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CHAPTER |

INTRODUCTION

1.1 Background of the Study

In the era of globalization and‘p§ormation technology, English is considered

/)on It is widely used as a lingua

nm JICcd, technological and academic

an important means for intet
franca throughout the ws
advancements. Also, th: for the purposes of political

negotiation, business =S| \ nt and social interactions

As a developing N emphasis on the importance
of communicative comp# ®iched attempts to prepare Thai
F i 2 _ _ :
people to be capable of co. English at an international level.
N

Consequently, Thai a%4d2 f (pd from grammar-focused

V7 )
approaches to comn l s "= highlighted the concepts
of learner- centeredness mtegratlon of knowledge Iearnlng processes and critical

thinking in oﬁuﬁ’a ﬂo@ %ﬁ%&}?lﬁ?ﬂon Act, 1999). The

practice of communlcatlve language teaching aggd testing was gmpplemented in the
classroamm']tawﬁtﬂ :imaallm qlmﬂoqﬁ Ejorce however,
this goal has not been fully achieved (Prapphal, 2003). Wiriyachitra (2004) asserted
that there is a shortage of competent language users in the Thai hotel and other
hospitality work settings. She added that the hotel staff members’ poor
communication skills often result in guests’ misunderstanding and negative attitudes

towards the hotel.



Tourism is one of the leading Thai industries which brings considerable profits
and revenues to the country (Tourism Authority of Thailand, 2009). According to the
statistical report, the revenue from the tourism industry has been increasing
consistently. In 1972, the total number of foreign tourists was only 638,738 earning

Thailand a total income of 2,214 mil%igrgBaht. Later in 2007, the number of foreign

tourists rose up to 14,460,00: / ched 547,782 million baht. In the

recent years, Thailand o sli = on the tourists’ arrivals as

l".‘.‘l ‘.‘l“v.ﬂ
'| ional visitors to Thailand and

Table 1.1: Information JFf s ss i
' A :
tourism revenue between J#® i 909).

kA

Year

1976 1,098,442 3,990
1977 1,220,672 4,607
1978 1,453,839 8,894
1979 1,591,445 11,232
1980 1,858,801 17,765

1981 2,015,615 21,455




1982 2,218,429 23,879
1983 2,191,003 25,050

1984 2,346,709 27,317

1985 2,438,270 31,768

1986 2,818,092 37,321

1987 3,482,958 50,024

1988

1989

1990

1991

1992

1993

1994

1995 |

1996 219,364

1997 220,754

1998 | (A Yy

1999 | wN :f"_______
2000 508,623 2872

2005 11,516,936 367,380
2006 13,820,000 482,319
2007 14,460,000 547,782
2008 14,584,220 Data not available yet
2009 14,149,841 Data not available yet




The 2009 statistical report of the Toursim Authority of Thailand also showed
that most of the tourists were non-native speakers of English as they were mainly
from East Asia accounting for 50.01% of the total tourists. Other tourists were from
Europe (28.69%), America (6.03%), South Asia (India, 5.84%), Oceania (Australia
Cpst (3.42%), and Africa (0.79%). It can be

J ﬂism industry interact mostly with

1 asth md'_'_",ommunication. It is similar to

and NewZealand, 5.21%), the Midd'
deduced from this report that \
non-native speakers and =
Krashu (1992) and Granz aare than half of the non-natives
around the world are /, 2 W\ Y S0l anguage. Therefore, as the
number of visitors gt 4 _ - = » »h"'\ N years, the Thai in-service
toursim staff and hosp #fi* J& Jl %8 communicate effectively to
provide outstanding serv 7 ' o th Wi iors. This would bring in good
reputation for the country, an fiage more tourist visits and revisits.
I

tfand public sectors’ support

: : \Z AX . : :
in developing humds j Y =<Cssful in the international

However, the hospi 2%

standard (Esichaikul and‘;Baum 1998; Salbang 1998; erlyachltra 2001).

o S HB NGV ARG s

one of the key professmns that plag a significagd, role within tigsindustry (Ap and
Wongfaq)m’nﬁ ﬂemioqu&]s’Jemﬂlfl] ﬁn&j as pathfinders
in that they function as geographic guides to interesting spots. Later, their career
required more complicated skills, so they were then seen to have incorporated the
mentor role or sometimes a personal tutor or spiritual advisor role (Cohen, 1985). To
date, the definition of tour guides’ role has been elaborated by many scholars.

McDonnell (2001) highlighted in his study that the tour guides serve as a cultural



bridge and bring understanding and appreciation of both cultural norms of the visitors
and the tour guides. However, recent studies have shown that the roles of tour guides
were rather multi-faceted and complex to define. It was highly perceived among the
visitors that tour guides’ communicative ability in various aspects had a major impact

Tavin

towards the tourists’ satisfaction '

. (Yu and Weiler, 2006; Cohen, 1985;

McDonnell, 2001; Ap and s 1d Chow, 2004). Therefore, various

In the Thai £ 7 2 N n that Thai tour guides’
. and satisfied the tourists
Wommunicative ability should
yield benefits to profess : 2 i C iat they could highlight issues

s .
that had been neglected by tour'® ‘ﬁ "d raise their awareness.
(R AJ
st countries. Without any

v
‘ucd organizations, a person

The tour gu{d¥y &
permission or propcs .
will not be eligible to functlon as a tour gwde In |ha|Iand the Bangkok Tour

s 0 FAHBHQ PG WA o oiin

regulations of tour guides as authoriged by the Tarism Authorityggf Thailand (TAT).
The toﬂqgm’plﬁssﬂﬂaﬁrm%lmfbl% mﬂ anacﬂ by private and
public uhiversities all over the country. The tour guide training programs are
governed by the TAT 1992 Act and should at least cover tourism knowledge, culture
and history, and language skills. At the end of the programs, the trainees will be
evaluated for their tour guide competence. However, the institutes administer their

own tests relevant to the contents instructed. Supyen (1997) studied the effectiveness



of the professional tour guide training organized by Silpakorn University in 1997. The
results showed that the training was perceived effective as it measured three important
areas: tourism knowledge, history and culture, and a foreign language. However, it
was suggested that there should be more training for the foreign language component.

The course content of language skillg o tour guides used to focus on English tour

guide vocabulary but to date, U/, /e and accepted that knowledge on

2003; Luoma, 2004). T ' ' qould be taught and tested on
- L world use. Furthermore, an
WS Thai tour guide trainees at

" municators in their field.

f -

diagnose Thai tour guide traineCt ﬁ tve ability to improve their weaknesses
AT

and to be capable qi¥ya " a5 pffective tour guides. The

B
L
B

newly developed vf : # Tour Guide Trainee Test

(CMS-TG) is conS|dered as an English for Occupatlonal Purposes (EOP) test in that

e targe |angﬁg%g 348 WG IR F) Fice sein. i p

test, as a dlagnostlc test on commundcative abilitysls designed unglgr the concept of a
perfor@qnm;slﬁsﬁMleu(S“ '] ’J ﬂ EI '] a El

The reason for considering the CMS-TG Test as a performance-based test is
because its task selection is closely related to what tour guides are required to do in
their actual work. The test task selection process is conducted through a rigorous job

analysis using various approaches such as work observation, interviews, and



questionnaires. Job analysis is considered crucial in selecting the tasks that are truly
representative of the context (Douglas, 2000).

Also, the tour guide trainees’ performance in taking the CMS-TG Test will
give an overall picture of their communicative abilities and the results could be

generalized to the real situations (Lug'gy 1996; McNamara, 1996; Bachman, 2002;

computer. The tour guideg i/l N dsets with microphones and are
recorded by webcams 4 I \ rideo-recorded and added to
.~ n technique is designed for
the CMS-TG Test in cgfer A f' 2 \ s with more opportunities to
display the language an ave. 7 1™ he language produced (Jones,
1980; Friel, 1991, Murray; 199 -

ficrized test which requires

The CMS-T L

. y.'- ) ,
extensive research o7=, " -! waate its use, the test-takers
opinions towards the (,MS TG Test are mvestlgated as well as their test-taking

oo o B NN NN

This stu?y aims to develop €n alternativgaay of testinggdy using computer-
mediaﬁg@II Maua tgtftlﬁmu m argpnﬂ aﬁrﬂr occupational
performaﬁce test to diagnose Thai tour guide trainees’ communicative ability. The
development of the test would contribute to the tour guide training in that the test
could be used as a self-assessment test which will assess the strengths and weaknesses
of the test-takers for self-development. It will also provide insights for future tour

guide training programs and for tour guide training development.



1.2 Research questions

1. Can the computer-mediated simulation tour guide test (CMS-TG Test)
diagnose the communicative ability of tour guide trainees?

2. What are the strengths and weaknesses of the tour guide trainees?

3. What strategies do the tour

'i"e trainees employ in taking the CMS-TG Test?
4. What are the refle_ct ' rainees towards the CMS-TG Test?
1.3 Objectives 0%
1. To develop theg 2 tour guide test (CMS-TG Test),
2. To construct g _ ‘, ¢ iagnose the strengths and
\“ es employ in taking the CMS-TG Test,
\

4. To find out the

,J'
1.4 Scope of the study ﬁ

e

5 towards the CMS-TG Test.

1. The subjqcy i rfigide trainees from the tour

: - Wy A : o
guide training progie =*Te of Silpakorn University
Academic Services in the academic year 2007 2008.

s HARBRE WL AT

2. The tour guide trainees#communicagiyge abilities weggpdiagnosed by the
s B TANNIUNATINY1RE

3. The type of tour in the study was limited to one-day Bangkok city Tour.

| ey attended the training to

1.5 Limitations of the study
1. The Computer-Mediated Simulation Tour Guide Test (CMS-TG Test) is
less authentic as the postures of the tour guide trainees when taking the examination

were different from what they will perform in the real work setting. In other words,



the test takers sat in front of the computer in the test setting room instead of standing
in front of the tourists describing tourist attractions.

2. The CMS-TG Test incorporated interaction tasks; however, the
interactiveness is not widely shown due to the limited ability of the test program.

3. Due to the limitations_of ygmputer facilities, the CMS-TG Test was

administered to participants i ‘ever, the tests were delivered using
the same procedure acro
4. The subjects oups based on their listening

scores from the Test ; G\ \ wnication (TOEIC). There

. . 1
Tour guide trainees refe.
T

olde trainees in the tour guide training

Uy-2008. The program was

program of Silpakq ™!

.' v.'- )
conducted by the O1¥= ‘= oervices for the purpose of
obtaining a license as a General Tour Guide (Forelgn) ronze Card type.

comeff} HHGNUNTHYNT

Computer mediated simulatdon test taskgsrefer to test gggks that represent
authenﬂq mrar ﬂeﬂirmumqhg tm gjlgg ﬁtﬂ which aim to
assess thé communicative ability of Silpakorn University tour guide trainees. The test-
tasks are administered via the computer.

Communicative ability
In this study communicative ability refers to the ability to illustrate

communicative competence which includes linguistic knowledge (grammar,
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vocabulary, fluency, pronunciation, and cohesion) and sociolinguistic competence
(politeness, eye-contact and gestures).

English for Occupational Purposes (EOP)

English for Occupational Purposes (EOP) is a branch of English for Specific
Purposes. In this study, the focus is ongFgrglish for Occupational Purposes for tour

guide trainees.

English for Speris _ 7/ , ‘ “Ssapally defined as English used
especially for the purr _ ‘, \ ‘ grns stakeholders’ needs and
relates the content to 7" ‘ " p. LANNA N . it relates to tourism and tour
guide training. ' 7

Reflections

i3

“Reflections” refers to™ 7
TR

* guide trainees’ ideas and opinions

sf 2 Test (CMS-TG Test)

towards the Comypdie i

. \7Z ) .
employing the retrouI b "= ¢ elicit their strategies and
attitudes when taking tne test

ﬁmﬁUBﬂﬂﬂﬂ5W81ﬂﬁ

Strategles refer to the technifjues, plans, j8pughts and actggns that tour guide
traineeﬂq.usﬁ/;i]eal?aﬂ;wTuTm TI] aevl)ﬂrmla ﬂrequired tasks.
The strategies included avoidance strategies: message abandonment, topic avoidance;
compensatory strategies circumlocution, approximation, code-switching and time-
gaining strategies. The strategies used in this test were analyzed by adopting the

retrospective verbal protocol technique and content analysis on the test transcripts.
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Code-switching strategy
Code-switching strategy in this study refers to the use of words and phrases

between their native language (L1) and foreign language (L2).

Attitudes
Attitudes refer to the tour gu'gqy fgainees’ positive, negative or neutral views
towards the CMS-TG Test. T P s attitudes were evaluated through

a structured interview.
Raters
Raters in the g % 3 ;\- od language instructors. The
raters were selected fc ' “ide trainees’ communicative
ability. These raters h ce in teaching tourism and
English, earned a Gened ze Card type certified by The

. . F nas -
Tourism Authority of Thailana™ at least 550 TOEFL scores or at least

e AJ

75/120 of Chulalon(if af fiincy (CU-TEP) scores.

: e
Rater Train ' ‘
Rater Training refers to the tralnlng of the three raters using the CMS-TG

iy i o I IR oo o

guide trainees’ communlcatlve abilgties according,to the set crifggia. The inter-rater
reliabi@ Mfmla }3 mejttu quagtmv&,t]Eﬂg reliability of
the three raters.

1.7 Significance of the study

1. The results of the study can facilitate the tour guide trainees’ preparation for
their summative tour guide examination and to serve as a pre-session test before the

actual examination.
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2. The test results from the Computer-Mediated Simulation Tour Guide Test
(CMS-TG Test) can describe the communicative ability of tour guide trainees and can
also yield information on what training they need in order to communicate effectively.
In other words, it can be used as a self-assessment tool to help identify the test taker’s

weaknesses for further improvement.

3. The test is an inni

ﬁng the communicative ability of

par ;uleéguide training.

4. The study can_= ; \ S bout the strategies used when

English for Occupationa:

“iLidy in many ways:
o The finig oy r"ur guide training courses and
trainers (# * 2 W¥esses. Appropriate activities,

i F s _ .

materials, lesso . Fopropriately designed to enhance the
L kA 2

trai )| - ’ i

- - ;‘.
e he CMS-TG Test as an

Tour™= [ -

aIternatrve recrurtment procedure before accepting them into the

FHEININITNYINT

o Undergraduate progrems in Hotelgnd Tourism cqyyses related to the
q‘ﬁaﬁlﬂﬂimu Ma/’a:ﬂ»&m as& prepare their
students for the future tour guide training programs.
1.8 Overview of the study
The first chapter sets out to present the background of the study, the research
questions and objectives to respond to the current problem. It also describes the scope,

limitations, definition of terms and significance of the study.
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Chapter 11 presents the related literature in the following areas: Tour guides,
English for Occupational Purposes, Communicative ability and communication
strategies, Performance assessment, Diagnostic tests, Simulation tasks, and
Qualitative research procedures such as verbal protocol and structured interview.

Chapter 111 presents a report og ¢he study conducted to answer the previously

mentioned research questior W, ﬁinstruments, and procedures are
presented. - L "‘ —
Chapter 1V regg : \ s, and discussions. It also

includes discussions "W instrument, the CMS-TG

Test results, and tk es with the results and

discussions from the s

Chapter V discusses, #4 cal conclusions and implications

of the study. The test results izfiabz/i 24 £ tour guide trainees’ communicative

Y.
curriculum designs anjifan DecSS

ability. These resuliy ;:-‘ uide language teachers in

v 10 injfjove the existing Tour Guide

English courses. Moreoﬁ'/a:he findings c@ lead to improve the level of tour guide
h!

S 17 S
TN AT e

guide trdinees.



CHAPTER I

REVIEW OF THE LITERATURE

2.1 Introduction

This chapter includes the revgang of related literature beginning with Tour

guides, English for v /S 5, Communicative ability and
communication strategis | Diagnostic tests, Simulation
tasks, and Qualitative rog erbal protocol and structured
interview.
2.2 Tour guid
The definition:
The term “Tour 4 - UM pean Committee for

. Fiadad s . . -
Standardization (CEN) adopteo : Pderation of Tour Guide Associations

(WFTA, 2003) as:

e e ————— -
-

i l“ . .
“Tour guide T=,° "= nguage of their choice and

interprets the cultural and natural heritage of an area which a person normally posses

o sl mmmﬁd%m o v v o

authority.”

% m’laﬂ n iﬁlln“tml]gsﬂﬂq(ﬁ Ealj mentors. The
pathﬁnder role is the tour guide’s fundamental role leading tourists to a specific
destination. Later, a more complicated role was embedded in that a tour guide needs
to provide his or her visitors with sophisticated guidance. McDonnell (2001) added to

Cohen’s definition that a tour guide represents the cultural bridge between the two
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cultures and the transference ability of tour guide can increase the satisfaction of the
visitors.

