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CHAPTER
INTRODUCTION

Background of the Study

The role of English in Thailand is important since English is considered to be

a medium of conversation between nations in-this.decade (Barrow, 2009). A number

of studies have claimed that it 1s Ve;y important for Thai people to be able to

communicate in English™ cfieciively Since this can help improve the economic
|

development of Thailand (Luanganggooﬁ_, 2001). The advance of technology and the

use of the Internet have made it possiblefffor_.‘ Thai people to do business with foreign

countries and this requires high proﬁcieriéy_ in BEnglish. However, it has been found

that what students have been learned in cl"afé§‘ cannot be applied with English used in

the workplace (Wiriyachitra, 2002} Accor@ to Dr. Rom Hiranyapruek, director of
Thai Software Park, Thais are very good at technology but cannot make much
progress in this field-Since the competency of English of Thais is low (cited in

Wiriyachitra, 2002).

Anotherjindustry that can help improve the economics of Thailand and that
requires, high proficiency in"English “is| tourism. It 18 said that<tourism is the main
source of income in Thailand. Though tourists are satisfied with the beauty of
Thailand, there might be some who are not at all impressed by a poor command of
English of Thais. Richard Barrow, one of the foreign tourists who have been visited
numerous countries in Asia (China, Pakistan, India, Malaysia, Indonesia, and

Thailand), wrote about his unfavorable experience in Thailand. In his blog,
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(Barrow, 2009 : online) he mentioned that he found it very difficult to communicate at
tourist attractions and on public transport. This made him think that Thai people could
not speak English. Barrow also wrote that he found it funny when he saw Thais cover
their ears or run away when he tried to make a conversation. At the end of his article,
he gave word of warning that Thais should work faster to have a better
communication in English or else tourists will go to other countries like Malaysia,
Singapore, and India. This is just one of therexamples to show that a poor
communication in English can create misunderstanding and a negative attitude

towards Thailand. |

The reasons why Thais'have fow :prcz_ﬁciency in English might come from the
fact that Thailand has never begen co]oniéed b_y English speaking countries and with
the concept of national Stability, English gap only be the first foreign language to
study in school (Barrow, 2009).in contras:i; j(':‘;é.‘)untries that were once colonized by
English speaking countries usé English ast-he means’ of communication, which
benefits them in terms of English proficiency. This claim can be supported by the
results of TOEFL (Test of English as a Foreign Language) and TOEIC (Test of
English for International Communi¢ation) within countries in Southeast Asia.
According to Professor Achara Wongsothorn, MDirector of they Higher Education
Commission’s English ‘Proficiency'Development Centre'(cited in' Bunnag, 2005), in
2005, it was found that the TOEFL scores among Thais were only higher than those
among Cambodians, who came at the last ranking (the ninth), but lower than those of
the other countries in the area (Singapore, the Philippines, Malaysia, Burma,

Indonesia, Vietnam, and Laos, respectively). As regards TOEIC, the average score of

Thais was 524, compared with the Philippines (751), Singapore (628), Cambodia



3
(606), Indonesia (471), and Vietnam (446). Dr. Achara Wongsothorn further stated, as
cited in Bunnag (2005), that the results of English tests in 2002-2005 university
entrance exams also indicated the low proficiency of English of Thais, with scores as
low as 30-40 out of 100. From the test results, it can be seen that those countries
which were once colonized by English speaking countries have higher proficiency

than Thailand.

To be in a better position in the-.competitiveeworld, English language teaching
in Thailand has to be impsevedsin otder to prepare students to become good language
learners with good communication skil‘.ls:_ With the Education Reform (Phase III:
1990-1995) and the puoblems that have ;061:?11 mentioned earlier, many schools have
established international programs “to p;epar_e young students for “an increasing
intercultural global era™ (Fry, 2002, p. 14) As mentioned earlier, high English
proficiency is needed in order to-improve tl;é ;:J;é;onomic development of Thailand. At
the time of the Education Reform, which was—m the early 1990s, the Thai economy
was changed to become internationalized. Therefore, the Thai education system
needed to adapt its curriculum to make young people ready to enter the competitive

world. From thére, many schools have also_established bilingual programs or English

programs (Werachon and Werachon; 2010).

To differentiate international programs and English programs, Dr. Virachai
Techavijit gave the definition of an international program as “one whose students and
staff are representative of a number of cultural and ethnic origins, where an
internationally accepted curriculum is offered and where the ethos is one of the
internationalism as distinct from nationalism” (Techavijit, 2007, p. 3). International

programs was first approved in 1959 and only served for children of expatriates and
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Thai diplomats. Later in 1992, the Thai Government allowed other Thai children to
attend international schools. In Thailand, most international schools use the American
and British educational systems although other national systems are also presented

(such as French, German, and Japanese).

On the other hand, English programs use the curriculum from the Ministry of
Education of Thailand. All subjects are taught iaEnglish, except Thai studies and the

Thai language (Yamwajee;2003).

Apart from an English program, Mini English Program (MEP) is also provided
in some schools. The differences betweén-‘these two programs are that in an English
program, English is used up to cighty peré’:en»t of the class time, while in MEP, English
is allowed to be used up to only fifty peréént—:—of the class time per week. Also, Thai
teachers act as co-teachers in an English pfoér?m, whereas in MEP, foreign teachers

and Thai teachers work together (which is allé,__Q‘_l_'gnown as ‘team teaching’).

Due to the faét that Thailand has Thai as the only official language and
English is served as the world language, students are obliged to study English as the
first foreign language at|schodl/1Since English/is @ foreign language, Luanganggoon
(2001) says that Thai students tended to be incompetent in English due to the
interference’ of Thai when using English; ithe lack of chance ‘to practice English
outside the classroom, uninteresting English lessons, being inactive learners, being
shy to use English with other people, and the lack of responsibility in their own

learning.

These problems occur with Thai students in Thai/regular programs,

International programs, and English programs, especially for the last two programs,



since classes are conducted by using English as the medium of instruction (except for
Thai studies and the Thai language in English programs, where classers are conducted
by using the Thai language) and are taught by native speakers. Books and study
materials are all in English, which makes it even harder for students to understand the
lessons. In English program schools, students can ask for help from Thai teachers by
attending extra classes after school. However, students still have to help themselves to
understand the lessons or-study materials“inerder to do their school works,
homework, or even preparc. themselves for examinations. Another problem that
occurs with some students#in an English program is that students are not able to adjust
themselves to the program begause theli;rr;parents just put them there without any
preparation in the hope that ‘their chilc_lr-.én’s English proficiency will improve
naturally and not realizing that theit childr-"e:n"“—might have some problems in learning

due to the language difference. 22k

To cope with ithe problems mentic;r.léélnra;ﬂraove, stidents are likely to employ
learning strategies t0" help themselves understand the iessons and to perform tasks
given by teachers. According to Hismanoglu (2002, p. 2), “since language classroom
is like a problém-solving environment in which language learners are likely to face
new input and difficult tasks given by their instructors, learners’ @attempts to find the
quickest' or easiest way 'to do ‘what"is required, that fis, using language learning
strategies 1s inescapable.” A study of patterns of language learning strategies
utilization among high and low proficiency learners has shown that these strategies
can determine the success or failure in language learning (Fewell, 2010). Hence, it is
important to find out problems that beginning and advanced students face with

learning in an English program and their learning strategies to overcome their
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problems. In addition, the use of language learning strategies of advanced students in
an English program should also be studied to see what strategies are used to become

successful in learning.

Seeing the importance of English and the school’s willingness to help develop
a higher competency in the use of English communication among Thais, Assumption
College Samutprakarn has established The Meodern LLanguage Program (MLP) and the
English Program. The MP-uses English as the medium of instruction and follows the
core curriculum from the Ministry of Education. MLP is considered to be a bilingual
program since native speakers and Thai tlgaa’c_:hers are taught cooperatively. Six subjects
are covered in this program, which are rrjr’a:c}}_ematics, seience, social studies, physical
education, computer, and English. Grade i;_thr(_)ugh Grade 9 in MLP are for only male

students, but Grade 10 through Grade 12 arda coeducational study.

#e 2 4

On the other hand, an English ,,Tprg)jg(am (EP) at Assumption College
Samutprakarn is alse taught by native speakers-but-with Thai teachers as co-teachers.
English is used as ihe medium of communication, and it covers the following
subjects: mathematics, “setence, social studies, health and physical education,
computer, and' English.~This program is‘a coeducational stady starting from Grade 1

throughGrade 42.

Students in the English program of Assumption College Samutprakarn are
chosen to be the subjects of the study because of their excellence in academic.
Students received scholarships to study abroad and also won a prize in an English-

related competition. Because of such evidence, it is worth studying how students
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become successful in their studies. In other words, what strategies these students

employ to improve their English proficiency.
Research Questions

1) What language learning strategies are used by secondary school students in

an English program?
2) What are students™ opinions toward language learning strategies?
Objectives of the Study

1) To investigateslanguage’ learning strategies used by secondary school

students in an English program.

2) To explore students’ opinions toWard language learning strategies.

i

Scope of the Study

In this study, the main purpose was to investigate-language learning strategies
used by secondary school students in an English program. Therefore, the study
focused only onstudents, ifi-the secondary Ievel in.an English.program at Assumption
College Samutprakarn. Questionnaires were distributed in the second semester of the

acaderi¢ year 2010,
Definition of Terms

Language learning strategies refers to the methods that students choose to
help them understand the lessons and facilitate them to become more successful in
learning. In this study, they were examined by using a questionnaire adapted from

Prakongchati’s (2007). Language learning strategies were divided into four main
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categories: (1) strategies for preparing oneself for classroom lessons, (2) strategies for
understanding the lesson while studying in class, (3) strategies for improving one’s
language skills, and (4) strategies for expanding one’s general knowledge of English.
Each strategy is further subdivided and explained with examples, which will be

discussed in the literature review section of this study.

Students refer to s in Grat o study at Assumption College
Samutprakarn. z E

An English ( . -> ‘- A ool refers to an education
program that is approve ' \\ of Thailand to instruct all
subjects in English, \ ai language. The program
follows the Ministry of idelines and taught by native
speakers, with Thai co-teaghe English program at Assumption

AU INENTNEINS
RINNIUUNIININY



CHAPTER 11
LITERATURE REVIEW

Articles, journals, textbooks, and research concerning language learning

strategies are reviewed in this study o age learning strategies of beginning level

langu
f/

students and advanced level s program in Thai secondary school

RAMotr-tLE

e. Amato andsSnow (2005)

ﬂ‘lJEJ\’mEm‘ﬁWEJ’]T‘i

f1Prakongchati (2007
gehati (2007) p

VAIAAUANAINLNAL

4. Previous studies concerning language learning strategies

5. Related studies concerning English program in Thai context
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The Definition of Language Learning Strategies

Learning Strategies have been defined by many researchers in this field (for
example: Rubin, 1975; O’Malley, 1985; Wended and Rubin, 1987; Oxford, 1990;
Riding and Rayner, 1998; Chamot, 2004; Diaz-Rico, 2004; Leaver et al., 2005; etc.).
However, the definition of this term is said to be unstable. O’Malley et al. (1985, p.

22; cited in Griffiths, 2004) puts it:

There is no.censensus on what constitutes a learning strategy
in second language learning or how these differ from other

types of leArnér / activities. Learning, teaching and

et

communication strategies are often interlaced in discussions of

language learning and are ofteﬁ'i~-applied to the same behavior.

s J
v il

Further, even within the group Q,f—-a;g;ivities most often referred

to as learning strategies; there is-"cbi}siderable confusion about
definitionsof=speciticstrategies—and=abonit the hierarchic

relationship among strategies.

In addition; the word “strategy”’ ‘can"be tised interchangeably with other terms.

According to Wended (1987; cited in Wenden.and Rubin, 1987, p. 7), the term

29 ¢ 25 66

“strategy”’ can be replaced by: “techniques,’? “tactics,” “potentially conscious plans,”

“conscious employed operations,” “learning skills, basic skills, functional skills,”

99 ¢¢

“cognitive abilities,” “language processing strategies,” “problem solving procedures.”
In this study, various definitions of language learning strategies will be clarified for

better understanding.
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Rubin (1975; cited in Griffiths, 2004, p. 2) stated that learning strategies are

“the techniques or devices which a learner may use to acquire knowledge.” Later in
Wenden and Rubin (1987, p. 23), it is stated that learning strategies are “strategies
which contribute to the development of the language system which the learner

constructs and affect learning directly.”

O’Malley (1985, p. 23; cited in Griffiths, 2004) defined the term learning
strategies as “operations-ersteps used by a learner-that will facilitate the acquisition,

storage, retrieval or use ofanfosmation.”

Oxford (1990) gave the explanatién;of the term sirategy in order to understand
learning strategies. She described that tf-l;e word strategy came from ancient Greek
term strategia, which means/ that Amanag?é_ment of troops, ships, or aircraft in the
generalship. She explained further that the _t(i'e}r_l}.‘strategy can be used interchangeably
with the term factics since these two Words‘-._él_l_z_irr_e, the same characteristics, which are
planning, competition; conscious-manipulation,-.and-movenient toward a goal. Oxford
(1990, p. 7) described the term learning strategies as ‘‘steps taken by students to

9 <6

enhance their own learringy” “tools for active, self-directed involvement, which is
essential for deyeloping-communicative competenee, and also*‘specific actions taken

by therleamerto make learning-easier; faster, more enjoyable;ymore self-directed,

more effective, and more transferrable to new situations.”

Riding and Rayner (1998, p. 79) distinguished two terms: style and strategy in
their book. They explained that “strategies can be learned and modified while style is
a relatively fixed core characteristic of an individual.” Hence, for them, learning

strategies are “a set of one or more procedures that an individual acquires to facilitate



12
the performance on a learning task.” They also compared learning strategies as tools
to be used to complete a task and can be changed to suit with different tasks. These

strategies can also be kept and reused again for the future learning situation.

Chamot (2004, p. 14) explained learning strategies as ‘“the thoughts and
actions that individuals use to accomplish a learning goal” and also “the conscious

thoughts and actions that learners take in ovder te'achieve a learning goal.”

Diaz-Rico (2004, p..105) used the term straiegy to mean “an idea that a learner
can employ to increas€ lcarning:” SheI also mentioned in her book that learning
strategies cannot only be acquired by language learners, but they are also appropriate

for teachers as “a learner of teaching education.”

One of the recent definitions of lec;ffniﬁg strategies are given by Leaver et al.
(2005, p. 82). Leaver and her collcagues de_ﬁrféd learning strategies as “the various
behaviors or techniques we use to leam.”'fﬁé“'}f also. further explained that learning

strategies can be both émployed consciously or automatically. Other definitions were

also given by them in the bulletin list as follows:
Learning strategies are ...

