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CHAPTER I

INTRODUCTION

Background and Statement of

In the current w

i apid economic growth and
tech@logé&l changes, it leads the
r —

educational reform ategies in edu

globalization, new i

lopment to accelerate

tion has to include

students can learn from le ' ing"ma e; ials” iany kinds of learning resources
around us including 16%WM££" r mmunity. The materials used in
educational manag urces, printed sources,

technologica y rces, and oth S J arning and enable

students to gaingwledge widely. m

At the samiiﬂ social studies are t@ntegrated study of the social sciences

o G R L o
studiesqrovides coordinated, sys‘?matic study drawing upon such disciplines as

=3 )
Y WAL TN
q science, psychology, religion, and sociology, as well as appropriate content from the

humanities, mathematics, and natural sciences. The primary purpose of social studies

is to help students develop their ability to make informed and rational decisions for



the public good as citizens of a culturally diverse, democratic society in an
interdependent world (Sunal & Haas, 2005). However, it is crucial that social studies
teachers also play very important roles in developing students as learners with

knowledge, skills, and civic attitud

harmoniously in society. Thus, teache %\\pt to find teaching techniques
and methods that provide ty o @s to inquire about a variety
e ——

inside and outside of the

e good citizen and to live together

studies concepts for studen;sl;@ﬁji. . Study of the local community has proved

.;--":ﬂ‘:r:ﬂ = __-" o

The SCC(B benefit of -

can get direct expiriences in real situatioraj)utside the school through students’

AL TR AL R ILE

social—@tural practices of their community (Maxim, 1977; Armstrong, 1980; Beery

QAT AN a0 AL,

students to develop intellectual and social skills. The students can develop a variety of

earning rﬁurces is that students

skills like collecting data, analyzing data, synthesizing data, and presenting data. They



can become good citizen in the nation as well as in the world (Kaltsounis, 1987;
Laughlin & Hartoonian, 1995).

The fourth benefit of utilizing community learning resources is to help

social action in society. The students
interact with it and contribute to
ortunity to serve their own

rces is to establish a

uniti_ﬂn the management of
education and tr%n § Basic education 1nst1tut10ns should be assigned the

SN TN AN

community problems, and local w1sdom to establish a desirable quality of good
uhity p q y g

AR I e A

understanding of learners, the teachers should use the effective community learning

resources to help their students in their learning processes to encourage each student



to participate in social activities in their own community and provide them with the

opportunities to apply what they learnt in class into their community, these students

can have direct contact with their community and learn about social changes by

Kampong Th are ri extremely valuable
Ny —
learning resourc sources; i resources and so on in
- ] e, F L

which enable socia i teacmg@f U it from these resources either
I o il f i "

1mplementataﬁ of Cambodlan s001a1 tilizing community

As menﬁned abo vince i_ﬂich in a variety of

extremely Valuablelrr learning resources an the benefits of utilizing community

A AT

social lQ’dles teachers to 1nd1sputably manage the various activities for enhancmg

SV BRI DR N NN

9

excellent opportunities to participate in the social-cultural practices of their

community. Thus, the researcher did the research studies on the topic of proposed



guidelines for utilizing community learning resources in social studies instruction in
secondary schools in Kampong Thom Province, Cambodia.
Research Questions

This study is aimed to find answers to;the following research questions:

1. What are the ‘ﬂ-:"". 0 1S ilizing community learning
bodian Teachers?

sed g deh iZing ommumty learning

f St rU t'- nbodian teachers?
Research Objecti ' \

The objectives of this

1. To st the State ahd p ms. of. util zing community learning
resources 1 J " studie b ambodian teachers in
hE
secondary schools. 1A
2.

To propose _u-’ur_zg}g 5 for € ian teachers to utilize community

learning _!_T__ ?i} j j

Scope of the s taic

pstruction in secondary schools.

X

The scop

samples for the present study were 28@@211 studies teachers

f ufzi“i:izw ik |11l S
R asmﬁmmﬁﬁmmé“ﬂ

Entrysamakvorak Pagoda in Kampong Thom Province were utilized in

social studies instruction.



Definitions of terms
Social Studies refer to the integrated study of the subject areas of history,
geography, and morals civics which were stipulated in Cambodian curriculum.

Community Learning Reso ) refer to terms of resources in the

instruction. The resources in the
' ural forests and the Chinit

mbo Prei Kuk Temple

community that the teach
present study are (1)
River, (2) social a
and Entrysamaky

State of Utilizi earni 1g Resource to (1) the utilization
of community learni 2)-activities of con learnlng resources that

n, and (3) evaluation of

Problems of uf‘:@; ction refer to the difficulties of utilizing
LN

urges- i -social stt truction in the categories of (1)

social studies curriculum understanding, | g, € anizing activities of teachers, (3)
il Y

- ™

S

evaluation of "§tud 0 ) stipport regarding the

L

-
utilization o itof'_,i 1\ LY

Secondary E-ools refer to hig anaged its g%al education covered

from grade 7 to graﬂe 12 in Kampong Thom srﬁvince Cambodia.

S@ﬂ%&l‘éﬂﬁ]ﬂﬁﬂﬂ’]ﬂ‘i

1 It is expected that the re§ults of this study would be useful to social'studies

A WA A Vi 3 B -

resources in social studies instruction in secondary school.

]

=



2. The results of the study would help Cambodian social studies teachers gain
knowledge and experiences in organizing activities for utilizing learning resources in

their own community for more effective social studies instruction.

AU ININTNGINS
ARIAINTUNNINGAY



CHAPTER 11

REVIEW OF THE LITERATURE AND RESEARCH STUDIES

In this present study of pr

resources in social studies i ] ools, the researcher has studied
from documents, te 1 % arch studies related to the
community leamW ie 1 g community learning resources,

significances of learning . ilizing community learning

idelines for utilizing community learning

resources, social an "L \_ﬁ dies curriculum, and

4 ['; . 1
community learning s in'Kampong Thom ngdom of Cambodia.
1. Community learning res 1 \\
1.1. Definition ¢ ity Learn e

&

1.2. Categori

in Social Studies Instruction

1.5. Evalua

2. Social Studics  Curriculum

2.1. SocmStudies ; = m

2.2. Camboitan Social Studies Currlcbm

M HRHRTNEIN T

ﬂl Natural Resources

ammﬁﬁmmmmaa

4.1. National Research Studies

4.2. International Research Studies



1. Community Learning Resources

1.1. Definition of Community Learning Resources

Community learning resources (CLR) are also called community resources or

local resources depending on t s.. However, there are many educators

defining the meaning of c s in various ways differently as

comprehensive ary, audiovi ructional development,
and production
both print and i &= offeca '. ampus, regardless of location or
organizational patte f

Armstrong ( atory for social studies.
In this laboratory, n, analyze information,
develop tentative conc 53 >vise theit

Kaltsounis (1987) de&@ i) r -

that can be used tc orhuman conflict. Such
resources 1 ‘ﬁ(ﬁ very con

intellectual or @al skill, and ev

s as everything in the community

hildren apply an

¢ that allowmhem to express their
feelings and clarlfy"hﬂalues

LB W PR ARG

laboratMes for social studies 1nstruct10n Many unlversal social studies concepts can

q ﬁlaeils ﬁﬁefjd céomm: u%?! resourcre]s :sgsomal stlgs’laloratoryaere

geographic, historical, economic, and other concepts are developed in a realistic

setting. Changing conditions can be studied, and factors produced can be explored.
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Holidays, special events, and commemorations can be experienced with others, the
field trips can be taken, local experts can be interviewed, historical site can be visited,
and other resources can be tapped.

t.community learning resources are the

Duke (1990) shared similar i
organizational institutions |
to students’ learning

Similarly, Osbo : Gai arning resources can be
people who provi | ‘ : ir_classroom, places to be
visited, things to

Therefore, Sai --;--_- stated that ¢ ent stores, sport centers,
and markets ¢
written resource L rﬂ!{ng uniti s, can pi ide lesson in social skills,
which are as a nec ife 7' _j_- 7 ] educational institutes. In

addition, there are other elect -r-"-" edia, B ’ irces are unlimited to places;

ket

they should includ toor—  ,
ey should inclu epersoisj {J‘__; ; =
Additionally, ana o
— - —

resources as Ics ..“u‘j nowledge centers

which are avail@e to be used g ge, ndersta@wg, and expertise. So

learning resources ﬁﬂn be natural or man—ma&e) people, living and non-living things,

“FHYINURINBINT

SL@ & Haas (2005) defined community learning resources as resources relevant

ARTAS TR e

organizations, other institutions such as markets, and infrastructure of social services

‘ommunity learning

and social tendency.
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In accordance with definitions and interpretations above, it has been shown that
Community Learning Resources refers to terms of resources which are places in a

realistic setting, people with knowledge and skills, materials, social and cultural

events or activities in the comm t the teachers utilize for organizing the

activities in social studies i also use to discover knowledge
and direct experience ide and outsid
1.2. Categori

It is very mous varieties of community

learning resource e mai ducators presenting their

E V.
it

31 -
o - {I 1 \\\
concepts to classif i lg' commtu learning rces in the aspect of
components of learni = ’
M Ay
Kenworthy a ﬁed tﬂ!‘eﬁ 1nity. le \ rces as following:

| personne
n g'gr':' ; hments, labor groups, and their

personnel

o

s¢ums, theaters, etc.

il e ———————— e 1

4. Re LY

5. Iﬂreation m

6. Trarﬁ,portatlon and communlcatl on facilities and personnel

1) IRBNTHYN T

8. Miscellaneous

(| ma T T

estabhshments, annual events (pageants, concerts, festivals, fairs), places of
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geographic importance, persons to interview, places of cultural significance, and
similar categories.
Kochhar (1975) categorized community resources under the seven flowing

headings:

1. Resources of G hills, valleys, lakes, waterfalls,

rivers, springs, sea- river-val Vmines, rocks, fossils, tea

gardens, etc.
2. Resour i U u illars and monuments,
temples, mosques e ations and exclaves, etc.
3. Resource ~ d galleries, museums,
Z00S, cinema

, schools, colleges,

organizations li , \: s, newspaper offices,

etc.
4. Resources of 1 ma places, commercial centers,
brick kilns, dairies, banks, mills -;- 1 unctions, posts offices, telephone
=L e ;-Z ,
exchanges, agricult eyl
= — — s
5. Resout \boratories, thermal and

e

hydro power gﬂrating atio ) $S10 statioqmworkshops, factories,

power transmlss10ni; distributing stations, enE neering colleges, broadcasting stations,

~AUYINYNINYINT

Government buildings: Such as municipalities, district boards, hospitals,

o)l AR T Y

7. Forms of Social Control: Such as traditions, customs, usages, rituals, modes,

beliefs and attitudes of the local community.
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Wichai Prasittiwudhiweech (1992) classified the categories of community
learning resource into four categories as follows:

1. Learning resources inside the school can be things, person or places in

emselves, example corner

of experience man aal-exhibi ] t: offering services in
enter, instant lesion etc.
such as the laboratory,
apprentice house, a , co-operative shop, and
classroom.
2. Learning resources in_ schoc Personal responsibility group’s

n; g depending on the

instructors. m _ m

3.1. Nitural resources in the 10§a1 community: soil, stone, ores, woods,

F U RTNRT

and appiéciate of these resources.

QARSI TRy

3.3. Places built such as public libraries, local museums, clubs,

vocational training centers, etc are useful in teaching and learning management.
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4. Outer local learning resources: The resources which are in other areas
outside the local community but teachers can use those resources for their instruction.

Maxim (1999) claimed that community resources can be classified into major

the classroom, and Field trips, which
W tudy.

ammg resources should be

1. L hasize places which are managed to be

types: Resource persons, who bri

take students to the comm

2_7 i : duce learning as interactive process
between peopl d g ‘people and media, people and event,

group and group, ’ ) ' ] nt. Thi eractive process many
happen in individu i i ions. At the same time, there is a
relation which bases n = ging knowledge with each other,
formal or informal intend or 1 -- witling ; pen n leading of situation.

| itigs. |

"uﬁ' up the learning

atmosphere. m m

Chaiyos Imsawan (2001) classified categones of administrative learning

f“"ﬁ“ﬁjﬁl’@’ﬂ HNINYINT

. Learning resources established for learning purposes.

q mmnm URTITENALL

commumty and natural learning resources.

1. Community learning resources and natural learning resources
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2. Learning resources in the community.

Tassanee Supamattee (2006) stated that learning resources consist of the

following:
1. Human resources: have knowledge, potential, and special
academic abi igion, culture, governing, public
health e ‘gories:
ave a local residence and
work place in the 9 me ffice local authority villagers,

educational supervisors,
development and nongovernmental
organization wo isit the community or
2. Natural r ¢ exampl ings which teachers can use

to teach students, provide furth nowledge preciation of things such as forests,

mountains, rivers, ¢

%'— -
e EE— [ .. .
3.150¢; "-‘ sed in instruction,

such as ancientﬂnples, useus

traditions, etc. ‘

AUHARHNTNBING

the resﬂcher classifies community learning resources as three categories as follows:

SV RGRpIH w1 NE R

knowledge with students. The resource persons are separated into two categories:

ons, ricemlds, heritage, culture,



0
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1.1 Official Resource Persons: Resource persons are guest speakers
such as persons with special skills like government officers, local authority leaders,

police officers, legislators, merchants, businessmen, employers, and scientists.

1.2 Non Official : ersons: Resource persons are guest

speakers such as persons mmunity such as local experts,

community agencie vernmen &s, construction workers,

industrial workers, e who ha vledge, experts, etc.

2. Natu 1 \.i‘r tural things in their local
\\x%ﬁ- , the atmosphere, etc
which teachers ca studies ‘teachi ; e that students better

understand th i : ) ive, ¢ <nowledge, and have an

3. Social 3 ,.- Social and Cultural Resources are man-

made things like place sti -'r:r:“' 3 aditions, customs, and beliefs, etc.

3.1. Histori ; -,.,.. : al Resources refer to resources

.r’

relevant to histori

EEPlace Resous

the content of soc1ik studies curriculum suc s government agencies, public works,

A T e

3.3.Traditional and Cultural Resources: Traditional and Cultural

m SRRy M EN IR}

customs, beliefs, etc.

eums, art galleries,

etc. LY

are th@stitutions relevant to
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1.3. Significance of Community Learning Resources
The utilizing community resources in social studies instruction is the activities
in which teachers should manage their teaching social studies in order to build the

ing in the classroom only is inadequate,
E ear, listen, ask questions, and

practice by themselv ill participate ntent and understand more

direct experiences upon students b

instead, with the real wo

effectively. The loca Amuni i / nities for the kind of
involvement requize he : - each or implement a
decision, the stude ¢ 1 ‘analyze infc 1 predictions, develop
conclusions, ar{d a ) N’ must=eome to be v y the students through
their guided involvementin fthe affairs \e community. There are numerous

researchers me ingtheir con ‘rel o the significance of community

Kenworthy (1962) oned R community resources is

afouse the interest of
students

2.1t shoﬂ help the >s sKills in rﬁstie situations.

3. It should I?‘eathe life into what seeyead to them in the textbooks.

AR TR TN VG

ﬁlall groups.

ammnmmmwma d

7. It should expose students to activities in which they can and should engage

after graduation.
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8. It should build in them an understanding of and an appreciation for their
community.
9. It should instill in them a desire to further improve their local community.
10. It should add to their fu ful knowledge.

f the local community make a
od&f social studies instruction.
ced to geographical concepts, to

Jarolimek (1971) me

vital and indispensab

ki

o the production and

distribution of goods andsseryic d-to the rich hist | heritage. The use of the
community as a 1eso 1 studies p esents pportunities for good
teaching and learni casds -wha > ‘teac d class do prior to and

Kochhar (1975) cla : ignific community resources can enrich

—

social studies instruction in ways more thar «To achieve the purposes of social
- o i
_ i AN
" Tl R

studies, the childre nify in which he lives,
. -

interact with 7’:’{ ontribute | izen, the children must

become a respﬂible membe

compatible with th?sgt of democracy. It g\'f;s students an opportunity to observe

A NHRTHEIRT

social !‘])ups. Students can go almost everywhere under the careful guidance of the

QTR Ty

community.

‘with ciﬂ attitudes and ideals
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Kaltsounis (1987) claimed that community resources are considered as useful
resources in the teaching-learning process. The community resources include
everything in the community that can be used to illustrate a concept, generation, value,

very situation in which the students apply
/\at allows them to express their

' Th3e a reasons why community

or human conflict. Such resources i

an intellectual or social ski

feelings and clarify

resources are VaIW

re conducted through

2. The communi i \;

the development of ing A s \
‘ A ] "f } CLLOg he

s A\

otherwise would.

social action and for

d become involved in its

¥

affairs, and therefore may become beticr citi
O e )

Savage & Armstrong (1 °A3‘;'f stated that eommunity resources are excellent

laboratories for|soc ial studies concept can

nces. Communi

be direct experigt "‘-ﬁ sh the relevancy of

social studies c%pts for studer m

Fischer (1999) IPolingd out that the impoitj'nce of local communities as learning

AN IRHNINHRG -

resourq, not only from experts, but also the members of family and local community.

N RTVEN N[N

in the activity themselves, and secondly, when the community members are

challenged by children’s questions, they have an opportunity to think more critically
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about what they are doing and why. Therefore, effective community based learning
resources exhibit greater educational benefits than classroom based learning. The
learning process using community learning resources are the most important strategies

to help students make a connection e theory studied and knowledge gained

in the classroom and ap . Throughout these processes,

students will have ontent of things in their

community relative d i social studies learning

while working t oups ' QI y and societal participation

they can develop themselves

ecause they can learn whatever and
_!_..n-'

whenever in all; si ! ein to actively inquire
- =
N

- entionﬂbove, the researcher

knowledge a f.}r’. Kills to potenti

From the remw of the co

found that the sigfificances of utilizing car:}munity learning resource for social

B INUNINGINT

ml Change the learning env1ronments by taking students to see realistic

MG NIHTI R eN NN} IN

reflection.
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2. Stimulate a higher degree of student interest and enthusiasm for social
studies than can be anticipated when books, films, and other stimulators of reality are
used.

3. Help teachers organiz hing activities of utilizing community

learning for social studies. i ing environment in the real
world.