In Thai context, the term “tour guide” is defined as the role of a teacher, a
psychologist, a country’s ambassador and an actor (Pongsabutr, 1987).

The role of tour guides has bjeg gxolored and given various explanations by

employing different techniqu /) ictions in the society. This will be
illustrated in the followirw

Cohen (1985) nr= _ 7/ i3, to show the stages of the
development of being .

Inner-directed

(2)
Leadership ~ Animator
ophere (Social primacy)

(4)

Professional Guide

Mediator ‘
Sphere ™ ~

(Communicative primacy)
s

AUEINENINEID:
Y b N1 e G

proposed that there were two stages of tour guides’ roles: leadership and

mediatory stages. The former included the original guide role (instrumental primacy)
and the animator role (social primacy) while the latter consisted of the tour leader role
(interactionary primacy) and the professional guide role (the communicative
primacy). He emphasized in his study that the most essential role in the profession of

tour guides is the communicative ability as a mediator in all aspects for visitors. This



16

is because tour guides should be able to point out objects of interest, give information
and bridge the cultural gaps.

Yu & Weiler (2006) investigated directly on the role of tour guides employing
the role theory to explain the tour guide phenomenon. They used interview techniques

to elicit tour guides’ roles along wi‘g glje, summary from the previous studies and

divided the tour guides into f ng information, 2.) being a cultural
mediator, 3.) managin
providing good custom<, /18 Wa5: 187). The following table

shows the tour guides’

AuEINENINEINS
ARIAINTANMINGAE



Table 2.1 The summary of tour guides’ roles suggested b

Yu&Weiler, 2006: 188)

Y.,

Roles Schmidt Holloway Cohen PiGurung et.al Wong Ham &Weiler
categories (1979) (1981) (1985) (1996) (2001) (2002)
. Make or Give Disseminate ide quality | Communicate | Communicate
1. Provide . . -
. . break a tour information correct and
information .
precise
information
2 Bea Buffer Be a Mediate 2 a cultural
' intermediary cultural different broker - -
cultural di | diati
mediator mediator cultures mediating
encounters
Condense
3. Manage itinerary to Organize ‘, Jlishment Control
tour itinerary cover programmes "ne tour itinerary Manage time
highlights
s
4. Care for Focus on Offer urlty Be personal and
health and
safety safety gnd - and regakpr - adaptable
security details
5. Provide Care for - =y e/ Provide
good passengers’ ,] ﬂ “j m m ﬂrv'i"a ﬂ ﬂ&rﬁ EJ customer
customer - needs travelers” ¥ (¥ 1 Bs€rvice¥ ¥ =" relationship -
service hospltallty needs
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Typewritten Text
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It can be concluded that tour guides’ roles are rather multifaceted and governed
by tour guides’ communication abilities: interpersonal skills, intercultural skills and
language skills, in making the tour accomplished.

Leclerc and Martin (2004) investigated tour guides’ verbal and nonverbal

competencies. The nonverbal compe? S were approachability, poise, attentiveness

and touch and the verbal os I/ 'language adaptability, interpersonal
inclusion and assertivene 7
Yu, Weiler and 2 he tour guides’ competencies
depended largely on > knowledge, attitudes, and
Zhang and Chc f: AN N f being successful tour guides
as follows: \
1.) communicate weII |
2.) be well t N8
3.) generate 5
4.) be able to S0 v‘g problems

5) M‘M%ﬁ@f%‘lﬁ%‘ﬁw BN

6.) 1nform visitors about des#hations’ cusigns,
QHAAND A N INER \ ¢

8.) brief visitors about safety regulations,

9.) inform visitors about safety regulations

10.) introduce visitors to reliable shops,

11.) be punctual,

12.) deliver service promised in the itinerary,
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13.) pay attention to details,
14.) be honest and trustworthy,
15.) respect customers,

16.) be friendly,

17.) always be available for hedry

To conclude, f g# it : . gould possess the abilities to

communicate well bc g v: _ = ve N Waldition, he/she should have

_ L =T
The history of Thai toui =
oA
Sor Thor (Tourism| §os "" o foration of the Faculty of

-l ]
-

’ .' l\ - .
Arts, Chulalongkorr. ‘ “ art Sawadikul in 1961. At

its onset, the tour gume ‘;ralnlng course was conductec at Chulalongkorn University

o A TG PRI e v

least secondary school education. & 1973, Silgakorn Universityystarted a training
prograﬂqm&ﬁ&ﬁlim%m&%mﬂﬂ a ;Ejfession but the

actual tour guides did not attend the training program yet. Later in 1977, the Bureau

nitially started with the support of Or

of the Royal Household deemed that all tour guides conducting tours within the Royal
Palace should hold a certification. However, the law did not apply to tour guides
working out of the palace boundary until 1992, when the Tour Guide Act was enacted

(Translated from Tour Guide Manual, 1998).
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Currently, public and private universities have been designated by the
Tourism Authority of Thailand to be responsible for the training and assessment of
tour guides for license training. The TAT department is responsible for tour guide
registration is the Bangkok Tour Business and Guide Register Office.

The TAT 1992 Act has given ggrgnission to public and private universities to

ver, its course content has to meet

A’a

apj JVed course training annually. In

conduct a professional tour_ C
the TAT’s requirement
Bangkok, many univerc s 2 training such as Silpakorn
University, Assumpt’ ersity, Rangsit University,
Prasanmit University ol Jankaseam University, etc.
However, some of thg \ ant in offering the training
programs. The majority 4 w rs the courses once a year as

- Fsas
legitimated by The TAT regula =
kA

wWproximate duration of 5 to 6 months

or at least 150 hourg ¥

{7 ¥
2.2.2 Tour guide | j ining COCTESNNNENTTULUINe L‘S\T, 1996 Act.)

S 130 (10 1 L A

course content 8vers four main are‘as The total tralnlng program should not be less

w QEIAINIUNIINGIAY

1. Fundamental knowledge of tourism (50 hours)
2. Tour guide content knowledge (40 hours)
3. Excursions (30 hours)
4. Language skills (30 hours)

1. Fundamental knowledge of tourism (50 hours)
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o Tourism industry management and government policy
o Roles, duties, manners and ethics of professional tour guides
o Tour guide practice

o Tourist behavior

mowlaws concerning professional

%CWhgical tourism

P gz !
Management an “ravel agent

o Tour g il

\7 A
2. Tour guide N =07burs)

dF

éjﬂ}i nanINeINg
ARTREATU UM IN1AY

Buddhism in Thailand

o Comparative religious studies: Buddhism, Christianity, Islam
o Thaiarts
o Thai literature

o Thai classical dance and music
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o Thai festivals

o Thai food

o Food carving and Thai desserts

o Thai handicrafts

in Thailand

ﬂles in Bangkok

s LUATIONS

o Important tourist attrac

o The Grand Pal

3. Excursion Trips % 3U hours)

o Grand Palace Set/t 24 aole

o Ban( 'F Y

o Nation ffnuseuin

dF

RN inens

QW“I’MT‘I“TWNWI’MEJ']&H

o Suvarnabhumi Bangkok Airport

(@]

4. Language Skills (30 hours)

o English for tour guiding practice

o Essential terminology for tour guide practice
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The qualifications of candidates for the tour guide license training are of 1.)
Thai nationality and aged more than 20 years, 2.) holds a Bachelor’s Degree or
equivalent, 3.) competent in language skills both Thai and English and 4.) not drug
addicts or alcoholics. Overall, universities conducting the tour guide programs will

adapt their course contents based on /373t Is needed to be concentrated on or added,

depending on the trainers’ coi /_n nt towards their trainees’ abilities
and needs. The final tess atic fm"_d license will be conducted by

the universities. Then, tho s ; safessional tour guide license.
2.2.3 Types of te,

General tour guides ca4 fle(

1. General Tour Gu *olders are eligible to conduct

(R
tours for foreign and Th pa 3
by is A

nout the country.

2. General Toy %

iigible to conduct tours for
only Thai to&44 A

There are also speC|f|c to‘yr guides which can be C|aSSIerd into eight types which are:

1 speefr 44 AN DIWYANT i oo

L AL TR e (ALY

aqd in the province In contact.

2. Specific Tour Guide (Thai-Limited Area) Blue Card is eligible to conduct
tours only for Thai tourists only in the area that the card has identified and in
the province in contact.

3. Specific Tour Guide (Forest trekking) Green Card is eligible to conduct tours

for both foreign and tourist in forest area.
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Specific Tour Guide (Arts and Culture) Red Card is eligible to conduct tours
for both foreign and Thai tours on history, archaeology, arts or culture, Thai
literature throughout the country.

Specific Tour Guide (Marine) Orange Card is eligible to conduct tours for
both foreign and Thai tourists jp ge marine areas.

/1 Card is eligible to conduct tours

tousdsts "_dine areas, and islands which

Specific Tour Guide x
for both foreign
should not be furti g ' ;fi‘ . hore.

is eligible to conduct tours

for both foreic ¥ J | — NN (Wal area that is identified on
the card.
Specific Tour Gu g' .,,, rd is eligible to conduct tours

: JEEE
for both foreign and Tha area of local culture, arts and culture,

LTHT A T
tradition, hi{cdy : 4 [ local culture area that is

y 3
identified on™ V ‘

”“Rﬁﬁif’i%%%’wmm

There have been little resedrch in the g&ga of tour guiglgs in Thailand. A

nutPbhle WS Bk AL DL o i

(Muangkwa, 2003; Khumkam, 2000). Janthongkeaw (2002) investigated the effect of

interpersonal communicative competence of tour guides (verbal and nonverbal) and

the results showed that Thai tour guides possessed high interpersonal communicative

skills which led to visitors’ satisfaction towards the tour. Another study investigated

the evaluation of professional tour guide training courses in Thailand (Supyen, 1997).
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The tour guide training programs were reported as effective but there were
suggestions for further improvements as regards the opportunity for more practice so
that trainees could be confident to perform as actual tour guides. The language

practice would also be advantageous for tour guide trainees.

From the reviewed literat J < that no research has been conducted

directly to investigate the i éj rengths and weaknesses in their
—

communicative ability, v -~ : ponents leading towards a

Specific Purposes (ESP). #® (W meet the specific needs of the

learners and may also be cg ,-*1' »*J iar occupations as it is termed EOP

2

(Dudley-Evans, 19&; .J o well-known branches

of ESP are English flJOccupane emmemesis®ind E4lish for Academic Purposes

(EAP). EOP ¢ u ﬁeﬁ ﬂ;ﬂ ﬁﬁfﬁ ﬂ 1ch prepares students
for gainful ema ns rangin dto sophlstlcated jobs
s e
for workbrs by providing specific job training and skills in order to enhance basic
skills development. According to Anthony (1997), most EOP classes will consistently
expose students to sufficient training in reading, writing, speaking and

listening. From the training, students then explore their specific job functions that are

required and necessary in their fields of work.
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ESP testing is premised on the assumption that there are distinct varieties of a
language such as medical English, legal English, business English, etc. Typically in
assessment of ESP/EOP, test contents and methods are derived from an analysis of the
target language use situation (Munby, 1978). The main focus of how ESP/EOP

courses or tests could be derived is fapgah the needs analysis or job analysis. It is

done to obtain the actual pig 'tuation needs and to help learners
benefit from their learniss —_— itecsbut d 1999: 149) “Needs analysis is
sets of tools, techniques v
learning process for sr
McNamara (154F) * . _ - | .,\E"“- 2ds analysis which are to

send out questionnaire#c 4 §F's SAdinte N % oWsion, participate in

observations and find rel#e: A | cMphasized this process of needs
analysis could be applied to tesi% : est tasks that correspond to the target

A

language use.” ( .
L7 ) :
There are tw&%, = 2iC purposes is chosen over

general language testlng‘, First, language performances vary with context and test

o o U B TN o o

the tasks that are truly representative of the sigdation. It meangthat the test-tasks
should%imhata ﬁtﬂﬁlm th f}l]sgs%]tﬂ:}aeﬂe two types of
test authénticity: situational authenticity and interactional authenticity. The former is
found when the test tasks correspond with the target language situation while the
latter occurs when the test-takers’ language ability engages with the tasks and
responds to the target language use. In this study, these two types of authenticity were

considered in test development. ESP tests should embed these two elements of
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authenticity in their tests. The second reason for choosing ESP testing is because of its
precision in specific field such as English for lawyers, engineers, science and
technology, etc. (Douglas, 2000:6-7).

In language assessment, Douglas (2000: 19) has given the definition of

specific purposes language tests as fo'i)

¢ which test content and methods are

o

derived from an analysi — FiC urp“‘danguage use situation, so that

“A specific purpose Ia
test tasks and content arz tasks in the target situation,
allowing for an inter pguage ability and specific
purpose content knov % on the other. Such a test
allows us to make in‘g

specific purpose domain #

Another question surrou.
- ﬁﬂn e

anguage for specific purposes is what

i the content knowledge. It

the test construct aq'y

‘ .' l\ -
was proposed by B 1 ' ‘= are three feasible ways to

define them: first is S|mply to measure the Ianguage abmty in the situation provided

and leave out ﬁ %tﬂ Q\WEJ %o‘j WE}ﬁs]uﬂaﬁ of them, and lastly to

define the two constructs separatedy. Douglas 000) providesgtiie components of
el bl 1 V16 8
Components of specific purpose language ability (Douglas, 2000: 35)

Language knowledge

o Grammatical knowledge
o Knowledge of vocabulary

o Knowledge of morphology and syntax
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o Knowledge of phonology

Textual knowledge

o Knowledge of cohesion

o Knowledge of rhetorical or conversational organization

Functional kns»

gl

atic expressions

2 1es

]

O Assessment: Evaluatlng communlcatlve situations or

AU ¢) TN B GIBA oo s

domaigf,
q Wf] a Q ﬂ imu qulmqﬁtﬂ) to respond to
the communicative situation,
o Planning: Deciding what elements from language
knowledge and background knowledge are required to

reach the established goal,
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o Control of execution: Retrieving and organizing the
appropriate elements of language knowledge to carry
out the plan.

Background knowledge

Discourgegomain frames of references based on past

As one of the resz . is to develop a test for tour

-

guides, the test woul, \ pssing language for specific

purposes. Therefore, %, SGmb analysis would be carried

out to select the tasks t 4 : _eht .o \gWse in the occupational life of
tour guides. Also, the # orﬁ A i ("hteractional authenticity were

et
considered in this study. ‘ﬁ

by A
2.4 Commyi¥ : ‘ptrategies

' .' I\ - -
The concepi S = e of the most influential
models in language peoagogy Hymes (1972) was one oi the initiators who introduced

o ot GBI PR TNRIA Gt v o

and language use sociolinguistics lghowledge angycultural knowigglge. Later, Canale
and S@M&ﬂr&@inm u maamﬂnaiﬁ cgl:ommunicative
competehce which can be divided into four main components: 1.) grammatical
competence, 2.) sociolinguistic competence, 3.) discourse competence and 4.)
strategic competence. Grammatical competence includes knowledge of lexical items
and rules of morphology, syntax, sentence-grammar, semantics and phonology.

Sociolinguistic competence includes knowledge of sociocultural rules of use, and
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strategic competence refers to how to master the communication strategies
appropriately.

In terms of strategies, there are specific methods of approaching a problem or
task, mode of operation for achieving a particular end, planned designs for controlling

and manipulating certain information are contextualized and might vary from

//'vary in each individual; each has

possible ways to SOIVe a — rol ms'é%).

moment to moment, or dav.

In general, Oxforg ; N “Saiegies could be classified into
direct strategies and i _ AN \ gies are memory, cognitive
and compensation s £ rl . = NN\ NN jategies are metacognitive,
affective and social strig

To be specific, fir Finig * 0l 2oy both verbal and nonverbal

Fiassin
mechanisms for the effective cCs—— i information. The following section

LA

reports the types of C%n -
N
Communication stra® l -

a) Avoidance stratemes

e GHQ RN T ARG o o

2. ifﬁ“ﬁﬁammmmmmmd.ﬁ.cu.t.es

b) Compensatory strategies

£ pornyei (1995).