¢ | Things'we'do;

e Relatively easy to change;

e Different, depending on our learning styles;

e Effective or not effective for specific situations; and frequently

under some level of conscious control
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In this study, the meaning of the term /earning strategies is derived from the
definitions from others mentioned above. Hence, learning strategies means the
methods that students choose to help them understand the lessons and facilitate them
to overcome problems in learning. These strategies involve activities done in the

classroom and outside the classroom.
Classification of Language Learning Strategies

Language learning stratégics he-we been-explored and categorized by many
scholars. In this study;fanguage learning strategies will'be explained in the following
order: Wenden and Rubin (1987),:O’Malley and Chamot (1990), Oxford (1990),

Diaz-Rico (2004), Amato and/Snow (2005), and Prakongchati (2007).

Rubin’s (1987) Classification of Languaéé I;'éarning Strategies

vl

a2 Ay

Rubin, who are said to be the founéér of the work in the field of strategies,

-

talked about strategies that can directly and indirectly afféct language learning and he

has divided strategies il three types:

e . Learning Strategies
o, Communication Strategics

¢  Social Strategies
Learning strategies are further divided into two main types as follows:

e Cognitive Learning Strategies

e Metacognitive Learning Strategies
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According to Rubin (1981; cited in Wenden and Rubin, 1987, p. 23), cognitive
learning strategies are “the steps or operations used in learning or problem-solving
that require direct analysis, transformation, or synthesis or learning materials.”

Cognitive learning strategies are identified into six main strategies:

1. Clarification/verification refers to strategies that learners use to confirm
their understanding of the language: Learners try to clarify that their
production of werds; phrases; or sentences are in accordance with the rule
of new languagethatthey areltrying ot learn, and then verify and store these

!
information for further use.

¥

2. Guessing/inductive jinferencing refer to strategies that learners need to use
their knowledge to ‘guess the meaning or the speaker’s intention. In this

s J
strategies, wh- questions (who, @haj{, where, when, and why) and other

kinds of speech information can bé_.qged to infer the meaning.

3. Deductive réasoning also involved the use of previous knowledge to guess
the meaning-or the speaker’s intention but the difference is that deductive
reasoning looks for (géneral (rules ot meaning; wheteas inductive reasoning

looksfor the specific ones.

4. Practicerefers'to strategies such ‘as repetition,rehearsal, ‘experimentation,
application rules, imitation, and attention to detail, which focus on the

precision of usage and leads to the storage and retrieval of language.
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5. Memorization also refers to strategies which contribute to the storage and
retrieval of language but memorization focus on the process, not the

accuracy.

6. Monitoring refers to strategies that learners use to indicate mistakes in both
linguistic and communication mangers, notice how a message is acquired,
and make a decision of what to do about it. According to Rubin, monitoring
process can bewin-both cognitive-and-metacognitive strategies. Rubin
explained that steéps«1, 2. and 4 (identifying a problem, determining a

|
solution, andamakinga correction) are cognitive because they involve direct

analysis, transformation, and combination of learning materials. Steps 3 and

5, which invelve @an action to B‘e_ taken or the evaluating of the action, are

considered to be in metacognitiv@-{lgarning strategies.

i Bl

Another type of Rubin’s learniné_._’_étrategies is metacognitive learning
strategies. According-to-Wenden-and Rubin (1987, p.-25), metacognitive learning
strategies are “strategies that are used to oversee, regulate or self-direct language
learning.” With these strategies, learners can.choose what and how to learn, prioritize
them, and set their'goals for'learning. Rubin explained furtherthat in the final step of
these strategies;leasners .may-plan thein learning strategies and-ehange them if they
are not successful. O’Malley et al. (1983; cited in Wenden and Rubin, 1987, p. 25)
gave the list of planning strategies: self-management, advance preparation, advance

organizers, directed attention, selective attention, and delayed production.
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Communication strategies are not directly related to language learning since

the focus is on “the participating in a conversation and getting meaning across or
clarifying what the speaker intended” (Wenden and Rubin, 1987, p. 26).
Communication strategies are used by speakers when they are faced with problems
while communicating with native speakers. Examples of communication strategies
are: use of synonyms, use of cognates (words that come from the same root), use of
simple sentences, use of semantic conti%uity (for.example, use of the word “chair” for
“stool””), use of gesturesor mime; and use of circumlocution or paraphrase (Rubin,

1981; cited in Wenden andRubin, 1987, p. 26).

Social strategies arc “activitiesj‘ I?amers engage in which afford them
opportunities to be exposed to and pracéce their knowledge” (Wenden and Rubin,
1987, p. 27). In other words, social strategi_ég jare any activities that allow you to use
the target language. These strategies do nof &i.‘rectly lead to the obtaining, storing,
retrieving, and using of languagé. Rubin (1981: _cited in Wenden and Rubin, 1987, p.
27) listed activities that create “opportunity for practice”: creates situation with
natives in order to verify/test/practice; initiates conversation with fellow
student/teachet/native 'speaker; spends extra time in a |language lab, listens to
television/radio, attends movies or parties or uses,advertisements, reads extra books

often first in'the'native'language, then in the target language; and identifies learning

preferences and selects learning accordingly.

It can be concluded that Rubin’s language learning strategies can be divided
into two types: direct and indirect strategies. Cognitive strategies and metacognitive
strategies can be considered as direct strategies since they both involve steps taken

toward self-direct learning. In addition, communication strategies and social strategies
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are indirect strategies because they involve activities that can help learners to
overcome their learning problems and also allows them to use the target language.
Both communication strategies and social strategies match with the definition of

language learning strategies in this research.

O’Malley and Chamot’s (1990) Classification of Language Learning Strategies

Learning strategies have been classified into three categories as follows:

o Metacoghitive Strategies
e Cognitive Strategies

o Sobialaffective Strategies

Metacognitive stratégies are “high‘ér_.‘_ogder executive skills that entail planning
for, monitoring or evaluating the succeSé f{)f a learning activity.” According to
O’Malley (1985; cited in Hismanoglu, 200(_); p5), metacognitive is “a term to express
executive function, strategies which require élaﬁning for learning, thinking about the
learning process as it 1s taking place, monitoring or one’s production or
comprehension, and evaluating learning after an activity is completed.” Metacognitive
strategies for receptive or productive language in¢luded selective attention, planning

the organization, monitoring or reviewing atténtion, and evaluating or checking

comprehension (O’Malley et al., 1990, p. 44).

Cognitive strategies, according to O’Malley (1985; cited in Hismanoglu, 2000,
p. 5), are “more limited to specific learning tasks and they involve more direct
manipulation of the learning material itself.” These strategies can be categorized into

three groups: rehearsal, organization, and elaboration processes. Cognitive strategies
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for listening and reading comprehension are rehearsal, organization, inferencing,
summarizing, deduction, imagery, transfer, and elaboration (O’Malley ef al., 1990, p.

44).

Social/affective strategies involve “either interaction with another person or
ideational control over affect.” O’Malley et al. (1990, p. 45) listed strategies to be
used in listening comprehension: cooperation, guestioning for clarification, and self-

talk. ol

O’Malley and~Chamot’s (1990,| p. 46) classification of language learning

strategies are summarized.in the following table:

it

Table 2.1: O’Malley and Chamot-’s (1 990) Preliminary Classification of Learning
Strategies 'y TR

OMalley and Chamot’s (1990)

Preliminary Clasnsiﬁcatioﬁé“f Learning Strategies

Generic strategy Representative strategies Definitions
classification S—— :

Selective attention Focusing on special
aspects of learning tasks,
as in planning to listen for
key words or phrases.

Planning Planning for the
organization of either
written.or spoken
diseourse;

Monitoting Reviewing attention to as
Metacognitive stategies task, comprehension of
information that should be
remembered, or production
while it is occurring.

Evaluation Checking comprehension
after completion of a
receptive language
activity, or evaluating
language production after
it has taken place.
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Table 2.1: O’Malley and Chamot’s (1990) Preliminary Classification of Learning

Strategies (Continued)

Generic strategy
clssification

Representative strategies

Definitions

Cognitive strategies

Rehearsal

Repeating the names of items
or objects to be remembered.

Organization

Grouping and classifying
words, terminology, or
concepts according to their
semantic or syntactic
attributes.

Inferencing

Using information in text to
guess meanings of new
linguistic items, predict
outcomes, or complete
missing parts.

Stummarizing |

Intermittently synthesizing
what one has heard to ensure
the information has been
retained.

Deduging

Applying rules to the
understanding of language.

Imageny.:

Using visual images (either
generated or actual) to
understand and remember
new verbal information.

Transfer

Using known linguistic
information to facilitate a
new learning task.

FElaboration

Linking ideas contained in
new information, or
integrating new ideas with
known information.

Social/affective strategics

Cooperation

Working with peers to solve
a preblem, pool information,
check notes, or get feedback
on a learning activity.

Questioning for clarification

Eliciting*from a teacher or
peet additional explanation,
rephrasing, or examples.

Self-talk

Using mental redirection of
thinking to assure oneself
that a learning activity will
be successful or to reduce
anxiety about a task.

Taken from: O’Malley, J.M. and Chamot, A.U. (1990, p. 46). Learning Strategies in Second Language
Acquisition. Cambridge: Cambridge University Press
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In comparison with Rubin’s language learning strategies, O’Malley and
Chamot’s language learning strategies also divided their strategies into cognitive and
metacognitive strategies. However, Rubin’s communication and social strategies are
combined and become social/affective strategies in O’Malley and Chamot’s language

learning strategies.

Oxford’s (1990) Classification of Lancuage Learning Strategies

According to Oxford (1990, p. 8), “all appropriate language learning strategies
are oriented toward bread geal of commllmicative competence.” She stated further that

as the learners’ competence grows, strategies can be used to nurture particular aspects

of that competence: grammatical, sociolinguistic, discourse, and strategic elements.

Oxford provided features of language lea;ning strategies as shown in the following
")

table: =

Table 2.2: Oxford’s (1990) Features of Lanéifdéélearning Strategies

Oxford’s (1990) Features of Language Learning Strategies

Language Learning Strategies:

Contribute to 'the main goal,-communicative-competence.
Allow learners to become more self-directed.

Expand the role of teachers.

Aré problefilsoriented:

Are specific actions taken'by thelearner.

Involve many aspects of the learner, not just the cognitive.
Support learning both directly and indirectly.

Are not always observable.

9. Are often conscious.

10. Can be taught.

11. Are flexible.

12. Are influenced by a variety of factors.

O NN RN =

Source: Oxford, R.L. (1990, p. 9). Language Learning Strategies: What Every Teacher Should Know.
Massachusetts: Heinle and Heinle Publishers
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Oxford’s language learning strategies are divided into two main classes, which

are direct and indirect. Each class is further divided into three groups as follows:

e Direct strategies

o Memory strategies

o Cognitive strategies

o Compensation strategies
¢ Indirect'strategies

o_mMctacognitive strategies

]
o Affcetiye strategies

@ Social strategies’
- ;i a

Oxford (1990, p. 37) stated that _'-‘;1an:guage learning strategies that directly

4 |I'
o
involve the target language are called direct sirategies.” All direct strategies need

mental processing of the language and all ;‘-tth'rqée, strategies (memory, cognitive, and

compensation) acted differently-for-different-purposes:

Memory stratégies, or mnemonics, have been~used to remember practical
information in/ancient times; It is said that-oui brain ¢anstore.“some 100 trillion bits
of information,™ but only some part of them can be used unless learners acquire
memory, strategies. These stratégies are grouped. into four sets with the acronym
CARE: Creating mental linkages, Applying images and sounds, Reviewing well, and

Employing action. The table of the memory strategies is shown below:
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Table 2.3: Memory Strategies

Memory Strategies

Creating Mental Images | Applying images | Reviewing well | Employing
e Grouping and sounds e Structured action
e Associating/elaborating | ® Using imagery reviewing e Using
e Placing new words into | ® Semantic physical
a context mapping response or
e Using sensation
keywords e Using
e Representing mechanical
sounds, in techniques
femory

Taken from: Oxford, R.L. (1990, p..39)«Language Learning Strategies: What Every Teacher Should
Know. Massachusetts: Heinle and Heinle Publishers

i

|
With the acronym ECARE, Oxford contended. that “Take CARE of your
memory and your memoxy will fake CAR;E of you!” She also mentioned that memory
strategies enable learners 0 storé “verbal f_fi%téfials” and then make sure of them when

communicating. According to /Oxford’s (1990, pp. 40-43), the explanations and

examples of each strategy undér memory stféifé‘g’ie‘s are explained below:

Creating mental linkages

1. Grouping — Classifying or reclassifying language material into meaningful
units, and can be based on' word, "topic, ‘practical function, linguistic
funetion; similarity; dissinuilarity, on, oppesition; the smays one feels about
something, and so on. Examples of grouping are labeling the groups, using
acronyms to remember the groups, or using different colors to represent
different groups.

2. Associating/elaborating — Relating new language information to concepts

already in memory, such as bread and butter, and can also be part of a
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semantic map, which will be explained further under applying images and

sounds strategies.

Placing new words into a context — Placing a word and phrase in a
meaningful sentence, conversation, or story in order to remember it. New
information is linked with a context to guess the meaning, which will be

further described in compensation strategies.

Applying Images and Sounds

1.

4.

Using imagery” —/Relating ﬁe.w language information to concepts in
memory by me€ans of mean;’;lg»'ful visual 1magery. The image can be
anything from a piceture to lettéfs' of words. Abstract words can be learned
by using this strategy to associafé §u‘ch words with a symbol or picture.
Semantic mapping — Making a;_. _a_'-r_rangement of words into a picture,
which has-a-key concept-at-the center-or-at-the top, and related words and
concepts linked with the key concept by means of lines or arrows. This
semantic mapping shows how words are related to each other.

Using keywords = Remembering a new-word by using auditory and visual
linksy, This strategy-involves twasteps:First, think, aboutsword in the first
language (mother tongue) that sounds like the new word (auditory link).
Then, create image that show some relationship between the new word and
the familiar one (visual link).

Representing sounds in memory — Remembering new language

information according to its sound. This strategy uses sound-based

association between the new word and the familiar one, which can be done
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in numerous ways. Example from Oxford (1990, p. 42) is (a) link a target
language with other words that sound like the target language words, (b)
use phonetic spelling and/or accent marks, or (¢) use rhymes to remember

a word.
Reviewing Well

1. Structured reviewing — Reviewangwin carefully speed intervals. This
strategy is sometimes calledgl“spiraling” because learners keep going back
to review what they have been learned while learning new information at
the same time. Forexample, learners may revicw the lesson that they have

learned today in ten minutes, tomorrow, or next week.

Employing Action (,

1. Using physical response or seﬁsgi;on — Physically acting out a new
expression, or meaniﬁgfully relatiﬁé!a new expression to a physical feeling
or sensatiofi

2. Using mechanical techniques — Using creative but tangible techniques,
especially involving moving or c¢hanging something which is concrete, in

order to remember new target language informatiofi.’ Example of this

strategy is the use of word cards and'a [anguage‘learning notebook.