4. Give st niti articipate actively in community activities

eir local community by

5. Enable S t@ degvel va of their sk in regards to collecting
data, analyzin . \

6. Encourage ts to : cqui owledge and skills to develop
their own potentials as lifelong le .

7. Help students dei elop a positiye e toward social action in their own

community.
8. Establi e community.
?ﬁ- 3 —: 9
1.4. Using € S ﬁ es Instruction

Commuﬁ' learning re ] a Varie_mof ways to enhance

students’ learning ?:)cess in social studies i 1ni ruction. A variety of methods, utilizing

~FHHINHNINYNT

Qalter (2001) suggested that some of the ways in which the commumty

Qﬁﬁﬁ{ﬂmﬂﬂﬂﬂmﬂﬂ

2. Guest speakers who come to the classroom

3. Interviews with people in the community who supply needed data
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4. Use of documentary and audio-visual materials from the community
5. Community surveys made by students

Kenworthy (1962) suggested that some of the ways in which the community

4. For stu ' community: its S people, social processes,
occupations, health and welfz Ahsporsation 3 ] ation, etc.

5. For résources pesson v

6. For first-hand ¢ c s'in : ing court proceedings,
town council, clinics, hos

7. For providing ‘i*:_a._if'— es; for ki books, records, pictures,
b o Bl

government reports, budgetg,m? .

-

8. For soc social service centers,
e
etc. LYy , \, ‘

9. For eﬂsing stud

and other cultural aﬁnVltles

A H NN WG

they W“ to do after graduation from high school or college

0 mamm NTTYTEY

periences: [Lw ch as concerts, plays,
d



23

According to Jarolimek (1971) and Kochhar (1975), there are basically two
ways in which the teacher may use the community resources. One method is to take

the school to the community and the other method is to bring some portion of the

community to the classroom.

I. Taking the scho

It is said that Totions otihild/ér reached not by words but

awaking inter g a iatioy rOma or enjoying a new

experience. The i € ¢ " 1 dy, the can be t of the score of it or

knowledge first hand, and eonf - g and. g second-hand knowledge.

il

They are a means for sharpe

: ing principles and doing everything
et _,..p" o,

which socia s ndie
2. G

educational expﬂence part

systematic method aor an accurate determinati on of social or physical data.

NN T

large c@mumty The outdoor env1ronment in and around the camp offer tremendous

I PPN NI

use of the natural resources of the community. The drift to the city and the rapid

.R‘ provide excellent

S. Theﬂre an organized and

tempo of modern living is creating a felt need for people in cities to find more
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opportunities for roots in the soil, thus developing a closer relationship between
human being begins and natural resources.
4. Community Service Projects: Sharing in community improvement

programs can prove useful for the and for the community. Service projects

can be taken up by the stude or civic welfaré. L olving individual activity of an
service projects results in
ificant social value to

genuine educationa

society

are a community’s human resous rees wi

esutilized by the enterprising teacher
= - _,..p" :

to enrich and tiliz ’ d pérsons can explain to

students their own important rol [ Vices rendered by them

to the commu@ in diffe

many different typ&s of people and will he students to identify themselves with

A AR RN

develoﬂg social skills in real life 51tuat10ns like: letter wr1t1ng, making introductions,

q AT e At

centered education. Students realize that people as well as books are desirable sources

create @ter understanding of

of information and inspiration.
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2. Parent Teacher Association: Parents Teacher Associations can cooperate
in efforts to make the school a real community center, to locate and list resource
visitors to the classroom, to assist with field trips and surveys and to develop the

community program. Parents’ in the school program is not only

intrinsically rewarding process to
the students themsel on in the school and what is
expected of their the teachers work is
appreciated by th lace and comfort and
inspires towards b etfor ssociations may serve
as important two- f : n the school and the

community.

4. Celd&tions of Fairs ational Da;ﬁSocial studies can be

very well taught WJI.Eh the help of fairs, festiv and national holidays to be celebrated

LM IN IR T

events 'ﬂ‘hese opportunities pr0V1de extremely dynamlc interesting, and real life

7] INAPTORW MR 111NN

Human Rights Day and Red Cross Day can develop international understanding and

make the students understand the right of human beings all over the world.
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Celebration of Children’s Day will enable them to realize their own charter of rights.
Observance of Social Education Day will show them the magnitude of literacy in the
country. There are a number of local fairs and festivals which are celebrated in every

locality. These can enlighten the stud t the local traditions and local customs.

Interesting talks may be ate these local fairs.
nal problems. Adults are

interested in current prok fnati nternational interests. When such talks

community ca

7. Localitrades T " ypren i experiences to the students.

who choose the appropriato=eorss 3 cley o contents, teaching and learnin

-y e e
¥

process, and appre ents who can effectively

——————————————————————————————————
gain the most knowledge. : J

Savage EArmstro o

successful local- c?nmumty studies progr&’s One approach is to plan for

LRI LKA S e e

and (3me community’s future prospects

RIS TNy TR Y-

1.1. The History Fair: it is a public event presented by one or more

cre are mny ways to organize

elementary teachers and their classes. Typically, the fair focuses on a theme. In



27

presentation for the event, teachers and students work hard to learn as much as they
can about the theme. Based on their study, they identify a number of activities that

might be displayed at the history fair to help the visitors better appreciate what life

was like in earlier times.

1.2. Oral nvenient to gather information
about life in the ea ewing long-time residents.
Students can be giv izing the information. A
successful exerci ful irst of all, a focus topic

must be selected. { e prepared. After the

2. Co i ~ - s of the local community

the community—g log exer : activiti_ﬁ

2.1. The Eommumty -Use Logs erc1ses The community-Use Logs

AU HRURTNEAG

1nterac'¥n among people and the functions and services are not umformly placed

ARTANT TR ENALL

suggests, requires the use of the Yellow page activity. It works best with students in

the intermediate and upper elementary grade. These are the procedures to be followed:
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2.2.1. Divide the class into groups of about five students each
2.2.2. Provide each group with and outline map of the local
community.

2.2.3. Assign each gi ) look up the addresses of the examples of

e asked to place a dot at each
location.
~1. et I sk as a representative

\

 to a larger group map

3. Comm 5: -Stude e encouraged to comment on the
more elaborate activity
unity-future day exercise.
It involves many peo ds a good deal of teacher
planning.

Mic _‘,' imed that the u: s in the community
is as fCHOWS'

l.ﬁ communi

In n?ny social studies progra&the community is the focus of study,

o I LLCRALCA L e

the students. Topics can include:

Qﬁjﬂﬁﬂimﬂmﬂﬂmﬁﬂ

Ecology Mass media Sanitation services

Education Museums and theaters Social services
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Ethnic groups Occupations Sports  facilities
Future plans Pollution Transportation
Geography Population Urban renewal

Government Utilities

Many educational efits can i om a community survey. As
students conduct their-survey-perh : ards, type and location of

—

residence, housin i i and indus ial sections, or museums-their
observation skills alk with old-timers, business people, school
workers, public offi mmunity v — / improve their interview
techniques. As the es, letters, newspa ports and other local

nity co u one of the student’s most
valuable resources. A i _ j_* _” ) er comnstruction, watch changes in
the reason, see workers in action, observe h and celebrations, enjoy radio and
television, he: S rren es fin stores, use the

i —

transportatio Lt;; ; _"«_.g er activities, they

10ns. %rwards teachers can

capitalize on these itperiences and use them 'E't'he social studies program.

AUBMENINYINS

ere are many learning resources in the communrty that teachers can take

LAIAN Sid O b (11NN

or the whole school and for one hour, all day or during a weekend or public holiday.

make discoveriEand are
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Listed here are examples of study trips. As a substitute, videotapes can be
made and used as needed.

Airport Farms Police station

Bakery u Post office

Bank

y Sawmill
City hall Library ‘4 Stores

' e —
CW Missio WCphone exchange

[elevision station

Short info ] etz s ighborhood are valuable study
, N
trips. Students eing(bui ges i eason, a neighborhood fire

station or library e at work. Also useful

ad

are trips with pare place >cially when guided by
questions raised in class. Infor ,JH 4} .?,. ar Vit »rents require a minimum of
organization and make students eritica heir environment.
4. Res o (¢

@?;

Co
other workers aﬁnterwe ved ©

In units about for?gn countries, individuals who are natives or have visited the

-SRI

and sh“; along with the d1scuss1on enhances the contributions of resource visitors.

QTN TSI TS O

Airport employees House builders  Long-term residents

#77 . .
! iﬂ e, journalists, and

S O 1scuss@>blems and questions.

Authors Industrial workers Police
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Business people Lawyers Social workers
City officials Librarians Traffic safety officer
Consuls of foreign Merchants Specialists

Nations Travelers

Interviewing resource per: on cannot come to the school.
When essential materi en seeing the person in a
working situation i roup can interview the
person at work. I

visitors.

Generally, students enjoy co visitors and the interesting materials
they have to shé : ] of the school custodian

as a resource’ e | .;E individual, merely

having someonﬂme into

successful expenenie

A HH I AHATHE AT T =

expen@es too. By organizing trlps into the community, students expenence

) INRTOP MR 111NN

is to effectively use wherever you choose to go. One enterprising teacher, for example,

your studﬂs will not guarantee a

took a trip to a local cemetery as a place for historical study. The teacher wrote that a
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group of middle school students took a walk through their community with the intent
of noticing and listening as many as interesting places as they could.

From the related literature review studies, the researcher can include that the

community to th: essons, student "“v--.,,h aken into the field to
- classroom provides

tivities are organized for
the students to have a more di CctIe 1ip with nature and to observe the
real world.

o
- Assigned to conduct a

er datq@nalyze data, synthesis

community sunE for obsc

data, and present thi-data

AU IRBNTNHANG - ~

opportQty to participate in servmg their commumty and to share their knowledge

QW’IME],HM URAINYA

The community learning resources can be brought to the school in a number of

ways:
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2. 1 Resource Persons: The persons who have knowledge and skills are
invited to be guest speakers to enrich lessons:
2.1.1 Guest speaker from governmental organization.

2.1.2 Guest speal m non-governmental organization.

al community.
2.2 The materials, facilities,

equipment, and loc 1 ‘ cal. community are brought into the

classroom for soci

as teaching materia Om " \\

Un ue ocal equipment also

aterials can be used

[he local tradition, culture,

customs, or beliefs are the cla in order to engage students in their

social studies and being proud of thet . "’ al community.
e " i a ,lj;l_-
2.3 E 1 a yariety of activities in

3
their commu ﬂb" rﬂ hool;

m 2.3.1 Bu boar bition: Stu%ts are provided the

opportunity to bI‘lI]? local materials or local event announcements to display on the

"“”ﬂﬂﬁ“ﬂ NENINYINT

2.3.2 Role play Students are provided the opportunlty to

amad&'mﬁ‘m VTR Y

2.3.3 Community Social Service: School places and a variety of

activities can be arranged for everyone in the community for the purpose of education.
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1.5. Evaluating on Students’ Learning Qutcomes
The Ministry of Education Thailand Act 2001 stipulated that measurement and

evaluation are procedures to be used by instructors for learner quality development.

Evaluation is the one of the iss atest concern to teachers, parents and

! ata and information concerning
and 4achi well as useful data for

e ——

students. The outcomes o

learners’ developme%

promoting learners’

sessment serves at least
two important p illian, 1998). First, it

provides informati i i i athering information

Bigglls'ﬁ Telfer (1987) state that e luat g a judgment, in

valuation may be

associated with Ethree 0

Pre-stage: Curricuham a’aluation. This aspe%-s’lllddenly becomes important when it is

~F NN TN AR

curric@n development and the evaluation of that curriculum to see how effective it

AT TR

massive literature in each content area, to which the reader’s attention will no doubt

product_ﬂges of learning.

be drawn in other coursework. The second issue is the important one for present
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purposes. When the state departments set the curricula, they in effect tell teachers
what should be tested. Now teachers will have to decide what to teach, and hence
what to evaluate.

to: (a) how well the learning outcomes

Process evaluation: Evaluation us

!
match the curriculum (criterion-refere ow students compare with each
1ds of evaluation miss what
——

many would consid 7 y i arning: how the student

has been change jences. i ts become more self-

Product: Out _: 7 " e or effective: how

'ﬁ_ﬁ t also qualitative.

The quantitativﬂyutcome

ng to a_ﬁetion of knowledge;
qualitative outcomfs I&e ‘vertical’, referring to wunderstanding. The curriculum

- NEHIN NG -

relatlorm) and the level of abstractlon in the target mode.

QATANT PIURY MY IH )N

addressmg a topic the student can solve, the more that student understand the topic.

As White points out, however, concepts, whole disciplines, single elements of
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knowledge, extensive communications, situations, and people, are all understood
differently, entirely different methods of seeing that we do understand the domain in
questions are used. For example, understanding situations is often done by interview,

asking the students to predict, obse d explain the demonstration. The most

appropriate methods of eva >ach context are qualitative and

quantitative evaluatio

framework. One m
tests 1s the Bloo

response, ordered i

ledge in a multi-structural
es in item selection in

of
2. Comprehe ’ e S s, work;

5. Synthesis: re ining elements ‘knowledge;

6. Evaluation: apply!ing-ﬁ_l o e

knowledge '

The Tb’,'“ 1xonomy h ]
a test; it is not s@ble for evaluating of a esponse@ an open-ended item.

Types of Assessme?t Formative versus sug}atlve

AL HANHRTHHA T

may taﬁ several forms, such as essay, multiple choice, interview, observation, etc.

ammmmwﬁmrﬁae

Formative assessment refers to assessment conducted during the course of

ciples to test the worth of the new

-

"mg ection of items for

instruction. Such assessment provides feedback while it is still possible to influence
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the instructional and learning process. Although student performance may be graded
during formative assessment, the primary purpose is to provide feedback that can be

used to plan or alter instruction. Formative assessment enables the teacher to form

effective instruction and thereby im / > performance. Formative

after instruction is ¢ ot * i§ type £ is used to make final

judgments about/a enfs understandm i ose is not to adapt

StudentEx ies are very d >y perceive t_ﬁfunction as formative

as opposed to sumflative. The latter, for e)&r}ple, rewards students for concealing

~AHHINUNINYINT

@e test scores may be determmed in three different ways. Each way has its

WIALD IO NN,

performance. This method has been traditionally used, ranking being the stereotypical

example; other examples would include moderation procedures. Norm-referencing
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maximizes the differences between students as the basis for expressing scores. When
competition it the issue-as when scholarships or prizes are to be awarded-norm-

referencing is quite appropriate. Often, however, it is used when the competitions are

’l/ redetermined standard, as in a

driving license: the candi ormance meet the pre-set criterion,

4 —
independently of individuals perform. The criterion for deciding

inappropriate.

Criterion-referenci

: \\ ce: on educational or

he curriculum objectives,

whether performa
reasonable groun
rer.
based on sound curti yphment. =

Latent sthod of combi g the advantages of

criterion and no ‘ plicated but the theory is

ned to ad competency: a student’s

a_‘,
i,

score on a test can be '_z__},r 30 me h idual’s ability or competency, in

units that are transferable acro feSts— . —
T , AV

. ’
| - =

Necessa r di liability refers to
r= -

i

the stability of a sc

Whether or not Et is so dep

duce the same answer.
e way itﬁadministered, and the
test-taker (illness, nervousness at the same of testing).
TA (Y]
ANBINENINSIAT

measuﬂ The determination of Va11d1ty is quite technical, requiring that scores be

MR R MR IF T RN

score, positively or negatively.
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2. Social Studies Instruction and Cambodian Social Studies Curriculum
2.1 Social Studies instruction
The social studies can be understood by examining its goals, definitions,

related terms, outlooks, ideologies, proaches. Perceptions include those

outlooks that are held by arding the best possible means
for educating youth f les and re pon izens of their communities,

1 studies is the study of

the nation, and the

humankind from studies has been used

as a label for a h i d a es. tha human activities. In
most social studie ry- and A ial science disciplines
educates yout v's Heritag 18, and traditions. In addition to

these, social studi igne 1 Apo; 2 izing students for their

Dynneson, Gro d Berson_ 2003 1 that teaching methods are usually

determined by four important elements
2

e
1) Te chnar

i
2 AT e 2
3) The HEI'@ of the

4) The leanﬁng attributes of the students.
o 4

AUBIVENINGINT

classroﬁl. It can be organized and presented as a separate subject or in combination

ARTETTSAiy DA

either a competitive or cooperative setting, but a cooperative social arrangement

usually is preferred as being consistent with the values and goals of social studies.
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Within the school setting, social studies can be taught within the classroom, library, or
resource center. Outside school, social studies can be taught within the local
community or in more distant places. Although the community and community

service are considered powerful of social studies, the most important

place where social studie farmly Social studies include

several instructional s beliefs regarding how to

T—
solve problems ass needs. Content needs
usually are addre i i et tement on which the

instruction is ba i will be emphasized

ally and pﬁical]y. It is aimed at

and balanced grBlh intelle

ensuring the develoement of a dignified and %cated people, with skills, experiences,

SN N TN B T

consmﬂ;ness and respects for _]l.lSthC laws, human nghts and environmental

am“mmm WAIANYIAY

The goal of national education specifies that the roles of education in

Cambodia are to develop a complete people with a paralleled and balanced growth
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intellectually, spiritually, mentally and physically. Curriculum should, thus, guarantee
sufficient education which enables students to attain knowledge, skills, attitudes,

values, and efficiency in language communication as expected.

2.2.1 Social Studie: ondary Curriculum

/ dies at lower secondary level is

ects of the social economy

The overall purpos
to help students to a

to become good citi i ion, ing, humanity and the earth,

and to be able t development. Social

studies comprise hi

History
The pu ” ; econdary level is to promote

students’ sense 0O em to think about the

past, be able to eva 1 7. 98,8 f social differences. They take

part actively in their ral! E‘:‘;"f' = s, make criticism, and give

their opinions and sugge?tlo 59 ,}

Content Area 0

il e ———————— e 1

1. Definiiion Griferia’s history, and

benefit ﬁistory ) m

2. Historical tliies Time-eras and measgi ement of time.

AU HNT WA g

4. ﬂ'oﬂd history: Ancient European and Asian countries

TR ST ANEOALL

period.
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Geography
The purpose of the study of geography at lower secondary level is to make

students have knowledge about human problems and environment, be well aware of

their nation and other countries in ts of the nature, society and economy and

take this knowledge as 1 in national development in the

trend of current politi f the wor ng this education, they:

-are aware of theimeounty-and ne ural S h.

-are aware_of'general charac 1.i"! . d some regions of the
continents which ha ith Cambodia.

- are aware of Camb

-love the study and can | ' . comparisons and arch and experiment
from their knowledge thi _ i de ake themselves become
excellent citizens. |
Content Areas / ,._r ’ ; .-',.‘-'1
1. Cambodia: General cha ‘ g: #_ :
2. Peop n b
Peop ‘f

People iﬁad clima

5. Asia: Generil characteristics of As1a

AUINHRTIHIN T

7. @Stem Asia: General characterlstlcs of China, North Korea, and South Korea

q RITUITIIAN0AE.

economy and environment

10. South-East Asian Countries
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Morals-Civics
The purpose of the study of Morals-Civics at lower secondary level is to

educate students in honesty, justice, strong and serious character and responsibility for

their actions, welfare and other pe it and national benefit.