1. Circumlocution: Describing or exemplifying the target object of action
2. Approximation: Using an alternative term which expresses the meaning of the

target lexical item as closely as possible
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11.
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Use of all purpose words: Extending general, empty lexical items to a context
where specific words are lacking

Word coinage: Creating non-existing L2 word based on a supposed rule
Prefrabricated patterns: Using memorized stock phrases, usually for “survival”

purposes

Nonlinguistic signals: Mir ﬂession, or sound imitation

Literal translation: Ts ly ;“‘dm, idiom, compound word, or
structure from L1 to L5

Foreignizing: Usi g ; R to L2 phonology and/or
morphology
Code-switching: U4 | Wl N Wation or a L3 word with L3
pronunciation while 4

: Fiaai s _ _ :
Appealing for help: Askiffe— i the interlocutor either directly or

by A
indirectly e

Stalling or time-§¢=,° "=ation devices to fill pauses

and to gain time to 1 mk

o B BB Y Gt o o

(1995). The crlterla for selecting coghmunicationgfrategies starteg_from the reviewed
Iiteratlﬂ‘l mn’]tﬁsﬂiguj tmaclam o,clgengkleqoawﬂs on-site work

observations were selected. Finally, the selected strategies were investigated in the

pilot study before they were observed in the main study. The strategies included

avoidance strategies: message abandonment, topic avoidance; compensatory strategies

circumlocution, approximation, nonlinguistic signals, code-switching and time-

gaining strategies.
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2.5 Performance Assessment

Performance-based assessment sometimes called alternative assessment refers
to any assessment procedure that involves the observation of behavior in the real
world or a simulation of a real-life activity with raters to evaluate the performance

(Bachman, 2002; Norris, Hudson & 4Ronk, 2002). In performance-based tests,

problem solving and higher 1x 1 real-world context or simulations,

and focusing on process — : odlvﬁdied. Performance assessment
differs from traditional t2, | . is to get the accurate picture of
students’ communicat, t a student’s ability beyond
learning/testing situat? \ N Ihoub-Deville, 2001).
McNamara (1€ A performance assessment in
occupational settings: 14 & individuals as they carry out

. : s
their normal work routine (dirts

: " the assessment of performance on a
A

number of specifie(i ™) i f work sample), and 3.) the

\ 7 )
assessment of perfo. ' —<Upational tasks. He further

pointed out that the thlrg approach is the most commonly used in the occupational

s G B9 AR PRI oo v

simulations shoq"d be used in perforghance assessgaent.

%mn’labg ﬂj mu ﬁ fJ ’Jw nﬂ’]rarﬂ of two factors:
performance and process. Performance is observed and judged by using a rating scale
and the trained raters. The performance is evaluated by task fulfillment and linguistic
performance. The former relates to successful completion of the demands of the
situation or the task presented in the test. While, the latter assesses test-takers’

language ability to participate appropriately in the assessment task. McNamara (1996)
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warned that test developers and raters have to consider whether the problems are from
language or occupational content knowledge. Bachman (2002) suggested that
performance-based assessment constructs should consist of 1.) solely language ability
2.) solely topical knowledge 3.) a combination of both language ability and topical

knowledge: the capacity for using lagci'gae to understand and communicate topical

information. In developing thass 'ting scale, the third construct was

In rating the perfo = i l._,i S A are many ways to assess the
\ lently referred types in the

W Bailey (1998:243) defined

-

/.

literature are analytic 4 i
skill (often writing) have aﬁ; it & components that make up the

g
: : 113 ’ | el
analytic scoring as “A 8

\ thesized components of the

wud, holistic scoring is defined as “A

S £ jvhich the reader reacts to

)

the student’s compo 5‘ . 4 ' warded to the writing” (Ibid,

scoring procedure ((Vig

244). Bachman and Pa zper (1996: 209) ralsed some problems with global scales of

language abmﬂ‘td'ﬁ'l 1] EJVI‘?W g1 i

1 Problems of igference o

3. Differential weighting of components
For diagnostic purposes the scales that can be used to differentiate specific language
abilities are preferable. This is because such scales can provide the strengths and

weaknesses of the test takers (Alderson, 2005).
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2.6 Diagnostic tests

As mentioned in the previous section, diagnostic scales are more beneficial in
helping test takers. The tests that correspond with this type of scoring are diagnostic
tests. According to the Dictionary of Language Teaching and Applied Linguistics
(1993:106), a diagnostic test is defing{ gs, “a test which is designed to show what

ﬂow.” An example of a diagnostic

test is a diagnostic Pronuisms —t. @ is " is used to assess the learner’s

skills or knowledge a learner
pronunciation of Englisk ace sounds a student is or is not
capable of pronounci g _ AN\ \ ized the major features of
diagnostic tests as fol!

1. Diagnostic tesigfo g fhigriiZddi \ Whgths and weaknesses in a

learner’s knowlede

o

- -

f
2. Diagnostic tests are mo = *on weaknesses than on strengths.
BT
3. Diagnostic ¥ ¢ e 4%} instruction.

e ——————— -
-

: .Y AX
4. Diagnostic t€¥=3 — ¢ and report of responses to

it
items or tasks.

s our @R UBIDABIN GBI RRG sn

6. Diagnos?llc tests provide ingmediate respdis, or results gg little delayed as
AWANLIUHRT1INENNE
q
7. Diagnostic tests are typically low-stakes or no-stakes.
8. Because diagnostic tests are not high-stakes they can be expected to involve
little anxiety or other affective barriers to optimum performance.

Many studies have reported the advantages of diagnostic tests in the teaching
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and learning context. For instance, the Clay Diagnostic Survey (cited in Alderson,
2005) was used to diagnose reading difficulties. In language learning, the DIALANG
project was implemented to diagnose a learner’s foreign language proficiency in
Europe. Despite the benefits, there are still issues related to diagnostic testing. Some

of them are: how diagnostic tests are g4

ow the results of diagnosis tests should be

/_ re validated. In this study these

R ar("_dt issue, the CMS-TG Test was

reported; and how the result:
problems have been acksmm

developed and used as g agards the second issue, the

oy

researcher used the s ) report the ability in each
area. Finally, the rest, JChged interview.

2.7 Simulatio

Definitions 4

According to Jones (198 == Lnulations” has been used in a variety
Hed M)A T

of ways. They are (0% ' g £oinplex processes or reality

L7 .*” J S

and a representatic=," ‘== Simulations involve the

4y
experience of funct10n1n§ and encountermg the consequence of one’s actions as one

s B B A F R A wors e

and problems serlously in a professional mannergGredler (1992:46) summarized the

el ek BNl abilid.d VIE TR

1. Simuiations are problem-based units of learning that are set in motion by a
particular task, issue, policy, crisis, or problem. The problems to be addressed by
the participant may be either implicit or explicit, depending on the nature of the

simulation.
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2. The subject matter, setting and issues inherent in the simulation are not textbook
problems or questions in which answers are cut-and-dried and determined quickly.
3. Participants carry out functions associated with their roles and the settings in

which they find themselves.

4. The outcomes of the simulations g1 ot determined by chance or luck. Instead,

[ ] ﬂ from their own actions.

furde extent that they fulfill their

participants experience
5. Participants experier
roles conscientioush er executing all the rights,
privileges and resr
Simulation technir : \ N icative test tasks in that they
will mirror the profess 7 i i i | N format of the test tasks has

| pﬁ; di Wministration (Murray, 1999).
. ——

(adadanis, « 1 2h . ) ) o
The tasks consisted of various™ ‘ﬂ “is study, the simulation situations of
EE N

been presented by usin

Thai tourist attracti ¥ ifc trainees to find solutions

from the given conte™
U

2.7.1 Research s}udy in S|mulat|on tasks

s WA AR FIBIRRTo o o

in EFL. Murray (1999) used a sigulated enviggnment in autoggmy and language
Iearnina.‘I mflarﬁeﬂejmtiu Mft]pgonrﬂ;rl ai Hserve identity,
affect, individualized strategies, metacognitive awareness and personal autonomy at
work. This can result in understanding of second language acquisition process. In
1991 Friel employed a simulated TV phone in evaluating communication skills of
trainee electronic technicians. He concluded that the simulated TV phone may be

used to improve the teaching of oral skills. Ranalli (2008) investigated realistic



37

animation and complex scenarios and impressive interactivity in his study and found
that computer simulation games might be able to give context-rich and cognitively
engaging virtual environments for language learning. Nevertheless, he raised the issue

that simulation games designed for L2 learners are not sufficient. This is true with the

EOP assessment, particularly in the togrcglide context.

2.8 Verbal Protocol »~

qualitative method base? - N lization information that has
.' individual is asked either to
N Setimes is asked to verbalize
I3%:chnique is increasingly used

in cognitive psycholod { ‘ | ® psychology of assessment,
ﬁ‘i..

cognitive science, and social psy
=) AJ

\fis, can be used to obtain

In languagq %s3

. . A J : i
qualitative data in OF=," ==d the judgment reliability

(Banerjee &Luoma, 139‘] Green, 1998). Moreover |t can be used to validate the

mterpretatlonsﬂeu E}]@ WWQ‘@W E”}xﬂ ard the difficulties raters

had throughout ratlng the language performance (Wymley, 2002). g

Qqem:n]; @giﬂtgsmru mm,]e%m c&le’l]w aw[ﬂ/ing the verbal
protocol | in speaking assessment. However, Green (1998) suggested that the
retrospective verbal technique could be applied to oral testing. During the examinee’s
verbal report, there should be no disruption from the interlocutor and it should be
administered soon after the test or if necessary the test takers’ speaking performance

could be shown to them to recall how their mind was processing at the particular time.



38

In this study, transcribing and analyzing verbal protocols to investigate the
examinees’ test-taking strategies were employed.

2.9 Interviewing Techniques

An interview is a qualitative method and is viewed as one of the most
Structured interviews consist of a series of

" /_e list of questions. Interviews are

different from quUESTIONN Gxm—" : the ;sul‘_-d direct and it can gain in-depth

important data collection techniques

questions to elicit the resposs

information; however, it 4

Interview sess; ured, structured and semi-

structured interviews e0Sterview is done when the

session is exploratory i 199 out in advance. Concerning

structured interview, th { ,, t"®2fore administering. For semi-

structured interview, the lists € = %e framed out but it is more flexible
Pz
because more quest "

1 3
flexible but the cost . ‘

hi ~°m| -structure technique is

In this study, both seml -structured and structured interviews were employed.

s Gy PRIF NI Y o o s o

the professmnaq'!our guides and strettured interyigw was used togipvestigate the tour
wice Al JAN D ATU ARVINETRE

Régarding the literature review, the research questions posted in the first
chapter were answered by the CMS-TG Test and its rating scales. The instruments
were developed based on job analysis of tour guides and the rating scales were
modified from McNamara (1996) and Douglas (2000). They include 1.) The language

component: fluency, pronunciation, vocabulary and cohesion. 2.) The content
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components: content accuracy, content sufficiency and interesting tour presentation
styles. 3.) The non-verbal language component: eye-contact, gestures and politeness.
The reasons for adopting McNamara (1996) and Douglas (2000) are that firstly,
Douglas’ models focuses on English for Occupational Purposes which is the main

objective of this study. Secondly, McYg-gara’s model emphasizes performance-based

_ / inally, both models include both

w2dge.

test which are appropriate fois

In terms of comz 1 2an (1996), Oxford (1990) and
_ 0 be used in the study. They
Nic avoidance; compensatory
strategies circumlocut} ’ signals, code-switching and
time-gaining strategies. 4 \

To summary, this chapt % literature in Tour guides, English for

Occupational Purpgi¥y : g fCommunication strategies,

‘ Y]
Performance assessi™=,; ' *5 and Qualitative research

procedures. The next cna.pter will present the research methodology

ﬂUEJ’J‘VIEIﬂ‘EWEJ’]ﬂi
ﬂmmﬂimum'mmao



CHAPTER 11

RESEARCH METHODOLOGY

This chapter presents the research methods and the procedures of the study.

Five major areas covered in this chgpt

sample, research instruments, ﬁta analysis.
4

are research procedures, population and

3.1 Research procedu ‘

N

This study e \ tative methods. There were

four main stages wer&nv e

\pnadtting the job analysis in the

Rt

AN .
“an Cf appropriate test tasks that

e \

% ‘ j\Mes. The techniques of the semi-
2

oS ok wr (M des and the audio recording of

i ) 9

direct observation in the work ,-"F’-*Ef; /] oyed. Direct observation transcripts

it

reflect the real-life situati:

structured interview with

<=four guide profession. In

I\‘

CXIStil) tour guide training courses
¥

yielded informatio® -
Ly
addition, books, journjij, rescs

were studied and analyzefl £y the content ofithe test tasks.

e LPUE ANENINEIDZL v i
AT T e TR

a retrospigctive verbal protocol (See Appendix F), and a structured interview on the
test-takers’ reflections (See Appendix G). The specifications of the CMS-TG Test was
drafted and later consulted with three experts for priori validation purposes. Then, the
selected simulation test tasks and the test rubrics were installed into the computer

program by a technician. At the same time, the CMS-TG rating scales were
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constructed, corresponding to the test tasks. The CMS-TG rating scales were used to
diagnose the strengths and weaknesses of the tour guide trainees.

For the three raters in the CMS-TG Test, they had at least two years of
experience in teaching English for Tour Guide, earned a General Tour guide (Foreign)

Authority of Thailand (TAT) and obtained

Bronze Card type certified by The Togeg

f / hulalongkorn University Test of

at least 550 TOEFL scores -
ter"—ﬂi\lectlon a rater training session

English Proficiency (CU s
was conducted for the i=2 raining could ensure that the
rating scales and sc on mutual grounds. The
h ainees’ performances were
prepared to demonstre#h 4 LW N iording to the given scoring

-verbal protocol and structured

interview were drafted and v
= .,ef;

e experts on its content. After the

instruments were (% wjderation before the pilot

study. Y ‘

The third stage w‘;ls the pilot study of the mstruments Prior to the pilot study,

the TOEIC ﬂ»“&j@%ﬁeﬂ‘j“ﬁ’]lﬁﬁo differentiate their

communicative abllltles into threas levels of RQigh, mid and lw communicative
abllltleﬂ'l'm’] aoﬂmy‘ilmm m:l ’g n gal qanﬂ and three low
commumcatlve ability groups.

Finally, the main study was conducted after the instruments had been revised.
Ten high, ten mid and ten low communicative abilities groups participated in the
study. The CMS-TG Test tasks were rated by the three trained raters and the data

were transcribed and analyzed. The scripts of performance data yielded in-depth
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information on the test takers’ weaknesses and strengths on their communicative
abilities. Furthermore, the retrospective verbal protocol was employed to find out the
test takers’ communicative strategies. Structured interview sessions were conducted to
investigate the examinees’ reflections on the CMS-TG Test. The table below presents

the summary of the stages for this resna ' study.

Table 3.1: Stages of the stucs

Research Stages

Whides

Stage 1 % de training programs
L/ W%s with ten experienced
\‘-ﬁ‘ Jr guides
r%bservation in the tour guides
Stage 2 o Description of the Task Language Use (TLU)

@uﬂaﬁmmmm
SURRIRR b Giad TaRE

Text selection
o Small piloting
o Marking scheme
o Moderation of the test by three specialists
CMS-TG Rating scale development
Raters’ selection for the CMS-TG Test
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Organizing a rater training session
Classifying the tour guide trainees into three ability groups
based on the TOEIC listening scores

Pilot study of instruments
o Administering the test/ conducting the verbal

protocol and interview

Stage 3
#5 Test prototype version 1
ati==ms———1d the other instruments
conducting the verbal
Stage 4

3.2 Population and sampl, ﬁ{_{
Population —-"’" LA
The populatio-. : 15" trainees in the tour guide

training program of ! pakorn Sy, vunducte , )y the Office of Silpakorn
University Ac ﬁ ﬁ %08 for the purpose of
licensing as aﬁneral our Gmdeg;[ﬁg ronze ard type. The total number of
S"pak@ W1 AERTRINNIINGIA Y

The sampling method was the stratified random sampling technique. 70 tour
guide trainees were classified into three groups (high, mid and low) by the Test of
English for International Communication (TOEIC) listening scores. In the pilot study,

there were nine participants, three from each communicative ability level. All were
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randomly selected to take the test. The main study was conducted with 30 randomly
selected participants from the three communicative ability levels (ten in each level).
The participants in the pilot study were excluded from the main study.

3.3 Research instruments

The research instruments in thicgstudy consisted of the Test of English for

International Communication /1 er-Mediated Simulation Tour Guide

Test (CMS-TG Test), St 1% ing“ﬁerbal protocol, and a structured
interview for the test-tak

rnational Communication

Test of Englis ‘ Wil%on (TOEIC) is an English
language proficiency tes#fo N : ’; i 158 age is not English. It measures
%19 In an international environment.