Oxford’s second direct strategy is cognitive strategies. It is said that cognitive
strategies are very important in learning a new language and are the most popular
strategies acquired by language learner (Oxford, 1990, p. 43). Cognitive strategies

consist of four sets of strategies: Practicing, Receiving and Sending Messages,
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Analyzing and Reasoning, and Creating Structure for Input and Output. The table of

cognitive strategies is show below:

Table 2.4: Cognitive Strategies

Cognitive Strategies

Practicing Receiving and Analyzing and Creating

e Repeating sending messages | reasoning structure for

e Formally e Getting the o' _Rgasoning input and output
practicing with idea quickly deductively e Taking notes
sounds and e Using /| o Analyzing e Summarizing
writing sesources for expressions e Highlighting
systems ree€iviigand | | e  Analyzing

e Recognizing seading ‘ contrastively
and using messages (across
formulas and L languages)
patterns "o Translating

e Recombining | b Transferring

e Practicing
naturalistically ah =

Taken from: Oxford, R.L. (1990, p. 44). Language,,l_earmng Strategies: What Every Teacher Should
Know. Massachusetts: Heinle and Heinle Publishers

Rl S

The combination of the first letter of each strategy. can be combined to make
the acronym PRAC because “Cognitive strategies aic PRACtical for language
learning” (Oxford, 1990, p. 43). The explanations and examples of each strategy

under cognitive strategies are explained below:
Practicing

1. Repeating — Saying, listening, or doing something time and again. This
strategy includes copying a native speaker.

2. Formally practicing with sounds and writing systems — Practicing sounds
(pronunciation, intonation, register, etc.) in a number of ways but not

naturally or practicing the writing system of the target language.
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4.

5.
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Recognizing and using formulas and patterns — Knowing routine formulas
(such as “Hello, how are you?”) and unanalyzed patterns (such as “It’s
time to ...”)
Recombining — Combining known components to make a longer string, as
in joining one phrase with another to make a sentence.
Practicing naturalistically — Practicing the new language in a natural way,
such as taking pait in the ccznversation, reading, writing, and listening in

the new language.

Receiving and Sending Massages

1.

&

Getting the idea quickly ~ Skim or scan materials to find the specific

details. This can help leatners gé‘.-understand what they hear or read in the
,
new language quickly. =

Using resources for receiving and sending messages — Make use of print
or nonprint materials-to-understand incoming messages or deliver outgoing

messages.

Analyzing and Reasoning

1.

2.

3.

Reasoning deductively = A top-downn. strategy that®shakes use of the
general‘use to ‘apply with the new target language situations.

Analyzing expressions — Define the meaning of the new expressions by
breaking them into parts.

Analyzing contrastively — Compare components of the new language (such
as sounds, vocabulary, grammar) with the native language to determine

similarities and differences.
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4. Translating — Change a target language expression into the native

language or the other way round for understanding or producing the new
language.

5. Transferring — Using the knowledge of language (such as words, concepts,

or structures) from one language to another in order to understand or

produce an expression in the new danguage.
Creating Structurefor-dnput and Output

1. Taking notes — Note down tklle main idea or some important points. This

strategy can rangefrom the shopping-list format to the standard outline
form. v
y
2. Summarizing — Sum up-alonger passage into a shorter version.
- ,-'. |I'
i ¥ /N 1 L. )
3. Highlighting — Using emphasis ,g_eqlll,plques (such as underlining, starring,

or color-coding) to emphasize thje_i_i_m;pgrtant part of a passage.

The last stre{te;gy under direct strategies-is comﬁé@ation strategies. It is said
that compensation stratégies permit learners to speak orwrite expressions in the new
language withotit @ntire knowledge |(Oxford,21990,] p=148): €ompensation strategies
are used to compensate for the lack of vocabulary or grammatical knowledge. Ten

strategies are divided into two sets, which are shown n the table below:
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Table 2.5: Compensation Strategies

Compensation Strategies

Guessing intelligently Overcoming limitations in spelling and
e Using linguistic clues writing
e Using other clues e Switching to the mother tongue
e QGetting help
e Using mime or gesture
o Avoiding communication partially or
totally
e Sclecting the topic
e Adjusting or approximating the
message

e Coining words
e Using a eircumlocution or synonym

Taken from: Oxford, R.L. (1990, p¢ 48)./ Language Learning Strategies: What Every Teacher Should
Know. Massachusetts: Heinle and'Heinlé Publishers.

The first letter offeagh strategies are’ combined to make the acronym GO

(Guessing Intelligently in Listening and Re@gi_jng, and Overcoming Limitations in
Speaking and Writing), since “Language leamers can GO far with compensation

strategies” (Oxford, 990, p. 47). The explanations and-definitions of each strategy

under compensation strategies are explained below:
Guessing Intelligently in Listening and Reading

L. Using linguistie, clues-— Learners look, for.a language clues to guess the
meaning of what they have heard or read in the target language. These
language clues can be what learners already knows, learners’ own
language, or what comes from another language.

2. Using other clues — This strategy also has the same function as using
linguistic clues but other clues in this strategy come from various sources.

Learners can guess the meaning of the expressions of the target language
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by exploring the context, situation, text structure, personal relationships,

topic, or “general world knowledge” (Oxford, 1990, p. 50).

Overcoming Limitations in Speaking and Writing

Switching to the mother tongue — Using the mother tongue together with

the new language without translating it.

Getting help — Asking someone 1o pievide the expression that learners do

not know in the target langufiée.

Using mime“or gesture = Usling body movement or gesture instead of an

expression to showthe meaning.

Avoiding communication parti?zlly or totally — This strategy is used when

learners face some difﬁCUltieS-:;Yhi‘lie communicating. It involves avoiding
")

. . v - :"!."‘ . . . .
some specific topics, avoiding some specific expressions, simply leaving
i ;!Jj

the conversation. e
Selecting the-topic— Learners-choose the topie that interests them or the
topic Whiéh they have adequate vocabulary or grammar of to participate in
the conversation:

Adjusting’ or approximating' the ‘message’ — Change the message by
abandoningpsemecinformation; qmaking the statement simpler, or using
vocabulary that means almost the same thing as intended.

Coining words — Creating new words to express the desired ideas.

Using a circumlocution or synonym — Describing the concept

(circumlocution) or using the words that have the same meaning

(synonym) instead of saying the exact word.
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On the other hand, indirect strategies are those strategies that “support and
manage language learning without (in many instances) directly involving the target
language” (Oxford, 1990, p. 135). Under indirect strategies, they are divided into
three groups (metacognitive, affective, and social), and all are practical to be used in
all language learning situations and found language skills: listening, reading,
speaking, and writing because those activities in indirect strategies can be used to

solve language learning problems.

Metacognitive strateoies are: “‘actions which go beyond purely cognitive

i

|
devices, and which pwovide afway for learners to coordinate their own learning

process” according to Oxford (1990, p: 136). Metacognitive strategies consist of three

v
sets of strategies: Centering Your Learning, Arranging and Planning Your Learning,

and Evaluating Your Learning. The table dfﬂ‘mg:tacognitive strategies is shown below:

o A4

Table 2.6: Metacognitive Strategies

, Metacognitive Strategies . .
Centering your learning | Arranging and planning Evaluating your
e Overviewing and ™ | your learning | learning
linking with already e Finding out:about e Self-monitoring
known material language learning ¢ “Self-evaluating
e Paying attention e ' Organizing
¢ Delaying speech e Setting goals and
production te focus objectives
on listening o ¢ Identifying the purpose
of a language task
(purposeful
listening/reading/speaki
ng/ writing)
e Planning for a language
task
e Seeking practice
opportunities

Taken from: Oxford, R.L. (1990, p. 137). Language Learning Strategies: What Every Teacher Should
Know. Massachusetts: Heinle and Heinle Publishers



31

The first letter of each strategy under metacognitive strategies can be
combined to make an acronym CAPE. Oxford (1990, p. 136) made it easy to
remember these strategies by saying “Metacognitive strategies make language
learners more CAPE-able.” The explanations and definitions of each strategy under

metacognitive strategies are explained below:
Centering Your Learning

1. Overviewing aund-linking wzth already. know material — Connect a key
concept, principle; or st of Irnaterials in an upcoming activity with what
learners alrcady know. This strategy can be done by following three steps:
learning why the actiyity is be;:‘l;lg:done, building the necessary vocabulary,
and making the Connection.

2. Paying attention= Deciding Wﬁéﬁfﬁ@]rjto pay attention in general and ignore
distracters (by direct attention), q;d{qorjto pay attention to specific points of
the langhage-orsituational details (by selective attention)

3. Delaying ;vpeech production to focus on listening — Postpone the speech
production in' the, new languagé.until listening comprehension skills are

getting better. This strategy'is also called*‘silent period” by some language

theorists:
Arranging and Planning Your Learning

1. Finding out about language learning — This strategy involves reading
books or talking with other people and use the information received to

improve learners’ own language learning.
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Organizing — Set up a schedule, physical environment (such as space,
temperature, sound, and lighting), and language learning notebook in order
to understand and related them to optimal learning.
Setting goals and objectives — Learners can set both long-term goals (such
as being able to converse in a formal conversation by the end of this
semester) and short-term goals (such as finish reading the outside reading
by Wednesday):
. Identifying the purpeseof a language task = Deciding the objective of the
particular languwage" task’ in four skills (listening, reading, speaking, or
writing). For example, listenir.I_‘g".to the news to get specific information on
politics, reading a ngvel for é;'gdyrnent, speaking to the police to ask for
the direction, and writing,a card’:-fﬂb invite a friend for a birthday party.

vl

. Planning for a language task — Tﬁmkmg about what language components
and functions are needed to pe'ffdﬁﬂ‘a task. This strategy involves four
steps: describing the task or situation, deﬁning' its needs, checking one’s
linguistic tesources, and thinking about whether any other language
elements orsfunetionsishouldbeused inthetask-onsituation.

. Seeking practice opportunities — Looking for a chance to practice the new
language in a; natural way, such as watching-a secoud/foreign language
films, reading a second/foreign books, and joining an international social

club where the target language will be used. Just by consciously thinking

in the new language can create the opportunities to practice as well.
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Evaluating Your Learning

1. Self-monitoring — Knowing one’s own mistakes, identifying the source of
errors, and trying to get rid of such errors.

2. Self-evaluating — Assessing one’s own progress in the new language. For
example, checking whether one read the text faster and understanding it

more than two months ago.

The second indirectstrategy 1s affective strategies. According to Oxford
(1990, p. 140), affective refers o “emot%ons, attitudes, motivations, and values.” The
affective side of the Icarners has great influence on the success and failure in learning
a language. Good language learners are th:(:)se who can control their own emotions and
attitudes about learning, whereas bad laﬁéuage learners may have negative feelings
toward the new language and this can slox.;\ffd(__)y:/n the learning process. Teachers can
create the appropriate atmosphere for studeI;T_s_:_iﬁn learning a language by changing the
structure of the clagsroom, provide more naturalistic-communication, and teach

students to use affective learning strategies. The table of affective strategies is shown

below:

Table 2.7: Affective Strategies

Affective Strategies

Lowering your anxiety

e Using progressive
relaxation, deep
breathing, or mediation

e Using music

e Using laughter

Encouraging yourself

e Making positive
statements

e Taking risks wisely

e Rewarding yourself

Taking your emotional

temperature

e Listening to your body

e Using a checklist

e  Writing a language
learning diary

e Discussing your feelings
with someone else

Taken from: Oxford, R.L. (1990, p. 141). Language Learning Strategies: What Every Teacher Should
Know. Massachusetts: Heinle and Heinle Publishers
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As can be seen from the diagram, affective strategies are divided into three

sets: Lowering Your Anxiety, Encouraging Yourself, and Taking Your Emotional

Temperature. The first letter of each strategy can be combined to make the acronym

LET. To better remember these strategies, memorize the saying “affective strategies

help language learners LET their hair down!” (Oxford, 1990, p. 140). The

explanations and definitions of each strategy under affective strategies are explained

below:

Lowering Your Anxiet)

1.

Using progressive: relaxation, . deep breathing, or meditation — This
strategy can help learmers to rze:la-x their muscles in the neck, face, and all
muscle groups in the bedy. Leéﬁfners can also focus on a mental image or
sound as one of the relaxation téé?ﬁngques.

Using music — Listen to soft or s;;:);)_t_l_ii_ng music (such as classical music) to
relax.

Using laugher — Watching comedy movies, reading cartoon, listening to

jokes, and so onras ways to relaxioneself.

Encouraging Yourself

Making positive statements — Compliment ‘yourself ‘as to“feel better and
more confident in learning the new language.

Taking risks wisely — Try to put yourself into a language learning situation,
even though there is a chance that you might make a mistake.

Rewarding yourself — Give yourself something as a reward when you do

good in the new language performace.
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Taking Your Emotional Temperature

1. Listening to your body — Paying attention to what the body tells you. This
can be positive (such as happiness, interest, calmness, and pleasure) and
negative (such as stress, tension, worry, fear, and anger).

2. Using a checklist — Discover your feelings, attitudes, and motivations
about language learning in gemeral.and also specific language tasks by
using a checklist:

3. Writing a languagedearning diary — Write down your progress or feelings

|
concerning the process of learning a new language in the diary.

4. Discussing yourifeelings with someone else — Talking about your feelings

about language leaming with f.‘e_ther people (such as friends, parents, and

teachers). ¥

of

The last indirect strategy. by Oxford?__l_9;9,0) is social strategies. Oxford (1990,
p. 144) put it this way: “Language is-a form of social behavior; it is communication,
and communication 6ccurs between and among people. Learning a language thus
involves other people, andsappropriate sotial strategies are very important in this

process.” The table'of social'strategies 1s 'shown below:

Table 2)8: Social Strategies

Social Strategies

Asking questions Cooperating with others | Empathizing with others
e Asking for e (Cooperating with peers | ® Developing cultural
clarification or e Cooperating with understanding
verification proficient users of the | ¢ Becoming aware of
e Asking for correction new language others’ thoughts and
feelings

Taken from: Oxford, R.L. (1990, p. 145). Language Learning Strategies: What Every Teacher Should
Know. Massachusetts: Heinle and Heinle Publishers
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Social strategies are consisted of three sets: Asking Questions, Cooperating

with Others, and Empathizing with Others. The first letter of each strategy can be
combined to make the acronym ACE with the saying “ACE language learners use
social strategies!” (Oxford, 1990, p. 145). The explanations and definitions of each

strategy under social strategies are explained below:
Asking Questions

1. Asking for clarifieation or verification — Asking the speaker to explain,
repeat, give'eXamplcs. or paraphrase something so as to make sure that you
have received the intended message from the speaker correctly.