Content Areas

Upper Seconda

The purpose of ‘“M

expanding good personality, upgrad

imed at strengthening and

nental and intellectual capacity of

- o
students, an 0 I d ake use of their

5 -
knowledge a Ty T @ ms, are willing to

e

sacrifice, willinEo study, and g . hey wi@ecome good people,

conscious of humaf values and the values of national and international heritages,

AL TR L K AN AL

They cﬂ take up proper jobs; get secondary/ high level of professional tra1n1ng and

q MNP MeN 11 }IR

and aesthetics. Meanwhile, they must take serious responsibility for their family
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members, society, and participate in preserving the national and international
environment.

2.2.2. Social Studies Upper Secondary Curriculum

The overall purpose of the stu social studies at the upper secondary level
is to help provide stude @ on general aspects of social
economy, to live as ] who lo &n, religion, the king, love

humanity and the le to apply their-knowledge and skills to social
development. Soci i e \\ aphy, morals-civics and
economics. - 3 \
History ‘ - J

The pu econdary level is to promote
students’ sense i cultivate mu ance and solidarity between

periences of past eras and be

familiar with social e E}rjr al CTS; tud A actively in their national

development, to analyze events, fo use st experience for present and in
- -!"!r "!ia‘ .J-',

ocial problems, conduct
-

preparation fo

o

further inve t_z( h

Content Areas ‘

AUHANHNINH AT

Wncient Indian and Chinese civilization. World War I and World War II and

AR IENTIImANEAY

civilization, the social-economy of Southeast Asia.

i! bciety, community

and in the familﬂnd can |
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3. The history of Cambodia: The Khmer civilization, The Cambodian socio-
economy during both World Wars, Cambodia’s Sangkum ReasNiyum of the

twentieth century, Cambodia in the 1970s, 1980s, and 1990s of the 201

Century.
Geography ”y/

The purpose of ge ogra per secondary level is to
enable students to h er u ders nding abo e land, water and history
of their nation. It i g essentia 7. nowledge for attending the status

of citizens for the et elp its to expand basic merits
of citizens for the i - etion of the natic s\ humanity peacefully
and democrati
Content Areas

1. Human activi ics relationship ve eographical location:

Industrial location, ag r_-f_,;r'. ety 1 major production regions,

2. One world me

Northeiand Southern Hemisphere o

The conBtS of Econo renc oney m

4. Urban and rﬂral areas: growth, emplogrjent and problems, management of

BN ININYINT

5. ‘Burope: European Union, France Britain and Germany

9 RIS NYNS Y

8. Australia: General characteristics of Australia

t of countries in the

3.

9. Antarctica: General characteristics of Antarctica
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10. General situation of Cambodia, geography, economic conditions, and different
regions of Cambodia
11. The supper power countries: Japan and The United States of America

12.

e Asia-Pacific Region; South Korea,

13. The inter-benefiting religion: The change, commodity flow
- [ -

of the war, i _capita | the world, demography and tourist

flow.
Morals-Civics
.,{. secondary level is to
educate studen ronga eriou aracter and responsibility for
their own action and Deo € ef :\‘n nal and that of the nation
and love peace.
Content Areas
1.
2. Increase on

S

Impr 0 1‘-" .

ImproveEe’ s fa

5. Promote a s&nse of community and p%c spirit

AHBINBNINYINT

7. QCrease devotion in developlng the nation

Qﬁjﬁﬁ“ﬂ“ﬁm UANINYA Y

At grade 12, the study of Economics is part of the initial knowledge related to

economic phenomena occurring in the society. These are simple basic issues for
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students to understand, and to use as the basis for expanding and deepening their
knowledge to solve daily problems with progressing improvement.

Content Areas

1. The Introduction to Econo

2. Social Needs

Economic Pr

3. Community Learni _ hom Province

Kampong Thom is l rt of Cambodia, 168 Km along the

National Road 6 f Kratia and Stung

S

Treng Proving E@' J

Kampong Chanﬁovince

province covers an‘fnrea of 942,466 sq. km d consists of 8 administration districts,

GBI BT B oo

resourdés in Kampong Thom Provmce

3 mmnm‘zmﬁ VIENEGLE

-
K ﬁf bong Chhnang and

ear P r;.l nce in the north. The
4
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3.1. Natural Resources: National Resources consisting of community forests
in Sandan District, the Chinit River, and the Tonle Sap Lake in Baray District,

Kampong Thom Province.

apong Thom I:ivin

implementation of learnin _- ers based on personnel positions, school
,:‘:’*”jﬂ*? T
sizes and scrflﬂ locations, 3) to study t plementation of learning
-

resource Cemnters o (]

g .
ations, %es, institutes, units,

technology, act1v1ies cultures and trad1 ons, based on the Deming Cycle,

~ALHINERIREIN T

purposﬂly stratified into random samphngs and selected from 290 secondary school

ETAI solsvT Ty I

scale rating method and the second was a structured interviewing form. The research

resource center* | includm g

findings were that aspects of the administration of the implementation of learning
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resource centers as related to the National Education Act B.E. 2542 of the secondary
schools under the Department of General Education in Nakhon Pathom Province were
all at the moderate level. There was a significant difference on the opinions of school

administrators and the heads of subjec s at the .05 level. Administration in the

especially large schools diffe the large, the medium, and the

small ones at the .05| 0 s1g ence on the administration
of the learning res 1de and outside of the
municipality. All entation of 4 type of
learning resource ersons, associations,
places, institutes, uni gies, activities, cultures

libraries and herbal

gardens

Jariya Lauc study utilizing the local
community resources management in secondary
schools, Chumphon province: he research were 1) to study the
levels of leafﬁg community learmng resout -- - anaging learning, 2)

e the opinions of
the teachers tovslq ' ects wh_ﬂ are quantities of the
teachers used, metlwds used, benefits in using those methods, and problems occurred

4] 5 AR ARG =

second@ school levels in Chumphon Province. The 64 item questionnaires

EIANTinm Fam A

average level, while the benefits of using aspect was at the highest level. Teachers

who held bachelor or higher degrees, and 10 years over or less than 10 years
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experiences in teaching used local community resources had no significant difference.
The problems in using the resources ranged from high to low were distances from

government and private resources, lacks of funding, too many contents in the course

descriptions to use outside classro rces, lack of resource information, limited

of personnel and budget, fc _ the classroom, and lack of
transportation to ge rce'sJ Cm&cked readiness to support

schools and student

ing sources. Learning

sources were limi releva: urse descriptions.
e

academic year 2003 from Wat Honeg hummawas School. The research instruments

were learnellrﬁeekmg ability, leafne' cel : earner’s learning

ere as follows:

1) The @ents’ ¢ y usin@zaxning process from

resources in the coinmumty and nature was_at h1gh level of followed agreement in

~AUBIRART T

w1111ngw actively work in team, respectfully paid attention to lectures and Jomed the

QW TANII TANANLAL.

resources in the community and nature was at high level of proper well-dresses, litter

in rubbish bin, respectfully greeted and bid farewell to the lecturer and were interested
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in learning. The students who used learning process from resources in the community
and nature though that they had more chances to seek knowledge, work well in groups,

enjoy activities, and gaine valuable knowledge and experiences.

Siri Phonmakphek’s (2003) 1s entitled “A study on the utilization of
inistration in primary schools

under the primary ec > The purposes of the

research were to learning resources for

educational admini s under imary education office

primary schools under the pri
-y __Et“':_. :‘::"II

middle leve{,ﬁanwhile the methods . earning resources

ey were statistically

significant diffe@ce at t

trainings and semlaars regarding communltﬁ learning resources, they were overall

~FHHIRUNTNYN T

ipreerut Khunhuag’s (2005) the research is entitled “Use of Community

q ST N VTN

Chlang Mai Province.” The purpose of this study was to study how to implement

paring ﬁeriences in attending

local academic resources into the subjects of Social Science, Religion, and Culture for
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the students in the third educational phrase (early secondary school) at Wat Ngu Tao
Education Institute, Amphoe Samoeng, Chiang Mai Province. The samples for this
study were 15 social-science teachers in the third educational phase. The tools used

for this study were questionnaires. sults of the study revealed that:

1. Local academic res ted for the teaching of Social

& educational phrase by the

science, Religion, an

Social-Science teac
1.1 For t ]

teachers used te

used the most for t ndard-subject and Wat Ngu Tao was used the

1.3 For the subject of Economics, the Seeial-Science teachers used the Mae
L Lt - L)
Tungting Mode] Fz 7 ¢ most frequently for
i , - —
both standard learning subjects.

1.4 For E subject © Science teaﬁrs used the Ngu-Tao

community the moit fr&uently as the local ﬁcJademic resource for all three standard

“FrHEINYNINEINT

qJS For the Geography subject the Social-Science teachers used the watershed

ol MR a3 AL

of Social Science, Religion, and Culture to the students in the third educational phase,

the Social-Science teachers mostly brought the students to participate in the
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traditional and cultural activities within the communities. This applied to all of the
subjects of Social Science, Religion, and Culture.

Pornchai Thungkanakorn’s (2006) the research is entitled “Development of

through Local Learning Resources for

dy were to develop and to use

2 Occ3ati0@ learning resources, and to

study the conseque : ose learning U or Prathom Suksa 6 students.

| o \ s in the second semester

of the 2005 acade \n\\\ l, Lamphun Educational

Office Area 1. Th stionnaires. The \ ing achievement test

Learning Units on Community

Prathom Suksa 6 Studentr

learning units throug

data were analyzed \ '_ j ‘ rcentage, then compared with school

ted by using mean and

1. Two learnin o1 Con _'_ Ly ation learning units through using

local learning resources col 1 plans, which were effective and

appropriate to the c

2. Af ‘f;!_

achievement scﬂ were 3

criterion of 70. OO%

A 481 INHNTNUART

occupaﬂn through using local learnlng resources showed at a good level.

q fIASIIarm A mﬁ’ o

Instltutlons under the Office of Nakhon Si Thammarat Educational Service Area 1.

C'-'iﬁ und that student

%, which wameyond the school set

The objectives of this research were to study the learning resources utilization in
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communities for learning management, problems and obstacles and to compare
learning resources utilization in communities of Teachers in Basic Education
Institutions under the Office of Nakhon Si Thammarat Educational Service Area 1 in

ethods and the benefits of the learning

this research were 338 teachers

1 Si Thammarat Educational
Service Area 1, in t ion instruments were the
questionnaire wit . The reliability of the
questionnaire was ercentage, mean, and

standard deviation. : F- test and the analysis

utiliza@x in communities for

learning managemeft Igteachers in Basic E&J}cation Institutions under the Office of

P MRHR TN ART

experlﬁes as a whole and for 1nd1v1dual aspect there was no difference in the

I WTANLL. AUUNIANLIAY,

learmng management of teachers in Basic Education Institutions under the Office of

Nakhon Si Thammarat Educational Service Area 1, who differ in terms of school
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sizes, as a whole, there were statistically significant difference at the .05 level. When
the analysis of pair wise comparison between means was considered, it was found that
there was statistically significant differences at the .05 level between teachers in the

e and medium schools.

small schools and those who work in the

4. Problems and obst of utilizi ing resources of teachers in Basic
Education Institution under the ffi ' marat Educational Service
Area 1, were as follows a Tac 7 7 for learning resources
achers having no time
to go to learning re cs‘outside jof edt ion instituti e was no readiness in
the information of p e dget= t00 Ng 22 : a lack of vehicles, the
communities [ § assist(the e ion institut financial support or

services; and the lea D ¢ es ‘were ) us and not in accordance

Gardella (1995) the stu —— led “The effects of community Resources
(1999 _,:,,«ff’*ﬁg{e_fnf ¥ ity Resou

Based Law Cuiri off Senior High School
i —
Social -*,“f*** : ¥ @E ts of community

resources Base%w Curriculun

School Social stud?s Students who were st&}/mg Law and Political science in the

~ YA NHATNEAR T

experuﬁntal groups consisted of the 138 Senior ngh School students and controlled

q wTATR Ty

The findings were as follows:

fudes and Knmledge of Senior High
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1. Students had more knowledge when they participated in learning by
using community resources in the law subject.

2. Students gained more knowledge and better understanding of law and

constitution when lears y real practice.

From the e O ] earning resources are important

.,

h 2 ding excellent learning
environment, i d social studies, getting direct
experiences in the" world, developing “intellectua I s skills and a positive
attitude toward social action 1 o _ stablishing closer relationship between

the school and the com unjty- Moreover dents studying with community

based learning resources ar tand better in their learning than

students who did n 1 deuts’ learning, students
"t - —————————————————————————
P — -
also learn how {0 A

U U
AU ININTNGINS
QRININIUNRINYIAE
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Conceptual Framework

This thesis proposes the conceptual framework of guidelines for utilizing

community learning resources in social studies instruction as follows:

Cambodian Social Studies Curriculum Analysis
History:
_) Geography
Morals- Civics

L UL

The Categories of
Community Learning Resources
in Kampong Thom Province
1. Natural Reésourees ¢onsist of the natural forests and the Chinit River.
2. Socialiand Cultural Resources c01;151st of the Sambo Prei KukTemple and the

Entrysamverak pagoda™ ‘g

o il
Rl

The State and Problems of Utilizing Community [earning Resources in Social
414°Studies Instruction
1. The state of utilizing community leatrnngfyesources social studies instruction
1.1. The utilization 6f community learning resources
1.2. The activities of utilizing commqmty learmng resources
1.3. The students” leaining outcomes evaluation
2. The difficulties of ut111z1ng communlty learnlng resourges
2.1% Th anding of teacher
2.2, The problems of teachers’ organizing activities
2.3. The-problems of students’ learning outcomes cvaluation
2.4. The problems of school support on utilizing community learning resources.

* i

Prioposedrguidelings for utilizing community learning resources
in social studies instruction consisting of:

1. Rational 2. Objectives 4 3. Scope of the guidelines 4. Organization and
Management and Preparation, for Utilizing CL.R.in SS instruction. 5..Contents of
Cambodian, Social Studies Curriculum related to CLRI " | 6. Activities for Utilizing
CLR. 7."Samples'of Activities for Utilizing CLR 8. Guidelines Evaluation

Figurel: Proposed Conceptual Framework of Guidelines for Utilizing Community
learning resources in Social Studies Instruction



CHAPTER 111

RESEARCH METHODOLOGY

This section describes how t arch study was conducted. The following

topics are discussed: litera earch, population and samples,

research instruments, ,and da

————
Re archH

S !‘ rels

\irh\--.,-‘: on:
ANd -.“'

ing community learning

1. Literature Review a

The study fr

2. Population and Samples -

e

e J -l

The population bedian social studies

il e ———————— e 1

teachers from * 2 H1gn - SCNO0IS 1N Kamp(

W
e

history, geograﬂ, and 0 gra@m in the 2008-2009

academic years in secondary school (See table 3.1).

[} - y
Tﬁaﬂﬁ ﬁrﬂcﬂjWﬁtﬂ ﬁﬂﬂ ﬁondary social
studiessteachers from 7 schools in Kampong Thom Provinces. The samples of this
rch st were selec rp‘s'el ased_on e_characteristics:
L Raetarbil bk

those community learning resources, and social studies teachers who were teaching

oY # 1ey were teaching

history, geography, and morals-civics.
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1. The community learning resources
The target sites of the community learning resources are the Chinit River in
Baray District, natural forest resources in Sandan District, Sambor Prei Kuk Temple

in Sambor District, and Entrysamsa oda in Stung Sen District in Kampong

Thom Province. The natur: hinit River are concerning with

Pr &le is concerning with the

contents of history; ~ rning with the contents

the contents of geo

Selected-from 16 ols in Kampong Thom
Province depe ations resources. The Chea

located near the Chinit

River, the Sandan ted nea atural forest resources in
f_.*. i
Samdan District, The pong C h_‘; ca Prasat Sambor High School are

located near the Sambor Prei impong Thom and Hun Sen Baliang
i J,.i‘ A/ .;_7

High Schools are le

eeltable 3.3).
-

X

eacher%ere selected from 77

3. Social Sfidies Teachers

The 28 E‘nbodla CO!

social studies teactfrg 7 High Schools in gmpong Thom Province, Cambodia: 5

~fr 8 SNHATH YT

Kampm Thmor High School, 3 geography teachers were selected from 13 social

AT A A R

selected from 8 social studies teachers at Kampong Chheuteal High School and 1
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history teachers were selected from 5 social studies teachers at Prasat Sambor High
School. 8 morals-civics teachers were selected from 18 social studies teachers at

Kampong Thom High School, and 5 morals-civics teachers were selected from 12

social studies teachers at Hun Sen Ba ‘High School (See table 3.2).

7

The number of high sehoeols with social tudwﬁ Kampong Thom Province,
e [ -

Cambodia in the academie 2008-2009 year:

s

NN |
o %\\\\\a S o

Table 3.1

Baray Di 56

1 Baray High Schoo 09
2 CheaSim | igh Scheol 16
3 Krava Hig - 05
4 HunScn S BANTéay High Schopl, 05
5 Hun Sen Tankouk -i- 11
6 Treal High School 10
Kampong Svay D e e 15

7 Tbeng HighSchool 3/ (9
8 l" 06
Prasat Balaing District 04

9 Prasat BalaingHigh School Qs 04
asat Sa Distri 3

10 “ Kampong Chheuteal Hig%School 08

12 Sandann High School 05
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Table 3.1 (continued)
The number of high schools and social studies teachers in Kampong Thom

Province, Cambodia in the academic 2008-2009 year:

Number of Social
Studies teachers

Santouk District N 20
13 13
14 Tangkras 07
Staung Dis 12
15 Chea Sia 03
16 Hun Sen R 02
17 Reaksmey ) 07
Stung Sen Distric i ; 7 30
18 KampongT : 18
19 Hun Sen Balia 12
155
Table 3.2
The sampler e porig Thom Province,
Cambodia:
¥ e ) f Number of Social Sample

KampongThmor High School

Q‘W']ﬂ*ﬂ*ﬂ‘iﬂd N?ﬂ']’)ﬂ%]']ﬂﬂ“

School Kampong Chheuteal High School
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Table 3.2 (continued)

The sample schools and social studies teachers in Kampong Thom Province, Cambodia:

Number of Social Sample

No High Schools Studies teachers Group

5 Prasat Sambor High S ho // 01
6 KampongThom Higl \;\ ool / 08
7 Hun Sen Baliang High Schoo 05

29

Table 3.3
The subject areas re

community learning reso

\yi h Schools Sample

Subject Area

Group
Geography . ver Resources’ heaSim KampongThmor 05
2.KampongThmor 03
, \ 03
~4 Resources 0000 R A |

Sub tota v'_ 1.,_ ‘
History ! pong euteal 03
5.Prasat Sambor 01

Sub i‘_n y I q ﬂ q 04
Enjgys . ngT|1cl11| d 08

7.HumSen Baliang 06

ﬂ‘."‘ﬁﬂi‘ﬂ'!!lhlﬁl’ﬂill‘“ u

03 subjects 04 learning resources 07 schools 28 teachers

"!
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3. Research Instruments

3.1. Research Instruments Preparation

The researcher has studied related documents, concepts of community

learning resources, utilization arning resources, previous research

studies, and the interview ar.to the research topic and then

adjusted to the appro

of this rese

,\n social studies

3
AN

Section 4: The solutio S .probler nmunity learning resources in

ces in social studies

social studies inst J_(ﬂr'
- '_'5:" __T___
Section 5: Th

reso -r es

ommunity learnin
:F,,l y g

X J

The regxcher conducted the interview question ite@and then submitted to

advisor to check fofc nt accuracy.

