬂ 7]']11]ﬂ\15ﬁﬂl‘]5uuu

Al

1.7) Who do you mostly use English with? (ieachers, family, friends, officials, etc.)

1 v A 3/ o o o A 3/ 3/ o 1 v
mummumsuuhmmmﬂqyﬂuiﬂﬁ (ﬂmﬂg, ATV, INOU, mﬁmﬂuﬁmmmmaf])

1.8) Do you look for opportunities to use English or do you avoid it whenever possible?
Why?

o ~ 3/ Qo ) d o P a 3 o
‘L!ﬂliU‘L!WU']UllllﬂQﬁ'IT’E)ﬂ'I’d‘YI%Z{I“]m'IB”IOQﬂQB N3 0U ALE BUNDIOIUNA NG lon a1y ‘Yl'lllll

2. Activities carried out in English

2.1) What percentagesof time-de-you-spend-using-Enghisiiin a typical week including

time at home, and elsewhere? (Just give a rough estimate)

@

i =1 & ' o '
dnSonlsnmlsznainledifualumsidniing s luugazdila (Tesdsznmnsng)

2.2) What activities do you usually ¢arry out in English?

a 9 ai o e L4 o o
ﬂ‘ilﬂiﬁll{lﬂ'U'N‘VluﬂlﬁUullﬂ‘llgﬂ'llﬂuﬂ']y'l@iﬂf]‘y

2.3) Which of the activities you have mentioned do you find most useful for improving

and developing your English?

a Y oo a Y a o o o A
ﬂ%ﬂﬁﬂﬂmmumiuu%ﬁ:um Mﬂi:jﬂ‘ﬁuiuﬂ’]iW@lu’lﬂ’lB’l@QﬂﬂBN’]ﬂﬂq@
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3. Activities carried out specifically to develop English language skill

3.1) Which of the out-of-class English language learning activities from the questionnaire

do you do in order to improve your English?

a a = b Ao A s way d' o
flanssummdangeuenaisedlatne(sinuutdaniy) NMinseulinvegailsyaenlums

WAUINIEIBINGY

3.2) How do you feel whén youdo those activities outside the classroom?

WniSouidneanalsnanai¥ingenss uviamiueenio s sy

3.3) Which out-of-class English language learning activities from the questionnaire were

#

you not willing to do and why? =

AvnssumMusengsuennaeulatiinniubaeusuhdnisou lisont wsizesls

3.4) Do you purposefully engage in any particular activitiesto try to improve your oral
skills/listening skills/ reading skills/writing skills/vocabulary/grammar in English outside

the classroom?.If yes, what are they?

uniseuldifanssulamenegnnmuianinuzmsya/ insemsily/ Anvemsens/ inwe
= o @ o o ar 9 =y A (Y] 1 a v Q’/‘ =)
msidipu/ Mdne / Tensel medangy wenwesSeunselu &1l fvnssumariud

ozl
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3.5) Are there any other activities you are currently doing or have done in the past to
improve your English skills? What are they?

aa A = A Ao oA o @ o u o =) [ = A @ [
inenssuduqdanse iMindsumduhegluilegtiu nielddtunlueda ewauinuidings

fanssumaniudenanssuoy 15

3.6) If a friend told you that he/she wanted tofind ways to improve his/her English
without enrolling for a course; what activities wouldyou advise him/her to do? Do you

do any of these activities yotrself? Why/why not?

SiliouwouinSoual 1Lnsaliadnmanazmn e Ime1Ingy A ilsmsisou

o o a ¥ i A et wJ-d o a ' dyy A e =
inSvuszunsihiisnssu l@nuion ndaddinsouesiifisnssumaitidionse li virluds
w1/ luda T =

3.7) Do you think out-of-class English activities help. your English language learning?

WniSpufin11nens suATEI0INGEUENH OIS BUNA NG TR o1 18 InguURAI NS uU
n3o 'l

3.8) What is your goal of participating in the out-of-class English language learning

activities?

wnseuiithuuves s lumsdinenssunmyidengeuona s sua e
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3.9) Did you select the out-of-class English language learning activities by yourselves or

did someone else select them for you?

msfenssuMIBInguuBNNAS tuIdaas R TNININMSIANAIsAUBINS DALY

A oA Y]
ELIGLLIN

AUEINENINYINS
RN TN
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APPENDIX C
Names of Experts in Research Instrument Validation
1. Associate Professor Dr. Antikar Rongsa-ard (Chulalongkorn University)

2. Assistant Professor Dr. Piyatida Changpueng (King Mongkut’s University of Technogy North

Bangkok)

4. Dr. Ratchadaporn Janudom (Parince© - Sity athanj Campus)

AULINENINYINT
ARIANTAUNNIINGIA Y
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