2. Asking for coprection = Asking‘someone to correct your errors and this

often happens in writing.

Cooperating with Others

1. Coopemting with peérs — Working vﬁth otherlanguage learners in a group
or pair so as-to improve language skills.

2. Cooperating with proficient users of the new language — Working with
native speakers or other people.who are proficient in the new language.
This strategy often happens outsidesthe classroom, ‘Where learners pay
attention to the conversational roles or €ach person.

Empathizing with Others

1. Developing cultural understanding — Trying to empathize with other
people by learning about their cultures and their relation to that culture.

2. Becoming aware of others’ thoughts and feelings — Observing the

behavior of others and their thoughts and feelings when appropriate.
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When compare with both language learning strategies above, it can be seen

that Oxford’s language learning strategies are clearly divided into direct and indirect
strategies. Unlike Rubin, Oxford’s cognitive strategies belong to direct strategies,
whereas metacognitive strategies are under indirect strategies. Both Oxford’s direct
and indirect strategies match with the definition of language learning strategies in this

research.

Diaz-Rico’s (2004) Classification of L'anguage luearning Strategies

Diaz-Rico (2004) also divided \language learning strategies into two main
classes, which are indireet and direct strategies. She mentioned in her book that
indirect strategy tends t@ happen unco;!isciously and automatically, where direct
strategy is used in the diregted way and oééurs at a conscious level (Diaz-Rico, 2004,

p. 106). =

One of the indirect stratégies methd&“éifgg'ested by-Diaz-Rico (2004, pp. 107-
108) is to honor leamners’ second-language use strategics. A second-language use
strategies are used when the learner cannot produce aceurate linguistic forms in the
target language. Itds also employed dsitools: that help the dearner’s language reception

and production.

Qther' indirect strategies “are to ‘adapt instruction=to learners™ varying styles
(Diaz-Rico, 2004, pp. 109-114). The benefits of knowing students’ learning styles for
instructors are that they can be used to plan a course and set up activities to help
students in learning. When students know their own learning styles, they can use this

information to support themselves in learning.
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Under indirect strategies, Diaz-Rico introduced four types of strategies: teach
cognitive strategies, teach metacognitive strategies, teach social-affective strategies,
and teach academic survival and study skills. These strategies will be explained as

follows:

1. Teach Cognitive Strategies
Diaz-Rico (2004, p. 114) gave the definition of cognitive strategies as “the
strategies as person thinks-and acts in order to-complete a task.” To enhance the
cognitive functions, Diaz=Rico suggested five tools: schema building, scaffolding,

|
alternative informationsfepresentation and graphie organizer, critical thinking, and

creative thinking and risk talking, e

o Schema building: Students use schemata when they recognize a connection

between what they know and tﬁﬁfir‘learning experience. Teachers can help

i Bl

students build schemata by introducing something that stimulate students’

wog—

speakers, do some Vlef;.periments, éﬁd SO on.

o Scaffolding: Learners use this tool to help themselves build knowledge.
Teachers can, also help students by asking key questions or using
verbalization to give the opportunity for students to speak out, which will
finally lead to the sucéess of the task. Teachers ¢an use scaffolding
techniques to help students*build schemata.

e Alternative information representation and graphic organizers: Graphic
organizers can help students link their concepts together and make it
visible for understanding. Learners with poor reading skills may benefit
from these graphic organizers since they can interact with the concepts by

using mind maps or other organizers. Each organizer has its own functions
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and serves different purposes. For example: sequential organizers are used
to show events in order, compare-contrast organizers are used to compare
characteristics in the story, and classification organizers are used to create
hierarchies or matrixes.

e Critical thinking: Students who have critical thinking skills are those
students who can think for themselves, analyze ideas, know what are facts
and opinions, and aic able to_‘lgive opimons, reasons, and solve problems. It
is said that self-undetstanding derived from critical thinking (Diaz-Rico,
2004, p. 122),

o Creative thipking and risk tZ_z]ging: Language classes can make use of
creative thinking skills througi;i‘_\;é-lrious activities. Teachers can encourage
students to us¢ créative -thinkir-ligj skills by asking them to revise the story
that they have just réad; give o@idns toward characters or setting in the

story, or even asking students to brainstorms to_create a new story.

2. Teach metacognitive strategies
Accordingito Diaz=Rico) (2004: p=124),cmetacegnitive strategies “involve
direct teaching of strategies that help students plan what and how they want to
learn,” ThesSe strategies include monitor, manage, and mofivate while learning,
and evaluate what have been learned and how it has been done. Diaz-Rico’s

metacognitive strategies are shown in the table below:



40

Table 2.9: Diaz-Rico’s (2004) Metacognitive Strategies

Strategy Function

Self-management Rearranging learning activity to suit personal
preferences

Functional planning Identifying and organizing strategies to perform
tasks

Advanced organization Skimming concepts of task material beforehand

Organizational planning Sequencing or ordering task features

Selective attention Deciding in.advance on which specific aspects of
task to focus

Self-monitoring Correcting cegniiive processes during use

Self-evaluation Judging how well a fask has been accomplished

Taken from Diaz-Rico, L. T (2004,0p..425). Teaching English” Learners: Strategies and Methods.
Boston: Pearson Education, Ine:

3. Teach social-affeetivesstpategies ]

Diaz-Rico (2004, ps 126) gave jll’l;e definition of social strategies as ‘“the
actions that learners cheosg to take in order to interact or communicate with other
learners, the teacher, or with- ﬂative éé%:f;i(ers.” Students may ask others for
clarification or explanation about their Jiéé’lg‘ﬂof language. In addition, affective
strategies refer to “emotions,“ afﬁtudes, motlve_s', andivalues” (Oxford, 1990; cited in
Diaz-Rico, 2004, p. 7126). Students use these strategies té help themselves increase
their confidence, lower their anxiety, or find ways to réward themselves when they
have accomplished their learning goals.

Teachers can help students develop social-affective strategies by giving them
opportunities to| talk ‘about key, concepts of 'the lesson, create a_noncompetitive
environment in learning, and monitor students’ progress as encouragement.

4. Teach academic survival and study skills
Diaz-Rico (2004, p. 127) defined academic survival skills as “an aspect of

academic competence comprising cultural skills (native-language cultural skills,

target-culture skills, and knowledge of target-culture academia) and study skills.”
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Students’ success in learning a target language comes from their academic
experiences in their first language. Academic survival skills are said to be a universal
skill. However, study skills vary across cultures (Diaz-Rico, 2004, p. 130). Students
from different cultures are trained to learn differently. Learners may train to
memorize the lesson, how to take notes while studying, or how to use the library.
Diaz-Rico’s language = learning /strategies also involve cognitive,
metacognitive, and social-affective strategicsfike-Rubin, O’Malley and Chamot, and
Oxford. Unlike others;"Diaz-Rice’s language learning strategies are for teachers,
rather than for learners. Fhetefore, ‘teachers can use Diaz-Rico’s language learning

strategies to teach learnepuseful strategies to overcome their learning problems.

Amato and Snow’s (2005) Classiﬁcation‘rof Language Learning Strategies

Amato and Snow (2005, pp- 93-98_3? }gjqntioned about the original Cognitive
Academic Language Learning Approach (CAL_LA) by Chamot and O’Malley (1987,
1994). CALLA is considered to-be-one-of the metacognitive strategies, which help
students to cope with language problems. This metacognitive process starts from
organizing/planning, followed by managing your own learning, monitoring, and ends
with evaluating. However,” in terms'of teaching; many "teachers found that this
classificationysystem dees not-help ithemsto, seleet, which strategiesgto teach (Amato
and Snow, 2005, p. 94). Because of this reason, the reorganization of language
learning strategies was established by National Capital Language Resource Center
(2003: cited in Amato and Snow, 2005, p. 94), which divided language learning
strategies into two main types: metacognitive strategies and task-based strategies.
These two main categories of the reorganization of learning strategies are shown

below:
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Table 2.10: Amato and Snow’s (2005) Metacognitive Strategies

Metacognitive Strategies

Strategy Description

Organize/Plan Plan the task or content sequence, how to accomplish
the task, and set goals

Manage your own learning | Determine how you learn best, arrange conditions that
help you learn, seek opportunities for practice, and
focus your attention on the task

Monitor While working on a task: check your progress on the
task, check youscomprehension as you use the
language, and-ehcck your production as you use the
language

Evaluate Afier completing a task: assess how well you have
accomplished the learning task, assess how well you
have applied the strategies, and decide how effective
the strategies were in helping you accomplish the task

Taken from Amato, R. and Snow, M.A. (2005, p. 95). Academic Success for English Language
Learners: Strategies for K42 Mainsiream Teachers. New York: Pearson Education, Inc
Table 2.11: Amato and Snow s (2003) T as]%fﬁéfsed Strategies
i )
ald Yl

#

-.'Tzds-k-BasedS._'—f;fhtegies

Use What You Know ey s

Strategy Descrlptlon

Use background knawlﬁge— _Thl_nk_athWiWh_at you already know to help
you do the task and make associations

Make inferences Use context and what you know to figure out meaning
and read and listen between the lines

Make predictions Anticipate information to come-and make logical
guesses about what will happen

Personalize Related new concepts to your own life, experiences,
knowledge, beliefsyand feelings

Transfer/Use cognaies, Apply your linguistics knowledge-ef other languages

(including native language)to the target language and
recognize cognate

Substitute/Paraphrase Think of a similar word or descriptive phrase for
words you do not know in the target language

Use Your Imagination

Use imagery Use or create an image to understand and/or represent
information

Use real objects/Role play Act out and/or imagine yourself in different roles in
the target language and manipulate real objects as you
use the target language
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Table 2.11: Amato and Snow’s (2005) Task-Based Strategies (Con.)

Use Your Organization SKkills

Find/Apply patterns Apply a rule, make a rule, and sound out and apply
letter/sound rules

Group/Classify Relate or categorize words or ideas according to
attributes

Use graphic Use of create visual representations of important

organizers/Take notes relationships between concepts and write down
important wounds,and ideas

Summarize Create a mental,oral, or written summary of
information

Use selective attention Focus ol specific information, structures, key words,

phtases, or ideas

Use a Variety of Resourees

Access information sources’ |JUse the dictionary, the Internet, and other reference
materials, seek out and use sources of information,
follow a model, and ask questions

Cooperate Wiork ?Nithfothers to complete tasks, build confidence,
and give and receive feedback

Talk yourself through it Use your iﬁflgr resources. Reduce your anxiety by

(self-talk) reminding y.dPréelf of your progress, the resources you

have‘availablé'and your goals.

Taken from Amato, R. and Snow, NEA. (2005, p. 95). Academic Success for English Language
Learners: Strategies for K-12 Mainstream Teachers. New York: Pearson Education, Inc.

o
§ A" =

o

Metacogniti\;e‘ Strategies are once again appeared 1;1 one of the recent language
learning strategies. Ho;vever, Amato and Snow introduéed new strategies, which are
called ‘task-based!strategies’.’ These 'strategies: suggest: learfiers to use what they
know, their imagination, organizational, skills,.and other, sources, in. order to learn a

language; which are practical for learners.
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Prakongchati’s (2007) Classification of Language Learning Strategies

Prakonchati’s (2007, pp. 134-149) classification of language learning

strategies was derived from students’ interview based on her study entitled Factors

Related to the Use of Language Learning Strategies by Thai Public University

Freshmen in 2007. The strategies are divided into four main categories, which are

explained below:

1. Strategies for preparing oneself for classroom lessons

These strategies‘are further subdivided into two parts, which are strategies that

students use before and after coming to class.

Before class

Students study the course detail before coming to class to understand

¥

the lesson better in cla§§EQ9m learning with teacher; prepare
themselves physically by eat?l_lg_} something before coming to class to
prevent theiselves-fiom-teeling-hungiy-while studying; attempting to
attend the class; and doing revision ot the previous lessons.

After class

Students~review their own ‘notes/stmmary "to” understand what they
haveleatned in:class|bétter; attempting tofréview foday’s lessons after
class; doing homework or assignments; personally approaching the
teacher by asking teacher to explain things that they do not understand

in class; practicing what is learning in class with the teacher; and

discussing the second language learning problems with the teacher.
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2. Strategies for understanding the lessons while studying in class

These strategies include paying close attention to the lesson with teachers’

help, avoid talking with other students while studying, think to oneself along with the

teacher’s instruction, or double checking what is learned with friends. They are

divided into two groups, which are intraspersonal interaction and inter-personal
interaction. 2
o [ntra-personalinteraction

Intra-personal ifiteraction involves managing themselves to gain full

understanding While‘studj}jr;lg in class by trying to get a seat in the

front rowtaking notes wh%ide Jétudying, trying to understand English by

translating into Th:ai," and con§ult1ng a dictionary.

e Inter-personal inferaction =

Inter-personal interaction 1nvolv'es having the teacher and classmates
help rthéirh”ilfriaeirgtéﬁd what has been teiught in class by asking the
teacher-for clarification, joining a language study group, choosing to sit
neéan studentsiproficientiin the target languagessand participating in the

classroom activities.