ﬂ"ﬁ!&l%ﬂ%’lﬂ%%ﬂﬂ%ﬁ@sﬂ‘i

e content validity of th?nterwew questlon items was evaluated by three

ARTRIATUNMI MR

assessment. These experts were asked to give comments on the items of 1nterv1ew

question.
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Expert A suggested to translate the meaning of research instrument from
English to Khmer language should be referred to Cambodian context and the target

community learning resources. After the consultation with the expert, one of the

community learning resources, The ap Great Lake, was cut off because it was

avoid confusiof G gse: j ; d also res, nts would probably

provide incorrec agcurate ' t ¢ researcher then adjusted

/.question items that were evaluated

by three experts i
- -

I ion item . is g carch.

content so that th
S were go@ only a few parts of

re good in terms of

In conclBon, the overe

questions items nee#ed to be modified.

A ANENTYSIR T

mResearch Instruments were used as a pilot study with five samples of

oyl NI N (FMEFN

overall question items were acceptable and understandable for interviewees to answer.
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4. Data Collection
The data collection for this research study was conducted using research
instruments to interview 28 social studies teachers teaching subjects in the areas of:

history, geography, and morals-civi ong Thom Province. The procedure of

data collections is as follo

. r asked -‘-u\ om the graduate school of
Chulalongkorn Uni ch study at ‘*t chools in Kampong Thom

letter to contact with
d Sport of Kampong

Thom Province, i i 'i ; 0 collect data of sample

8 social studies teachers by using

the question it€ms
L 7

responded on thﬂmies and then ea rganized the_@a for analysis.

4.2. %The data collection tool&} days from September 10 to October

°“ﬁ‘UEI’WIEWﬁWEJ’1ﬂ‘§

Procedures on constructmg and assessmg the proposed guldellnes

addltlonally studied from documents, books, and related researches to design the

X gﬂ tap for what they
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guidelines for utilizing community learning resources in social studies instruction.
The proposed guidelines were three experts in the field of social studies instruction
and educational administration in order to ensure its appropriate contents and

construct validity.

5. Data Analysis
Research questi s of utilizing community
learning resources i gial"studies i ion _ abodian teachers in secondary
schools. To respond ' 0 ed from the interviewees were
analyzed using con lysis e d further insig t of state and problems of
; al'r ] m 1"'\ ction and descriptive

statistics to find ] e ] \ )

lesti : ines ymbodian teachers to utilize
community learning 1 , ion secondary schools teachers.
To find the answers to this questio , 1€ proposed guidelines for utilizing

community learning resources in social s ruction depending on the state and

et ) /
problems of utilizi 1 achers and documentary

", ~ H’i [ . .
related to uti “g‘ “f >d guidelines were
three experts inB field of social ¢ 10n and eduqmmal administration in

order to ensure its ropriate contents and construct validity.
A (¥ Y

AUHARENTIYANG

percentage to analyze data.

ARIAN TN NI INGINY



CHAPTER 1V

RESULTS ANALYSIS

This chapter presents the d cted from the interviewing with 28 social

studies teachers who teach hi / rals- civics of 7 high schools in
Kampong Thom Provi ) ia. ! is research study consisted of

i ¥
learning resources 1 studﬁ*—i struction that were the activities for utilizing
Fofe
community learning regources-in 5o¢ La‘l:s:t n and evaluation of students
learning outcomes, the problem of lizing imunity learning resources in social
’ el N
studies instructio ' meg, the solutions to the
- 4
problems of!, {achers utilizir : "-..-g in social studies

instruction, andme socla ents on ﬂ future utilization of

community leamin%iresources.

i) 21915 W E 1) S

Reseaiﬂ question 1 — What are the state and problems of utilizing community

ARTANTE T L,

community learning resources in social studies instruction of Cambodian teachers. To

elaborately address this research question, the following aspects are discussed:
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- The current status of social studies teachers
- The utilization of community learning resources in social studies

instruction.

- The activities and evaluation of utilizing community learning resources in

&resources in social studies

-—

instruction andsthe problems of students wning outcome evaluation.

- The solutio: / '"'l
social c

future utilization @ '/-".": et \\\

Sectionl: The current statu &)ci

--L y learning resources in

., hers’ comments on the

In this study, the respc werl ' }i studies teachers who were

teaching in seven ce. The details of those

teachers’ current status and bac ckgro .j_:c i ¢ shown in Table 4.1.

Table 4.1 —~ — =

~_.-' -" J'* gt

Current status and y tion
e

7

qnaqwaw5WE1ﬁ$

a%mnim umwmaﬂ

2.3. 40-49 years 5 17.9
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Table 4.1: (Continued)

Current status and background information of the respondents

Items Frequencies (N=28) Percentage

2.4. Over 50 years 2 7.1
3. Educational Level

3.1. Associate Diploma - i 67.9

3.2. Bachelor > " 32.1
4.1.1-5 year SN 7.1
42.9

4.4. Over 16 Al _ 50.0

5. Teaching Social

5.1. 1-5 years 17.9
5.2. 6-10 years 71
5.3. 11-15.years ot A 93

k.

5.4, OVETH 07 b aim—— - 35 7
6. Current Teaching S

4 - 143

6.1. History -

ﬁ”g“"ﬂfmsmw H7ie

7. Teaé“ng Grade Level

Qﬁﬁrﬁﬁﬂim Niﬂﬁ’;ﬂﬂ”’]ﬁ&l

7.3. Grade 9 25.0

7.4. Grade 10 2 7.1
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Table 4.1: (Continued)

Current status and background information of the respondents

Items Frequencies (N=28) Percentage

W

100

7.5. Grade 11

7.6. Grade 12

8. No training on
social studies instruction

As shown i nterviewed in this study

consisted of 28 teache ere male ‘ hers and : er 57.1 % were female

teachers. Regarding the majority of the

teachers’ age ran while the minority of

teachers’ age fell be h observed on the degree

obtained, it was notice he teachers graduated with a
bachelor degree while the rémaining
. i), i- . . .
teachers were experienc tedc hers, an { d-| eaching in the field of social

Id associate diplomas. Most of the

studies for 11 ' only 7.1%.of crs-had teaching social studies

Ve Y

experience for

Et ﬂ
found that all teachers said that there were not training courses or

It was a
semi a a%
Sectﬁ ﬁﬂza mﬂ E[llﬁty :ﬂﬂsﬂcﬂlﬁoaal studies
mstructlon

RIRIRIRNRITREAN -

instruction include the ways of utilizing community learning resources in social

studies instruction, the topics which teachers use as community learning resources,
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and evaluating students’ learning outcomes. The details of the state of utilizing
community learning resources are discussed by each subject as follows:

History

4.2.

Table 4.2
Frequencies and tl i 71

instruction

emple in history in

-
L]
.-'
. 1_

requency  Percentage
(N=4)

The utilizing Sambor P .mple "'|. \, i 4 100
instruction ey .
1.The ways of utilizing S ei kuk@emple in history

1n instruction

1.1. Explain subJect con ated to CLR 4 100

in classroom Foe .-F -.-i"

1.2. Assign 3 75

1.3. IS ' Ef 2 50

2. The teac use
resources in the topics of

2.1. Chenla Perlod (Pre-Angkorian Perlod) 100
50

@mm ﬁﬂﬂﬁ WM 3
1 Written test 25

9 RAERTE] um'mma g

3.3. Written and observation test
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As shown in table 4.2, it is indicated that all teachers explained explain subject
content of history related to Sambor Prei kuk Temple in history instruction in the
classroom. 75% of the teachers assigned additional homework related to their

community for students, while 50% o hers organized field trips.

d Sambor Prei kuk Temple as
e-Angkorian Period), and

50% of the teachers utili earning resource in the

test, while 25
written test and

Geography

ﬂEJﬂ’ﬁWEJ’]ﬂ'ﬁ

Frequency Percentage

Items

1 The way of utilizing the natural forest and the Chinit
River in geography instruction
1.1. Explain subject content of geography related 9 81.8
to CLR in classroom
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Table 4.3 (continued)
Frequencies and percentage of utilizing the natural forest and Chinit River in

geography instruction:

Frequency Percentage
(N=11)

81.8
18.2
2. The teach
the Chinit Rlver as 1
81.8
72.9
45.6
3. Evaluatin g oulce
el 63.6
3.2. Written 4 ﬁ‘@-ﬂ 1 9.1
ritten oral te -'!"J""'
£ 3 27.3

3.3. Written and observatio _;.,.
e b

. ‘W;#g+¢; _
As shown in table 4:3, 1t is- ndica 8% of the teachers explained

subject conte ﬁ}‘ raphy iclated o thic natuial [oi """?“’E i e Chinit River in

10 homework related to
ed field trips.

their communit‘mr students. 18.2 % of the teachers organiz

b RN (120 [le N LV 3 o T

resources while 72.9% of the teaéhers utilized natural community forestfand Chint

q WARNAIRN A REI B -

teachers utilized natural community forests and the Chint River as learning resources

geography inst e 0

in the topics of environmental conservation.
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Whereas the way to evaluate the students’ learning outcomes in geography
subject, 63.6 % of teachers assessed the students’ learning outcomes with a written

test, while 27.3 % of the teachers assessed the students’ learning outcomes wit a

written and observation test. 9.1 achers assessed the students’ learning

)

students, the ¢

outcomes with a written a:
Morals- civics

place of Entrysamakvolak

Pagoda was selec [ : \u s in this study. The details

of teachers utilizi ity le: ' ated in the Table 4.4.

g oda in morals- civics

instruction
Frequencies  Percentage
(N=13)
The utilizing Entrysamaks Stak:Pagoda S-Ci 13 100
instruction
1.The way of utilizi
morals-civics ins 7
B plam—subieet—ceontent—of—moraismeimesm— ¢ 69.2
related to CER4nR N
1.2. Asﬁm add 61.5
1.3. Fiel trip 23.4

AT

ARG A NG E

3. Evaluating students’ learning outcomes

3.1. Written test 8 61.5
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Table 4.4 (continued)

Frequencies and percentage of utilizing Entrysamakvolak Pagoda in morals- civics

instruction:
Frequencies  Percentage
(N=13)

3.2. Written an 2 154

3.3. Written a es - 3 23.4

As show ' : ated that 69 [ the teachers explained
Pagoda in morals-civics

instruction in the i 5% 'of ‘the s assigned additional

homework related t i tunity fo ; "'\; e teachers organized
field trips. . \

With regar ers utilized Entrysamakvolak

Pagoda as learning re S ( ous education. 61.5% of teachers

utilized Entrysamakvolak Pagod 3.:9@ a gp irce in the topic of social moral

education. 3 8% la as a learning resource
———

in the topic 3" al S, g makvolak Pagoda

as learning reso@es in the topics of tradition and customs. m

Whereas thf\ﬂ to evaluate the stu@ts learning outcomes in the morals-

R R 5 A

outconm with a written test. 23.4 % of the teachers assessed the students’ learnlng

TN IR e
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Section 3: The problems of utilizing community learning resources for social
studies instruction
The problems shown in utilizing community learning resources were related to

curriculum analysis, organization ¢ classroom activities, students’ learning,

evaluation of students’ le from the school regarding use

of community learni s section, the problems of
utilizing communit istory, geography, and

morals-civics are di

History
In teachin fiontctll y storica '-"\-\ of Sambor Prei Kuk
Temple was tudy. The details of the

problems of tea istory instruction are

Table 4.5

Frequencies and percentages o ilizing Sambor Prei Kuk temple in
yar

e
history instructio

-

!"f, . irequency Percentage

1" |
T (N=A)

The problems weachers utilizing Sambor Prei Kuk Tempw
as learning resourcss in history instruction

AYSYES AT -

Preykuk temple
1.2. Difficult to understand the content aboutsSambor

o TV & Bl 188,

Sambor Preykuk temple in teaching history.
2. Teachers’ organizing activities of utilizing Sambor
Preykuk Temple
2.1. Short time to organize activities outside the class 4 100
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Table 4.5 (continued)

Frequencies and percentages of problems of utilizing Sambor Prei Kuk temple in history

instruction:
Frequency Percentage
(N=4)
2.2. Do not know methods for organizing the activities 3 75
2.3. Large num 1\ om for 3 75
organizing the 1e54001 u putside
3. Students learning abeut €o w
3.1. Studentgdon’¢have experic :_5 NN car 2 50
3.2. St ts are not interested in opics 1 25
3.3. No prior experi¢ eso students 1 25
and outside the cla
4. The evaluatln s’%@?ﬂ
4.1. Difficult eva AS] of students’ 2 50
learning outcome s tf"r _:ﬁ-"-.‘.-.i-" ;
5. School support on utilizin :A:;' ty learning
resources ’ -"f-" 2
5.1./S¢k ' R ™, 4 100
5., have any budge Y] 4 100
)

i

- U

As shown 1n table 4.5, it is 1nd1cated that the problems found in this study

“AUEANALININ. ...

difficult to link content of the le(son to Sambor Préi Kuk Temple. 5079 of

o Ui bbb dof i L.

and they found it difficult to divide the time allocation to use Sambor Prei kuk

Temple in teaching history.
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In the aspects of organizing activities of utilizing Sambor Prei Kuk Temple, it
was found that all the teachers had a short amount of time to organize the activities
outside the class. 75% of the teachers did not know methods for organizing the
activities of utilizing Sambor Prei kuk Temple and they said that it was difficult to
organize activities with large number of students#in each classroom.

In the aspects of students themselves, it“was.found that 50 % of the teachers
affirmed that students didnot have experience in weiking as a team. 25 % of the
teachers said that students were not interested in the topics and students did not have
prior experiences toiutilize CLR in and-outside the class.

In the aspects of egvaluating studeiﬁsr’. learning outcomes, 50% of the teachers
found it difficult to eyaluate all aspects of ;t:udents’ learning outcomes

In the aspects of school support, 7it_ was found that all teachers stated that
schools did not havefany policies io support_ tk_;e -.1:15e of community learning resources
and did not provide any budget for teacher;:__-tc-) ,1_1Jt_i_lize Sambor Prei Kuk Temple in
history instruction. =
Ranking problems

Table4.6

Ranking the problems of utilizing Sambor Preykuk Temple in history instruction:

1. Ranking problems (,The most to the least problematic) 1 2 3 4

1.4% Curriculum understanding of teachers 1 0 0 1

1.231 Teachers’ organizing activities of utilizing 0 3 1 0
Sambor Preykuk Temple learning fesources

1.8."Sutdents leatning-about Sambor|Prei Kuk Templel /0 0 2 2
learning resources
1.4. The evaluating students’ learning outcomes 0 0 1 1

1.5. School support on utilizing Sambor Prei Kuk 3 1 0 0
Temple learning resources
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As shown in table 4.6, it is indicated that the most problems that teachers (3
out of 4 teachers) encountered in utilizing Sambor Prei Kuk temple in history
instruction were no school support and the next problems (3 out of 4 teachers) were

teachers’ organizing activities for uti bor PreiKuk Temple in the instruction.

Geography
sts and the Chinit River

- 4 ‘—
resource were sele ing urce in-this study. The details of the

problems of teac iZing/ na osts and the “Chinit River in geography
instruction are ill in | able 4.7 )

Table4.7

In teaching

Frequencies and per¢ est resources and the

Chinit River reso

Frequency Percentage
E— (N=11)
The problems of tea ers‘ 11 100

Chinit River in geography i
1. Curriculum understanding

1.1:Difficult to un 1d the content about naturals 4/ 8 72.7

1.2. D1 3 27.3
forest rurces and th _
1.3. Difficult to divide the time allocation to use 2 18.2

natural fm‘tﬂnd the Chinit Rivér'in geography

"l AL NEIN T

the Chinit River
2 1. Short time to orgamziotlvmes outside the,class 81.8
’Q T b Ebo ol pibborbste bl 7 '] ﬂ t)
2.3. Large number of the students in the classroom for 27.3

organizing the activities both in and outside the class
3. Students learning about natural forests and the Chinit
River
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Table4.7 (continued)

Frequencies and percentages of problems of utilizing natural forest resources and the Chinit

River resource in geography instruction:

Frequency Percentage

' (N=11)
3.1. Students don’t have experi , S 1 9.1
3.2. Students are not intere } i 2 18.8
3.3. No prior expen ' lents ilize natu 5 45.5
forest an '
4. The evaluatin
4.1. 5 45.5
learning outcome
5. School
resources —
5.1. Schogl doesn 'ﬂi ci o CL 11 100
5.2. School doe 11 100

As shown in table 4.7, it i ' the problems found in this study

...-f"

0 % of the teachers
. ',, 0

were related to five asr

f
found it difficult-

ests and the Chinit River.

27.3 % of the tﬂ\ers found it difficult to link content of themsson to natural forests

" nﬁ ﬁ ?I.f]:m mcﬁ gdil ﬁ .
divid to util Chinit River in geography
instruction

RIanIMNNIINUIAY.

River, 81.8 % of the teachers did not know methods for organizing the activities of

utilizing natural forests and the Chinit River. 72.7 % of the teachers had short amount
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of time to organize the activities outside the class. 27.3 % of the teachers found it
difficult to organize activities with a large number of students in each classroom.