TOEIC test scores ji§i u ! f Cate in English with others

il ——— -
-

: 7 )
in the global worif=" "= opecialized knowledge or

vocabulary; it measures only the kind of Engllsh useo in everyday work activities

(Crauncey 19ﬁmEJ’J NENINYINT

Accordmg to the manual, e TOEIC tgsf is a two-hougypaper-and-pencil,
multipaflm;]eahg msﬁm&uit%glnﬂaﬁ CEJstions each for
listening comprehension and reading comprehension. Each candidate receives
independent scores for written and oral comprehension on a scale from 5 to 495
points. The total score adds up to a scale from 10 to 990 points. There are two

sections in the test.


http://en.wikipedia.org/wiki/Listening
http://en.wikipedia.org/wiki/Comprehension
http://en.wikipedia.org/wiki/Reading_comprehension
http://en.wikipedia.org/wiki/Speech_communication
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Section I: Listening Test

This section consists of 100 questions and has an audio-component. The test
section is divided into four parts. Test takers listen to a variety of statements,
questions, conversations, and talks recorded in English and then answer questions

based on the listening segments. Tag g-istening section takes approximately 45

minutes.

Part I: Photograjwm

ations with 3 questions

Sations each

Tfftyre are three parts in this

section.

¥

Part V: Incomp‘[ete Sentences — 40 questlons

Pa”Vﬂ%E}@'%H%?WSH’mi

Part VII: Smgle Passages —€8 questions g,
ARIANAIU URAANYAY
(Chauncey, 1998)
In classifying the tour guide trainee sample into three communicative abilities,
only the TOEIC listening comprehension scores were employed to represent their
speaking skills or communication skills as previous studies had claimed a high

correlation between receptive and productive skills of TOEIC particularly from
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listening to speaking skills (Woodford, 1982; Chauncey,1998). Therefore, the CMS-

TG Test used only TOEIC listening scores to infer the tour guide trainees’

communicative ability. Table 3.2 illustrates the tour guide trainees’ TOEIC listening

Scores.

Table 3.2: The TOEIC listening sc

main studies

No.

(Pilot)

O 00| N o O B~ W DN P

(BN
o

-
-

| e
w| N

[
SN
-

355

14

=
(6]

350

15

-
»

340

16

\'

335

17

=
oo

325

18

-
©

320

19
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20 305 20 335
21 305 21 330
22 300 22 325
23 300 23 320
24 280 24 310
25 305
26 300
27 290
28 275
29 270
30 270

265
235
220
225
210
200
180
180

Auting WHINT

qmaﬁﬂimumwmaﬂ

cordlng to the TOEIC Listening Score Descriptors (Educational Testing

Service, 2010) 400 is equivalent to the high ability, 300 to the mid ability and 200 to
the low ability. The tour guide trainees were classified into three groups using these
criteria. In each level, strengths and weaknesses of the test takers’ abilities were

described. Table 3.3 provides details for each level.
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Table 3.3: TOEIC Listening Score Descriptors

LEVEL

Strengths

Weaknesses

400

(High)

400 Test takers who score around 400 typically
have the following strengths:

° They can infer the centra

Test takers who receive a score at this level
typically have weaknesses only when

uncommon grammar or vocabulary is used.

purpose, and basic
spoken exchano==
of vocabular,
conversatio®
not easy to |#
° They can inf&l
purpose, and basi¢
spoken texts across a. .-

vocabularig=
| y:
when the inf ) naue

by repetition orcpﬁphrase and whgp it

U AANENINE
QHW*T ViRY

° §They can understand d(y s in short
spoken exchanges, even when negative
constructions are present, when the
language is syntactically complex, or

when difficult vocabulary is used.

na
NYIQY
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° They can understand details in extended
spoken texts, even when it is necessary
to connect information across the text
and when this information is not

supported by repetition. The g

understand details a

300

(Mid)

300 Test takers whefor _ ‘, . kers who score around 300 typically

N e following weaknesses:

°  They can sond 7 B W\ They have difficulty understanding
idea, purpose, A ; | the central idea, purpose, and basic

short spoken exchang context of short spoken exchanges

when the <& A vyhen conversational responses are

°  They can le l S ' indirect or difficult to predict or

! i

purpose, and b%slc context of exte when the vocabulary is difficult.

spokﬂt%&l ahwwm 3 T8 do ot understand the cenva

su orted by repetltlon ﬁiara hrase. - idea, p@wpose, and basic context of
lrﬁwd }[M '] J ﬂ E!xt ﬂ)ken texts when it is
spoken exchanges when easy or necessary to connect information
medium-level vocabulary is used. within the text or when difficult
°  They can understand details in vocabulary is used.
extended spoken texts when the °  They do not understand details in
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information is supported by repetition short spoken exchanges when
and when the requested information language is syntactically complex
comes at the beginning or end of the or when difficult vocabulary is
spoken text. They can understand used. They do not usually

details when the informatioryigqiahtly understand details that include
paraphrased. negative constructions.

They do not understand details in
extended spoken texts when it is
necessary to connect information
across the text or when the
information is not supported by
repetition. They do not understand
most paraphrased information or

(jifficult grammatical constructions.

(7 ]
200 200 Test takers wii j.‘ ke ¥o = ners who score around 200 typically
1 ¥ |
(Low) | have the following stre.ogths have the following weaknesses:

o LILLAIALINNG I ) TS corot undersand e cen

sentence) descriptions of t¥e central ‘_ idea, pawpose, or basic context of
q El@ ﬂﬂg m u w ’] J ﬂ Hﬂ @ ﬂ exchanges, even when
°  They can sometimes understand the the language is direct and no
central idea, purpose, and basic context unexpected information is present.
of extended spoken texts when this °  They do not understand the central
information is supported by a lot of idea, purpose, and basic context of
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repetition and easy vocabulary. extended spoken texts when it is

°  They can understand details in short necessary to connect information
spoken exchanges and descriptions of across the text or when the
photographs when the vocabulary is vocabulary is somewhat difficult.
easy and when there is only g g3l °  They do not understand details in
amount of text that .t

short spoken exchanges when
°  They can undei i — somewhat difficult vocabulary is
extended Spok g ' f l...i - used or when the language is

syntactically complex. They do not

understand details that include

it matches thed L ' .' 8554 ‘ | negative constructions.

; They do not understand details in
extended spoken texts when the

=/ quested information is heard in

AX J
= (he middle of the text. They do not

9
3.3.2 The Computer-Mediated Simulation Tour Guide Test (CMS-TG Test)

The CMS-TG Test is a semi-direct, computerized multi-media assisted test for
tour guide trainees (See Appendix B). The test was developed under the theoretical
framework of performance assessment (McNamara, 1996) and English for Specific

Purposes (ESP) particularly in English for Occupational Purposes (EOP) (Douglas,
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2000) of which this notion lies within the model of communicative competence
(Douglas, 2000). Prior to the CMS-TG test specifications, job analysis of the tour
guide in one-day Bangkok city tour had been conducted to gain test tasks and test

content that are authentically representative of the target language use (TLU). The

figure below illustrates the model of t'3e IMS-TG Test design.

Tour guide training
course content analysis
from five universities

Semi-interviews with
ten-year experience of
professional tour guides

.-"i :,
AUYINERIRNT
ARAINFRIRIINYAY

Figure 3.1 Model of CMS-TG Test design
The steps of tour guide job analysis included the literature review on tour
guides’ roles and functions, semi-structure interviews with ten professional tour

guides that had at least ten years of experiences in the field, 200 hours of on-site work
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observation and content analysis from tour guide training courses at five universities
(Silpakorn University, Thammasat University, Chulalongkorn University, Srinakarin
Wirot University, and Assumption University). The table below shows the constructs
and content from the job analysis.

Table 3.4: The constructs and from &'k auide job analysis

Sources

' éﬁcts and contents

— nle to:

] ) ammunicate well
1. Literature revt .
_ S s as scheduled
tour guides - v )
yservice and give out good

Nnhrovide services

le to:

M e at the communicative level
0t the better)
5, history, religion, culture

. Y X ), food, weather, currency
2. Interview with 1=

¥

experienced professi&hial
- present an igtgresting tour presentation

"B IREINEAT

- prov‘;de mformatlon on the tour agdldas and
q w’] a Q ﬂ jgglvle! suggestions andnwce onw aat action should or
should not be taken

- use polite words and gestures to show service mind
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Tour guides should be able to:

- describe and explain specific Thai objects, traditions

3.) Direct work and values such as Thai architecture, Thai paintings,

observation Thai Buddha positions and Thai lifestyles.

- conduct an interesting tour presentation, able to

(The one-day Bangkok city respond to questions from the visitors,

r ically incl Th . ) .
tour typically includes The 4 s and advice on what action should or

Grand Palace, The Royal |
Palace, The

Buddha Temple and S .
g curnimunicate well and be
Praya River Tour) v B\ o

ist attractions.

ogr ' festivals, people, objects,
) 1 u&:l\g, ’ ns, cultures, etc.,
4. Tour Guide Trainin ah 3 2 i ) ind. and
. AR xctions, precautions, remind, an
course content analysis -ﬁ

Ci - ® l’l"[S
B A
N5 ']UeStIOHS

A J urteously in social

¥

|IIs that a tour guide

R YT AT I oo

well and able to respond to questions 3.) describe and explain well on tourist

attractions, tour programs, agendas, events, festivals, people, objects, buildings,
values, traditions, cultures, etc., and 4.) have service-mind and be polite. The direct
work observation yielded information on the tour guide situations in a one-day

Bangkok city tour. The typical tourist attractions were the Grand Palace and the
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Temple of the Emerald Buddha and The Reclining Buddha Temple. Therefore, tour
guides were expected to have sufficient content knowledge on these commonly
visited places. The data from the job analysis provided the TLU situations applied to
develop the CMS-TG test tasks. As for the CMS-TG Test specifications, the details

consisted of the purpose of the test, the 74U situations and TLU tasks, characteristics

/)tions, characteristics of the TLU

,,aSl"_dg criteria and time allotment as

of the test takers, characteri:

a) The purpc ; L — N O an EOP test to diagnose the
b) The TLU siu W2y were derived from the job

. : s
analysis obtained fr¢ ——
L MYIA

review, semi-structure interviews with

ten profi:3yic 4 -:jte work observation and

LY AX I :
tour guio . b= The situations occurred in
a one-day ba:]gkok city tour. The tasks were face to-face talks in various

wuﬁ%mmmwmm

Characterlstlcs of theg'test takersg,The test-takegswere tour guide

ﬂ WL AN TR ALV VL NELLA &b2006. an
them had completed the tour guide training before taking the test.

d) Characteristics of the TLU situations: There were various situations

concerning the frequent places that tourists were brought to in a one-day

Bangkok City Tour such as The Grand Palace, the Temple of the Emerald

Buddha and The Reclining Buddha Temple.
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f)

9)

h)
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Characteristics of the TLU tasks: The tasks required the tour guide
trainees to conduct a one day tour and they responded to questions and
situations given.

Definition of the constructs to be measured:

Language knowledge: £ pmmar, Pronunciation, Vocabulary, Fluency

Textual knowleda

=

Sociolinguist o seecoNtact and gestures

Background ! s, and content sufficiency

Scoring cr.
Both holisti yt o7 % "Nr&ysed in scoring the CMS-TG
| » .; ' “\",
test tasks. Ty ‘ ,} seles were used for diagnostic
VW : : . : .
purposes, i.e. each ‘-ﬂ e tour guide trainee’s specific ability
LTINS
to obtain=jalig b iectg= raters were trained to use
the CM el A
(]
Time allot™ent "

PSR PN TI Y ot o

task%'nd subtask; howevgr, the test to%no longer thavO minutes. It was

) Wl 8 Bl bS8 e man e

and 23 sub-tasks. The table below shows the details of the CMS-TG test

tasks.
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Tasks Sub-tasks Abilities assessed
Taskl: At 1.1: Greeting, introducing oneself, Able to introduce oneself
Suvarnnabhumi | explaining tour programs properly.

Airport 1.2: Describing and explaining . Able to describe and explain

Thai currency

Task2: At the

Novotel Hotel

Task3: At the (o)
Grand Palace 4

and th eﬂq
of the Erjefald *

Buddha

3.3 Describing The
Temple of The Emerald
Buddha main chapel

3.4 Describing Thai gables
3.5 Giving Do’s and

Don’ts in the Ordination Halls

on the given subjects

. Able to interact appropriately

and courteously in social

situations

Able to give information of
e hotel

WhAble to explain tour

programs and agendas

. Able to give precautions,

remind of what to do and not
to do

~hle to interact

-
-

i | propriately and
‘courteously in social

situations

yto describe and explain
about the tourist attractions

GOSN

to do

. Able to answer informative

questions

. Able to interact

appropriately with
courteously in social
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3.6 Describing The

Emerald Buddha

3.7 Describing the mural painting
3.8 Describing the
Golden Stupa

3.9 Describing Thai
pillars |

Task4: At the

Reclining
Buddha Temple | 4.
4.3: De'
et
about Chedls
i ormeg
'V; .
Task5: Chao 5.. SUYGe

Praya Boat Tour

!

9"

Tha (zjshes

expﬂnng ytmportance JN E’

situations

1. Able to describe and explain

: Wh.bout the tourist attractions

N Able to answer informative

questions

. Able to interact
appropriately and
courteously in social

sityations

]

171 Able to describe and explain

¥

about the Thai culture and

flie
Able to answer informative

gsmanlian I ngTde,

informative questions

5.4: Introducing and explaining
about Thai festivals

5.5: Describing and explaining
about the Temple

of Dawn

appropriately and
courteously in social

situations
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5.6: Express feelings and

farewell

For the test validation process, it was evaluated by three content experts. The
experts were experienced professional tour guides with more than ten years of

experience. They reviewed the CMS '\ draft using the contents, constructs and Item

ﬂndix A). 26 sub-tasks were initially

e S)-te=mmmiscarded because of the experts’

b

Objective Congruence validz

given to the three expe:

Table 3.6: Ite
Response 10C Results
1.1 +1 accepted
1.2 +0.7 accepted
1.3 +0.7 accepted
1.4 -0.3 rejected
2.1 i +1 accepted
3.1 + f e i %j +2 P +0.7 accepted
3.2 aﬁﬂ_t W J +1 accepted
3.3 +1 e, ¢ +§ = 42 ~ M 7I accepted
3.4ii mu |£i aﬂiﬁ { | I a—ﬂi |a:-b accepted
35 ! +1 +1 +1 +3 +1 accepted
3.6 +1 +1 0 +2 +0.7 accepted
3.7 0 -1 0 -1 -0.3 rejected
3.8 0 +1 +1 +2 +0.7 accepted
3.9 +1 +0 +1 +2 +0.7 accepted
3.10 +1 +1 +0 +2 +0.7 accepted
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3.11 +0 +1 +1 +2 +0.7 accepted
4.1 +0 +1 +1 +2 +0.7 accepted
4.2 +1 +1 +1 +3 +1 accepted
4.3 +1 +1 +1 +3 +1 accepted
5.1 +1 +1 +1 +3 +1 accepted
5.2 +1 | +1 accepted
5.3 +1 +1 accepted
5.4 -1 -0.7 rejected
55 +1 +1 accepted

5.6 +1 +0.7 accepted

5.7 +1

+0.7 accepted

After the test rfVic ; .ed out in the pilot study. In the

pilot study, positive feeab: i vt e=t

G-

pr———

om tour guide trainees concerning the

test contents. So, the test contens

.."-‘5‘5-" T ged. However, there were some problems

related to the comigaes———— R =1, it was found that the test
Tz ;

uscrhe examinees needed practice in

i

demonstration was ex! T MNe
S

controlling the recording Ayttons and in getting acquainted with the new method of

testing. More(%,uﬂa'll)ma&! mgsmﬂ;] ngncluded in the main study
to helﬁh%ﬁdﬁtz@iﬁeﬁ%ﬂ e ﬁ Iﬁd i ﬁpﬁ( dy the examinees
were angious about the webcam vig-recming ﬁ %[de‘d 0 Eo!k away from the
camera. So, it was necessary to explain clearly that they should try to interact and make
eye contact with the webcam as if they were conducting a real tour with tourists.

In the main study, The CMS-TG Test was delivered through a computer multi-
media program with a set of equipment: a webcam, a microphone and a headset. The

examinees’ performance was audio-recorded and video-recorded via the headset and
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webcam respectively. The performances were stored in the database program and rated
after the test administration by three trained raters. This CMS-TG Test was administered
in an equipped computer room and the test lasted approximately 40 minutes. There was
no time control both for their preparation time and for their responses to each task.

't down in 60 minutes.