3. Strategies for improving one's language skills

The saying “the more they practice, the better language skills they will
possess” suits well with these strategies, which are divided into two groups: media

utilization and non-media utilization.
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o Media utilization
This strategy involves reading on-line materials (such as news, articles,
tales, stories, and film script in English), reading printed material (such
as books, magazines, and newspapers in English), reading any English-
printed resources (such 'aslabels on drugs or consumer goods,
computer instructions/fugctions in-English), contacting Thai or foreign
friends through-e-mail, MSN, or SMS texts with computer or mobile
phones in BEnglishy Watchﬁng English-speaking films without looking at
Thai subtitles; watchiﬁg Ty programs in English, listening to English
songs, listening to Tadio [I)‘:'_fdoérams in BEnglish, and imitating a native
speaker from med"iaj(such ag ﬁlms, songs, TV shows) to enrich their

o i

vocabulary and improve reading and listening skills.

o  Non-mediautilization

This :s_‘érategy involves practicing writing 'Ys/‘ith English texts (such as
poems,-greeting cards, or diaries), conversing in English with teachers,
peerts,siblings, orforeigners;-and talkingito:oneself in English.
4. Strategies for expanding one’s general knowledge of English
The 'saying “the more they practice, the more their general knowledge of
English expands” suits well with these strategies, which are divided into two groups:
media utilization and non-media utilization.
o Media utilization
This strategy involves practicing English with a commercially

packaged English program (such as TOEFL and IELTS), playing
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games for vocabulary enrichment (such as English crossword puzzles),
and seeking out information in English through surfing the Internet.

e Non-media utilization
This strategy involves having extra tutorials (such as attending extra
classes at a private language school, having a personal tutor teaching
English at home, taking shertsEnglish courses abroad); translating
English news, song lyrigs, potiasyeetc. into Thai; giving tutorials to
others like jumiorstudents, peers, or siblings; having one’s own
language _learning ‘notebooks; using a dictionary for vocabulary
enrichment; practicing geéé}al English with family members; joining
leisure orSocial activities tb ﬁractice and improve one’s English (such
as joining English' cémps and éhtering singing contests); and getting a
job to practice English (suciqé's‘_':working part-time at an international

restaurant). ‘ YT

Of all the language learning strategies mentioned above, Prakongchati’s
language learning strategies are considered to be the most applicable for this study
since they focus on activities' done rather than theoriés| behind them. Moreover,
Prakongchati’s learning strategies correspond withsthe definition of/language learning
strategies in this'stady. In addition;"most of ‘other’s language learning strategies were
reported to be used with the studies in foreign countries. Unlike Prakongchati (2007),
her language learning strategies was derived from the interview with Thai students,
which has the same context with the present study. Therefore, Prakonchati’s (2007)

language learning strategies is used in this study.
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Related Information (Concerning) Language Learning Strategies

Nisbet and Shucksmith (1986; cited in Riding and Rayner, 1998, p. 84) talked
about the nature of learning strategies, the structure of learning strategies, learning
strategies and learning performance, the strategic learner, and the development of

strategic learning, which will be explained below:

The Nature of Learning Strategies

2
Riding and Rayncr (1998: p. 84) stated that it is important to differentiate

between learning activities and learnihg strategics and they concluded that “an

activity becomes strategic when 1t 1S .LBérticularly appropriate for the individual
learner.” Learning activities/stratégies bfyﬁ Nisbet and. Shucksmith (1986; cited in
Riding and Rayner, 1998 p. 34) eiref listed m,the table below:

o

-a2 dd

Table 2.12: Nisbet and Shucksmitl’s 1 9862jféa.rning Activities/Strategies

| i

Type P Description

Asking questions - Defining hypotheses, establishing aims and the
I parameters of a task, discovering audience,
relating a taskto a previous piece of work

Planning Deciding on tactics and timetables, reduction of
task or problem into components, identification of
skills or competencies required

Monitoring A continuous attempt to match efforts, answers
and discoveries to initial questions or purposes

Checking Carrying out,a preliminary assessment of
performance and-results at.a particular stage of a
activity

Revising A review response to assessment involving
redrafting or recalculating or the revision of set
goals

Self-testing Final assessment both of results and performance
on task

Taken from Riding, R.J. and Rayner S.G. (1998, p. 84). Cognitive Styles and Learning Strategies:
Understanding Style Differences in Learning and Behavior. London, David Fulton Publishers Ltd
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The Structure of Learning Strategies

Riding and Rayner (1998, p. 84) stated that learning strategy hierarchy in
their book. They gave examples from Baron (1978), who divided strategies into three
types: relatedness search strategies, stimulus analysis strategies, and checking
strategies, and Kirby (1984), who identified learning strategies into two levels: micro-

strategies and macro strategies.

¥ |

Baron’s (1978) Learnine Sirategy Hierarchy

Baron (1978; cited'in Riding and Rayner, 1998, pp. 84-85) divided strategies

into three types according toa level of geﬁéralization, which are as follows:
1;‘f r
* Relatedness Search siraiegies: identify a'new problem in reference to

what they have already knowi-

#e 2 4

o Stimulus analysis strategies; analyze a task and break it down into its

o el

compenents
o Checki‘ng strategies: control and evaluate responses to the learning task

in order torreach a suitable response

Kirby’s €(1984) Learning Strategy Hierarchy

Kirby: (19845 cited /inc Ridingcand Rayner, 1998, p. 85) identified learning

strategies into two levels, which are as follows:

e Micro-strategies: strategies which are task specific and related to
particular knowledge and abilities.
e Macro-strategies: strategies which are more general and related to

emotional and motivation factors.
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Learning Strategies and Learning Performance

Weber (1978, 1982; cited in Riding and Rayner, 1998, p. 85) gave the list of
‘efficient learning’s strategies,” which he believed could enhance students’ learning.

These strategies included thinking and learning activities as follows:

e Attending to detail

e Identifying starting points

e Establishingand testing I;ypotheses
e Forward planning

e Systematigiexplogaiory-behavior

e Reasoning@and deducing -

e Divergent thinking *
The Strategic Learners | =

Weinstein and- Van Mater Stone (1996, cited 1n Riding and Rayner, 1998, p.
89) defined the stratégic learners as those who usc knowledge about themselves as
learners, use different types-of academic types, use strategies and tactics for acquiring,
integrating, and_applying new 'leatning, ‘use priorieontent, ‘and use both present and
future eentexts-in which their-knewledge could be, useful; They,alsosadded that these
learners ‘can be recognized by their ability to use knowledge to succeed in their
learning goals and be able to monitor and evaluate their own learning performance. In
addition, Weinstein and Van Mater Stone (1996; cited in Riding and Rayner, 1998, p.

89) stated that the strategic learners should behave in the following ways:
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e Creating a plan to reach a goal
e Selecting the specific strategies or methods to use to achieve a goal
e Implementing the methods selected to carry out the plan
e Monitoring progress on both a formative and a summative basis
e Modifying the plan, the methods, or even the original goal, if
appropriate
e Evaluating the outcomeyin ordér to make a decision about further

learning
‘|‘
The Development ofiStuaiégic Learning

The development/of Strategic learning consists of four stages: sensing and

preferring, selecting, extending the learning strategy, and developing a repertoire of
s J

learning strategies. : w2k

- Sensing and Prefe;rihg
Ina leaming situation, students will sense whether the learning task is easy
or difficult for them to complete, aware of the style of structure they
prefer, aware| of the formats or situations of learning that they think are
more helpful and more cemfortable for.them.

-\ Selecting
After sensing what is suitable for them in learning, students are then likely
to choose or select the most appropriate mode or structure of learning that

suit their styles and can lead them to be successful in learning.
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- Extending the Learning Strategy

There are three types of strategies involved in this phase of strategic
learning, which are translation strategies, adaptation strategies, and
reduction of processing load strategies. In translation, students may
change mode of learning into what they prefer and suit with their learning
styles. Students may adapt their learning when there is no style that suits
their own, and they can redut_lce the‘informational processing load by using

strategies such as seleciive reading.

Developing a Repertoire of Learnling Strategies

This strategy can be encouraged by teachers or trainers and encouragement is
considered to be “an important first step towards the development of a repertoire of
learning strategies as well as instructional _&?ésjg‘n” (Riding and Rayner, 1998, p. 95).

Another approach to develop. a repertoire;-fq_f: learning strategies is ‘intervention,’

which aims to supportstudents’learning stylc.and-cnhanee their learning.

Chamot et al.+(1999, p. 7) talked about the Cegnitive Academic Language
Learning Approach (CALLA)jwhich is‘aft instructionyy model that integrates current
educational trends in standards, . content-based language instruction, learning
strategies, and pottfolio assessment.”. CALLA model can help. studénts to become
independent learners and can evaluate their own learning. CALLA model consists five

phases, which are preparation, presentation, practice, evaluation, and expansion.

The preparation phase is the time to prepare students to be ready for strategies
instruction. It can begin with transforming the classroom into the learner-centered

classroom. Chamot et al. (1999, p. 53) defined a learner-centered classroom as “an
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environment that crates and fosters independent students who are aware of their
learning processes and who, through this awareness, are able to take control of their
learning.” Activities that can be done in order to create a leaner-centered classroom
are setting learning responsibilities, asking students to think about what they need to
do to learn a language and setting persona language goals, and letting students assess

themselves so as to increase their involvement in learning.

Following the preparation phase'is presentation. In this phase, teachers should
demonstrate how to use _the strategy and name the strategy while giving examples.
Then, teachers should explain the imporéat}_ce of the strategy and tell learners when to
use the strategy. The last stép in this pres_—elll‘f_ation phase is to ask students to describe

how to use the strategy.

¥

The third phase of CALLA model 1§ Z)z’.‘a_‘ctice. In this phase, students have the
chance to practice their learning strategies fqr__'-.better understanding, which can help
students to become'independent learners. This can be dene by integrating strategies
practice into regular course work, selecting appropriately challenging tasks,
encouraging students to" practice the strategies introduced, coach students to use
strategies when given frequent cues-and feedback,encourage students to choose their
own strategies~andsy tondevelopsa repertoire~of-strategies, ~and-foeus on students’

learning ‘processes.

Evaluation is the fourth phase of the CALLA model and the most important
phase since students can take control of their learning by doing self-evaluation.
Students can choose by themselves whether to employ this strategy in their learning

or not. Teachers can also take part in this phase by evaluating how students apply
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learning strategies into the learning situation and their own learning strategies
instruction, and then adapt their instruction to meet students’ needs to enhance
students’ learning. These can be done by doing class discussions; learning strategy
checklists; asking students to keep learning logs, diaries, or journals; giving out

questionnaires or interview; or doing learning strategies experiments.

The last phase of the CALLA mode is expansion. It is the phase where
students need to transfer-language learning strategies that they have learned to other
contexts that they are not«farusliar with or when they encounter with the new task.
Teachers can help students by asking tl;e{r_l to transfer the strategy to homework or
assignments. When students feel comfortébll?_ to use the strategy when asked, they can
start to apply the strategy into other new ci)_nte}(ts by themselves. The expansion phase
should be supported and combingd into 3zégﬁlar class activities. Teachers can ask
students to discuss how they can-expand th;sjfg;ttegy to be used in the new contexts,
other language activities, othef academi.c‘ ts-ljbjects, and nonacademic situations.

Teachers can also cncourage students through positive feedback so as to support

them.

When looking ‘at the' four stages ‘of‘the development of the strategic learners
and the-fiverphases-ofithe"CALLEA model ritsgoes, in parallelyform.cln the first three
phases of the CALLA model (preparation, presentation, and practice), learners start to
sense that there are some learning strategies to help them learn a language and have
the chance to experience some strategies. Learners may prefer some strategies than
others. Then, at the fourth phase of the CALLA model (evaluation), learners begin to

make a selection whether which strategies to use and match with their learning style.
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Finally, at the last phase of the CALLA model (expansion), learners start to extend the

learning strategies to other learning contexts.

To help learners to become successful language learners, teachers should

acquire the CALLA model and integrate it in classroom activities. In this way,

learners will learn how to use learning strategies to solve their learning problems and

enhance their language skills.

Cottrell (2003, p. 59-96) talkedtabout the C-R-E-A-M Strategy for Learning.

Each letter in C-R-E<A-M .stands for ICreative, Reflective, Effective, Active, and

Motivated respectively, whichwill'be explained as follows:

1.

2.

Creative ;

Creativity is important to génerate 1deas of what strategy to use and apply to
your learning. Many approaches aré iﬁtroduced to foster creativity such as
thinking that.there is more than one "'r‘ll'_ght answer and try to find as many
answers as poséible or ask “what if ...?" questions and find out the answer to
those questions:

Reflective

Students'should reflect on their own learning to improve learning performance
by considetingtheir own motivation, change in their attitudes and ideas, the
appropriateness of strategies chosen and the tasks, the skills needed to
complete different kinds of assignments, the obstacle in learning, and any gaps

in their knowledge or skills. Cottrell (2003, p. 65) suggested five methods to

develop reflection, which are keep a learning journal, use the self-evaluation
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questionnaires, keep an updated profile or portfolio, make constructive use of
feedback from tutors, and fill in progress sheets regularly.

3. Effective
This strategy involves how to organize the state of mind, space, time,
materials, are resources (including information technology or IT) to suit your

,/r///“c themselves into a study mood since

them in learning (such as TV,

learning. People have di

ber since this can help yourself

ill on the table.

Cottrell (200333. 87) compared the charactermics of passive learning and

“EREINENINGINT
RIAINTUNRINIAY
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Table 2.13: Cottrell’s (2003) Characteristics of Passive Learning and Active

Learning

Characteristics of passive learning Characteristics of active learning

1. You wait for directions and 1. You look for ways of being more
information to be fed to you. involved in what you are learning.

2. Information is delivered to you — 2. You are engaged in the whole
you just follow what is said or learning process (and in a position
written, and do as you are told. to see why information has been

selected).

3. Different pieces of information are 3. Youlook for links between
treated as separate uiits: different things that you discover.

4. You repeat informatieft without 4. You make a conscious effort to
understanding. ' make scnse of, and find meaning in,

‘ what you learn. Understanding is
usually deeper.

5. You don’t reflecttipon what you | 5. You are involved in reflection and
have learnt. self-evaluation.

6. You may becomebored and tired 6. Your attention span is longer
easily. = | because your mind is more fully

|, engaged.

7. You use surface processing, in _ 74Long-term memory is assisted. If
which case you are less likety to ~ you understand what you learn, and
understand or remembes: - | keep relating what you learn to

what you'already know, you are
more likely to remember what you
have learnt.

8. You are less likely to be able to use 8. Linking information helps you to
what you learn. see how you can apply it to

different situations.

9. What you study may seem 9.'Learning1s personalized and
irrelevant: interesting.

Source: Cottrell, S. (2003). The Study SkillsitHandbook. New=Y ork: Palgrave Macmillan, Ltd

5. "Motivated Learning

Motivation plays an important role in the success of language learning. The

capacity in learning is low when one lacks the motivation in learning.

Therefore, you should strengthen your motivation by setting goals. When you

reach your goals, give a reward to yourself and aim for the next goal.
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However, if you feel bored or frustrated in your learning, find someone who

can encourage you and increase your motivation in learning.

Learners may find C-R-E-A-M strategy helpful since it suggests ways for
learners to be more motivated in learning, which in turn leads to the successfulness in
learning. In fact, all strategies mentioned above are necessary for both teachers and
students. For teachers, it is helpful for themto know the structure of learning
strategies and how to helpsstudents to-be independent learners. In addition, students
should also know the characteristics of active learners and what to do to become a

|

strategic learner in ordef'to bécome successful in language learning.

Previous Studies Concerning Language"-;.Le'arning Strategies

Studies of language leafnihg 5tratqgles have been widely done by many
researchers around the world:‘Many vari@l%e"s (such as gender, school year, and
language proficiency) are used to find out ﬂié:'rﬁétionship between language learning
strategies and such variables in many studies. Some of the Studies are being reviewed

in this study as follows:

Ok (2003) investigated the ‘use of language learning strategies of secondary
students with the relation to some" variables (sex, school year,fand proficiency in
grammar). ‘Oxford’s’ classification of“language learning strategies ‘was used in this
study. The result showed that students used compensation strategies the most and
affective strategies the least. Girls were reported to employ all six strategies more than
boys. Students in the 1% school year were reported to have the high proficiency of use
in metacognitive, cognitive, affective, and social strategies. In contrast, students in the

3 school year were reported to use compensation and memory strategies at a high
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frequency. The researcher also found out that students with high proficiency were

reported to use more strategies than lower proficiency level students.