In the aspects of students themselves, it was found that 45.5 % of the teachers
affirmed that students did not have, pr periences to utilize natural forests and the
By ’I/ ers said that students were not

rs S

ts did not have experience

In the as mes, 45.5 % of the

teachers found it di \ ing outcomes

Ranking problems
Table 4.8

Ranking the | lizi ral re il River as resources

[©)
~
o
=)
=
Q.
=)
oe]
=]
=
=}
8]
w
N

6.1. Cumculmruﬂerstandmg of teacheﬁJ 3
‘ erstanding of teachers 3

] - ] L]
6.23 Teachers’ organizing activities of uti 1zing natural 0

forests and the Chinit Rivef learning resources, a/

A TR wm@ ¢

6.4. The evaluating students’ learning outcomes

6.5. School support on utilizing natural forests and the 7 0 0
Chinit River learning resources
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As shown in table 4.8, it is indicated that the most problems that teachers (7
out of 11 teachers) encountered in utilizing natural forests and the Chinit River
resource in geography instruction were no school support and the next problems (4

out of 11 teachers) were teachers’ ctivities of utilizing natural forests and

the Chinit River resource 1
Morals- Civics
In teachin

to be a learning re

Entrysamakvolak in 1y §-civies i ction are ted in the Table 4.9
Table4.9
Frequencies and pergeniqages of Dlck o ’5\ samakvolak Pagoda as

resources in morals- ci

Frequency Percentage
E— (N=13)
The problems of teachers -iﬁ F am g i 13 100

morals-civics
1. Curriculum unde

1.1sPifficult to un and the contentabout ————* ! 11 84.6
Ent 0 :

1.2. Diffi 3 23.4
Entrysa Volak Pagoda _
1.3. Difficult to divide the time allocation to use 2 15.4

EntrysamaliqﬁPagoda in morals-civi€s

P EHUBINTNINGING

1 Short time to orgamze activities outside the class 84.6

0 mmmmrmﬁmm N o

organizing the activities both in and outside the class
3. Students learning about Entrysamakvolak Pagoda

3.1. Students don’t have experience to work as team 5 38.5
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Table 4.9 (continued)

Frequencies and percentages of problems of utilizing Entrysamakvolak Pagoda as a resource

in morals-civics instruction:

Frequency Percentage

(N=13)
3 23.4
8 61.5
8 61.5
learning resour: -
5.1. School dgesn’ izing ' 13 100
5.2. School does 1ve bﬁﬁ fOF utilizing 13 100
£ CiL DRl
*T"J’“‘

u-( aleh

_3“‘.'_"_. ;;'-"_

S 4'

¥7.

As shown in tal hat the problems found in this study

were related to five aspects '

‘u

In the aspec chers, 84.6 % of the teachers

found it dif "f-"""'"'"""" > conient 4 T"’"""‘""ﬁﬁ“: i Pagoda in morals -

Vi

civics instructi content of the lesson

Uy s 0 E
to Entrysamakvolak Pagoda in morals-civics instruction. 15.4 % of teachers were

ffflﬁim oN (13N [irh b4i01d e

In the aspects of organlzlngactwltles of utilizing Entrysamakvolak‘Pagoda in

R ANEF S U A D B S

of time to organize the activities outside the class. 76.9 % of the teachers did not

know methods for organizing the activities of utilizing Entrysamakvolak Pagoda in
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morals-civics instruction. 38.5 % of the teachers found it difficult to organize
activities with large numbers of students in each classroom.
In the aspects of students themselves, it was found that 61.5 % of the teachers

affirmed that students did not have pr xperiences to utilize Entrysamakvolak

Pagoda in morals- civics instruct | outs 38.5 % of the teachers said that

students did not have expe nce ] i 3.4 % of the teachers said

akvolak Pagoda in

ol I )
morals-civics in i ] " “pr i 3 loet for teachers to utilize

Entrysamakvolak P 1 morals yg nst;
Iy e
Ranking problems ‘E:;:; Fa

Table4.10

e

Ranking the prob la fesources in morals-

X —3

civics instruction.
problematic) m 2 3 4

6. Ranking prolgns ( The most to

5
6.1. Cumcululrcgtent understanding oajachers 6
brrdWajvanjpesl &E'] ﬂﬁ °
Ent a a res 0
1nstru
6.3. Students learmng about E{trysamakvolak 5
o eIt i) ﬂEJ']ﬂ EJ
st 3
6.5. School support on utilizing Entrysamakvolak 13 0

Pagoda resources in morals-civics instruction
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As shown in table 4.10, it is indicated that the most problems that all teachers
encountered in utilizing Entrysamakvolak Pagoda resources in morals-civics

instruction were no school support and the next problems (9 out of 13 teachers) were

mty learning resources in

In order to -“ d difficultics rose in the previous section,
this section seeks ive a clear picture of how

ources in social studies

instruction, th i i\ 7_" % u subject in social studies

instruction are p \\
History

According to 4ta <ol ‘_. ec 1 iew, the solutions to the
problems which occurred in. i history instx ould be summarized and divided

into five aspects a

L

-
Table4.11 | 0 )

Solutions to theEoblems 0 Kuk Terﬂ: resource in History
¢ o Q

instruction:

I quency Percentage

e solutions to currlculunarcontent relative to Sambor

9 W“W AR ) 1% ] e

1.2. Share ideas and experiences in monthly subject
area meeting

1.3. Present the problems to school and minister of 4 100
education
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Table 4.11 (continued)

Solutions to the problems of utilizing Sambor Prei Kuk Temple resource in History

instruction:

Frequency Percentage
(N=4)

2.1. Further 3 75
2.3.Noi c P e RS OLY Clh .. 1 25
3. The solu
3.1.EHC e StUdc S e ! 4 100
3.2. Explain 1 R fomaonicAfck Sadcht | 25
study 7
3.3. Give e & opportunities t k 3 75

4.1. Written test A 1 25

4.2. Written te Oraldost - <. 1 25
4.3. Written test a 2 50
5. The solution
learning resoures:
5.1. Reque 2 50
5.4. NoEas for the probl 2 50

AR N T AR T

asked ﬂl help from the school agi the Ministry of Education, Youth, and Sports.
o

QAT IR

in
teaching history, the teachers themse ad to do more self-research and hold a

regular monthly meeting to share ideas and experiences.
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With regards to the solutions to the problems in organizing classroom
activities, 75% of the teachers still stressed the further research. They said that
teachers themselves did further research on how to organize the classroom activities.

And unexpectedly, 25% of the | orted they didn’t have any idea for

solutions to these proble ese problems as normal things

in their construction.

used written and oral tests, and \ itten tests t ss students’ learning outcome.
Lastly, to d ncern icy£50% of the teachers

said that the tﬁmﬁf' Jnf th, and Sport for

support in the @zation of co

and also teachers (kdn t have any idea for s)problems to be solved because they

““ﬁ“ﬁ%l’”ﬁ] %‘fﬁ HIneans
9 W’lm NINURIINAIAY.

problems which occurred in geography instruction could be summarized and divided

ources imwe history instruction

into five aspects as illustrated in the following table 4.9.
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Table 4.12
Solutions to the problems of teachers utilizing natural forests and the Chinit River as

resources in geography instruction:

Frequency Percentage
(N=11)

1. The solutions to
forests and the Chinit

1.1. Individ 6 54.5
1.2. Share"idez i thly su 4 36.4
area meetings ,
1.3. Present ¢ : iniste 4 36.4
of education 1
2. The solutions t
2.1. Fu oanizifg activitie: 6 54.5
2.3.No id 15 (0 b solve 7 63.6
3. The solutions t
3.1. Encou tudy h | 8 72.7
3.2. Explain : 3 273

study

1-
3.3. Give students. - q_daw,i 1€

3 27.3
themselves on'inte ¥

4' The H L‘_JIIIIIL-II--IVPIIIVIIIlll-lll-’llllllﬂlll_lxlilll'

X

outcome
4.1. W

5
W
e

mn )
en test and Oral test

m 8 72.77
1 9.1
. ri e‘t d Ob ion a t 2 18.2
LN ENNANT
learmrﬂesources

5.1. Requested to school o‘mlmstry of education

9 PR ) 11 27 6 ¢

42. W

As shown in table 4.12, it is indicated that 54.5% of the teachers reported that

they were trying to solve by themselves, in order to improve their capability in
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teaching geography, the teachers themselves had to do more self-research. Likewise,
36.4% of the teachers said that they asked for help from the school and the Ministry
of Education, Youth, and Sports and held a regular monthly meeting to share ideas

and experiences.

With regards to lems in organizing classroom

tressed fi @n They said that teachers

themselves did furt I3 he classroom activities. And

activities, 54.5% of

cachers reported that

they continuousl ! tivated stude udy harder. Likewise,

27.3% of the teac that *I[;gyg / s the opportunities to study by

L2X

themselves on their to ey are’ }@ZS_ e e content of the lesson and also

lained igned topies for st
explained more on ass1gn:,?}ﬁ_ a

Regarding : lents” learning outcome,
w
[ A

2, 18.2% of the teachers

72.7% of thelt¢achers said tha

reported that tE? used w

learning outcome. ]¥oreover 9.1% of the tea&’rs reported that they used written and

~AHYIRHRINYNT

@stly, to deal with problems concerning school pohcy, 36.4% of the teachers

RIAN IRTUN) IHNE 1N

1nstruct10n. 63.6% of the teachers reported that they did not have any ideas how to

ssessmm to assess students’
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solve these problems to be solved because they considered these problems as normal
things in their instruction.
Morals-Civics

According to the data c T the interview, the solutions to the

problems which occurred i tion could be summarized and

divided into five asp

Frequency  Percentage
(N=13)

jﬂﬁﬁiﬁNL

1. The solutigns n to
EntrysamakvolakiPagoda re urce,,.l

1.1. Individual problem-solving of 4 30.76
1.2. Share ideas and QM" S; mont Y subject 8 61.53
area meetings i Pt _” G A
1.3. Present the probiems to the sch d minister of 2 15.38
education ,-‘ 5" ..l_'!'"..f 4 4,, ’f_
2. The solutions tc act
2.1, Fufther-seli-study-0n-organisng-aeivitios—mmy " 8 61.53
i 1“‘
2.3. No.dea 4 30.76
3. The solutiens to students’ learning about CLR m
3.1. Encouigﬁudents to study hard" ./ 84.61
%&%ﬂﬁﬂﬁﬂﬂ@ﬂi w1e
stud
3 Give students the I‘ppportunltles to tudy by 30.76
AR RN A
4.1. Written test 69.23
4.2. Written test and Oral test 2 15.38

4.3. Written test and Observation assessment 1 7.69
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Table 4.13 (continued)
Solutions to the problems teachers have in utilizing Entrysamakvolak Pagoda as a resource in

morals- civics instruction:

Frequency  Percentage
(N=13)

5. The solutio
community learning ie

5.1. Requested 7 53.84

5.4. No ideasi 6 46.15

As shown in'tableg 4. -_‘- mted at 6 "~. the teachers said that
and experiences, likewise,

A

they held a regular smonthl eti[i'ésj o shiare, ide:
0 \
10

30.76 % of the iteachers thg%‘l> s to i the teaching capability in

#
L
X

teaching history, the teachers the%]yg}; had to do more self-research. Additionally,

15.38 % of the teacherS repo .x" hat they or help from the school and the

Ministry of Education, You
o
With redard

61.53 % of the e

organize classrﬂx activitie

they did not have qu ideas for solutions to &n}se problems because they considered

PP HRURTNE T

hereas with the solutlons related to students, 84.61 % of the teachers

O WITRNI P NI

themselves on their topics they are interested in for the content of the lesson and they

ing classroom activities,

H.J esearch on how to

edly, 30.76 % mthe teachers reported

explained more on assigned topics for students to study.
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Regarding the solutions to the evaluation to the students’ learning outcome,
69.23 % of the teachers said that they used written tests to assess students’ learning
outcome. Likewise, 15.38% of teachers said that they used written and oral tests.

Additionally, 7.69 % of teachers repor od they used written tests and observation

ol policy, 53.84 % of the
| ——
nistry of Education, Youth,

and Sport for mozesSupport ia' the /utilization of cor ity learning resources in
geography instruction. Mereove 0. o of teachers said tha teachers did not have

any ideas to solve tk ; e-solved because they Sidered these problems
Section 5: The lents ments e expectation to use community

With the state, pr ised the previous section, this

section asks for the comments :

pect se community learning resources
A= A o

in appropriate’ wa o N ing/community learning
- -

L
resources in ﬁi‘: g ."x-;g ion to each of the

subject in socialEndies nstructi m

History

s g HRTHHA G

use coﬂnumty learning resources in history instruction could be summarized and

AT HUTINYNa Y

The opened respondents’ comments on utilizing community learning resources in

history instruction
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Table 4.14 (continued)
The opened respondents’ comments on utilizing community learning resources in

history instruction

Frequency  Percentage
(N=4)

100
4 100
2 50
4 100
stimulate stud

2.2. Get 3 75

outside of the sc
2.3. Enable 2 50

2.5. Establish a ¢
i
school and the community

students wi

in order to prom

lessons, teachers shfu&xplain about commﬂy learning resources to the students in

o BT Y P ) e

for stumns by explaining all of the community-related topics as the clues. Therefore,

¢ o

ARSI NYIR Y-

resources to students to strengthen their understanding.

anding on tlm;ontent of the history

With regards to the advantages of utilizing community learning resources,

100% of teachers thought that utilizing community learning resources would build an
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excellent learning environment to stimulate students’ interest in topic. Meanwhile,
75% of the teachers thought that students get direct experiences in real situations
outside the school. 50% of the teachers thought that it enabled students to develop

achers thought that it helped students

facilitate a positive attitu c1ety and established a closer

Geography

Accordin view, the expectation of

teachers to use 1y. instruction could be

summarized and divided i 0 aspects-as illustrated i llowing table 4.15

Table 4.15

The opened res nit

‘\1\
1. The ut111z1ng community é}t‘, ﬂn*-f Y social

studies instructio

learning resources in

geography instructio

Frequency Percentage
(N=11)

: _E“‘"i.‘.!"

—lln

1.1 '=hduﬁﬁ=iﬁiﬁ? Y 81.8
1.2. Assign 4 455
1.3. Orize field trips 54.5

2. The advanfghof utilizing community learning

L AL SRR TED s

stlmul students’ interest in topics
2 2. Get direct experiences'in real situations outside

o TEE R bl El'] A %J

social skills

2.4. Help students facilitate a positive attitude
toward social action in society

2.5. Establish a closer relationship between the 4 36.4
school and the community
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As shown in table 4.15, it is indicated that 81.8 % of the teachers suggested
that in order to provide students with a better understanding on the content of the
geography lessons, teachers should explain about community learning resources to the

students in the class. Likewise, 45. eachers reported that they also assigned

additional homework rela tudents by explaining about all

the community-relat the teachers also organized

field trips to local nts to strengthen their

understanding.

With re aoe! ‘utilizing ity learning resources,
90.9% of teachérs 1g - 1 . e sources would build an
excellent lea '7-' 1dents erest in topics. Meanwhile,

81.8% of the te it ! ' direct experiences in real situation
outside the school, 54. er i abled students to develop
ught that it helped students
facilitate a positive attitude. toward social in society and 36.4 of teachers

thought that it esta ser relatio ) b hool and the community.

Morals-civics m

According t& the data collected from slginterview, the expectation of teachers

- LU NN THHRT -

summzﬁ}ed and divided into two aspects as illustrated in the following table 4.16

AWIRINIANMIANEIAL.

morals-civics
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Table 4.16 (continued)
The opened respondents’ comment on utilizing community learning resources in

morals-civics

Frequencies Percentage

64.3
classroom

42.9

78.6

28.6

2. The adva

resources

78.6
stimulate stude

85.7
outside of the scho

50

social skills ; -
2.4. Help students facilitate a_posi \tti 234

toward social action in Al

2.5. Estat L. 234

school and .,__, mmunity —
A _—

As shmn in table 4.16, 1t 18 indicated that 78.6@ of the teachers also

organized field tri;i to-lecal community leaffiiig resources for students to strengthen

A SRR

prov1de udents with better under%andmg on the content of the morals- ClV essons,

ARIRIATUHAINHA Ei i)y

students in the class. Likewise, 42.9 % of the teachers reported that they also assigned

additional homework related to their community for students by explaining about all
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the community related topics as the clues. Therefore, 28.6 % of teachers said that they
suggested inviting guest speakers into class.
With regards to the advantages of utilizing community learning resources,

78.6% of teachers thought that utilizing community learning resources would build an
excellent learning environment to stimulatesstudents’ interest in topic. Meanwhile,
85.7% of the teacherssthought that students get diteect-experiences in real situations
outside the school, 50%«ef the tcachers thought that.it enabled students to develop
intellectual and social skilis; 23.4% of the teachers thought that it helped students
facilitate a positiye attitude ;toward social action in society and 23.4 of teachers
thought that it establishedia closer relatiorish.-l".p between the school and the community.
Summary |

The findings of this research ‘were éu_mmarized in the tables into two sections;
the state of utilizing community iearning r_es_g.)ur.ces in social studies instruction and
the problems of utilizing community learning- 1_;6::5991_[0635 in social studies instruction.
1. The state of utilizing community learni;lg resources in social studies
instruction -

Table 4.17

The state of the ways of organizing activities for community learning resource:

Explain Assign Organize
Stijedt By QA0 Ochs subjecF additional field trips
content 1n homework
classtoom
Geography 1. Chinit River Resources 7 8 1
2."Natural Forest Resources 2 1 1
History 3. Phasat Sambor Preykuk 4 3 2
Morals-civics 4. Entrysamakvolak Pagoda 9 8 3

Total 22(78.57%) 20(71.42%) 7(25%)
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As shown in table 4.17, it is indicated that 78.57% of teachers explained
subject content related to community learning resources in their classrooms. Likewise,
71.42% of teachers assigned additional homework related to their community to

students. Additionally, 25 % of te organized field trips. Teachers assessed

y, written and observation tests,
and written and oral t \ _/J

Table 4.18 ‘H
The state of evalu 7 / ]( in l‘li\o\:\\{l\ [ studies instruction:

their students learning ou

- itter \., ritten and ~ Written and
Subject Oral Tests Observation
Tests
Geography . 3
History 2
Morals-civics 2 3

6(57.14%)  4(14.28%) 8(28.57%)

AS Nile .ﬁ__-l|-r|lnm—1o_|-n‘luulwllnl-url—.—l.r -z G hers used Written
L]

tests to assess stude > teachers used written and

observation tes 1.28% of the teachers

~HE RN
2. The problems of utilizing community learm&resources in socwtudles

AEHNNIUNNTINEIRE

Table 4.19

. i
0 assess students’ learning outcomes. And

The Problems of utilizing community learning resources in social studies instruction:
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Table 4.19 (continued)

The Problems of utilizing community learning resources in social studies instruction:

No No Methods for  Short amount CLR
. School  School Budget Organizing of time for ~ Understanding
Subject . . ; o ..
Policies ctivities Organizing  of teachers
Activities
History ,// 4 2
Geography 11 " 8 8

Morals-civics ‘M . H 10 10

22(78.57%) 22(78.57%)

Total g 3(100 f}[{é, ﬂi%ﬁq‘\

As shown in gable 417, it is indica ¢d that all of the teachers reported that the

schools neitherthad pelicies no: ol budget for organizing activities in
social studies insguiction outside the class. Li e, 82.14 % of teachers did not

know methods for organi ! .l es for effective utilizing community learning

dies instruction

Suﬁ'act Students earnlng about CLR Valuatlng students learmng
outcomes
9 ma\mm 1NNINENA Y
Morals-civics 8

Total 14(50%) 15(53.57%)
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As shown in table 4.19, it is indicated that 53.57% of the teachers reported that
they had a problem in evaluating students’ learning outcomes. 50% of the teachers
reported that students did not have prior experiences in learning about community

learning resources.