However, the test would automaticall:gop;

v ﬂ guide Rating Scales

3.3.3 Computer-med &
rOC=mmee aNalytical and holistic rating

In the CMS-TG ~ ng*
scales were developed acg | N ation test tasks (See Appendix
.' glas (2000) and also on the
The language component:

fluency, pronunciatiordFv & K| L % "% The content components:

TEt .
non-verbal language componer ‘ﬁ gestures and politeness, and 4.) The
A

overall communiciyn icf spale. Regarding  content

\Z ) . :
knowledge, the toun . ¥ odrist attractions accurately

and sufficiently in an m}erestmg way. They should aIso possess adequate language

ot G LRI RAYBIIAG PRI Yo s o

pronunciation sﬂould be also comprehensible. &Sinally, they sgguld communicate
fluentlaqnmajalﬁeﬂ)rﬁmsunneglnﬂga ayﬂould be polite,
maintain .eye contact with the tourists and make appropriate gestures to communicate
effectively and efficiently.

Furthermore, before employing the rating scales the main consideration taken
into account was the rater selection and the rater training. The raters were experienced

language instructors, earned a General Tour Guide license as a Bronze Card type and
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their English proficiency scores were at least 550 TOEFL or at least 75/120 of
Chulalongkorn University Test of English Proficiency (CU-TEP) scores. The rater
consistency was obtained from the pilot study, (N=9) using Spearman Rank Order.
The table below shows the correlation coefficients of the three raters in the pilot

study.

Table 3.7 Inter- Rater Cons # nan Rank order Correlation

3.3.4 Verbal Prc % 2

This verbal report #s tiMexaminees’ test taking strategies

(See Appendix F). The verbal "“'E‘"_ aistered after the test and the report
were conducted ;, =y | nees from all levels of

communicative ability j 1d to licig e BRESL as mull] spoken information as they

could and not t uﬁ\i\ ﬁ}jﬁ the test, the examiners
were told that@ st rV|e that required them to

VR AT IRV By

examineds’ video- -clips of the CMS-TG Test responses were played to help them

recall their thoughts and the strategies they used. All participants in the pilot study
and main study took the verbal protocol session and their verbal reports were audio-
recorded for analyses.

3.3.5 Structured Interviews
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In order to obtain in-depth information on the test takers’ reflections towards
the CMS-TG Test, a structured interview was used (Gillham, 2005). The structured
interview questions were validated by three experts for the content and construct
validity.

3.4 Data collection

The following steps \// / he data collection. An essential
consideration in develops — ishsfor (‘=al Purposes test is to select test
tasks that could represent. - | in (Douglas, 2000). Therefore,
job analysis in the . Interview sessions were
conducted with ten p: \ -h.ﬁ'"‘- llected from them provided
guidance and informat, Laddition, content analysis of
the tour guide training 24 _, | s®™rom five tour guide training

institutes (Silpakorn Unlversny
=) AJ

iversity, Chulalongkorn University,

b/ fiiere conducted. Moreover,

Srinakarin Wirot U[i¥%es

: y.‘- ) J .
200 hours of direct™%=" ‘=73 the tour guides helped to

plan and formulate the to‘yr guide routine tasks and Ianguage discourse.

i BB BRIV T AR §or e s T

were drafted anal submitted for the #xperts” validagion (See Appaggix G). The CMS-
TG TegtiNmia@N&imﬂuemlgentﬂtaraiﬂmrk setting in
conductihg a one-day city tour in Bangkok. After the experts had validated the test
contents, minor revisions were made. Later, a video production team consisting of one
professional tour guide, two European tourists and a camera man was set up. The set
scenes were at Suvarnabhumi Airport, the Novotel Hotel, the Grand Palace, the

Temple of the Reclining Bhudda and the Chao Praya boat tour. The next step was to
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transfer the role-play video scenes of the one-day city tour into the computer program,
along with the test demonstration and instructions by a programmer. At the same
time, the structured interview questions sheet and the verbal protocol sheet were
drafted and validated by three experts.

the CMS-TG rating scales were prepared.

After the CMS-TG Test was ¢y,
The CMS-TG rating scales Wy N W/ /:_r to assess the tour guide trainees’

Se | m—their expertise in the field of

NS
'\.

communicative ability. =
tour guide and English4 £ least two years of teaching
experiences, obtained yrism Authority of Thailand
and gained at least 55, & f Chulalongkorn University
Test of English Proficg \3“ » selected raters were trained

to use the rating scales 1 e rater training was conducted

in one week.
Preceding t|i®yoi P Sk~ Tes were categorized into
(7 ..**J

three subgroups; hig#= = ues based on their Test of
English for Internatlon‘;ll Communlcatlon (TOEIC) Ilstenlng scores. For data

ot o G IR B BTG o v s

selected to take the CMS-TG Tedf. As for thgemain study, 1@gparticipants were

oA HARS DRI E] r

The test takers’ performances were stored in the computer hard disk program
for later analysis. The test responses were rated according to the CMS-TG Test rating
scales by three trained raters. The rating scales were used to identify the strengths and

weaknesses of each tour guide trainee in particular abilities. Moreover, content
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analysis was used for in-depth investigation on the tour guides’ strengths and
weaknesses. Also, the retrospective verbal protocol was employed to find out the test-
takers’ strategies and the structured interview session was carried out to investigate
the test-takers’ reflections towards the test.

Table 3.8: Summary of research insgrg pents experts and the validation

Instruments * a1y gualifications of experts

1. Semi-structured

interview for ten

-,

&aught English and research

N%oloyy in EFL.

questions for test

reflections !

4. The CMS-TG Test ~onal guides were asked to validate
A. Test Tesis | ategis of the test tasks and
B. Rating{™# iy ] at least ten years of

| seour llide career.
W ¥

I : i

‘o v |
s A MHINUNINYING
U

The first research ﬁestion of this study wes to find out waadther the CMS-TG
Test cﬂlﬂ@n@e& -(Emd“Mee ’Qongﬂlu;]i\a a&‘lity. This was
answered by analyzing the CMS-TG Test scores of the tour guide trainees. To
establish the validity evidence of the test, a priori validation and a posteriori
validation were performed. The priori validation could be carried out by using content

and construct validity while the posteriori validation could be conducted by
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examining scoring validity, consequential validity and criterion-related validity (Weir,
2005).

In this study, the CMS-TG Test was evaluated by three professional tour
guides to seek for their agreement on the CMS-TG Test tasks. Regarding the construct

validity, it was approved by the sam f expert in the CMS-TG Test tasks. The

/_i ter-rater reliability using Pearson

he "_dmong raters, a training session

scoring reliability was obtain
Product Moment Correlzss

was organized for the <z e selected from the language

N
instructors with tour ¢ ponses of the 30 test takers
were rated by the thre p ,_, ' 7 N\ W es corresponding to the test
tasks. Descriptive stat 4 v
deviations. Test transcrif 7 4:‘ . clo %y e test-takers’ communicative
ability.

To answer(¥ge o ffiding the strengths and

]
e ————————————————————————— -
-t

LY
V! ' .ces were analyzed. The

researcher used the transgrlptlons of the test tasks to ana yze every component in the

ating scles tﬂbu,g@ SRS IR FY Grices snstns anc

weaknesses, usmg the aforementioged scales angydescriptors ofgtiie communicative
i WIANTI U NA1INETIRE

To answer the third research question with regard to strategies employed by

weaknesses of the

the tour guide trainees in taking the CMS-TG Test, content analysis was conducted
using the data from the retrospective verbal protocol administered to the test takers

after taking the CMS-TG Test.
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As for the final research question, “What are the reflections of the tour guide
trainees towards the CMS-TG Test?”, this was answered by analyzing their responses
from the structured interview using the retrospective verbal protocol to gather in-
depth thoughts and information towards the new computerized developed test.

To sum up, Chapter Three covgrg §ive major areas including research

ﬁents, data collection, and data

w2 Xt Chapter.

procedures, population and sa

analysis. The research reas

AU ININTNEINS
IR TN TN



CHAPTER IV
RESULTS
This chapter presents the results of the research entitled “Computer-Mediated
Simulation Test as a Diagnostic Tool in Assessing Communicative Ability of Tour
Guide Trainees”.

4.1 Results of Resear | ﬁ
—

Research Questi es mf‘ﬂted simulation tour guide test

tasks (CMS-TG Test)vdi-"'

This question 2’ A A\ ‘-\- 1S-TG Test rating scales to
' S -ommunicative ability. The
three ability groups of .‘c" | e AW according to their TOEIC
listening scores. In the 4 -- .

trainees were rated by three

) ' f’r*?l -
selected raters in the scale of™ 'sed on the content accuracy, content

_,..—'F"' AJ
sufficiency, content ¥esg ' £\ f'cy, grammar, vocabulary,

-
-

7 A J . .
cohesion, eye-conta : ¥ communication ability at

the scale from one to five by three selected raters

oo B B RN RFNEAR o 20 = 1o

content accuracy at 4.6, content sufficiency at 48, content presqgjation style at 4.6,
pronu%m ;t]éa ﬂmyitm ulmafrlg.mﬂbaaaaﬂﬁ, cohesion at
4.9, eye-contact & gestures at 4.6, politeness at 4.7, and overall communication ability

at 4.8. The average mean of the total score of this group is 51.7 from 55 or 94%.



Table 4.1: The means, standard deviation and percenta

1-skills of contents and knowledge.

8%\?&? > S S S '5
5532 | 23| 28 | =2 = 2 _8 =85 _3| =
02352 8 g 9 o S < S |ISE=| S8 8
200 s 3 = 53 s £ °E |225 25 e
Sg5: | 82| 85 | SE| ¢ e | T PEYTE
o .=5 0o wn o = ~ o
<I o2 o O
3
H: mean 4.6 48 4.6 48 47 468 | 48 | 48 51.7
H: Std. 49 43 50 38 45 45 | 41 | 41 | 287
H: % 92% 96% 92% 96% 94% | 93.6% | 96% | 96% | 94%
M: Mean 4.0 3.4 3.4 36 3.9 359 | 33 | 33 39.1
M: Std. 76 77 1.07 1.10 71 9 99 | .99 8.51
M: % 80% 68% 68% 72% 78% | 71.8% | 66% | 66% | 71.09%
L: Mean 3.1 2.3 2.4 2.7 3.3 2.76 27 | 27 30.2
L: std o
-t 78 1.00 53 71 o1 71 66 50 | .50 5.76
L: % 62% 46% 48% 54% 66% | 55.2% | 54% | 54% | 51.91%

ARIANTAUNNIINGIAY
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Table 4.1 illustrates the means of the medium group as follows: content
accuracy at 4, content sufficiency at 3.4, content presentation style at 3.4,
pronunciation at 3.6, fluency at 3.4, grammar at 3.3, vocabulary at 3.5, cohesion at
3.5, eye-contact & gestures at 3.9, politeness at 3.9, and overall communication ability

at 3.3. The average mean of the medivgyroup total score is 39.1 from 55 or 71.09%.

For the low group, thss N '/, ' was at 3.1, content sufficiency at

2.6, vocabulary at 2.8, cog N stures at 2.8, politeness at 3.3,

and overall communi- £ 0177 0 sadsgiean of the low group total

than that of the medium vl X J¥score was higher than those of

: TS o

the low group in every compCs ‘ﬁ fecuracy, content sufficiency, content
RN

' orabulary, cohesion, eye-

presentation style, (%0

‘ .' I-! _— -
contact & gestures, p S " b|||ty. This shows that the

CMS-TG Test has the a‘plllty to dlfferentlate the communlcatlve ability of the tour

oite s UHANYNINYINT

From the ablllty descriptors,dt could be cggcluded that thegigh group had the
abilityﬂII {Hr’larﬁamr‘;mmrﬂngnnﬂ@anﬂovide accurate
informati.on to visitors with minimal errors. For content sufficiency the mean is 4.8
which indicates that they can provide sufficient information to visitors to understand
the situation with no important information left out. Their presentation style was rated
at 4.6 meaning that they can conduct an interesting tour presentation with humor,

interesting tone of voice, good story telling techniques without many errors. The
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pronunciation was rated at 4.8 meaning that it was easily understood; stress and
intonation were appropriate and without errors, while fluency rated at 4.7 shows that
they could respond smoothly and without few pauses and hesitations. For grammar, it
was rated at 4.5 showing that they could use a wide range of accurate grammatical

structures. For vocabulary they wer

at 4.6 showing that they could use a wide

range of general and specificutis - ﬂv accurately with minimal errors.

For cohesion, they werGes Jow-—-“_'ey could use a wide range of

explicit devices which 2 hips between sentences were

clear and with no err: - DI \ole™e mean at 4.6 indicates that

they maintained eye-¢ :"‘? he tour presentation lively.

. % % . ..
Politeness was rated at sived a wide range of explicit

good manners and huma iongdya A A ovel W S¥mmunication ability was at 4.8

e : et
indicating that the high tour

Fe A

2id produce effective communication

skills by using app™yns nfigge in conducting a tour

)

presentation with ac

B i
I “

For the medlum %[oup, it could be concluded tha[ they have the ability content

ey GBI PRI FINBIAR G s

visitors, produced few errors but they did not cgise major misuggerstanding on the
informgqom:)] agﬂﬁcﬂ&u m;la mﬂ :I],Jawgﬂwat they could
somewhdt provide sufficient information but sometimes the information was not
enough for the tourists to be aware of the whole situation. For content presentation
style, it was rated at 3.4, meaning that they sometimes could conduct an interesting
tour presentation style by using humor, tone of voice or good story telling but could

sometimes be dull and may be less interesting. The pronunciation was rated at 3.6,



72

showing that they could generally produce easily understood words and sentences and
were capable of using stress and intonation appropriately with few errors. For fluency
it was rated at 3.4 showing that they tended to produce longer pauses and hesitations,
which could cause difficulty in understanding. For grammar it was rated at 3.3,

showing that they normally used strujtg“gs accurately but occasionally created errors

misunderstanding. Fo: VY . 73 , O ving that they used a wide
range of explicit dev 4f & # § y ey ’ N WMi0s between sentences were
generally clear. Few 0 #F ¢ L oWt they did not lead to any
confusion. For eye-cont ' -‘ | ted at 3.9, showing that they
could frequently make eye- con > to make the tour presentation lively.

=) AJ

Politeness was rate ;%) \fspowed good manners and

human relationship. 1 ‘- |I|ty of the medium group

was 3.3, and this sugges .‘s ts that they could somewhat communlcate verbally and non-

ot FUBRENEHYAR oo

tour presentatlon

Q m’]oarg Imjm tablim ﬁl%l%lﬂ';t] ﬁ ﬂllty in content
accuracy at 3.1 meaning that the test takers were comprehensible but could also start
to create inaccurate information leading to misunderstanding. The mean of the content
sufficiency at 2.3 implies that they could frequently provide insufficient information
leading to less understanding of the tour presentation. The content presentation style

at 2.4 shows that their tour presentations were frequently dull and boring. The
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pronunciation at 2.7 denotes that they were comprehensible but the pronunciation
errors could cause some difficulty in understanding. The mean of fluency at 2.7
reveals that they produced longer pauses and hesitations, which might cause difficulty
in understanding. The rating of grammar at 2.6 means that they used some structures

accurately but also produced errors thgtgcasionally led to misunderstanding. For the

mean of vocabulary at 2.8 S\\V'// /_c uld use some words or phrases
accurately with a sufficis - )f \s cab‘_ﬂmplete the task although they

produced errors that SOz w2 The mean of cohesion at 2.9,

shows that they coulc. ect ideas; the relationships

between sentences w. errors. For eye-contact &

gestures at 2.8 show W e-contact and gestures but

sometimes seemed to : DA ad 1 %&%10 movements. The mean of

politeness at 3.3 means that T——— showed an explicit range of good
LN
manners and humg e ; | £4mmunication ability was

R -

\,

communicate verbally and non-verbally but produced communlcatlon breakdowns

whie condfi HUANUNTNEIN

When Iooklng at the overal¥ rating, the fafal analytical sggle shows that the
percen%Mﬂra rﬂﬂn‘imu%&g m y&alﬁk and 55.2%

respectively. These results agree with the overall rating using the holistic scale

rated at 2.7 ShO\Iv ability could somewhat

revealing 96%, 66% and 54% of the three groups. This means that the use of either
type of rating could differentiate the tour guide trainees into three ability groups.
The inter-rater coefficients of the three selected raters were at a high level as

given in the table below:



Table 4.2 Coefficients of inter-rater consistency
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Components Rater 1: Rater 2 | Rater 1: Rater 3 | Rater 2: Rater 3
1. Content accuracy 091 .926 .928
2. Content sufficiency 902 953 911
3. Presentation style 901 910 .904
4. Pronunciation .864 .858
5. Fluency .955 934
6.Grammar .850 .857
7. Vocabulary 878 935
8. Cohesion 951 935
9. Eye-contact& gestui®S 873 .813
10. Politeness 927 .837
11. Overall Communicat? 914

To sum up on R g% r% 7 -TG Test could diagnose the
communicative ability of i
L T

- was also found that tour guide

trainees in the high_aroup.s ive tour, while the trainees in the

AN -
- —— -
-

medium and low g'} v, iY' ) but they produced some
language errors that ¢ i! d affect tne connanication. 44

e PRV WY NS

ResearcRIQuestion 2: What are the strengths and weaknesses of the tour guide
| ¢ o Qs
e ARG T HIATIRING e e
descript(;Irs gives the information about the strengths and weaknesses of the tour guide
trainees.
The tour guide trainees’ communicative abilities were assessed in three major
aspects 1.) language 2.) content and 3.) nonverbal language which consisted of these

following components: pronunciation, fluency, grammar, vocabulary, cohesion,
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content-accuracy, content-sufficiency, content- tour presentation, eye contact and
gestures, politeness, and overall communication ability. The following section will
elaborate the strengths and weaknesses of the tour guide trainees’ communicative
abilities categorized by the components.