Like Ok (2003), Salem (2006) used Oxford’s classification of language
learning to study the role of motivation, gender, and language learning strategies in
EFL proficiency. The result showed that females had a higher perception of learning
EFL than males and had made more attempts‘toaise language learning strategies. The
study also found that females wsed more memeory, cognitive, and compensation
strategies than other strategies. However, among both female and male undergraduate

|
students, the study repettedsthat the more frequently used strategies were cognitive

and metacognitive strategies, where affective strategy was reported to be the least

frequently used.

Like others, Yabukoshi (2006) emﬁfg;y(?}i Oxford’s classification of language
learning strategies to investigate how Japa,nT_cs_é::, junior high school students learned
English as a Foreign-Language (EFL) inside and outside the classroom. The results
showed that studentsrhad the high frequency use in cognitive strategies and the low

frequency use in metacognitive strategies.They also employed vocabulary learning

strategies over strategies that helped-them in terms'of listening'skill.

The 'similar‘result was shown in Griffiths (2003), who'also examined the
relationship between language learning strategies, proficiency, and changes in
strategy use over time. The results showed that students who made the most progress
in learning were one how had the increase in the use of language learning strategies

and the frequency of their language learning strategies use.
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Other studies concerning language learning strategies and language
proficiency provided the similar results with those mentioned above. For example,
Yang (2007) investigated the frequency of strategy use among junior college students
across high, intermediate and low English proficiency groups. Strategy Inventory for
Language Learning (SILL) was used to collect data and it was found that the most
frequently used was compensation, followed: by social, cognitive, metacognitive,
affective, and memory strategics, respectively. dn-the Taiwanese context, the study
showed that high proficiency level students employcd all language learning strategies
more often than those who had low proficiency level. This can be concluded that

proficiency level has an impact on 1anguagé learning strategy use.

Another study by Lai (2009), whose work examined the relationship between
learning strategy use and the pattern of strategy usc based on language proficiency
and which also conducted in TFaiwan aﬁd '..'e:mployed Oxford’s classification of

language learning Strategies, showed that the mest proficient learners used
metacognitive and cognitive strategies the most and used memory strategies the least.

In contrast, the least proficient learners employed social and memory strategies more

than cognitive and metacognitive strategies.

The similartesultewas-shown rin; Saitakham (2010); whose work investigated
the use of English learning strategies employed by postgraduate international students
at School of Education Sciences, Northeast Normal University (NENU) in China.
This study used both quantitative and qualitative research methods and reported
different results. Quantitatively, the results showed that the most frequently used
language learning strategies were compensation strategies, where affective strategies

were the least frequently used. However, the qualitative findings showed that social
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strategies had the highest frequently used, where compensation strategies were

reported to have the least frequently used.

From the above studies, it can be concluded that the females tend to employ
language learning strategies in their study more than males. Also, students who have
higher language proficiency tend to acquire more language learning strategies than
those who have lower language proficien€ye Moreover, all these studies were
conducted in English as afereign context, whichassimilar to the context of this study.

Therefore, the result of this'study would be likely provided the similar results.

Related Studies Concerning English Program in Thai Context

Many studies regarding English prf'ggfam in Thai context have been conducted
by numerous researchers to explore manyH aspects, such as, teachers, parents, and
students’ opinions toward an English progérh;’ learning problems of students in an

English program, and some learning strat'ef'g'i_é*'s> concerning students’ in an English

program, which will be reviewed in this section.

Studies regardihg parents or students’ opinions toward an English program
have been investigated in various studies. Padiwaradda (2006) explored the reasons
why parents sent their children to ‘study in an English programitdnd their opinions
toward the program in five aspects (i.€. management, instruction, instructional media,
measurement and evaluation, and learner developments). The results showed that
parents decided to send their children to study in an English program because they
considered English as an important language and an English program was an

opportunity for their children to learn English with native speakers.
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Another study by Angwara (2006) explored teachers and students’ opinions
toward an English program. The comparison between two groups of subjects was also
investigated at in the study. The results showed that there was no significant
difference of attitude towards English program between teachers and students.
However, there were significant differences of the attitudes towards English program
at .01 levels among students in secondary level (grade 7-9) in various variables
(learning achievement, studying habitj furthCi orientation, and attitudes towards
English subject).

Apart from comparing the attitud‘es.‘_between teachers, parents, and students in
an English program, as€omparison betweﬁer{ aftitudes between students in an English
program and a regulap program was als}lo_ inyestigated by Suraputhai (2007). The
research findings showed that students infﬁqtil programs had high positive attitudes

toward English language learning, but students in an English program showed

significantly higher positive attitudes at .05 level.

In addition to the comparison of the attitudes between students in an English
program and regular prégram, Suraputhai®(2007) explored the differences between
learning strategies of both groups of students. The'result showed that students in both
programs employedicognitive:strategies|to controlitheir learning-activities. However,
students‘in an English program used learning strategies more often than students in a

regular program at the significant level of .05.

Thipakorn (2009) examined communication strategies use between students
with high and low English proficiency in an English program. Communication

strategies consisted of sub-strategies, such as, compensation strategies, avoidance
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strategies, intra-actional strategies, and interactional strategies. The research findings
showed that high proficiency students used compensation strategies more often than
avoidance strategies and used more intra-actional strategies than interactional

strategies, when compared with low proficiency students.

The use of mental imagery strategies was explored by Piyathida (2006) to
compare students’ English reading comprehension and the creative writing ability of
English program students-before-and after employing the mental imagery strategies.
The research findings shewed«that students had higher scores in English reading
comprehension test amd their/writing l_al?_ility was improved to very good level
(26.66%), good level (40%), and fair levjc‘1'(§3.33%) by using creative writing ability

test, after learning through the mental irnall_g*ery _strategies.
Pz

Other than opinions foward English j‘_I.Jr::(!)tgram and language learning strategies
used, learning problems in students in an Engjﬁqh program should not be ignored since
students’ needs are;importantfor teachers-to-create fcarning activities to suit their
needs and can solve fheir problems. Sirigul (2006) investigated learning problems in
students in an English pregram and found.that problems that students faced were
language competency and uninteresting subjects. TFhese two problems did not cause

troubleto theirdearning: She alsofound thaticultural differences between students and

native speakers was not a barrier to their language learning.

In summary, previous studies concerning English program in Thai context, for
the most part, involve opinion towards an English program and specific learning
strategies to improve specific learning problems. However, students may have

different language problems and may need different strategies to solve their problems
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because of the differences in their learning styles and the preferences in language
learning activities. Therefore, it was worth to investigate language learning strategies
used of students in an English program and their opinions toward those strategies. The
findings could help English language teachers to create learning activities to support

students learning and could improve students’ language skills eventually.

AULINENINYINS
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CHAPTER 111
METHODOLOGY

The purpose of this chapter is to describe the research design of this study.
Firstly, the population and sample of the study will be explained, followed by context
of study and the explanation of research instsitaénts used. Afterwards, data collection

and data analysis will be discussed.

Population and Sample

The population of this' study W’é_lS Thai students who study in an English
program in Thailand. In'the Thai contex;fz__ ;tudents can start studying in an English
program at various class levels, depending énsrthe school’s curriculum. Some schools
start an English program from Grade 1 and;ﬁﬁ'ish at Grade 6 or Grade 9. However,
many schools start from Grade 7 and finish fd’f"(.}_rade 12. However, the participants of
this study were studonts in Grade 7, who were studying/in an English program at
Assumption College Samutprakarn. Thirty students were chosen, using the purposive

sampling method, and '10%0f thése students (3 Students)|were chosen for a focus-

group interview.
Context of Study

This study was conducted at Assumption College Samutprakarn in
Samutprakarn, Thailand, which is a private school under Saint Gabriel’s Foundation
of Thailand. An English program at Assumption College Samutprakarn is taught by

native speakers with co-Thai teachers. English is used to conduct the class and cover
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seven subjects: mathematics, science, social studies, health and physical education,
computer, and English. This program is a coeducational study starting from Grade 1
through Grade 12. The number of students in each class of each grade is thirty
students, which is in accordance with the Ministry of Education of Thailand’s

regulation.

Research Instruments

Questionnaire

The 45-item questionnaire designed by Prakongchati (2007) was used as the
main instrument for data‘collection in th‘i;s:;study. Each item in this questionnaire was
derived from the students’ interview baséd })n her study entitled Factors Related to
the Use of Language Learning -Stfategies-'_;.bj}- Thai Public University Freshmen in
2007. In the first phase of her study, Prakofgéﬁati conducted focus-group interviews
with freshmen from, 44 public universit'ié's"":tb' discover what language learning

strategies those studénts used. Then, she divided studehts’ answers into four main

language learning strategies as follows:

1. Strategies for preparing oneself/for classroom lessons
a. Before class
b. After class

2. Strategies for understanding the lessons while studying in class
a. Intra-personal interaction

b. Inter-personal interaction
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3. Strategies for improving one’s language skills
a. Media utilization
b. Non-media utilization
4. Strategies for expanding one’s general knowledge of English
a. Media utilization

b. Non-media utilization

All of the four strategies contained 45-atems, and each group of strategies
contained 10, 12, 12, and " items, respgctively. Prakongchati used Alpha Coefficient
(o) or Cronbach Alpha'to gheek thle inLt_el:nal consistency of the questionnaire. The
reliability of this questionnaire as a who%e 1s .95, which is considered to be high in
comparison with the aeceptable réliabilit:;_ éogfﬂcients of .70 (Prakongchati, 2007).

Four main categories have the‘_t_eliabih'ﬁz_‘estimated at .91, .89, .94, and .89,

respectively. =7

A 4-point rating-scale was-used-to-assess-the frequency of language learning

strategies used by publ{i; university freshmen and is expl:ained below:
0= Never
1 = Sometimes
2 = Often
3 = Always or almost always

The questionnaire was divided into two parts: demographic data and data
regarding language learning strategy use. The purpose of this questionnaire was to

find out what types of language learning strategies public university freshmen use and
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how often. The questionnaire has two versions: English version for discussion in her
study and Thai version as the actual instrument for data collection. The Thai
translation of the strategy questionnaire was wused to help minimize the
misunderstanding of low-ability students and guarantee the accuracy of results. The
translation was done by Prakongchati herself and was already checked for validity by
her main supervisors, other experts, and ¢ollecagues who were native Thai speakers.
Since the questionnaire was used to ﬁnd out'the frequency of the strategy use, it is
therefore appropriate to"be used with this study. However, some statements in the
questionnaire needed to_be adapted to suit the subjects of this study, which are

explained below:

Item 1(A): Study the course deta}t'is before hand is changed into Read the
book before coming to c¢lass because stud@ms in the secondary school level do not

b i A

have course details or course outline to look at before class.

Item 4(A): Practice English-with-a-commercially packaged English program
(e.g. TOEFL, IELTS, Follow Me) is deleted because students in the secondary school

level do not need to take'such tests.

Item 4(B): Take any job to practice English (e.g. being a local/young guide in
the hometowns, working| part-time. at. a restaurant, where there are many foreign
customers) 1s deleted because most students in the secondary school level do not

work part-time.

With the deletion and the integration of some related items, the number of
items of questionnaire in this study was reduced to 34 items. In this study, the actual

instrument for data collection is the Thai version to avoid misunderstanding of the
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questions. Prakongchati’s Thai version questionnaire was simplified by the researcher
and was checked by three experts for validity using Index of Congruency (I0C) with

the scale below:
Appropriate =1
Normal =0
Inappropriate =2

Items that weresrated below 0.5 were revised and replaced in the

questionnaire. Two items were reyised as follows:

Item 2(A): “Try to get a seat in ﬂ;e front row” 1s changed into “If you can,

»

you will try to get a seat in'the front row.’ R
Jt i
Item 2(J): “Choose the seat next;t(;"-friends who are more proficient in
English” also changed into “If you can, yoit will tryte sitnear friends who are more

proficient in English.!

After the questionnaire had been revised, it was piloted with students in Grade
7 at Assumption College Samutprakarn, but not, the same ¢lass as the sample of this
study. The researcher asked ten students to complete the questionnaire, followed by a
focus-group interview to discuss about the questionnaire. Their Suggestions and
comments were analyzed and used to revise the questionnaire as an actual data

collection tool in the main study.

From the pilot study, students reported that some of the questions in the

questionnaire were quite long and the format looked complicated, which made them
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feel lazy to read and continue to complete the questionnaire. With this result, the
researcher simplified the wordings once again and changed the format to ensure ease

of reading.

Focus-group Interview

Based on the results from the questionnaire, questions for the focus-group
interview were generated to obtain in-depth imformation about students’ opinions
toward language learning. strategies. E{esearcher asked 3 experts to validate the
questions to ensure the'intemnalvalidity before using them in the actual study. There
were altogether 9 questions and the answers from the participants were categorized
based on four types of language learni-ﬁrjlgd'strategies. Questions for the interview
session were not piloted because the resé;i-_r'cher constructed the interview questions

¥

v . -—" -
based on the responses on the questionnaire.

§d

Data Collection ‘ -

The researchei was permitted to conduct the: research with Assumption
College Samutprakarn students in December, 2010. This phase took around 10 days in
order to get all responses from the participants and another five days for a focus-group
interview to get in-depth information. Ten percent of students were asked to
participate in'a focus-group interview. Three students 'were chosen ‘forthe focus-group
interview based on their responses in the questionnaire regarding how they used
language learning strategies. Student 1 reported to be the only one out of 30 students
who had never used the dictionary while doing her homework/assignments, whereas

Student 2 had the low use of learning strategies but managed to obtain good grades in
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class. In contrast, Student 3 reported to be the only one who had a personal tutor to

help her with homework and give extra tutorial at home.
Data Analysis

The collected data were analyzed to answer three research questions.

/} and means) was employed to analyze
the data from the questionna

For data analys{ . I me language learning strategies

were reported in the fo i ries. The coding system for data analysis is as

Descriptive analysis (percentages

7N\ 7 N
)0 Read the'[;oof g torelass (PrepBCl1)

, leep early, eat something

before coming to class etc.) (ﬂepBCZ)

ﬂ u 8 ’% ﬂt&] aﬁiﬁjhwa&]q ﬂv‘cjextbook and notebook

AR IAIALIAI AN e s

(PrepBC4)
- After class (AC)

e Review your own notes/summary (PrepAC1)

e Do homework/assignments regularly (PrepAC2)
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e Approach teachers to ask for clarification (PrepAC3)
e Practice what is learned with teachers (PrepAC4)

e Discuss L2 learning problems with teachers (PrepACS)

2. Strategies for understanding the lessons while studying in class (Und)

. Inter-ﬁrson
g e o

outside cla,ss hour (UndIterl)

o VTG0 Do i ¥ AR B

e Choose to sit near friends who are more proficient in
English if possible (UndIter3)

e Pay attention to what teachers teach (UndlIter4)
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3. Strategies for improving one’s language skills (Imp)
- Media Utilization (Mu)

e Practice reading by surfing the internet or read English

literature (i.e. novels, news, stories, etc.) (ImpMul)

e Learn various sources (i.e. labels, posters,
it e é

e Thai o "Tx oners’ friends in English via e-mail,

ing to news or watching

\.\ looking at Thai subscript

imitating the native speakers (i.e.

characters say, etc.) (ImpMus5)

e ¢ Practice writing insEnglish by writing a diary or greeting

AUEIANENINNT
AR T ey

native speakers (ImpNm2)

e Ready to make correction when using English incorrectly

(ImpNm3)
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4. Strategies for expanding one’s general knowledge of English (Exp)

- Media utilization (Mu)

e Learn new vocabulary by playing English-related games (i.e.

crosswords, scrabble, etc.) (ExpMul)

lary enrichment (ExpNm2)

- -
ab
3 \
o \
/ \

ated activities (i.e. English camp or

AY
etition, etc.) (ExpNm3)

\
N\

ntimates who are proficient in English

L - [ 1.C. 1Cx« Avnl"n_-in'-;=;=::_=;:=:==;_;::f--i etC ) (EXme4)
S )

!