BE
| ]
"

AU ININTNGINS
ARIAINTUNNINGAY



CHAPTER V

CONCLUSION, DISCUSSION AND RECOMMENDATION

The research of the propose ines for utilizing community learning

resources in social studies i ) ools, the purposes of this study
were to: 1) study the : of utili unity learning resources in

social studies instructi
guidelines for Ca ilize community learning resources in social
studies instructio
28 social studies te 2 teachsdhikiok seography, and morals-civics at
7 high schools” 2 h 008-2009 academic
years. The conte re used to find frequency and

state and problems of utili o+ y ] sources of the teachers and
R __.{e- -

documentary related to utili

earning resources. The proposed

guidelines were,t d of sc struétion and educational
administration 1 order to ensurc J*ug ct validity.

CONCLUSIO]E m

The ﬁnding?of this study can be suwarized into four main aspects: 1) the

WL AL

Camb("an secondary schools and 2) problems of utilizing community learnlng

ob b SR

respondents comments on the expectatlon to use communlty learnlng resources in the

future.
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1. The state and problems of utilizing community learning resources in social
studies instruction

1.1. The state of utilizing community learning resources in social studies

instruction

The results derive' f social studies teachers were
found that 16 teacher ‘age between 30 to 39 years
old, 19 teachers gra s have over 16 years of
teaching experien ears of social studies
teaching experien

In the wa rces in social studies
instruction, it [ -_" 7 & i subject content of

community learni in their cla . Likewi me teachers assigned
- L a4 T r

The results lWere found that all of the E}chers reported that the schools neither

- AU IRHRINEANT

act1v1t1¥ outside the class. L1kew1se most of the teachers did not know methods for

RTANIT DHN PN NIN

Addltlonally, teachers did not have clear understanding about the content of those

community learning resources. Besides, teachers also encountered other problems
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such as evaluation of students’ learning outcomes and the students did not have prior
experiences in learning about community learning resources.

1.3. The solutions to the problems of utilizing community learning

| /&olicies and school support for
&es, most of the teachers

resource in social studies instructi

To solve the prob

community learning gsousces, m '_ the ers were (rying to do further research

on how to organize the ¢l 1 esb S ne teachers had no any

idea for solutions tosthe p blem$£ wse_the sidered these problems as normal
things in their instructic T

4
Regarding the soluti;#; of time for organizing activities
i

outside of te class | ity learning resources

should be e _JF" the ¢ "5 related to their

community sho@be assigned d of taking %ents out of school.

Concernlngihe solution to students’ anlng, most of the teachers encouraged

AN T WA T

for stuqlts to inquire about the tOplCS they were interested in.

ARt e

tests to assess all aspects of students’ knowledge, skills, and attitude.
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1.4. The respondents’ comments on the expectation to use community
learning resources in the future

It was found that most of teachers suggested that the lesson related to

: #dents to get direct experiences
%wdents to work in a team,

and assign additional home

and a small number ers should be invited to

share knowledge

With re ity learning resources,

most of the teacher resources would build
an excellent I N S nterest in topics and get
direct experienc %u_ eachers thought that it
would enable stud Ve QP inie skills and help students
facilitate a positive atti P ;‘:_ and a small number of the
teachers thought that it would;@ -a tionship between the school and

Results of research.questlon 2

G IR TNIRT

learmnﬂesources in social studles instruction for Cambodian teachers?

MBS eN (NI

resource persons in which enable social studies teachers to fruitfully benefit from

these learning resources through taking the school to the community by organizing a
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field tip to learning resources or bringing the community to the school by inviting
guest speakers to come to the classroom to share their knowledge and experiences
with the students. However, the research findings were indicated that the utilization of

community learning resources in sociz

; instruction of Cambodian teachers was
low effective due to most 1er % e contents of subject related to
community learning rese nized the activities outside

I

the class so that st irect experiences in real

world. In princip a variety of ways to

enhance students’ through activities in

related researches after that T Propos puidelines. The proposed guidelines
LT DR T provsed

et -
were Verifieflﬂ three Cambodian experts 0 2 ies instruction and

validity. E ' m

The guldehfes consist of  rationa Ob_]CCthCS scopes of the guidelines,

AR RN

resourqu in social studies 1nstruct10n content of social studies curriculum related to

MNP PN TN

community learning resources in social studies instruction, and evaluation of

nts and construct

guidelines. The details of the guidelines are presented as follows:
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2.1. Rational:
The community learning resources can relate what goes on in school to actual

life situation, needs, and problems, therefore, it can develop the kind of interest in

first-hand illustratio d_demonstrati Viseguit can provide experience in
planning, in problem-solvi : i tical group thinking; and also develop power
7 information of seeing
can provide for a
combination of comr garning =anc stment to problems and situations,
phasis upon achieving good
ity learning resources

can increase Opportunities understanding an"ez practicing the responsibility

k

involved in community €itizenst ude see evidence that it is possible for

person of varied backgroun S l : ities, religious faiths, and races to live and

work togeth'r a ed using community

learning reso

n ’ earning outcomes
responding to s@l need i

2.2, ObJectRies.

A NINT NG

in whlﬂ consists of three subJect areas: history, geography, and morals-civics using

R SHPTE N (1M RN

organizing activities for utilizing the learning resources in their own community for

more effective social studies instruction.
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2.3. Scope of the Guidelines
The scope of the guidelines is used for social studies teachers teaching the

subjects areas of history, geography, and morals-civics in the secondary schools who

utilize community learning resources ong Thom Province, Cambodia.

2.4.0rganization @ d] 1ge &aﬁon of Community Learning
——

Planning ins 1 i students, so that social
studies teachers s ind man: ir teaching and learning

process well. The i ilizi resources should be

utilizing cortlﬁnity learning resourées, teache ' rials, activities, and
- i .

ng consisting of fact

sheet, activity s@t, evalu

activities planning iensists of two ways of aiiivities for utilizing community learning

~F U INHRTNEANT

class tlﬂ‘ teachers should select the best appropriate activities for their instruction, for

i ! ganizi ip 1 h‘ ity, nﬁamjﬂt Q'f'i‘IE]and

guest speakers into the class can get student have a chance to share their knowledge

I the teﬂers and students. The

and experiences with guest speakers. Also teachers should reserve other activities in
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case situations change. For students, teachers should consider students as explorers,
observers, and participants in their potential development by themselves, teachers as

facilitators; thus, every activity should be organized to meet to the goals. Finally,

teachers must evaluate students le tcomes and their teaching to get feedback
and improve for the next i %

m@ning Resources in Social

the development of

knowledge and e ills, vell as pi ion of teachers in their

understanding of content. It is : : elling others what teacher knows.
Teachers s | h eminlfh a-d

.-
teach because 10'is

ning resources they will

.nﬂI advance. Teachers

must have a strdﬂ bacgr und ] slated to thei@aeeialty area that they

can search from c‘ocuments, primary souriesi person who knows about learning

~AUBIRINGANT

assumm)ns, debates, processes of inquiry, and ways of knowing that are central to the

IR TR A e

the ways in which their teaching area connects to the broad curriculum that links
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between the grades or subject they teach and what comes before and after their course
or grade related to disciplinary knowledge to other subject areas.
2.5.2. Organizing Activities for Utilizing Community Learning Resource

Learning resources should generally extended beyond the concept

contained in the textbook and sho / with the unit objectives. Once
teacher has determined the topics, seq encemr each topic, teacher must
develop specific in ected content. Learning

activities teacher i - ort the unit. Teacher

needs to choose t i / the objectives can be

history in the text books, sho g 2 " about Sambor Prei Kuk Temple, or taking a

trip to SamPﬁPrel Kuk Temple to obse ormation. These are all

arranging these Eivities. m

Planning ?r Igstructional materiala&f teacher is an important part of the

RN TN

learmnm resources and materlals A field trip to a learning resource may be

ATAN THENTATIAY:

teacher plans for learning resources or instructional materials, it is a good idea to keep

to allow time for

a notebook or journal of available materials and resources. Teacher should select the
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appropriate an appropriate activity in amount of a variety of activities for utilizing
community learning resources in social studies instruction. Before organizing
activities for social studies instruction, teacher should consider that the learning

relate to the content of curriculum.

resources that teacher should choose

Meanwhile, teacher shou d clearly ] allocation and the number of

Therefore, teacher
Actually, selecting 1 /18 y the beginning in planning for instruction.
Teacher must clarj
what teacher want
know they have lea

2.5.3. Evalllatio of § udené‘ﬁ"’ n

Evaluation s a wital paigéij '.I ] ess. Evaluation must be

conducted to determineWhether stud g-n_t' are gauge the appropriateness of

ol --'

the instruction for students

[y wi t be re-taught, to ensure proper
.,._;,;, N

placement of "

guidelines for jachievement h

information aboﬂtudent 3

instruction plannln&- The teacher's professu&ajl role and responsibilities for student

~FHH NI

test, arﬂ)osttest (summative test) as followings:

RIS umﬁmmﬁfﬁw

planning effective lessons in terms of appropriate activities and the level and pace of

ndi o make sure that state

L ‘ rovides not only

ormation gﬂ can be used in future
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class instruction. Pretest evaluation can be based on teacher-made tests, standardized

tests, or observational techniques.
Activities Occurring Prior to Instruction

a) Understanding stude ral backgrounds, interests, skills, and

abilities as they appl ) learning domains subject areas;

the1r interests in specific
nce outcomes expected of

s of students.

struction to provide
feedback on stu S an 1in is used in monitoring instruction and
promoting learnin i uation’ is iagnostic in that it provides
information about the gihs and weakne s. The results obtained from

formative evaluation are used to-adjust """ ~ he instruction.
-__?i— ~ ;ﬂ' f i

—
.y

) ﬁ goals;

stude@ are experiencing in

leaninﬁld performing;

ﬂuﬁfﬁﬁﬂ“ﬁmﬁw g1

d) Giving contlngent specific, and credible praise and feedback;

197 AP ANNAE

2.5.3.3. Post evaluation is used for determining student achievement and for

judging teaching success. Post evaluation provides an account of students’
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performances. It is usually based upon test scores and written work related to
cognitive knowledge and rarely addresses such areas of learning as values, attitudes,
and motor performance.

Activities occurring Afte \ppropriate Instructional Segment (e.g. lesson,

@ent has attained both short-

class, semester, grade)

>d before and during
instruct: ) g S | ess to date and to inform

future inst .- PI}-_; g5

e) Evaluating the effec ess of | ction; and
i

-!"'r _:' “ e

i ol a; I
L ~ T
¥

aterials in use.

Mok 2

e

instruments SUCBS tests,

methodological rig&t with which the instruEgnts are constructed and administered

AL LKA LIRS ALK

measu@ent methods that are feasible in terms of technical possibilities and of

| ¢ - Ly
AN A YIETL AR
utﬁrﬁgreoue cial ‘studies instruction, teachers s asr all

aspects of students; knowledge, skills, and attitude through various forms of test such

i) 1_.? ific measurement

edule%r questionnaires. The

as rating forms, questionnaires, exercises, test, writing report, written tests, oral
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examinations, etc so that teachers can determine the different aspects of students
through students’ task in terms of the accuracy of contents and students’ learning

process such as planning, process, and performances of their work. The students’

attitude toward their interest are evaluated by asking questions,

questionnaires, interviews ions to satisfy toward teaching
and learning about ¢
f knowledge and essential

h. To effectively utilize
community learni ¢8 i/ social studies, firs eachers must analyze the
contents of social

s related to community

learning resou

es. S c s iry to kno \ * about those learning
resources. Thirdly. teaghers n _ ,- 7_ ethods for organizing activities of
utilizing community truction for the students.
Fourthly, teachers have'to “'"”:ﬂ- 2 ities into implementation. Finally,
teachers also prepare the evaluate |

dents’ learning outcomes and then,

teachers reflect n i e next time. Also,
-

S

ile ﬂ 1 while working to

unny,@
ﬂUEJ’J’VIEWﬁWEJ’]ﬂ‘i

QW']@Nﬂ‘iﬂJ UAIINYAY

teachers strive (0

make significanEmtribu 0
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2.6. The Contents of Social Studies Curriculum Ré ate

\\m

114

uni esources in Kampong Thom Province, Cambodia.

Social Studies Curriculum son Re ‘ ce Resources
Related to CLR / PEEY ) \

Materials and Cultural

Resources

Cambodian Pre- History: Describing Living life ers of | rovmm

([ .A\\\\

of people in Cambodian Pre-History

. Sambor Prei Kuk Temple: Cultural

Kingdom of Chenla (Pre-Angkorian History) :

The reign of King Isanavarmanl (AD 616- 635 al site, old capital named

in the 7" century -"‘ ligious center for

vorship Shlva Brahmanism

f

Cambodian Ancient Civilization: Describing Prasat Kok Rokar Temple:

‘o

about culture and civilization in Khmeﬁ. n i ‘ L " ‘ i i i
4% 1 " "

¢ in Khleng

ARIAN TN INAE
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Social Studies Curriculum Related to CLR Place Resources

Material and Cultural

Resources

o KT
™

© €l d of 11th century

e reign of king

N

to dedicate to Siva.
Temple: The reign of

ayavarman I to dedicate to

ihara

Khmer Heritage Conservation

Local Ancient Materials

from Villages

Cambodia under French colony

25 ﬂr' from French

ony in Kampong Town

ARIAINTUNNINGAY
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Social Studies Curriculum Related to CLR o Place Resources Material and Cultural

Resources
2. Geography
Physical Geography of Cambodia Maps of Kampong Thom
Natural Geography in Cambodia Province.

Landform of Cambodia

Waterway in Cambodia

Human and Political Geography of Cambodia Statistics Data

Population/ Density of People Religious Ceremony

Politics of Cambodia Local ceremony

Khmer Culture and Tradition Customs

Economic Geography of Cambodia Agricultural Traditional

Agriculture of Cambodian Equipments of Local

Farmers,

General Agriculture/ Kinds of Agn’cuﬁ g

ARIAN TN INAE
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Social Studies Curriculum Related to CLR S ce ~ Place Resources

Material and Cultural

Environment of Cambodia

Roles of forest

Deforestation/ Causes of cutting the trees
Impact of deforestation

Water Pollution

Land Pollution

Air Pollution

Waste

Resources
atural Forest Maps
teung and Chinit River | Pictures
Graphics
Materials

3. Moral Civics

Self-esteem
Self Weakness/Self Strength

Personal Development

AN TUUNINGAE
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Social Studies Curriculum Related to CLR

Material and Cultural

Resources

Self Evaluation
Interpersonal Interaction
Responsibility of family

Gender Discrimination

Foundational Health Care

Social Participation
National Development

Community Participation

Local Craft Products

National Culture and Civilization
Religious Education/ Buddhism

Culture and Faith

Local Believes
Leung Nak Ta

Phachorn Arak

ARIAN TN INAE
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2.7. The Activities for Utilization of Community Learning Resources in
Social Studies Instruction

The activities for utilizing community learning resources for social studies

instruction are proposed as follows

1. Taking the School to t:

The communi ources caa a number of ways:

| ——

addition to bringing the

community to th e s, students can be taken into the field to
rov1des students with

e organized for the

e direc nship with nature and to

1.2 Give the students an assignment
- ,é;%

0 ¢onduct a community
—

-
-}.,’ ata, analyze data,

Enthesis data, and prese ata. m

nity Service PrOJeeJ. Students have the opportunity to

U BRI R e

with the commum

Q | | lhegcimmumty 131115 !e!ou ces can be brc:la\t tIO t!eﬂool msta

2. 1 Resource Persons: The persons who have knowledge and skills are invited

to be guest speakers to enrich lessons:
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e  Guest speaker from governmental organization.
e Guest speaker from non-governmental organization.

e  Guest speaker from the local community.

2.2 Materials and Cultural Re es: The real objects, facilities, equipment,
and local tradition and cultus q ( upity are brought into the classroom

for social studies instructic : é
X d

an be used as teaching

‘ on, culture, customs, or
order to engage students in

of their valuable local

2.3 Exhibition and Cti E?"' .|,T d a variety of activities in their

community are o hool:
iy ided |
4 B vided the opportunity to
: I :
E’mg local materials or local event announcements to display on the

boards at schools.

AU Tt %@WEHF}%% ot

the ways of 11V1n%,and then they s1mu1ate those events to rform in

AR M NWYJV]EJ']ﬂ ¢

e Community Social Service: A variety of activities can be arranged

for the community in the purpose of education and recreation.
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2.8. Samples of organizing activities for utilizing community learning resources
in social studies instruction
There are a variety of approaches that teachers can organize the instructional

e the examples of the best ways for effective

social studies activities but here a

utilizing community learning resoutr at teachers.should organize activities outside

into the community only
the experiences that ¢ be dup 1§a di slassroom. Whenever students are
taken off the school site, t! teacher must, d to several exceedingly important
details. As '1 ou t 0 mustl e three phases of a field

trip: before, .‘I,’f

Adequatﬂlanning W

may arise in conneinon with the field trip abwﬂl help make the trip educationally

RN TRYANT

an edumlonal experience.

W*’tﬁiﬂmwwwmaﬂ

¢ Clearly establish the purposes of the trip and make certain that the

Cipate som of the problems that

students understand the purposes, too.
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¢ Obtain administrative permission for the field trip and make
arrangements for transportation.