Pronunciation

Below are the tour gui

/‘)ﬂstakes in pronunciation as

identified by using the Cism msainees’ errors in pronunciation

are indicated in parenthe g

Monarchy [mo- Wit [foot]
\

Gable [ga-bell] " srand [gand]

Relics [li-rik] Door [doll]

Sacred [se-q ) e i f7 [ beef]

Mythical [m. '_'I stern [westen]

Democracy [de mo cra-cee] O clock [0’cock]

Relor FHJEJ’J ‘VIEW]‘EW B PhrPR

Tier [tar o Flip flop [figsfop]
%Wl@ﬂﬂ‘imlmﬂ LA E

Thlrty [tir-tee] Pants [pant]

three [tee] Shorts [short]

weather [whe-ser] Shoes [shoe]

both [bod] Sleeves [sleeve]

Foot [food] Stubborn [stub-burn]
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place [pade] Occasion [oc-cas-sion]
Inside [in-sise] Normally [nor-ma-lies]
Side [sais] Kilometer [kilo-made]
Pressure [pre-sure] Centimeter [cen-ti-made]

Pleasure [plea-sure] Episode [epi-sord]

/ Hotel [ho-ten]
e apital [Ca-pi-torn]

Against [a- gant]
Arrange [a-rank]

Discover [dis-co- N Riggest [bik-kest]

Occur [O-cur] e N O Wlicome [well-come]
From the worc i< ‘ i NsPWts of the tour guide trainees’

weaknesses in pronuncic reware some different types of

pronunciation mistakes in each \ie high group mistakes found were in

_-*’*"' AJ
unfamiliar specific (¥ 7 gefiiid], mythical [mis-ti-cal],

el

)

monarchy [mo-nar-C , ,found in the words: [pant]

[tang top] [shoe]; ana ‘§0me produce overly [s] sound in the word “later” and

“normlly”. ﬂ‘NEJ’JVIEW‘iWEJ’m?

For the medlum and low groups, pronggciation mistalggy were frequently
rura 7] Wb QNS BUN S ) B BE] oo 2 1
omission in subject verb agreement 3.) [t] sound pronounced as [d] 4.) [r] omission in
words like trip, fruit, grand 5.) centimeters [cen-ti-made], kilometer [Ki-lo-made] were

the most common wrong pronunciation made by these two groups.
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Fluency

The high group produced the language smoothly and effortlessly, and few
pauses and hesitations were found. The speech rate was found at 124 words/minute.
Following is an example of speech produced by the high group in one minute. Below

are some excerpts from the test transciinpn by the high group in one minute.

L/ /j._rea was surrounded by the gallery,
e 1 there are mural painting which

e T 0T S 12N, the Thai version of Indian

2 heard, have you ever heard
efore? It’s very famous in
i1 hailand. Well, short story is
nan and demon. The king of
apped wife of the King Rama,
W nd then, yeah, that’s the

"\ In the battle that follows,
™ and his numerous relatives
(ing Rama, he has the man and
% o%,0in him. Finally, Tosakan is
| LTt na’s got his wife back to the

c the story about the war that’s very

A 2 We have a lot of ah inspiration

Trainee (high group):

The medium "l up e eind Jfiesitations, which sometimes

i

caused difficulty in undafsiapding. The aveggge speech rate for this group was found

« oL AT LTSIV ) i o
W‘i s Iangnay

Tqainee (M e lum group the mural painting (4s) around this is base on
the story of RamaKhien in India Ramaya in India, the
same name Ramayana in India RamaKhien in Thai. The
story of recarnation of Vishnu. The story is about the
battle of good (4s) and bad evil, just good side have Pra-
Ram and have monkey solider and bad is we call
Tosakarn (5s) the King of the bad side...... ”
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Finally, the low group produced longer pauses, more hesitations and used
many fillers. This leads to some difficulty in understanding. The speech rate for this
group was found at 62 words/minute. Below is the a sample from the low group:

Trainee (low group):  “This is the mural painting. Ah, it depict Ramakian,

Indla Indian epic. Ah, the story is about urr the good
\with the bad S|de (3s) The leader of the good

Vocabulary
The high grouz tely. When the medium and

the low group coul weed ability and sometimes

mispronounced them o guide words used in the

gable throne hall
pavilions ordain _. . ati.on hall chapel

stupa tiles

porcelain i e marble slabs
robe wagents gy hai wisdom indented corners

e B UEANENINENT e
ﬁfﬁwa@ﬁ“ﬁmwﬁﬁﬂm N

meditation  epic dynasty democracy
reign cast craved metal

bronze plaster jade precious stone
cruise banknotes coins humid

tropical monsoon mortar grind



tooth ridge  curve ridge finial
incarnation  mother-in-lay auspicious
house (verb) royal barge procession
joss stick garland flight

trip clockwise gallery

kaffir lime
garuda
hornlike
ruin
symbolize
height
dawn
tradition ritua

column ‘
\ yl‘ .
A
go¥ern

prawn

rule tasty

iter ﬂﬂﬂeﬂ‘iﬂﬂﬂﬁ‘ﬂﬂ’mﬁ

79

side finial
copper
lunar month
journey
lemon grass
lord Buddha
statue
destroy
representing
float

depth
architecture
pillar
shrimp
authority

sour

Moreover trainees overcomg’ their limiteghability to use tRe specific terms by

sing B kol W] BHLER AR B o1 i s

Grammar

techniques are frequently found to help overcome the limited vocabularies.

As for grammar, the following mistakes were observed from all groups. The

table below shows the grammatical errors produced by the subjects.
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Table 4.3: Ungrammatical points found in the CMS-TG Test

Grammar points Examples of Grammatical Errors

- The Bangkok, The Nakornsawarn
- And the shoes must be cover the toe
- After a fall of Ayutthaya

-4This is ordination hall

2ust be only one building in the
Articleg is Royal Temple

wrince only or Royal family
¢ important sample

%/ try to show the demon by
M\ big figure

- je very good too

cr'summer start from March to

eason start until October

]

=’uJa win

- this also '®bresent lotus okay

AN

- Thes f|ght|n each Il.'ﬁherlall the time

aYo [0d/ or made

medicine from herb

- this is the thing we made medicine at
that time

Past tense - Tosakan kidnap his wife
- and the battle last long

- He order the gold mosaic from Italy

- ...also in the center keep the Buddha
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image/ and the ashes of the pass Kings.

Auxiliary verb

- And the shoes must be cover the toe

- how could we knew that

Plurality

]

Questiong o,

- no short no under shirt or tank top or
flip flop
- because we have so many fight

At the end of the gable on both side

: é are the pictures of different
d

an See from the picture because
4/5 scene

e twelve indented corner

you have one hour
try to show the demon by
=1 %e big figure

0 y B can relax by massage

*liman and demon fighting to each

f‘l he feet

mave fiby question?
¥

‘-Jbut you can tell the masseuse how

FHHINT

AU NN

- You may call winter time then

ARSI ARTINRTRE

for the temple gonna take care of your

shoes
However Thonburi just about fifteen
Verb missing
years
- Thonburi is not be a capital very long
Verb to be

- drink a lot of water because it’s




82

dehydrate if you skip water

- People very happy

- Ayutthaya capital is about four hundred
and seventeen years

- if you sick

- this also the symbol of Royal Temple

and it made of precious stone

. lad to be your guide again
ég your guide ag

msage is the optional for you
N real Thai traditional

ssourtation living and water

the grammar mistakes refo P A7 Ale m %k which have less effect to the
whole communication to una " : fakes that distorts the meaning and
comprehensiveness itk ' nd Kuiken, 2009).

7 ' Y

Cohesion

i 0

These are commo‘p coheS|on markers found in the CMS-TG Test:

U TN BT N VG o

and then then & SO howewgey
PRININNNNLIRE
after that next as that’s why
in addition for example such as moreover
especially because because of  also

anyway I mean meaning that
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Trainees from all groups used simple transition or cohesion markers. Even the
high group did not use any formal transitions. However, some of the low group did
not make any use of cohesion. Following are examples of using cohesion:

Trainee (high group):  “So, actually even we divide the seasons to be three
seasons, but the temperature in Thailand is more or less
the samg yThat’s why some people said we have three

; htter and hottest So, now we are in

: ‘ cooler..
z"

. o —
50, Tt I¢ 2ed to wear short sleeve cover
; =0 1ie man, anyway well. 1 mean
S you wear skirt, it regards
sver knees okay, no problem.

\\ \ , s 1yway you are gonna wear
N

Trainee (medium

Trainee (medivdo gF JF. <G8 UWing in westerner, urr western
= ; 2 top you gonna see Thai

ari WISy behind the story is we gonna
es®rner anyway no matter how they
k. And yes this building we use it for

Y]

oy
|

Content Ac? V

The high group rowded accurate and error free ..|f0rmat|0n to visitors as

showr mtheeﬁ*uﬂ'?ﬂ HNINYINT

Tralnee%lgh group): “...lg¢ me tell y(%about the hlS of The Buddha

first found in

AWIANN TN Eﬁiﬂ ho found tha
he found the crack on the nose and inside showing the
green jade so the abbot take all the plaster off and and
discovered that it crave from the semi precious stone
and he thought that it is the emerald. Actually it’s crave
form the piece of the green jade. This Buddha image
was very famous at that time so many Kings and many
temples want it to place in their temples or in their
town. But the King of Chiang Mai at that time he sent
the elephant to Chiang Rai to take the emerald Buddha
to Chiang Mai but the Emerald Buddha ran to Lampang
so the emerald Buddha placed to Lampang about 32
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years and after that moved to Chaing Mai. And when
the King of Chaing Mai pass away, his son in law who
is the Laotian King, he moved back to Lung Pra Bang
so he took the emerald Buddha back with him and also
when he move to Vientiane he took the emerald Buddha
to Vientiane too. So the emerald was placed in Laos
about 200 years and when Chao Praya Chakri or who
became later King Rama | captured Vientiane, so he
. emerald Buddha back and placed the
' At the temple of the dawn or in Thai
the opposite side of the river.
2gkok and he bU|It this temple o)

Trainee (med¢ s (s Mcitid Buddha image which is
' t “een jade. It is first found in
wailand. And then the King of
8 Chiangmai and some King of

ba' B the Emerald Buddha back to
' \ terthat in the period of King Rama
th L‘jr" 7 J Rave the war against the Loas people
e F erald Buddha image back

3 ’7

‘ y.'. A J

In contrast, tr iow group tehiucu w prowde ) accurate information which

could create a pa ﬁi‘a i ngﬁﬂy ﬁfﬁﬁ
Traineeﬁw group): merald a was pbullt, the Emerald Buddha

made #rom green ﬁe and emerald Measuring sixty

ARTANNTUARVINE TR

ThIS message could confuse the visitors since inaccurate information were
given about the Emerald Buddha, particularly its material and its measurement unit

used.
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Content Sufficiency

Regarding content sufficiency, the high group provided sufficient information
to visitors and no important information was left out. From the same example given in
the content accuracy of the high group, that information delivered is considered
¥4 gded sufficient information but not giving a

() ﬂ the same example given in the
. (‘_-dﬁr hand, the low group often

sufficient. While the medium groun

clear view of the whole situ'
content accuracy of the
provided insufficient inf /| NN 'a given in the content accuracy
of the low group abov

Content- Preg
I’ group conducted an

In the content-p 4%

interesting tour presentat opriate tone of voice, and good

story telling techniques. Below % ¥presentation from this group.
Trainee (hig ™rg S [ imit praise or he’s like the
-‘V'- .5:‘ medical prescription. In
! fhe proper hospital, so that

11 a——>a10t vs | use the herbal to, to rescue

nd the herbal. King

ﬂ u Ej ’J W ike ﬂﬁommemorate this, so
of the hermit praised

the people You see the stone in front of him, that’s
ah in tie Grand Palﬁ

1) RINIUUNIINNAY

e medium group sometimes delivers an interesting tour presentation style;
however, sometimes dull.

Trainee (medium group): “The statue ahead of you is called the hermit.
We believe he’s teacher of Thai medicine. Actually is
one of the Indian God. In the past we believe he taught
us how to made the Thai medicine and also he taught us
about Thai massage as well. If you wanna be healthy all
year and always come here with candles and joss sticks
to pray for good health.”
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Compared to the other groups, the low group frequently presented a dull and
boring style of tour presentation.

Trainee (low group):  “Here is  the  hermit  figure we call
Cheewakakomaraphat, the hermit figure was make in
bronze in the third reign. He a hermit and a doctor. The
hermit is the teacher of all doctors in the olden days and
now foog gtgis because he likes to mix new medicine,

' 4. can see the mortar to mix medicine.

Non-verbal : E

When examinir;, ¥ =0 % \ .._« group always maintain
eye-contact and gesture W “ely. The examples of these
could be seen in the hic/g# fans ' NN dix E).

Similarly, the me,

the tour presentation lively: -’&

b A .
The low grotsg son ad ozatures but they sometimes

2-contact and gestures to make

seemed to avoid ey ds Y |
;v |

Non-verbal: F=iteness

e AP TGy oo

should possess& when working |rl,the service mdustry Pollteness was shown by

o REARIRT U HHAZRYNR B e o

examples

Trainee (high group): “Thank you for visiting Thailand. It has been a great
pleasure working with you. | hope you enjoy your stay
here. It would be my pleasure to serve you again in the
future. Sawasdee ka.”

Trainee (medium group): “Please take off your shoes here and_please don’t
disturb others in the main chapel.”
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Trainee (low group): Are you welcome. | hope to serve you again. see you
next time. Sawasdee ka.

Overall Communication

The high group generally created effective communication skills using

appropriate verbal and non verbal language in conducting a tour presentation. When

the medium group could also 12lly and non-verbally but sometimes

7z

produced communication ™ s. B ga‘égw group, they could somehow
communicate verbally " ar ‘
breakdown. All of the - | v. - \ ' ation component are shown
in Appendix E. — |
x pf the trainees were mainly in

To conclude Re 4

their non-verbal languar, 5 reflected in the content and

language components prodcediaaers <
BN

:diim and low groups.

4.3 Results a§Res
Research Q&

taking the CMS-TG 7 ot tasks? A verbal protocol W conducted after the trainees

from the threeﬂw E])l(rﬁlﬁ-ﬁ ﬁsw E(]ef]ﬂﬁtlgate their test taking

strategles

WA FUNIA IR Brce

respondmg to the tour guide test situations (Douglas, 2000: 35). In terms of

A Jquide trainees employ in

assessment, they evaluated the test format and each test task carefully. As for, goal
setting, they decided on how to respond to the situation. Regarding planning, they

decided what elements from language knowledge and background knowledge were
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required to reach the established goal, and for control of execution, they organized the
appropriate elements of language knowledge to carry out the plan.

From the content analysis, in the first stage of taking the test, it was reported
that all the ability groups took their time to understand the test format, test

ttons to proceed in each step as illustrated

instructions, and how to use the cont;
below.

Trainee (high gros ot (1150 | hﬂ how the test program works,
s i / many times will the task
s, how would | be recorded,
s 111 the preparation and the
Wias™lite a hassle at first because |
\\ s type of test before but thank
RS Smonstration which gave me
a With it”
\ L%
Trainee (medium the beginning it really took
) the test format and especially
th audio and video-recorded and
2ny clicks for us to be certain about
2 next tasks”

The next ;, g Joorted that the high group

and the medium grouy ! Jolannel SRS Speeclifh be coherent and connected
with each task 34 gjrj ﬂ {ﬂuﬂgﬁ E' ﬁ s for the one-day city
tour. Howeve ﬂﬁ ofe at e foll gthe sequences of the

te““ﬂW’"lﬂWﬂ”‘ﬁfU UNIAINYIAY

%rainee (high group): “T thought to myself that if | want to be successful in
the test. | need to believe that 1 am conducting a real
tour for my customers and each of my answer should be
linked and related. I must make believe that I'm
working on the site and that will make my talk natural
and smooth”

Trainee (medium group): “It was quite beneficial for us that there were
no time constraints in preparing and responding to each
task. So, I had plenty of time to prepare for my talk but
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well we not more than 45 minutes to finish the whole
test”

Some respondents from the medium and low groups, said that they did not
plan or expect to produce efficient talks but would try to respond as much as they

could.