. Eive uto s junior students, friends, or siblings.

(EXpNmS5)

AUYINENINYINT

As mentioned in Chapter 3, the frequency of language learmng strategies use

s g O RHATRLING 31 IS B rewrer o

strategles use are being classified as ‘high’, ‘medium’, and ‘low’ in response to the

4-point rating scale, which were:
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0 = Never

1 = Sometimes

2 = Often

3 = Always or almost always

Therefore, the low: )mmg strategies is 0.00 and the

central @n the low and the high value.
-.-.nu’.: ies use are ranged from 0.00

highest use is 3.00, with 1%
The means of the frequ

to 3.00, which were: .

The summar 'i‘f__ -------------- ‘ : :\'gf cy of language learning

y
Figure 3.1 Tﬁ%ﬁw%ﬂgw AN Ty Grarsis e
ARTAY ﬂ‘jm'ﬂﬁﬁﬁ RG] ﬂs

ev r Sometimes Ways

strategies use is showfwelow:

or almost always

0.00 1.00 2.00 3.00

Low use Moderate use High use

(Source: Prakongchati 2007)
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The focus-group interview part was analyzed using content analysis. The
findings from the analysis were presented in the form of tables, graphs, and

descriptions in the following chapter.

The summarization of the data analysis phase is shown in the table below:

Research
Questions Data Analysis
1. What language Descriptive
learning analysis

strategies are

used by secondar cfeo _
secondary dents 1&%&
school students | Englishi progfam |/
in an English 7 K

program?

2. What are
students’

Content analysis

oward language

IRTENTNYNS

opinions toward

language
learning ﬂ
Y

strategies?

>
E;
b
)
o
g
b

a




CHAPTER 1V
FINDINGS

The purpose of this chapter is to describe the research findings in this study.
Firstly, the demographic data will be explained. Afterward, the overall strategy use
reported by 30 students in an English program in a Thai secondary school will be

explored. This will be followed by the tesults ffom a focus-group interview.
Demographic Data

The subjects of this study were 30 students in an English program in a Thai

Secondary school. This rgsearch was conducted at Assumption College Samutprakarn

with students in Grade 7 i an English program. Students were asked to fill out their
s J

personal information, such as; name, gendélj; English grade from the previous

semester, and their self-rated Eniglish proficieney. The results are shown as follows:

Table 4.1: Gender of participants

Gender Number Percentage
Male 16 533

Female 14 46.7
Total 30 100.0

Of the total 30 students, 16 of them (53.3%) was male and another 14 students

(46.7%) were female.
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Table 4.2: English Grade from the previous semester

Grade Number Percentage
A 16 533
B 14 46.7
Total 30 100.0

Based on Table 4.2 %ﬂ){lmmely half of the population

(53.3%) reported to get Sag , emester. Students who got a

Self-Rated Englisk Percentage
Proficiency
Beginner 33
Intermediate 80.0
Advanced 16.7
Total V i 100.0

1
According to Tablé™.3. the m Vajof ﬂﬂ nts_( §A>) rated their English
proficiency 1n@u glLaa ﬁ reported to have an
advan W ﬂ@ lﬁsmlﬁ ﬂ ﬂxﬂ of herself as a
"3 TN W

beglnne
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Use of Language Learning Strategies

The research findings were divided into four categories as follows:

I. Strategies for preparing oneself for classroom lessons

II. Strategies for understanding the lessons while studying in class

AU INENTNEINS
RINININUNINYAY
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Research Question 1: What language learning strategies are used by secondary

school students in an English program?

Strategies for preparing oneself for classroom lessons

Table 4.4: The overall strategy use for preparing oneself for classroom lessons

(N=30)
Before Class
Strategy " SD. Meaning
PREPBCI 1.27 .78 Moderate use
PREPBC2 .67 .80 Moderate use
PREPBC3 2.00 s 4 .64 High Use
PREPBC4 1,60 ;, .62 Moderate Use
After Class
Strategy X | SD. Meaning
PREPACI1 1.43 = 82 Moderate Use
PREPAC2 223 .68 High Use
PREPAC3 1.03 : . 49 Moderate Use
PREPAC4 1.23 " ENER Moderate Use
PREPACS 117 O Moderate Use

In the before class category, the strategy that had the highest use was ‘attempt
to attend the class’ (PREPBC3) with the means of 2.00. The strategy that had the
lowest use was ‘read the book before coming to'class’ (PREBC1), with the means of

1.27.

In the after class category, the strategy that had the highest use is ‘do
homework/assignments regularly’ (PREPAC2) with the means of 2.23. The strategy
that had the lowest use was ‘approach teachers to ask for clarification’ (PREPAC3)

with the means of 1.03.



Strategies for understanding the lessons while studying in class
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Table 4.5: The overall strategy use for understanding the lessons while studying in

class (N=30)
Intra-personal Interaction
Strategy X SD. Meaning
UNDITRA1 158 .90 Moderate use
UNDITRA2 1.33 .60 Moderate use
UNDITRA3 1.83 v Moderate use
UNDITRA4 o .68 Moderate use
UNDITRAS 1.93 .69 Moderate use
UNDITRAG6 143 .68 Moderate use
Inter-personal Interaction
Strategy X SD. Meaning
UNDITERI1 1.43 L 7S Moderate use
UNDITER?2 P17« .70 Moderate use
UNDITER3 1.63 .81 Moderate use
UNDITER4 1.83 .65 Moderate use

In the intra-personalinteraction category, the strategy that had the highest use

was ‘try to understand what is learned in English by thinking along in Thai’

(UNDITRAS) with the mieans of 1.93. The strategy that had the lowest use was ‘avoid

talking with friends'while study (UNDITRA2)'with-the means‘of 1.33.

In the inter-petsonal interaction category, the strategy that'had the highest use

was ‘pay attention to what teachers teach’ (UNDTER4) with the means of 1.83. The

strategy that had the lowest use was ‘join a language study group with friends’

(UNDITER?2) with the means of 1.17.



Strategies for improving one’s language skills

Table 4.6: The overall strategy use for improving one’s language skills (N=30)

Media Utilization
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Strategy X SD. Meaning

IMPMU1 1.77 .68 Moderate use
IMPMU?2 1.80 .80 Moderate use
IMPMU3 L .82 Moderate use
IMPMU4 ol .69 Moderate use
IMPMU5 1.27 S8 Moderate use

Non—mealh'a Utilization

Strategy X . SD. Meaning

IMPNM1 150 ~ .82 Moderate use
IMPNM2 1.40- A .67 Moderate use
IMPNM3 1.83 { .79 Moderate use

In the media utilization category, the

2
J

;’éj[rategy that had the highest use was

‘learn new words from. various sources’ (IMPMUZ) with the means of 1.80. The

strategy that had the' lowest use was ‘practice speaking by imitating the native

speakers’ (IMPMUS) with the means of 1.27.

In the non-media utilization category, the strategy that had the highest use was

‘ready to make correction when using English incotrectly’ (IMPNM3) with the means

of 1.83. The strategy that had the lowest was ‘practice speaking with teachers, friends,

relatives, and native speakers’ (IMPNM2) with the means of 1.40.
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Table 4.7: The overall strategy use for expanding one’s general knowledge of English

(N=30)
Media Utilization
Strategy X SD. Meaning
EXPMU1 1.57 .89 Moderate use
EXPMU2 1.53 .68 Moderate use
Non-media Utilization
Strategy X, SD. Meaning
EXPNM1 183 .96 Moderate use
EXPNM?2 1.67 .66 Moderate use
EXPNM3 143 .73 Moderate use
EXPNM4 1160 .. 56 Moderate use
EXPNMS5 1.53 W, ) Moderate use

e

In the media.utilization strategy, the strategy that had the highest use was

‘learn new vocabulary by playing English-related games” (EXPMU1) with the means

of 1.57. The strategy-that had the lowest use was ‘find information by surfing the

Internet in EngliShy(EXPMU2 Jswith the meansiof 1:53:

In the non-media utilizationj the strategysthat had the highést use was ‘use a

dictionary ‘for vocabulary ‘enrichment™ (EXPNM2)" with” the ‘'means of 1.67. The

strategy that had the lowest use was ‘join any school English-related activities’ with

the means of 1.13.

It can be concluded from the tables shown above that students in an English

program employed almost all language learning strategies at the moderate level, in
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exception of ‘attempt to attend the class regularly’ strategy and ‘do

homework/assignments regularly’ strategy with the high use.

Research Question 2: What are students’ opinions toward language learning

strategies?

10% of the subjects (3 students) were interviewed in-depth to get further
information about their opinions toward Jlangwage learning strategies. The data
collected during the focus-greup interview were eategorized according to 4 language

learning strategies in Prakongcharti (2007). The findings were as follows:

a W

1. Strategies foupreparing oneself for classtoom lessons

Students showed positive attitude 'fgwa_rds strategies for preparing oneself for

classroom lessons. This could be suppdn‘i;ed by their answers: ‘When I do not
understand something, I will ask iy friends or teachers to explain it to me,” and ‘I

.

will advise someone who want to be good ai.English to always do

homework/assignments regularly.’

2. Strategies forunderstanding the Tessons while studying in class

Students“showed positive attitude towards strategies for understanding the
lessons*while studying.class. This could be supported by their responses: ‘I will wait
until the class is finished and then ask my friends to teach me what I did not
understand,” ‘I can understand the lesson well by paying attention in class and ask
someone when I do not understand some points,” and ‘I will call my friends and ask
them to teach me if I do not understand the lesson in the textbook or cannot do

homework.’
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3. Strategies for improving one’s language skills

Students showed positive attitude towards strategies for improving one’s
language skills. This could be supported by their answers: ‘I like to watch soundtrack
movies because | can learn new vocabulary and practice my listening skill at the same
time,” ‘I get lots of vocabulary from reading and practice my listening skill from
watching movies and listening to songs,’ and*“Ldike to read English novels because I

can practice my reading skill-and get new voeabulary at the same time.’

4. Strategies for expanding, one’Ts oeneral knowledge of English

Students showed positive attituclg' towards strategies for expanding one’s
general knowledge of Engligh. This coulﬂ be supported by their responses: ‘Taking
extra tutorial provides exfra knowledge tha; [ have not learned in class before,” and

‘The good points of having a personal tutoré;tﬁat I'can ask about things that I do not

understand from the classroom and help me with myhomework.’

In summary, students showed positive attitude towards the use of all language
learning strategies. It can.be concluded from the interview that students used language
learning strategies mainly to -help themselves understand the lesson and improve their

four English skills (listening, speakifig, reading, afid writing).

Overall, the findings showed that students in an English program employed
language learning strategies frequently to understand the lessons and improve their
English skills, which could be supported by the level of language learning strategies
used (high use and moderate use) and their positive attitude towards language learning

strategies.



CHAPTER V
DISCUSSION

The purpose of this chapter is to discuss the research findings that are reported
in Chapter 4. As mentioned in the earlier chapters, the objective of this study is to
investigate the use of language learning strategies of students in an English program
in Thai secondary school. Thirty students were given questionnaires to complete. The
research findings showed that most strategies were reported to have a moderate use.

The summarization of the research ﬁndiﬂgs will be shown in brief below:

Strategies for prepating oneself fof‘cl,;lss lessons were divided into before class
and after class categories.. The highest gfl@@tggy use for before class category was
‘attempt to attend the class’ (x =2.00) an&tpll_e_ lowest use was ‘read the book before
coming to class’ (x = 1.27)“. In addition, fcfgj_!};{ghest use for after class category was

‘do homework/assignments regularly’ (¥ = 2.23) and the lowest use was ‘approach

teachers to ask for clériﬁcation’ (x_=10s

Strategies for understanding theslessons while-studying in class were divided
into intra-persofial interaction and inter-personal interaction. The highest strategy use
for inter-personal ‘nteraction ‘category was ‘try to|undetrstandywhat is learned in
English by thinking along in Thai’ (x = 1.93) and the lowest use was ‘avoid talking
with friends while studying” (x = 1.33). As for the inter-personal interaction
category, the highest use strategy was ‘pay attention to what teachers teach’
(x = 1.83) and the lowest use was ‘join a language study group with friends’

(¥ =1.17).
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Strategies for improving one’s language skills were divided into media
utilization and non-media utilization. The highest strategy use for media utilization
category was ‘learn new words from various sources’ (x = 1.80) and the lowest use
was ‘practice speaking imitating the native speakers’ (x = 1.27). In the non-media
utilization, the highest strategy use was ‘ready to make correction when using English
incorrectly’ (x = 1.83) and the lowest use was ‘practice speaking with teachers,

friends, relatives, and native speakers’ (¥ = L.40):

Strategies for expanding one’s general knowledge of English were also

i

|
divided into media utilization and non-media utilization. The highest strategy use for

media utilization category,was ‘l_¢am new. vocabulary by playing English-related

v
games’ (x = 1.57) and'the lowest usc Wasj“‘.‘lﬁn_d information by surfing the Internet in

English’ (x = 1.53). As fou the non-med{a’:‘utilization category, the highest strategy

#e 2 4

—t

use was ‘use a dictionary for Vbcabulary enrichment’ (x = 1.67) and the lowest use

wd

was ‘join any English-related activities” (x = 1.13).