® Obtain written permission from each parent or guardian for the student to

go on the trip.
® Make all neci yn\ents at the place of the visit.
This sh 1 ime foré arrive, where the students

e sure that the field trip

o Se . - - subject. This knowledge will later

e field trip and initiating

e Pre t . The easiest way is to conduct a KWL

find out? And i’:F g: me did you learn?”

s? What do you want to

e [f the trip is t0 ﬁ ,11'-1 Ak ‘_ ents for lunchroom and restroom

o Hatte AW

intgres with your plans. m

2). Conducfnﬂe Trip

Al e DR FNEIG: o

make sure that some of the students have not become lost or left in some

ARIqI TN Nﬁﬂzﬂ“ﬂ’?’ﬂ%ﬁ

student will know and report immediately the absence of a partner. T

bad or something

assist with supervision of the students and to help ensure a safe trip, the

teacher should arrange for the head leader team.
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¢ Arrive at the designated place on time, and have the students ready for
the guide. Teacher should introduce the guide to the class and supervise
students closely during the tour to prevent accidents or injury. Before

leaving, teacher and r team check again to make sure all

students are

e Teacher tos den

> extent to which the

What did you learn about t 1@ _!_,!r,.! 4.. complish what we set out to do?

What did you. vers to our questions?

What will :’t‘}- J‘i"‘Js we didn’t know

me other things we will want to find out?m

before? What ar:
e Use the opportunities to draw on_information and experiences from the

A UBIABAINE N T

nally, the teacher and stu nts will want to evaluate the conduct of the class

Y WA ’?ﬂ! A ANY TR Y
always include some favorable reactions as well as ways in which the group might
improve on subsequent trips. A list of these suggestions for improvement may be

saved for review just before the next trip is undertaken.
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Sample of Lesson Plan on History Topic: Pre-Angkor Period

Field Trip to Sambor Prei Kuk Temple

Concept
Cambodia is called a ki due to numerous temples presented
especially; Sambor Preykuk Temple (¢ icient historical and cultural

temple built in the 7

and historical events 1n
Learning Outco

1). Students wi stand the histc alue of Sambor Prel Kuk

2). Students (o par erving Sambor Prei Kuk Temple
Objectives: After com‘ ’;‘:ﬂ ’,.:-_,. be able to

1. ;, ibe the history and S P E‘i ple clearly
o ®

2. KnoB—:e value of Sambor plei :; heritage

haays to conserve Sarbor Prei kuk Temple

FUET WETEINETNS
q ARSI T T & 8

5. Write report of the field trip about Sambor Prei kuk Temple

6. Work in team to write report of field trip



125

Attitude:

7. Write report of Sambor Prei kuk Temple illustrated students’ desirable

characteristics and pride of national cultural heritage through.

Activities Procedure

This unit will a field trip

—

teps Teacher a \*xs 1ng activities

1?’ F. ; M\‘; :

1. Prepare the field | / < m ‘\\"’--‘ purposes of the trip
" o : '%» X he t

n\}» istrative permission for

each parent permission or guardian

L

dents understand the

the trip.
ife permission.

5. NI i" ‘ ield trip. Teacher
inary’ arrangements at the

place of the visit. This should iclude the time for the
¢ — iy gLO Y S t e t0.go, who will
ﬂ“ u EJ ’J giﬂﬂimﬂﬂﬂmjsum that the
) ) - | field I‘p guide is aware,&fithe purposes of the field trip.
RN TR B SR ohE
|

Kuk Temple. The information students should have prior

to the visit in order to gain the most from the experience.
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This knowledge will later be valuable in helping prepare

students for the field trip and initiating follow-up and

study activities.

out this?

And afterward comes

ons on trip.

t fact sl eetl and worksheet 2 to

intg groups and arrange
r supervision of the
ure a safe Ll.‘l p. It is better to place
them in pairs bﬁuse a student will know and report

AU t) ] AR 5 e

leavmg the school and frequently during the trlp to make

RN IR T T

2.2. Teacher and Students arrive at the designated

place on time, and have the students ready for the guide.
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Be sure to introduce the guide to the class. Supervise
students closely during the tour to prevent accidents or

injury. Before leaving, to teacher ask head team leaders

o make sure all students are with the

s /
— "I-h, Teacher to students ask questions
. ﬁ
7 © nde \

toch

tL e experience that they

‘5.; thank-you note to the

3. Evaluating the A L : } discuss the experience with the class and
1ink the field trip was

in appropriate follow-up

lows
-
-
A
Ty
at we set oul to do?
d

What did you le from the trip?

AR

What w111 you want to learn the next trip?

AN Y

3.2.Use the opportunities to draw on information and

ALY
{RIANS

experiences from the field trip in order to arrange
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for the next trip.

3.3.Teacher hands Evaluation Sheet 4 to the students

Evaluation: The scores will be cla ¢ rade, excellent, good, fair and poor.

"

AU ININTNGINS
ARIAINTUNNINGAY
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FACT SHEET 1 (FOR STUDENT)

Sambo Prel Kuk

Sambo Preykuk is a cultural and historical site located in Sambo village, Sambo

commune, Prasat Sambo di ers northeast of Kampong Thom

provincial town. The si ed Isanapura and a religious

center for the wor es were built in Sambo

Preykuk during the rei 635) in the 7th century.
The temples of Sam nte and sandstone and
decorated by ames are all made of

sandstone. So rest. Sambo Preykuk

The central temple is ¢ Tortem i € e. There are sealed doors on

three sides and a real door Lhﬂﬁ-ﬁr?—o hy ide. On each side is a set of stair
g ) .
e e 7
between two statue ) of small temples west of
R — T

lion temple. %“‘ L

8

The northern tem sﬂ’. called mid-Sambo.temples and are surrounded by many

smaﬂp'HEl’WIEJWB'WEﬂﬂ‘i

. The Southern Temples "

A AIBE- L UNAINEIAY.

many temples. There are two ramparts, which the inner rampart has four gopuras

e The Nomern Temple

(getaway) on each side. This site was a former capital.
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Prasat Yeay Poan Group comprised a total of 22 sanctuaries (5 have octagonal shapes)
with two wall rampart, and was built of brick, masonry, laterite and sandstone in
rectangular from in 7th century (600-635) during the reign of Isanavarman I to

dedicated to Shiva. They were bui 1 hill with Gopura from the eastern and

. The inner rampart reached by
rampart carved in various
clustering figures { \

Along the sanctu “ d western G a joined to the laterite
rampart (304m x \ Gopura contained framed
door with diamond stern Gopura contained
a buried large i

« -- vith 17 lines of script.

This inscription useum.

5=
L&

{4
e Kraol Ro plesE A :L:- .
d _:r"l." -2

Kraol Romeas temples are located abou ometers north of Sambo Preykuk.

All were built of brick; €: the ten vhich is made of laterite. To

conserves as protected sifes for the purpose

of conserving

- First Ar a the first area covers 30 meters outside the rampart.

RN INEIT -
AMIAINTAUUMINGIAY
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WORK SHEET 2 (FOR STUDENT)

L. Please try to find the answers of these questions below:

1. What do you already know about Sambor Prei Kuk Temple?

it b
II. Obstacles or Pro d ﬁﬁ A
[ { ﬂ-*‘ -'.l . . . .
1. What obstacle or p “.: ems did yor during the field trip to Sambor Prei

Kuk Temples T

2. .:._y':‘.]

I
II. Report Writiyabout the field trip to Sambor Prei Kuk Temple

ﬂ%ﬂﬁ%ﬂ%ﬁﬂﬁﬂﬂ‘i

How did you learn aboutfambor Prei Kuk Temple?

AW bl URAANUIARY

4. How will you apply these experiences and knowledge into your life?

5. What will you want to learn about Sambor Prei Kuk Temple?



Report Writing Title: .................. W

Project Evaluation Form

‘Worksheet 3

1. Content

2.1. Accurac

2.3. Sequence

2.4. Significa

3.1. Planning

3.1. Methods to ga

2.2. Completed ” / / )

772570\
JINE P\

2.Procedure ‘lll Eﬁ ‘\}\\\\

7\

.g

€1rda

3.2. Data Analysis

,_ ’ 7

132

Group: ............

Fair 2

Poor 1

d

3.3. Discussion

3.4. Conclusio

3.Decoration y

3.1. Format -!I

‘_
3.2. Neatness

T

ARIAN TN NI INGINY
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WORKSHEET 4
A Group Skills Evaluation Form by Students and Teacher

Write down what you think about each question. Use the key to tell what you think.

Key: E=Excellent A= Aye N= Needs improvement

No

E A N

1 | Each person in

2 | Each person con

3 | Everyone

Ceseesceescsss et s et st s e s i .5 R R R RE R RN
.......

Qﬁ’]ﬁﬁﬂ‘immﬂ’]’mﬁﬂﬁ B
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2.8.2. Project-Based Learning

Project-based learning (PBL): best defined as instruction relating questions

and technology relative to the students’ everyday lives to classroom projects. Students

making, and investigative ties. io work in groups or by

themselves and ’2&\\\‘
AN

realistic solutions or

presentations. e situation with these

projects. Wheth airs, or in groups, having them
design something hen using the project-
based learning str 4 alm guarantee at the endeavor will be

iding students to use a
variety of resourc strategy t i aind motivating, and uncover
content with depth an adth.-Th 1 ' earning in the most general way

was broken down into the f ig": "f:?

1 P ‘:-lllﬁxm-ﬂmlr"-llllllﬁ- P

T X

2. Primary data stud I
)

3. Project P‘

ﬂumnﬁmw AN
amwmm UANINYA Y

6. Presentation

7. Evaluation
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Sample of Lesson Plan on Geography Topic: Environmental Education

Case study: Chinit River

Concept

The quality of life fo ple of the depends on their careful use of
nited to what we now have.
Many nonrenew ades. Some renewable
resources are bei ources are threatened
with extinction. irces in Kampong Thom

Province in Cambodiz e development.

Learning Outcome

1) Students of the Chinit River as

important natural resourgee for theircommut

2) Students will be ﬁ':" ticipats ing the Chinit River.
— ] o e ." -i

Objectives: After completing this unit, students will be

o i

Knowledge: E [;I !

1. Descnbil the location and es of the Chinit River

oA SANENINEINT. ..
ama&mmuﬂﬁﬂmaa

Skﬂls

4. Synthesis the causes of the Chinit River pollution
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5. Determine how the Chinit River can be kept clean.

6. Present and write report of the project of the Chinit River Management

Attitude:

7. Work in team to do { 1ini er management project.

This unit e gond d'in project 4 1
//75%)

\‘\‘\ ning activities
- \

)

1. Project Initiative and et started point 2 \:\ st of the Chinit River

Finding a Topic. tive for the project can

us ideas of the students, but
(2 hours)

dents can jointly consider a topic
iaf‘brainstorming, idea
£

-
X

}
1).Teacher 1ntroduces the eij».! ion, sources of the

Chinit, and the 'benefits of the Chinit River for

ﬂUEJ’J bl e e kg o e o

Rlver water pollution of the Chinit River and how to

RN IRARITNEAEE:

students to share a via brainstorm idea on topic.

(worksheet 2)
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2).Teacher brings students at the first time to see and
survey the sources relevant to location and state of use

and conservation of water in local community, let

students gather and record data by using instrument

to groups of 4-6 so that

pare data such as a map of

‘\

y for presentation in

““each group actively
survey and teacher

y collected and indicates

ats arranged new group in order

| to choose new interested topics in which were surveyed.

v—‘ )

2. Primary data y 0'S d survey the sources

at the second time. This time, each group collects
2 hours)

AU TReLiha0 i ir1) e

qmmnmm:mmﬁ N

(2 hours)
documentary research and field survey of location and

source of the Chinit River, use of water, water pollution
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and water conservation at villages in community. In
addition, it formulates the final topic, defines the time
period and outdoor activities, set up action plan, steps,

schedule ponsibility for their topics.

M,
"’-\._ ‘l".‘ \
. ).E: sample of project, prepares

| prima o teacher checks it.

_are ulated jointly and the
uct the questionnaire

n (0 1c mentioned above. A

up: Who does what,
1in '

C -. some recommend and
a relévant to use of water in order

ip’s project to be implemented

4.
L

5 4 1"1-11. -
4. Carrying out the -Ic collecting data by

)

Project/Working-Phase interviewing in community. Tedeher and Students work

( accordln to t e schedul ollecting information
ﬂ“ti‘EJ’J ViR Fi el

consegvation from sample families and officers in
RIAINTHURATNBIRE

10).Design products, and prepare presentation.

Intermediate discussions: all parties are informed about
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the work performed to-date. Suggestions for
improvement can be made. The teacher and students talk

about the project work and their dealings with one

another diate discussions help to stop actionist

getting into a muddle. Besides

1ng an eye on the time

5. Writing Repo rite report:

(2 hours

4

AT 3
R1ANN

12).Each group has to prepare-a report project survey

for presentation-in the class and for exhibitions, so other
SNINLINT -

13) %ach grou resents their I‘O]CCtS and teacher
LI fao k1|

ersu ﬂ)

summary their understanding individually and can

evaluate each other.
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14) Each group merges into one group to display on the

board. It is whole class exhibition.

7. Evaluation

The teacher and students jointly reflect on the

\I ! f d s the learning success and the
| riticism is formulated and
n the future are worked
o evaluate their own and

"‘-..,_

evaluation sheet below

Evaluation:

The scores will be clasF db
Grade: 4.00-3.56 : Ex_c .,."".'L"':’,f.: ':

3.55.2:51

and poor.

L
w0

Y

L5510 ¢ iPc

ﬂ'lJEJ’JVIEWIﬁWEJ’]ﬂ‘i
Qﬁﬂaﬂﬂimmﬂﬂﬂmaﬂ
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Survey Record (For Student)

Worksheet 1

Place

Date

Researcher :

"{//
1. Draw the map of the -Tf;"’{

2. Sources and Benef

Sources 0 the Chinit River Benefits of the Chinit River
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PROJECT PLANNING FORM

Worksheet 2 (For Student)

1. Project title:

2. Responsible Person: _--'_.1 ”

— e

) Advor ///7‘ &\\a\‘”“
///.5 D\\

‘x

4. Principle and Rea

5. Objective:

6. Duration:

7. Procedure:

8. Budget

q AN

10 Significance of the study:
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Interview

Worksheet 3 (For Student)

Interviewer:

Interviewee:

Day/Month/Year:

. o .
Questions forintervicy Answer

1. Where is Chini

2. Where is the Sg

3. What are the benefits

for people living along

5. What is Chi it R

Y]

oy
6. What impact of the Chinit Ri

Pollution to peoplefv& along the river?

AULININTNYINT

7. Hov&u Chinit River Conserved‘7

8. Who are responsible for these

problems?
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Evaluation Report Form

Worksheet 4 (For Teacher)

Name of Evaluation(Teacher/Studen / ] Project
Title:
Day/Month/Year: Place:

Data Total

Comments: = =

W

AU ININTNGINS

o S
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Project Evaluation Form

Worksheet 5 (For Teacher)

Project Title: ......oooieiiii b e, Group: ....cooeiiinnnnn.

Level of Outcome

-

|1
P if;j 500d 3 Fair 2 Poor 1
1. Innovation i

1.1. Creativenfll

1.2. Interesting s 1ge h\}\\};{!é\x

2 Conter TER TN

e N N

2.2. Data sequénce lliﬁ" '\\\\\X\

3.Procedure Lap [+ )

25 swirencll BB o L\
e AN

3.1. Planning

3.1. Research Instrun nt@ o

3.2. Methods to gather : ﬁl"ﬂ 7| 3

3.3. Data An:

— |
3.4. Disc 'y’ “Conclusi S
T

4.Presentationﬂ
3.1. Content Accuracy

Total:

Qﬁﬂﬂﬂﬂ‘iﬂd 1IN Y
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A Group Behavior Evaluation Form
Sheet 6 (For Teacher and Student)
Write down what you think about each question. Use the key to tell what you think.

Key: E=Excellent G=Good P= Poor; Needs improvement

No G F P

Did eac

activity?

Was eve

cooperate

Comments: .......... . B4 T W

DI R I A R AR A T ey K R R R R
rrrrrrrrrr

........ QT
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2.8.3. Guest Speaker
The teacher must always select with care the persons who are invited to spend
time with the class for instructional purposes. The teacher should plan some time with

the visitor sufficiently for far enou ce to brief the guest on the activities of

the class, the purpose of be discussed and stressed. The

guess should be enc : slides, photos, charts, or

maps. Likewise, th be prep itor, listing questions they
would like to as ge ‘%\'sh esies that should be extended to
classroom guests a s \ the classroom by a

community membe isit: before, during, and after.
Before th

Before eed to prepare to get the

2). Practice 1gﬁe§v?-£p§ d e interview questions
= a ,lil_-

2 ). 6

During 11! 1':‘

Duﬁn%e visit, the students deﬁnstrate courtesy and

curiosity while ena?fn the interview or other activity they had planned

ARYINYNINYINT

QAfter the visit, the learning is reviewed and organized and a full report is

AR TR SO,

completed.
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Sample of Lesson Plan on Morals-Civics Topic: Morality in Buddhist Education

Guest Speaker: Monk Form Entrysamakvolak Pagoda

Concept
The education is a ver evelop people with a parallel and
balanced growth intellectua : and physically. Otherwise,

students must be ec de to be good citizens.

Particularly, Buddhis educate student to become

accomplished in virtu
Learning Outcom:

Students wil we awareness and understanding of the morality to

Skills:

2. Demonst?t éurtesy and cur10s1tyuhe guests

F’!M&LQM&M@W 113
g ﬁ')ﬁﬂﬂ INHNANNAY

€ patient 1n every
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Activities Procedure of guest speaker

The key to hosting a successful visit to the classroom by a community member

is to plan well the three phases of visit: before, during, and after.

Steps lf >p and Students’ Learning activities

il

1. Before the guest = | 1 il backBi s ol edge

speaker arrives arning objective, explain

> interview

> \. me the guest and

s for guest speaker and participants

for guest speaker

2. During the visit “14).~TFeacher he demonstrate courtesy and

atcrview or other activity
A ‘

2). Teachers facilitates betwe@ guest speaker and

AU ANENINDS. ..

bl abdibid ) 6 £

2) Students make conclusion and summarize the results.

apg]thémﬁ n 1) Students are divided jinto small group to diSeuss what

3) The learning is reviewed and organized and a full
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report is “published” whether prepared in cooperative
teams and published in the classroom newspaper or

written individually and placed in students’ portfolios. A

follow-up committee writes a “thank you™ letter telling
L
1

s I l bublish a report on the guest’s visit

_and promisi g to senid.a, hen it is completed.

Evaluation:

The scores will'b
Grade: 4.00-3.
3.55-2.2

2.55-1.56

1.56-1.00 :P09r el

S ammmmm— S

.![ rjt
W dF

AU ININTNGINS
ARIAINTUNNINGAY
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Interview

Worksheet 1 (For Students)

Interviewer:

Interviewee:

Day/Month/Year:

Questions for as ing suest Spe ; Answer

1.