' J0od the test format and instructions, |
1/ /43 quite a lot of talk that I had to
/bfourl I got worried and anxious

|a U == aNd all but yes, | did try my

Trainee (low group): “\

Trainee (medi&™ - Jongest English speaking test [
re whether | could pass the
ied and just tried to survive to

WY &can see that my talks were

For the language ! | up reported differently in both

the planning process and di, 1(‘

Trainee (high group); de-tz/s = 4 organize my thoughts in Thai for a
" offit to switch to English
E‘ 1and sentences that should
*uck I’ll think back in Thai

S—r 100 € a flgure a way out and then
link my thoughts back to I:ngllsh again as soon as | feel

in the, test, I don’t think in
ﬂ u Ej ’J ﬂﬁ% lwn W to pronounce words
d"afr ds. I think of the big

_ picture starting fro&the listing thgkey words in my
qq ﬁq a q ﬂ ‘imﬁm}mﬁmmﬂq‘ﬂtﬁm out the talk

Trainee (medium group): “I quickly listed out in my mind and I think it starts
from Thai first then it will be transferred automatically
to English and | keep going on thinking and planning
for my talk in English until I pause and can’t think
further. I’ll search for help by thinking in Thai for
while. I think it’s quite interchangeable during my
thinking process. And, no I don’t worry about the
pronunciation and structure while planning. When | take
the test, | just spoke what | planned and no more
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thoughts in Thai because it lessen my fluency doing
that”

Trainee (low group): “I process my thoughts in Thai first and it takes quite a
while until | structure my sentences in English. | try to
pronounce the whole sentence before my actual
response to gain confidence. I am worried about my
language when speaking, I don’t want to create any

i £§, as you see | try not to say much to avoid

Trainee (low groug} é d English but sometimes if my
— h (F#esn . [ Will just continue talking. I

ammatical or perfect. | think
S q as the listeners understand

_y for me.”

In conclusion, Tre and medium groups reported

W

that they resorted to cody \ would think roughly in Thai

and then switched to Enc and the overall structure. They
did not focus on how to p o X grammar during the preparation
time. They tended to think & ,-4 AJ hronological order, specific terms,

content and how to ;, - ‘ 1, some of the low groups

reported that they solfl}s proCesSCemmSRENS in Wi until they were confident
ﬂ(:%’ ﬁlﬂ ﬂﬂ gﬁﬂ‘ )j ocesses were slow and
| ﬁ rrled and anxious in

BTN TN TN T e

not worr? and produced whatever came to their mind.

After the planning process, the next step was for the trainees in each group
carried out their plans in using communicative strategies to respond to the CMS-TG

test tasks. These communication strategies were analyzed from the test transcriptions
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and counted on the frequency of their strategies used. The results are shown in the
table below.

Table 4.4 Frequency of communication strategies employed in each group

Low
Communication Strategies ' Group | Total

(N=10) | (N=30)

1, 3 21
2. 7 14
3. 6 16
4. Code-swil?\iz L i 10 30
5. Time gaiﬁ 7 24

oo BN R AR G s

taking the CMS TG Test was code-#vitching. Coga-switching wagused largely by the
tour g%M 1@ &nimlmq l n ﬂpfllra Iﬂxplalmng and
describing Thai places, objects, traditions, and etc. It is inevitable among the tour
guides to switch to Thai terms to facilitate them to explain the meaning of the words.
Example of the Thai words used in code-switching were:

Wat Pra Keaw, Wat Prasriratanasasadaram Wat Pho, Chao Praya river, Baht,

SukhoThai,  Bangkok,  Ayutthaya, = Thonburi,  Krungthep  Mahanakorn
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Amornratanakosin  Mahintara Ayuthaya Mahadilok Popnoparat Rachathanee
Bureerom Udomrachaniwes Mahasatan Amornpiman Awatansatit Sakatatiya
Visanukamprasit, Ratanakosin, Chakri-Maha-Prasart, Asurintarahu, Loy Kratong,
kratong, Prang, Sawaddee ka, Civog Gomarabhat, Ubosot, Pat Thai, Ping, Wang,

Yom, Nan, Changrai, Pra-SriRattegyjhedi, Chedi Rai, Mai Ped, Wat Arun,

RamaKhiean, Tosakan, Viha \\// /1_SaiYart, Chedis, Nam Prick Ma

4

Muang, Mae Kon Ka, = M ¢ i Ratchakarn, Chakri dynasty,

Pratheenang ChakriMar Kaw Soi, King Yodfah

Chulalok, Namprig C , or Nambudu, Kang-lueng

or Kang-taipla, etc.
However, code 4

The high and medium g sﬁ clained the terms clearly while

i =
badaeis, - 4h 1 .

some from the low group trai witched to create fillers and extended
TN

their talk longer as (i5g "

: 7 A J .
Trainee (low*g=,> ¥ = ~uthong to ask for apologize
IO ideKon #ii<a river and happens only
~onceayear.....”

L LN ER s S e
ARTA IR TE ST TR TR g e vanes

were maﬂnly used to explain further on the Thai concepts to the visitors and it could

S B
-

i

be associated to circumlocution strategy use. It is reported that all of the high group
trainees used circumlocution strategy while the low group utilized this technique
minimally.

Trainee (high group): “.....The gable is actually the wall for the roof and then
they try to set up in the triangle shape because this one
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is use to hold all the architecture of the whole building.
So, we decorate the triangle platform nicely you may
see that there will be the Vishnu the supreme god in
Hinduism holding the Garuda in middle of it....”

Trainee (medium group): “....Loy Kratong festival which is on the last
month on the lunar calendar so we gonna float the
container we call Kratong. You can make Kratong from
!} ) kind of the natural product, however a
' made from another material that is
; é\'now because when you float the
g an il o150 as a food that’s the way
>rir, woeople....”

Trainee (low r: ' v = EI¢ y of the many building with

From table 4.2, 4 eigh group were the avoidance

strategies both in messar, nce while the medium and the

low group use this strategy fte

: . by A . N

Trainee (Mmes i hexe the ah ceremony in this
e ea———— J>fsee the traditional Thai
LY W out here)”

..!
vy

Trainee (medlun}group) o Durin angkok 100 years celebration at that

AUt IO S

ﬁm"a%“ﬂ ST ST o

together and then they... (left out here)”

Approximation is another strategy used less by the high group but is found
common in the medium and the low group.

Trainee (medium group): “....the gable was decorated in the concept of
garuda holding the naga. It mean these two animals will
help to guard that sacred area...” example from the high
group trainee. [mythical beings]
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Trainee (medium group): “...the King Rama I receive of the relics of the
Lord Buddha, after that the king have and put inside in
this stupa...” example from the medium group trainee.
[enshrined]

Trainee (low group): “....Wat Pho Chedis were built by Thai style but
decorated with the brick from the China...” example
from the low group trainee. [porcelain]

ﬁecific terms into simple and
4

y el mm—oups is the “Use of all

While approximation was
general words, another cie
purpose words”.

W2 Mae-Kongka or the God of
"\ a8 to him or to her for apologize

L

\ oWl the river...” [pay respect]

Trainee (medi,

cople we gonna do meditation

Trainee (medium ¢
; .” [practice meditation]|

R,
Trainee (medium group pf" T J sher story is that to do respect to the

2uddha, we believe it’s in India,
: ’thing like that....” [pay
LY. A d

Finally, time gammg ;trategles were used in all groups of trainees when they have

o o v ) YR TGN B s v . s

something I|ke that, well, like u#, ah as wehl, as repeatinggwords, phrases or
someti%smawa ggcjm u w'] ’J ﬂ ﬂ ’] a ﬂ

Trainee (medium group): “..So ah, only one who can change this robe is our
King. You can see ah, this is the ah Emerald Buddha,
but he have to change their robe from ah, change from
different season...”

Trainee (medium group): ... this river urr we call the Chao Praya rivers. But
normally it’s very important for our custom. But totally
the river is came, came from the north part of Thailand.
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It’s urr four lines of rivers and connecting at the urr
Nakornsawan province....”

Trainee (low group): “...ah so Thai people or any come here to get ah the, the
good thing ah for the hermit, to have a good health
something like that. Okay ah for okay please after
me...”

To summarize the tour guicy aking strategies, all the ability groups

used the communication %

/J’. responses although each group
——

msstion to the test format and
-
reparation time, the high and

differed in presenting ™~
instruction to be able 10 7
medium group mentall* tent the sequence of events.
They also organized the'd t.:"‘w.\o but more was in English.
While the low groups toc
in Thai. For communicat

circumlocution to help themedae/s 24

ainly processed their thoughts

jgigroup used code-switching and

aicate. They also used some time-

X
. -

gaining strategies & I;:" voidance strategies were

commonly used amor' "he meaiuiii aa row yroups asiidell as approximation, use of

all purp::e :ﬂﬂ?u ﬁearﬂuesmn w EJ’] ﬂ j'

PRIRIATRSIRINBAA Y- o o

trainees 1owards the CMS-TG Test tasks?” This was answered by analyzing the
trainees’ responses from the structured interview.

From the interview, the analysis of reflections on the test revealed that the tour
guide trainees’ regard the test useful for the tour guides’ training courses because it

could help them to prepare for the summative examination and to practice conducting
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a Bangkok city tour before being actual tour guides. They agreed that the CMS-TG
Test content reflected the real tasks that they would encounter and it contained the
basic skills that newly-licensed tour guides should be able to perform. One of them
said that,

Trainee (high group): “I amglg to know that you have invented this tour
UL ' #e new tour guide comers as they will
Wi/ 'tice on the full scale before they get
B C, SO /i"‘ classroom you can only practice
Ne SAItS —=me———0Ur program it helps them to
#.chinc ore on their communication

Moreover, the: , = ' cess before the test helped

0 3y could try out the program

depth how-to training, we all

Wilre to go and how the test runs,
on the instructions were clear and easy
gost of us had a great experience to

5

ylVIflan accurate idea of their

i

Some reflecte I 0

communicative ability. Sdgag agreed on thegglicitation techniques while some pointed

o e el Wik V1 21913 W en i
' | of how well 1
ﬁ ﬁ]ﬂ(}% S W ce a full range
of language W|th no time limits or even time constraints

in the preparation part and well it’s not like when we
are taking the summative test when we have a lot of

committee to pressure on us. In this test, there’s lesser
pressure.”

Trainee (medium group): “I think this test is useful for practicing purposes,
but I think it is not absolutely authentic yet. You know,
in the real work setting of tour guides we need to
interact with real people and people can make you less
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anxious when you give tour presentations their
interaction makes us more confident and you don’t talk
alone with the machine like this. At some point, | think
it’s kind of weird talking and smiling through a camera,
well it’s not human. When you interact with human, it’s
another story. But well, I still think it’s good for a
practice though.”

dio recording, both positive and neutral

On the part of being vicgay

Trainee (low ¢*urd® £ F Fai™ L% S O T was video-recorded and

i time | felt a little anxious at
W tial program made me feel a
\ the test. It would be great if |
nc clip with comments and
uld improve myself. | think it
ood self-assessment”

Trainee (low group)is 2ally made me anxious when | had
. L) 't as human. | find it hard

y,‘. iy |11 at least it can help me
= dems 1 Wards”

i

Some trainees stﬁ)iy commented@eh the test room while other test-takers’

s i e T EL VIS INELIEL, e o or
'mawwmﬁmﬁﬂhmaﬂ

Thainee (high group): “Overall, I love the design of your test, it’s very
innovative and the video-shots you’ve got there are so
real. I feel that I’'m conducting the tour myself. But
what I’m not happy about is how the test room is set.
The other test-takers’ voices just disturb us a lot. We
need a quiet area that no voices could interfere”.

To summarize the tour guide trainees’ view points towards the test, the test

was positively viewed as a beneficial tool which it could help them practice the tour
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guide communication skills in the one-day city tour context. The test instructions and
demonstration were useful and easy for them to follow. Some felt unfamiliar with the
test administration having the webcam and headset but they thought it was a great
experience to try innovations and it could provide them with chances to monitor

themselves. Some mentioned that thy gt was too long while others viewed that it

covered all of the essential r ne-day city tour. The examinees

were satisfied with the tisms s N time and test time. They felt
there was No Pressure i meuage instantly. The mentioned
wdministered in a quiet room

) "Nlkease the authenticity of the

This chapter pro . AL 4 ¥e four research questions. The

[ yl‘ .
..I

i 0

AULINENINYINS
PRI TUAMINYAE



CHAPTER V
DISCUSSIONS AND RECOMMENDATIONS
This chapter presents the summary of the study, discussions on the findings,

and suggestions for further studies.

5.1 Summary of the study _ .

This study aimed to f ﬂ assessment by using computer-

mediated SIMUIAtoN teS mmmmm—" ia )se‘_-ﬂmicative ability of tour guide

trainees and to identify t' n addition, it investigated the

test takers’ reflections he test. The participants in

this study included 7 Mom University. They were

'
grouped into three abi'#f S ackhi- ‘,:

Sﬁg

. IIaiadinid, o 2 - .
TG rating scales, verbal protoc ‘g °d interviews. The data were analyzed
Lo KA

communicative ability based
on their TOEIC scores. ®ided the CMS-TG Test, CMS-

using both quantitati 3

The finding =+.0 the following research

questions: First, the CI\A? -TG Test could dlagnose the communlcatlve ability of the

e s BB T AR e s

and used approprlate verbal andf non verbalslanguage in g@nducting a tour
presen%MT’rl aaﬂlﬂ:imgﬁvnaﬂﬂeMrﬂces in the way
they cofnmunicated verbally and non-verbally. However, sometimes their
communication breakdowns occurred. Second, concerning the strengths and
weaknesses of the tour guide trainees, the high group could use the language at a high
level along with appropriate non-verbal language in the tour guide context. Their

weaknesses were shown in some areas such as articulation and pronunciation of some
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words. For the medium group, their strengths were in their non-verbal language and
content accuracy; their weaknesses were found in their language ability. As for the
low group, their strengths were in their non-verbal language and their weaknesses

were shown in their language ability. However, they were able to communicate with

others to a certain extent. Thirdly, thefgst-taking strategies differed in each ability

Although the me# A | study was computer-mediated,

most of the trainees did not h *problems in doing the test. This is
?p" “ ,’-*,"_
because there was 7 ¥§e ' i A 1jis agrees with Alderson’s

DIALANG project ‘ =9 - ' a the computer. The data

from the structured |n1erV|ew also supports this issue oecause most of the trainees

s HANYNTNEINT

In the 8\/IS-TG Test, it was found thaf the high grayp did well in all
compoﬂinmgtﬁ,ﬂwmaj Mnu\m;l] I:ngﬂ ra [ﬁ:a&lﬂges are above
90% (seé Table 4.1). One possible explanation is that the trainees who are good at
language tend to use their linguistic knowledge in responding to the given
simulations. Another reason is that this group of trainees were confident in themselves
so they were not afraid of risk taking in speaking as suggested by Beebe (1983) and

Bialystok (1990). On the contrary, the trainees from the low group avoided this
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strategy because they did not have sufficient linguistic knowledge. This agrees with
Dornyei (1995) study in that avoidance strategies were commonly used in the low
ability group.

Regarding code-switching, many studies reported that it was mainly used in

3). However, in this study it was found that

the medium and low groups (Cohen, 49°

! )gy the most. This may be due to

all trainees in the three groun
—= |g & Jurdlon for the tour guides to refer

the nature of the tasks. |
to their mother tongue ac ad with an English translation
after the code-switchir

Another point c pciation of the trainees from
the medium and low g4 " e high group mispronounced
some specific terms. T! ®:k of sufficient pronunciation

training in many tour guide trai’® s problem can be solved by including

_,a"‘.—«
pronunciation pract/c¥yig

‘ .' I'! -
In terms of :. ; “= >0 speak politely and used

polite gestures which are requwed for serV|ce mmdeo careers (Zhang and Chow,

o 1o G I GBI TS Y Gt e

order to make customers satisfied (Hblmes and Sghpurr, 2005).

AIARNT 2 E WAl NRVAL: v
long. It was perceived to be rather appropriate as a self-learning tool for practice.
However, Alderson (2005) mentioned that a proficiency test can be used as a
diagnostic test because of the nature the interface between learning and assessment.