Evidences and examples from literature reviews and a focus-group interview

will be used to discuss the tesearch findings in this section,
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The Language Learning Strategies Used by Secondary School Students in an

English Program

Though students were already in an English program, where they used English
at school every day, there was still a need to improve their English skills. This might
be because students felt that their English grades could improve if their English skills
were better. In order to achieve this, students employed language learning strategies
to help them to learn. Sinee-the textbooks and othermaterials in an English program
school are all in English, sttidents need to be able to understand them in order to do

|

well in class as well ag'in the exams. B_ea_re (2011: online) described strategies that

can help students improve their | Engli§h . skills “in ‘many ways. These strategies
included choosing anysreading and listé;i_ing_materials that one is interested in to
create enjoyable learning experiences, whib_i‘_léén lead to more effective learning. The
majority of students also chose to léam new;V;:;ds from various sources, which was a
way to seek an opportunity t(; 1éém from n‘l‘a‘;e-;i»ajls that were surrounding them, such
as the Internet, books; and movies. In addition, they were willing to take risk by using
English anytime they could and they were ready to make corrections when using
English incorréctly. Diaz-Rico’s (2004) classification of language learning strategies
referred to this strategy as ‘creative thinking and, risk taking.” Wnder this strategy,
teachers'can ‘encourage’ studefits-to“take risk by using ‘English to'de-class activities.
Students might make mistakes while dealing with these activities but this is a good
strategy because they tend to remember their mistakes and tend not to do them again.
However, in terms of speaking skills, students in an English program made few

attempts to practice speaking skills with teachers, friends, relatives, or imitating the

native speakers. This might be because students had to speak English in the classroom
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everyday and they were not aware that speaking English at school every day was a
way to help to practice their speaking. The communication between students and
teachers was in English since it was required by the school rule. Students were also
expected to speak English with each other but, according to the answer from the
interview, they talked in Thai. The reason behind this might be because students had
inadequate vocabulary to speak in some topics«(Wang, 2006). This can lead students

to feel shy to speak with friends in case they made-amistake.

In addition to strategies.that can help students to improve their language skills,
students in an English" program were{‘ a}so reported to have used strategies for
understanding the lessons. As mentioned;eellqier that all textbooks and materials in an
English program are writtén in English‘:—; which 18 not students’ native language,
students may find it hard to understand thefkgéon. Classes were also taught in English
by foreign speakers. That is to say, the 1an£g£1jéée used in both the materials and the
instruction were not ithe studeﬁts’ native.iél-l-éilége. Therefore, students needed to
acquire language leatning strategies in order to understand what was being taught.
From the research findings, the majority of students tried to understand what was
learned in English by thinking along in Thai. Q’Malley and Chamot’s (1990) referred
to this strategy as ‘transferring,” astevidenced when students usedsthe knowledge of
the Thai language-and‘transférred it to*English. Students-also pay ‘attention to what
teachers were teaching, which was one of the ways to understand the lesson. Students
in an English program need a lot of concentration while studying in class since
English is used as a medium of instruction, which is not their native language. This

strategy is put under the strategy of ‘centering your learning’ in Oxford’s (1990)

classification of language learning strategies, which stated that students chose to pay
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attention in general and ignore distracters. Peterson (2011: online) called a way to
ignore distracters as ‘active listening,” which is one of the important study skills that
students need in order to pay attention in class and understand the lesson better. The
answer from the interview showed that students reported to have more understanding
in the lesson if they listened to teachers closely with no interruption from their
friends. Students were also preferred to study by themselves rather than with the help
from others if not necessary. An (2011: 9nline) Called it as ‘self-study’ strategy, where
students have the capability to.eope up with the lessons that they do not understand by

themselves. |

Since English is'hot/a native lang&agg for students in an English program, the
important thing for students to follow 1s to _practice. Practicing can help students
understand the lessons better. In this study, students did homework/assignments
regularly after class as a way to practice thel‘r language skills. Wenden and Rubin
(1987) referred to this kind of sfrategy as ‘ﬁé&iéing,’ which involves doing the four
English skills (listeniing, speaking, reading, and writing) repeatedly. Based on the
interview with Student 2, he reported to have used this strategy in high frequency
when compated  'with _the @ other | strategies: He believed that doing
homework/assignments everyday was a way to practice what he had learned in class
and prepared himself for'exanis‘at'the same timel Student' 3 also'mentioned that the
best way to learn was to practice every day so that she would remember what she had
learned better. Another method that can be used to understand the lessons better is to
read before coming to class. This strategy was not chosen much by students in an

English program since the majority of them believed that they would not understand

the book, which was written in English, if they had to read it by themselves.
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According to Wang (2006), the main reason for students’ loath of reading is an
inadequate in vocabulary. In order to know the meaning of unknown words, students
turn to consult the dictionary. This can lead students to feel bored of reading because
students have to slow down their reading when they have to look the words up on the
dictionary. However, when students had problems with reading or understanding the
lessons, they did not ask teachers for clarification. This might be because students
were reluctant to approach-teachers or tQo shy to.ask questions in class. According to
Kern (2011: online), the*Thai edueational system is “one way style of education” and
he explained that this typerof anstruction made students feel that they should not ask
questions. The answers frfom the intewie‘:}&; also showed that all of them preferred to
ask other people (such asifriends or relatix-/jejsj- for explanation.

Since students in"an English progfa;f;n jhave to study in English, which is not
their native language, students may feel deé;ejé‘;;ed and find it hard to understand the
lessons. They mightinot be motivated t(.)‘ lee-lrn and this can create unsuccessful
learning. Students turhed to find a way to learn that can créate more fun to them, such
as games and other entertainment like the Internet, because it can provide both
knowledge and'pleasure at the same time, so students would have fun in learning. In
other words, it can be said that students will be more willing and more motivated to
learn if they feel that [earning is'fun. Williams (2006) 'stated that students should be
motivated to create successful learning. In addition, the use of dictionary can also
make students frustrated in learning. Some students found it hard to use and they were
lazy to find the words. This might be because students felt that using the dictionary
was the waste of time and it interrupted their reading, as supported in Wang (2006).

Wang stated further that the dictionary is not only useful for finding the meaning of
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unknown words, but it can also be dangerous if we use it too much. The solution is
that students should be trained how to use the dictionary so that they can use it
effectively. Students can also guess the meaning from the context to find the meaning
of words, which is of the strategies mentioned in Amato and Snow’s (2005)

task-based strategies.
Teaching Implications

The research findings-discussed ;1b0ve can be implied to both English teaching
and learning. The findings showecd that students employed all strategies in different
frequency and this couldsbe presumed that students had different learning styles,

learning problems, and leéarning preferences. The implications from the study are

listed in the following:

1. Based on the reseatch ﬁndingé it‘éachers should adjust their teaching
strategies.to suit students’ leamiﬁé 'éffategies to.increase students’ attention
and particip‘ation in the classroom. For example,/if students prefer to watch
soundtrack-imovies or listening to English songs to gain new vocabulary or
practice listening skills; teachers (should #ry«to add the media into the
curriculum to encourage and attract students to participate in the classroom
activities. However, teachers should be trained on how to use media as
their teaching aids and combine them with their instruction as effectively
as possible.

2. Teachers should know students’ learning styles and preferences from the

beginning so they can plan activities that can suit each learning style. This

can be done by asking students to fill out the questionnaire of learning
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styles and learning preferences since the first class, so teachers can plan
extracurricular activity that students can enjoy. When students feel that
learning is fun, they will be more willing to accept new things and learn
more. This can also increase their learning motivation.

3. Different students employ different strategies at different frequency to
respond to their needs. Also, it is.said that students will employ the second
language’s strategies when they fecl.ihat they cannot produce the target
language as'well as-they want (Diaz-Rico, 2004, pp. 107-108). Therefore,
teachers can help students to overcome their problems by teaching them
strategies to be wised to imfx)fﬁve each language skill with examples.
Students can benefit from stra_té'-gic trainings in the sense that they will
realize what the language learnlng strategies are and how they can adapt
those strategies to be used wit};_--_l_:—he_"ir own needs to solve their language

problems, -
Recommendations for Future Research

Since this study wassconducted with.subjects who had similar characteristics,
that is, they studied inh‘an English program ‘and theéy-share similar English proficiency
level (Intermediate-level);the-researcherfeelsythat itsisinecessary tojinvestigate the
contradic¢tion between students with low and high proficiency levels on how they use
language learning strategies and the frequency of such use. The study should be both
quantitative and qualitative to obtain in-depth information. The researcher has some

recommendations for future research as follows:
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An experimental study should be conducted to test whether a particular
language learning strategies can work effectively with low proficiency
students or not.
A longitudinal study should be conducted to examine the effectiveness of the
strategies. Further studies can be done by given strategic training to the

\ v
subjects of the study [ &iency levels and see whether their

proficiency level i er receivi raining or not.
| ——

students from di

e I g strategies used between
ams, e.g. regular Thai school

program, an intemiati -7 2 ’ \\

\-.\: program. The results from

the future study Sful-foriteachers to pl an activities to match with the
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Appendix A: Questionnaire used for actual study (Thai)
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Appendix B: Questionnaire used for actual study (English)

The Questionnaire for Language Learning Strategies Study

This questionnaire was designed to collect information about language learning

strategies of Thai students in an English program. The data collected will be used for

Hathai Daosodsai

Tel: 081-348-0818, 0

E-mail: hathai.dao@gmail

AU INENTNEINS
RINNIUUNIININY
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Section 1
Demographic Information
Instruction: Please mark (X) or fill in the information that best suit you.

1. Name Nickname

2. Gender : Female

] High

5. Contact numbe

7/
6. E-mail address I I l‘g ' \\\\\
v Q\

.r I{. “'::i.l

oA

1l

ﬂUEJ’J’VIEWIﬁWEJ’]ﬂi
‘QWWNﬂ‘iﬂJNW}’JﬂH'}ﬂﬂ
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Section 2
Language Learning Strategy
Instruction: Please read each statement carefully and mark (X) in the box that best

suited your situation. There is no correct or incorrect answer for your responses. The

criteria for the responses are as follows:

- “Always ” means students used the stratcgymere than 90 percent of the time.
- “Often” means students.used the strategy more than 50 percent of the time.

- “Sometimes” means students used the strategy less than 50 percent of the time.

- “Never” means students neveruse the strategy.

Example (,

i

1. Strategies for preparing oneself for clasé!ijoom lessons

Language Learning Strategies | Always | Often’ | Sometimes | Never

1. Read the book'before coming X

to class
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1. Strategies for preparing oneself for classroom lessons

Language Learning Strategies | Always | Often | Sometimes | Never

1. Read the book before coming

to class

2. Prepare yourself physically

(i.e. sleep early, eat something

N

before coming to class, etc.)

3. Attempt to attend the ¢ \E\"
(i.e. have textbook an

ready before class begins

4. Do revision of the previous _
lessons in the textbook ,g /

5. Review your ov

notes/summary

6. Do homework/assig

regularly

teachers

9. Discuss L2 learning problems

o umww%’ﬂmm
ammnmumwmaa
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2. Strategies for understanding the lessons while studying in class

Language Learning Strategies | Always | Often | Sometimes | Never

1. Try to get the seat at the front
if possible

2. Avoid talking with friends
while studying

&

3. Take notes while studyi% ,
4. Think to yourself @

teachers’ instructions

5. Try to understand
learned in English by

along in Thai

6. Use a dictionary

assigned work

with friends after class or ou

";{3‘1{": % o g
class hour {;}

8. Join a langua

with friends

9. Choose to sit near friends who 'Y,

=emre R EFMEIN I WE1TNS

possible

TR NI N6

teachprs te
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3. Strategies for improving one’s language skills

Language Learning Strategies | Always | Often | Sometimes | Never

1. Practice reading by surfing the
Internet or read English literature

(i.e. novels, news, stories, etc.)

2. Learn new words from various
sources (i.e. labels, posters,

billboards, etc.)

3. Talk with Thai or foreigners’
friends in English via e-mail,

MSN, or SMS

—

4. Practice listening bydistening.: | = ©
to news or watching soundirack
movies without looking at Thai 4

subscript

5. Practice speaking by imitatin'g'
the native speakers (i.e. imifate_ Py

what the movie characters séiy,

etc.) y

6. Practice writing in English by
writing a diary or greeting cards

in English

7. Practice speaking with
teachers friendsy relatives;:and

native speakers

8. Ready to make correction

when using English incorrectly
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4. Strategies for expanding one’s general knowledge of English

Language Learning Strategies | Always | Often | Sometimes | Never

1. Learn new vocabulary by
playing English-related games

(i.e. crosswords, scrabble, etc.)

2. Find information by surfing

N

the Internet in English

3. Take extra tutorial courses |
(i.e. have a personal tutor or go

to tutoring school, etc.

4. Use a dictionary fo 7/

vocabulary enrichiner .g 4

5. Join any English*rela s T .
e

6. Practice English wit -

school activities

intimates who are profi

PEZ - T
English (i.e. teachers, frlends\;-F- ' :

,.-.-_,“_,,_,.

family memberql,ﬁc.)
bl

7. Give tutorials t0 0f

junior students, friads, or

H‘LIFJ AN

Thank ﬁoﬁ for your cooperation

ARIANNTIU Y TINER
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Appendix C: Questions for a focus-group interview (Thai)
Y o A % . n‘ 6 1 a % a v A o I
1. teinduulidlaluifiomsdsenisenlwinedunw tnduuasyhaehsls
2. iniBavasynaslutemidoGuulidla veavnmathuldld

\ '72’]@’3']84‘1/13\1'] El‘f.lﬂdﬂ']ﬂW‘Yl%%ﬂ EINVI,?

4. SNIBUUANT MITLWNLEsNALAN N m asl,umiw@menwmmmﬂqwaq

3. NARRFIENTT lneasnmian TniSews

5. fnBuufad §a : ndusana- AIRONNN MNEUAS Tene ae

6. iinFemanlitmeSem TGN A TN i3 wraLAsmazeiue e sl uazld
v e VD

{¢navizaila

7. $AvnmBemaclsth e (nhsaelFlaildug

8. uﬂLi&l%N’Jﬁﬂ']‘JLiH%a%"']%ﬁﬂL‘Viuamﬂﬂi”ﬂi%LLUUﬁﬂUﬂ?Nﬁiﬂ il ’Jﬁﬂﬁ‘ﬂ%ﬂﬁﬂ%l@aﬂi‘ﬁm%

w8 INENTHEINT
R TAR BB AF oot

3] H'NVL?
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Appendix D: Questions for a focus-group interview (English)

1. What would you do if you do not understand what the teacher teachers in class?

2. What would you do if you do not understand the textbook or cannot do homework?

3. What would you do if you find words that you do not know the meanings?

4. Do you think having extr improve your English skills?

5. Do you think any i : ', ‘Mlum of conversation, such as

newspapers, songs, movie net ca improve your English skills?

6. What language learni .in the i have you used? Do you like

those strategies? Are th

7. What language learning sfrategit ind ineffective? Why do you think it is
ineffective?
8. Do you have any 6 [eg] ot | been mentioned in the

questionnaire? What imt and how do you use il

9. Will you aﬂ uvﬂp%)%'ﬂ%@ wc&]ﬁoﬁt ' English skills to use

the language learnlng strategies? What will you adyise them to do? ,

ARIANN TN IRTINEA Y
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