Evaluation Form of Publishing a Report on the Guest’s visit

Worksheet 2 (For Teacher)

152

Poor 1

1.Content

2.1. Accurac //?}'f | B\

22 Complete Z7//IEX

2.3. Sequence

f /SN N
2.4. Significz l I ,ﬁrfg '\\\x\ N\

3.1. Planning ""‘ < M

2.Procedure l l Eﬁr_ ‘\\\\
f /2 W

-

3.2. Writing FlLiely

3.3. Discussion yund o

3.4. Conclusion

3. Decoration

3.1. Cove

3.2. Format -!I

“_l
3.3. Neatness

T

ARIAN TN NI INGINY
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2.9. Evaluation of Guidelines for Utilizing Community Learning
Resources in Social Studies Instruction

The proposed guidelines were evaluated by three experts in the fields of

social studies instruction and educati inistration. The guidelines were verified

using the evaluation form nstruct validity.

In the evaluati r ideli ign, objectives, analysis of
b
contents of social studies ilization of community learning

resources, sample QfOrganiZing activities %\\i‘\- nity learning resources,
and organization and n vement/of utilizing ~\u\\\\b arning resources in social

studies instruction were ¢ 1ne ole \ comprised 23 items
which were prese oin 't

)

(See appendix F).

The expe | to rate thell 'nes from 1 to 4

according t ‘_-': ‘g he results of the

evaluation wereEculate 01 d >d using theﬂlowing criteria:

3.5034.00 means that the quality of guidelines is “very good”

AUEINURINEINT

1.50-2.49 means that the quality of guidelines is “acceptable”

AR TR IEALL,

3 were modified. The average score of each item is shown in Table 5.1
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Table 5.1

Validation of proposed guidelines

Expert Expert Expert

Aspects Mean Meaning

Guidelines layout and desi 3.50 3.53 Very good

Objectives .00 3.83  Very good
3.26 Good
Activities for utili C] ] 3.5 3.50  Very good

Samples of organi 3.36 Good

Organization and Managemen 3.16 Good

Overall l I lf 3.4 \\s\ 344 Good

According to'table 5.1, t sults of the guidelines evaluation indicated that

the average scores of the del] e: en 3.16 and 3.83 and the overall
score was 3.44. It implied J__' he, guidel ntained a majority of the relevant
characteristics and e ekperts provided some

il e ———————— e 1

additional comue )

ExpertEsuggeste /as portant to or@ze and manage the

activities for utiliziggg igmmunity learning re&jrces in social studies instruction. The

1183 N BRIWBAH T

outco . The analysis of social studles currlculum was clear and cons1stent with

RTANTI R TN

be useful for social studies teachers to carry out.
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Expert B suggested that activities and preparation of teachers for utilizing
community learning resources were organized and managed well, especially, setting
the objectives of the lesson, suggesting practical activities, and evaluation of students’
learning outcomes that can bring st teaching and learning.

Expert C suggest ’)a ies provided more chances for

students to learn outsi : atlon sheet were clear and

DISCUSSION

In this ms§ of unity learning resources
in social studies I sed guidelines are discussed. The details of the
discussion are prese OWSH 3 J.i;i

TN
¢ stat ao'i!':_ il nunity learning resources in

social studies instprﬁ = ;

!
e e

T 1 1ing resources in social

N -
studies ins Lﬁr‘: N J

In relatiﬂo the state, t o d that mosﬁ the teachers utilized

community learnln?resources in passive waﬁ s due to two factors. First, teachers did

AL Lo KNItk AL AL R

the co@umty content in the regular classroom and assigned additional homework

Y RIEYTI T T Y

Based on the findings, it can be attributed that teachers did not maximize

teaching benefit from the field trip. In other words, teachers made very limited use



0

9

156

from field trip. They mostly explained about community learning resources in their
classrooms that it was easy way to use community learning resources without
necessarily taking the class to community, moreover, the time allocation for
organizing activities outside class

as li for each subject and it was also difficult
to organize the activities and control s /f > the class because teacher must

be highly responsible ents ity an ich result in teacher rarely
e —
took the school to : i al with these, teachers

should provide s community learning

resources both i s and using learning

V21

o IJ.;.-”} s,

nity resources can

be used mainly@cumen

studies classes. Jmfillad( (1971) and Kochhar (1975) proposed that there are two

SN BN TN

to the @munity and bringing some portion of the community to the classroom.

RN mEeN (RN

teachers used written tests, some teachers used written and observation tests, and a

rials fr(_ﬂcommunity in social

small number of teachers used written and oral tests to assess all aspects of students’
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knowledge, skills, and attitude. It was indicated that teachers designed instrument for
measuring students’ learning outcomes in several forms. According to the results,
written test seemed to be the best way to assess students’ aspects. Actually, written

test only could not assess all a
N

f  students; it mostly assesses students’
knowledge so if most of t test, it means that they missed

dents, teachers must assess

students’ leaning o 7 it est and ervation. As a result, most of

information before, dunng, and }i truction, teachers are able to plan and adapt

instruction t}better meet student ' ) ormation through

assessment thay"
individual studeh has or ha hus, _By can re-teach when
necessary, aV01d Lrnecessary repetition, aa help the student correct or modify

ﬁﬁﬁﬁ%ﬁ%‘l’%ﬂﬂ?ﬂ‘i

. Discussion on the problems with utlllzmg commumty learning

AT MO WAL ANEDNEL,

resources in social studies in relation to four main areas: school’s policy, Ministry’s

policy, teachers’ ability, and students’ ability are presented as follows:
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It was reported that the school did not have policy to allocate budget to
promote social studies instruction activities outside the class. Both teachers and

students had to be responsible for all the expenses on organizing activities and

transportations. It was very difficul Wers to implement because the problems

/ should support and encourage

teachers to additionally-improve t owl 1ng resources and methods

for organizing activiti : mmunity into the class.

The school also 1 e ; the teachers to use for

encourage tea

teaching time prg lery*Hﬁiﬁq_ 4 ifficult for teachers to
72 ulf:i:, p.-
organize activities o e clai 1 hools have to state clear

ey .l"la-.-:“i Fi -

1ng resources.

community {ﬁ

organizing the aawtles or

insightful understalrhgabout the content of those community learning, this was due

- AN IRHRINERT

resourq Teachers should have widened and deepened their understandmg of

MNP iRiPN (LR Y3N

seminars regarding to utilization of community learning resources should be

y had limited ability in

nity le@ng resources, as well

organized for social studies teachers. Also, teachers were lack of knowledge on
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technology for utilizing community learning resources. Teachers should be supposed
to use modern instructional technology for utilization of community learning
resources such as taking pictures or clips of learning resources concerning with the

contents of unity to show or play i stoom, so that teachers can save both time

and budget. Besides, teachers encour ‘concerning evaluating students’
students. Teachers should
S ——

assess all aspects ; i nts learning outcomes

evaluation such a - ith observation test by

learning about communi armn ;Rqeu &

training regﬁirﬁmg to commumty learning d assign teachers to

pend ti@ after class or during

effective instrudﬂn. Additionall

holiday organizing lihe activities outside the .ﬁ_;ss Likewise, teachers should choose

- BRI T~

and exﬂase on transport.

MR RN NN

observation, and oral tests before, during, and after instruction. In addition, teachers

should have the opportunity for students to assess themselves and assess their group.
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In terms of students’ ability to comprehend the new content knowledge,
teachers viewed that content of lesson should simplified. Also, teachers should pay
close attention to every individual student by encourage them to study harder. The
students’ background knowledge o ng resources would be built in advance so
that they have prior conten cnowledge the real world.

The results were consistent w1t13he K&leorn Muneewan’s (2005)
whose study entitle ‘ommunities for Learning

educational insti d i tion of personnel and
o ) ol e e

ties had no readiness for

resources were limited, not V&l‘-jﬁtﬁ;&}fld ot in accordance with the learning contents.
-"1.-'! ..-‘f,-"_. ' - - -

1.3. Pﬁussmn on the propbsed - lizing community

It was Qnd tha ed thaﬂhe lesson related to

community learnln?resources should be exEIalned in the classroom, some teachers

~FHHARHRTNHINT

and as@n additional homework should be ass1gned for students to work in a team,

9 MNPV RN (1Rt

The research findings were indicated that the utilization of community

learning resources in social studies instruction of Cambodian teachers was low
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effective due to most of the teachers explained the contents of subject related to
community learning resources in the class and seldom organized the activities outside

the class so that students did not have opportunity to get direct experiences in real

world because teachers missed conce anizing activities outside the class, they

thought that the utilizati ing resources in social studies

instruction need nec i &neral there are two basic

additionally stud ‘ un _‘ searches after that

researcher proposed guideling > - i onsist of rational,
objectives, scopes © gement, and preparation
for utilizing communi dies instruction, content of
social studies curriculum rel: ning resources in Kampong Thom
Province afﬁtles for utilizing communi ources, the samples of
organizing activities for utilizing g in social studies

instruction, and&luation of

With findinﬁs Ig‘f suggested guidelinas-,of the teachers, researcher proposed

AL AL AR ALY e

prmect@sed learning activities and bringing the commumty to the school with the

UMRNRLOPY O ()T bD

community learning resources and know how organize activities for utilizing

community learning resources, and evaluate student learning outcomes. To get
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successful, otherwise, the Ministry should make a clear policy of community
participation in educational management, and support the policy to enhance the roles
of community and private sectors in education provision. At the same time, the school

S tilize learning resources in school and
y %/ a training course of utilizing

ocument for teachers to do

should encourage and support teach

community in their inst
community learning
additional self rese . beencouraged and given a chance
to learn about ev: = eveny nd de dents’ potentials so that

they can use thei g th xperiences that they meet in

community benﬂs. m

Pedagogical Impliiations
F- s

AHHANBRTHEAN T

should@ake a clear policy of community participation in educational management,

TR e TN e

learning resources in school and community in their instruction. In addition, training

course regarding utilizing community learning resources should be organized for
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teachers. The teachers should pay more attentions on their instruction with effective
methods and new technology, especially develop and research experiences and new
knowledge. The teachers should think that students are able to learn not only in the

classroom but in everywhere.

Secondly, e e to explore othe dependent variables,

for example, the st inions towards learning about their own community.
'i‘i
Lastly, afcher will do-e atal research on methods of utilizing

community learnifig resourges or i t elopment on knowledge, skills, and
attitude through utilizati cOmMINuN ng urces in social studies

instruction.

AU ININTNGINS
ARIANTAUNM TN
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Appendix A
Questions for Interview Evaluation Form
Please rate v these following items according to your opinions.
Congruent = 1 Questionable =0 Incongruent = -1

Items

| 0 | -1 | Comment

1. The objectives of the resear

of the research?

2. The form of the inte
—_

1 | Is the form of the.interviey quetions ‘-
systematic?

3. Section 1: Pers

P e . /?//i“\ RS
‘\

1 Is the person: g
questionable” l

2 Do thequestions of pe
informationicove

4. Section 2: The utilizatio arning re 5 social studies
instruction. i LA 4

1 Are the ques

questionable? —

2 Do the questions of s¢ciio Q-ﬂov s
5. Section 3: The problems of utilizing community learning resources for social studies
instruction e ,,;Je’ A

1 e questlons of sect10n3

2

6. Section 4: The

for social studi;nlstruction

1 Are the questions of section4

questionab‘?g Q.

2 h 10N o i i i
AddiEo Val ilts : % ﬁil ﬂ ﬁ

....................................................................................................................................
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Eit=1 HIGGGULIATS = 0 BaEit=-1
Items 1/0(-1 SRS

9. invanhismrganirii
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b. §titsrig iUy
| iRgrianigionusstan yin; mliginiie:
2 GIEIEE BT PR !
m. ignSofgswyniu b
! tﬁﬁﬁgﬁgﬁégmsmgm:ﬁwﬁ%gﬁﬁﬁtg} .
2 tﬁﬁﬁgﬁﬁﬁégtﬁﬁﬁnﬂﬁgﬁﬁﬁﬁi‘fﬁﬁtg?-é;
G fgﬁslsmr:LUmensmsmﬁytsiﬁﬁmmﬁESﬁﬂmmtm:]smugn?ﬁp
! t%ﬁﬁgi‘fﬁﬁglmmsmﬁm WiEeitaig? el
2 | 1B RedgrignGbrutnguEhmpiEiE? e
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Appendix C
QUESTIONS FOR INTERVIEW

Proposed guidelines for utilizing community learning resources

in social studies instruction in secondary schools

he state and problems of
utilizing communi urees—in social studies instruction in secondary
school in Ka incé, -Kingdom of Cam “and to propose the

guidelines for uti ity dearnt &re : o al studies instruction for

The form of the interview questions ned-ended questions consisting of

five sections follo

Section 1: i;a'r‘:.

i

o resources for@ial studies instruction

Section2:The uﬁation of comn

Section 3: The pro?ems of utilizing commm&:t'}'f‘I learning resources for social studies

FEHINYNINYINS

Sectloq The solutions to the problems of utilizing commumty learning resources for

Gl RYISIANRIANENAY

resources in the future
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3. Definition of terms
Social Studies refer to the integrated study of the subject areas of history,
geography, and morals civics which were stipulated in Cambodian curriculum.

Community Learning Reso R) refer to terms of resources in the

community that the teachess utilize for social’studicsiinstruction. The resources in the
present study are (1) natural reso ural forests and the Chinit
' o —

River, (2) social a S con { the Sambo Prei Kuk Temple

State of Utilizi Qunif ATnir : efers to (1) the utilization

of community learning earning resources that

social studies teache: g 3 and (3) evaluation of
students’ learning'outcome

Problems of Seecial uﬁ difficulties of utilizing

community learning resources- in-social st truction in the categories of (1)

social studies curriculum understz anizing activities of teachers, (3)

evaluation of §tud ome: pport regarding the

]

utilization of com
aged its g%al education covered

Secondary E\ools refe

from grade 7 to gra&e 12 in Kampong Thom E}Vlnce Cambodia.

ﬂ‘UEJ’JVIEWﬁWEJ’]ﬂ‘i
QW']@NT]‘EQJ UANINYA Y



174

Direction: Social studies teachers will be interviewed by these questions.
Section 1: The background information of respondents

1. Gender [1 Male [1 Female

2. Age 1 30-39

[1 More than 50

| 6- 10 years

[J more than 16 years

| Ggography

,?’d | Others

7. Teaching Grade Le anl) |
i‘,

i

ﬂusfmsﬁmiﬁ%

) AT T e Y

[J Yes [1 No
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Section 2: The utilization of community learning resources for social studies

instruction.
Subject Area  Community Learning Resources High Schools
1. Kampong Chheuteal
History 2. Prasat Sambor
2.1. Do you utilize community learning resources in social studies instruction?

(if no, go to section3
20 )

Temple for history?

ambor Prei Kuk Temple

2.4. —él do g studies by utilizing
!

_ "
community learning resources? i

AR VY WE TS
AMASATIIANEIRY
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Section 3: The problems of utilization of community learning resources in social

studies instruction

3.1. Curriculum Understanding of teachers

ocial studies curriculum

(ilizi community learning
resources.

organizing the activities to utilize

3.3. Evaluitlon of students’ learning outcomes

AU 49 %ﬁ%ﬁﬂ"ﬁﬂﬂ K Il

outcomes?

q RIS E T e
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3.4. School support on utilizing community learning resources

3.4.1. What problems do you have with the school support on utilizing

3.5. i ,, ' Inity ea g resources

t the least problems by

________________ The prob U1 ding of teachers

________________ ies of utilizing community learning

4
_______________ TRe st Y ﬂ ymmunity learning

.I’ i
resources
i

1|
v

———————————————— The p?blems of evaluating on stu dents learning outcome

------ AHHANENTNYART —

resources

q ﬁ""i‘ SUPTOR N (a1 hN

4.1. Curriculum Understanding of teachers
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4.1.1. How do you solve the problems of social studies curriculum

understanding?

4.3. Students learnin ,".‘.19' bot munity learning resources

s lgarning about utilizing

Y

i

ﬂ'ﬁ'ﬁl“’"}’ﬁ E}‘ﬁ TNYINT—
R AT NEIA N AL,

learmng outcomes?
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"""""" L DR
Section 5: Th -F' eCt 1%\ bW ommunity learning
=
i ‘
[

studies instruction in the fut I@

|
L
uture
e @ Iy
liz [ 1'\ arning resources in social

LR

AU ININTNGINS
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Appendix E
Guideline evaluation form for experts
Please put v' to give the comments in the column.
4 = Excellent 3 = Good 2 = Average 1 =Revise
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Assessment Issues

1. Guideline Layout and Design

1.1. The layout and design of the guideline is appropriate and clear.

1.2. The layout and design of the guideline is.0rganized effectively.

2. Objectives:

2.1. The objectives are clear .t

2.2. The objectives.arerelevantand consistent with the coneept of the
guidelines.

3. Analysis of Contentsof Social Studies Curriculum

3.1. The contents ofyetirricufum and learning resources are consistent.

3.2. Learning reSOurceg’ that werg selecied are usable

4. Activities for Util—l“zation of Community Learning Resources

3.1. The activitie§ cover the ut1hzat10n of qumumty learning resources

3.2. The activities consistof both in.and outside learning process

3.3. The activities‘are practical = -'{

4.4.The activities pr0v1de students w1th excell“ent learning environment

4.5. The activities provide students.w1th cham:c;o self study

5. Sample of Organizing Ac__tlyltles for Utlllglyg,gommunlty
Learning Resources — — il

5.1. Field trip of Sambo Prei Kuk'is appropnate

5.2. Project based learning of Chinit river is appropnate

e,
=

5.3. Guess speﬁer of monk is appropriate o

4.4. Procedures of lesson plan of history are appropriate

e

5.5. Procedures oflesson plan of geography are appropriate

5.6. Procedures of lesson plan of morals- civics are approprlate

5.7. Worksheets of lesson plan are appropriate

5.8. Evaluation sheéts ef.lesson plan are apprOpriate

6. Organization' and Managemeént of Utilizing/Community 1Leéarning
Resources insSocial Studies Instruction

6.1. Teachers’ organization and management

6.2. Content knowledge of teacher is appropriate

6.33 Organizing activities:0f teachet is"appropriate

6.4, Evaluating students’ learning outcomes is appropriate
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Appendix F
List of experts validating research instruments and guidelines
A. Experts Validating Research Instruments

1.

1. Mr. Sawad

Deputy of head provin }r.d'_u' jcation, youth and sport in

Kampong Thom Pro ﬁgw.. odi:
2. Mr. &l h

.?’T'lf d sport in
Kampon hom Pro
3. Mr. Seang Pech

AUHIRHNINHIG -

‘Kampong Thom Province, Cambodla

QW']MT]‘J'W?MTW]EI']@EI
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