Finally, in EOP assessment, especially in the tour guide context, it is very

difficult to assess the trainees’ real communicative ability as Douglas (2000) and
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McNamara (1996) pointed out. However, in this study some communicative abilities
of qualified tour guides have been attempted to explore although some characteristics
were not covered due to the practicality of test administration.

5.2 Recommendations

1.) The CMS-TG Test can by ggd as a self-assessment tool for tour guide

trainees. Also, it ( re-training session to diagnose the

trainees’ str sarticularly in the linguistic
components
2.) The CMS. this study because it can
“a:Vvels. This can be beneficial
to the tour 4 ersini.< ki t% Wnl into different levels so they
ch particular level.
F e o
3.) For the stakeholderS; = (ne CMS-TG Test to recruit suitable

personng iy b i £ ipctively.

T 3
4.) The con 1 . Test can be used as the

framework ror the EOP assessment in the tour guide context. The CMS-

AN T WY U o o

I|tere?ure review, coursg analysis, iplerview sessioggand direct work
AWIANNIUHRIINYIAY
q
5.) Although the computer-mediated simulation tasks are limited in the
interactive authenticity, there are practical means to diagnose the tour
guide trainees in similar real life situations.
5.4  Recommendations for future research

For future research, several suggestions are given below:
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1.) The test should incorporate more interactiveness into the tour guide test
tasks to enhance the authenticity of the test.

2.) The cultural competence should be investigated apart from the
communicative ability examined in this study.

3.) The CMS-TG Test should dified to assess the abilities of tour guide

trainees more direc

5) The CM g/ /0= ®od used with English for

W dentify the strengths and

6.) Other means e conducting the real tours like

. i "
observation should I

anftne CMS-TG Test should

7.) Web-bagcly

be devel

|

other ESP/]‘E

AUSINENINYINT
ARAIN TN INNAY

——— -
!

2 r guide training and in

¥
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Appendix A: CMS-TG Test Validation Form

EXPert NAME: c.cvviiiiiniiiiiiniiiiintiiiintesisastosessssssessscssssssssssssssssssssssnssns

Part A: Construction Validation

Instructions: Please read each of tha g gk objectives and skills to be measured

below. Then, look through t! rogram to consider whether the

tasks are related with thgs } fnments, please provide.

Comments

1. Able to introduce or;
properly. el
2. Able to describe and exp#inie ,
subjects AW T
3. Able to Interact agas
with courteously in 5
situations : ‘ ‘
rask 2 Hoteﬂ‘NEJ’JVIEM‘Ew El’lﬂ‘a'

M el e Comments

2. Able to explain tour programs

and agendas

3. Able to give precautions,
reminding of what to do and not to
do
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4. Able to interact appropriately
with courteously in social
situations

Task 3: The Grand Palace and the Temple of The Emerald Buddha

Obijectives | [ M | L Comments

1. Able to describe and explain_

about the tourist attractions

2. Able to give precautiort

remind of what to do and 3

3. Able to answer infor~

questions

4. Able to interact appior

with courteously in so

situations

Task 4: At The Reclining Buzzass/i =4

Objecti—s— - y Comments

1. Able to describe

about the tourist attrac *! ns

o "R IETNEANTNENS

i@iﬁﬂiﬁiﬁﬁ%ﬂiummma" 1

S|tuat|0ns

Task 5: Chao Praya Boat Tour

Objectives H M L Comments

1. Able to describe and explain
about the Thai culture and
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tradition

2. Able to answer informative

questions

3. Able to interact appropriately
with courteously in social
situations

Part B: Content Validatin

5 v TGQZLLE,L’J mmwﬂmmm
°““°Wﬁmﬂi:uummaflaﬂ

Commen S ettt

4. The specific language used in CMS-TG Test is found in the actual tour guide work

of a one-day Bangkok city tour.

(076)10104 1571 15N
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5. The quality of the audio and video-recordings is acceptable and appropriate for
CMS-TG Test.

AU ININTNEINS
IR TN TN
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Appendix B: CMS-TG TEST

TG TOUR GUIDE TEST

Examiner’s Information

Full Name :

Tour Guide Trgis
Year Trained ;

ID Card NumbDEL*

SUBMIT

Ye a1 'iﬁ‘""-‘"r‘ﬁ'"“ DY S e N e O

yoursi: ‘st iarks| grda” In et st and 0w ol d ot et fd ins
and ques.dons g, ren. | huls nay e Jol.ie 3LscihE alahl b, thy teir
provided ' n the screen, make sure you make use of It. When you are
roady to respond to the question, please click on the red button to
record your voloe and when you have finlahed talking don't forget to
click off 10 stop the recording. There are no time limits to respond to
the each task However, you can only record your voice once after you
have dacided to click the button. Pleasa be informed that you will also
be video-secorded by the webcam,
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L) TouR GuDE TEST b 20

.thlc will be five main tasks starting from
Suvarnabhumi Alrport, Novotel Hotel,
The Grand Palace, The Reclining Buddha Temple
and Chao Praya Boat tour,
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K5 TOUR GUIDE TEST  uin: smonnser2

There will be five @
Suvarnabhurt
The Grand Palace, :
and C = :

s 4 2
T S 01253
LK) Toum GuiDe Tes P nma

There will be five main tasks starting from
Suvarnabhumi Alrport, Novotel Hote|
The Grand Palace, The Reclining Buddha Temple
and Chao Praya Boat tour,

-
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m TOUR GUIDE TEST UID : 3209700005672

gL

There will be 1lv
Suvarnabbun . i
The Grand Palace, /
and Chue Uy

There will be five main tasks starting from
Suvarnabhumi Alrport, Novotel Hotel,
The Grand Palace, The Reclining Buddha Temple
and Chao Praya Boat tour,
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L) Tour GuiDE TEST  wn.

—

)
01:21:07

v e

3 Pl i
Mf":

e

Z

TOUR GUIDE TEST &2
— i _“ -_ i

&
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m TOUR GUIDE TEST UID : 3209700005672

When you are read
click the
and when you hav

click again ‘ :

0:19:41

efly abouttha one-day city tour
1 Tha Emerald Tempie
11:00am The Grand Palace
P pm The Reclining Buddha Templa
0210 Hm Ths; Magszaga
000 pm Chao Praya River Boat Tour
0400 pm  Back to T+ ' iotel
. -

®




125

LK) tour euiDE TesT
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L) mouR euiDE TesT

1, Grest the ourists,
2. Qhve an introduction of yoursell ard your tour agency,
3, B i i rior e i the finorery,
07:0lay Mriva
08:00 am  Novolsl Airport, 1 ido meter fromtha
airport :
_— : .H‘"() fa be'e‘np“*vsm;-alﬂ Buddha
F "ﬁ Ibe The Gan,+" aco
Noen res re eidy tcs'esp  sdln 2401~ Lunet *
click the 01:00 pm  The Reclining Buddhs Templa
and when you have finished your talk 02:00 pm  Thai Massage
click again to stop the recording. 0530 pm  Chao Praya River Boat Tour
06:00 pm  Back to the hotol

e
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L) TouR GUIDE TEST  un. w0

ot

LT A7 '

01:11:10

TOUR GUIE Toag

1. Explainin dotalle about Thai curency,
2. 11 o 2 banknotes and coins gre worth
na los x4 value)
1 Eurn = 6062 3aht, 1 US Deller = 42-44 Bl
-‘
L]

When you are ready to respond,
click the

and when you have finished your talk

click again to stop the recording



m TOUR GUIDE TEST UID : 3209700008672

128

011004

‘FT‘ q L}

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.

071:09:31

1 Tomdar ot the woather and soasons in

T aikt nc

2. Nowr it io w1 Novermber, suggoet haw the weather
s liks,

L] q -
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m TOUR GUIDE TEST UID : 3203700005572

01:07:0%
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m TOQUR GUIDE TEST UID : 3209700005672 01.05:18

1 Be'ore 3aving he hated, Briefthe tourists agan about
fistirp nga ®
08:00am Nowtal Aiport, 1 kilomster from he
airpart,
1'3:?’.‘ a TaTemais of E‘.'mr'ld Buddha
15 The Grrn ‘e =
24Dt LutbhiE
01:00 pm The Recining Buddha Tempis
02:00pm Thai Mazsage
03:30 pm  Cheo Preya Boat Tour
03:00pm  Back 1o the hotel
click the 2 Advise how they shouid drese, what they should o
and when you have finished your talk FOUKIORd0:

2 ~ % 3 Tell them they have one hour o prepars thamsalves.
click again to stop the recording.

When you are ready to respond,
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L") Tour GUIDE TEST  ui: ssoes i
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E TOUR GUIDE TEST UID : 3209700005672

v S * * A
WA W, e :
SR A T -

) "1

A

s :

3 '

¢ "3

o * A1

-




133

00:54:43

Frnain boifly abaut

1.C it sl

2. Too llon rohy *

3 Why was The Grard Palace built? For what
purpossa? 5

LN dn".;n 1.‘n=nrw“
]

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST UID ¢ 3209700005677 00:50-401

00:49:53

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST UID : 3209700005672 004614

........
: | .

m TOUR GUIDE TEST ,“.:-’_.T" ".i?‘ . 00:47:37

) A8

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST V[

004610

‘FT‘ q L}
When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST uID :

G2 peoe ary i=“mation what thoy should and

shoudr xd inthe nain chape,
L]

‘FT‘ q [l ,‘ .

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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E: plell the di ‘erences o the three Buddha images.
Ted bt hisviry of the emesid buddha

When you are ready to respond,
click the

and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST UID : 3209700005677

L tour cuine TesT 227200

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST umD: 1

trT‘ q L}

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST uiD :

~ 0D o0
€ 9050500
"0 BN 000,

S

Vo000
OO
O«

o
o

UURGULIE .

xpian 1 B Plks 3' architacture
§

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST uID: 32

00:21:08

trT‘ q L}

When you are ready to respond,
click the
and when you have finished your talk
click again to stop the recording.
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m TOUR GUIDE TEST UID : 3209700005672

-
-

m TOUR GUIDE TES ﬁ’F—g,gf ) 001944
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m TOUR GUIDE TEST UID : 3209700005672 00:19:29

DLIRG UL

1. How largoe is it?

2 Bplain what this Buddha is callod

3 Why Is ths Buddha image n this position?
Does the pasition signifies anythng?
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1. Bplainabaut the Thal massage, why should they
try it at Wet Pho.
2. And ask them If they ere intsrestad to try & Thal

When yo

cli
and when
click agai

e 9

L) Tour GuiDE TESLAEZZEEE

B
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m TOUR GUIDE TEST UID : 3209700005672 00 14:07

1. Explainabout the Stupe in this tampla
2. Whet are the Stupas built for?

3. What they ase medse of?

4. Tall about tha four great Stupas

I

e —

When yo ,
cli id \

and when y

),
- - "
= - ¥
- r 4 &
# - | |

5 P

ARSI
ChAO PRAYA BUAT 1OUR
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™~

©o
5
o
o
[=]
o
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(2]
o
d
o
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2

m TOUR GUIDE TEST
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m TOUR GUIDE TEST uD: 00:11:41

Sugpestsome cther cishes thet they shoud try

clic
and whenyou b
click agai
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m TOUR GUIDE TEST UID: 3209700005672 00 1049

1. Bxplain about the river
2. And how rivers ero importance to Thai Iifestylcs

D3 (DR

|

-~

B

_ AR

n0:07:51
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m TOUR GUIDE TEST UID : 3209700005672
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m TOUR GUIDE TEST UID : 3209700005672

When you LS
and when yol v, - A% LI
click agai€C.o'sé’ /3 S A L RS

00:04.37
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m TOUR GUIDE TEST

. THEEND
\OF THE TEST |
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Appendix C: CMS-TG Rating Scale

CMS-TG Test Tasks 1 2 3

1. Verbal Language
1.1 Fluency

1.2 Pronunciation

2. Content

2.3 Tour presentat__i-v

3. Non-vhuhat
2.1 Eye-

2.2 Politen:

‘ Cﬁﬂ%l@’l@aﬂ*fli‘lw”lhi

taly (
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Appendix D: CMS-TG Descriptive Scales

The tour guide rating scales below describe different ability levels within the various
areas of language, non-verbal language and content knowledge. The examinees will be scored
from 1-5 on pronunciation, fluency, grammar, vocabulary, cohesion, content accuracy,
content sufficiency, content presentation style, eye-contact & gestures, politeness and overall

communication ability.

Language knowledge /_i nal construct definition
Pronunciation Of p nur‘éis comprehensible

ari ai1d effortless speech with short pauses

Fluency
ty of syntactic structures as
Grammar specific test tasks and as rated on the
- /ariety of general purpose vocabulary
Vocabulary N —
| U s, ingtia ~ 5 ces
Cohesi CALE Jm o™ variety of language forms for marking
ohesion -

coheZZZR7)3 2 ips

Content Knowlecs A <=4 ruct definition

\7 AY |

Content Accuracy )| BV saticiin the tour guide context
vy

i

Content Sufficiency & fidence of sufficigat information in the tour guide context

Atie IMENIHEIAS
iddh ifitdredin reseiftatiod styles in the tour guide

context g . o

Presentation @Ies

Eye-confact & gestures | Evidence of eye-contact, hand movements, and body language

Evidence of politeness expressed through verbal and non-verbal

Politeness
language

Overall communication . o ] .
Evidence of abilities to conduct effective tour presentation

ability
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Level of Ability Pronunciation Fluency Grammar
easily understood; use Response smoothly and Use a wide range of
5 stress and intonation effortless, few pauses and | grammar structures
Excellent appropriately; no errors hesitation found highly accurately; no
errors
generally easily Generally response Use wide range of
understood; use stress and | smoothly and effortless, structures generally
4 intonation appropriately; few pauses and less accurately; produce few
Good few errors but they do not | hesitation found errors but they do not
cause difficulty,i g ' lead to
understandlr . miscomprehension
. élvhat produces Use some structures
3 . __ﬂaauses a_nd accur:_;ltely; errors
Moderate 4 - Els, Whlc_h may oc_casmnally Iea_d to
sulty in miscomprehension
undez e adling
\ b SsLises and Frequently use
Ao ery slow structures inaccurately
2 \ q wilich
Poor . Wsause
/11
JLENINg
1 produces long Almost always uses
Very Poor alway _ hd heS|tat|on_s, structures inaccurately
aln W Incomprehensible

Level of Ability

Cohesion

5
Excellent

-

acat.,

25745 a wide range of explicit devices
1ly accurately; relationships between
Tlentences are clear; no errors

= AL

G ‘ 'rally uses a wide range of

accurate words or phrases neral and
s ‘
rrpr
lead to miscomp re ension confusion

=4)ses a wide range of

explicit devices accurately; relationships
sentences generally clear; few
n cohesion but they do not lead to

et

Use some words @ phrases

NIRRT Y

errors may sometimes led to
miscomprehension

cohesion

Uses a sogg explicit devices to connect

m tﬂups between sentences
noticeable errors in

Frequently uses inaccurate words or

Uses few markers of cohesion;

Pozor phrasesg unable to complete the task | relationships betvyeen sentences
due to limited vocabulary frequently confusing
1 Almost always uses inaccurate words | Uses very few markers of cohesion to
or phrases; unable to complete the connect utterances; relationships
Very Poor

task due to very limited vocabulary

between sentences confusing
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Level of Content- Content- Presentation Eye-contact, Politeness
Ability Accuracy Sufficiency style Gestures
Provide accurate Provide Capable of Make great eye- | Show a wide range
information to sufficient conducting an | contact and of explicit good
visitors information to interesting gestures to manners and
5 visitors; no tour make the tour human relationship
Excellent important presentation; presentation
information left using humor, lively
out various tone
of voice, good
story telling
Generally provide Generally Frequently Generally show a
accurate make eye- wide range of good
information to contact and manners and
visitors; few erre gestures to human relationship
4 but they do not make the tour
Good cause major presentation
misunderstandinz lively
Sometimes Frequently show
make eye- some
contact and explicit range of
gestures; but good manners and
3 inaccurate sometimes human relationship
Moderate information wi#C seems to avoid
may create 1 eye contact and
misunderstanding omeumes dry | make no
d leads to movements.
torest
, Frequently Show few ranges
Frequenti5== avoid eye- of good manners
’ inaccurate | moliicien w contactand do | and human
Poor informatiorn™at leads to tour not make any relationship

creates "3

R

confusion or

s

PEINENNG

presentation

gestures

9

19
Very Poor

information that
creates
misunderstanding

Almosjralways

TR

leads to
confusion and
misunderstanding
in the tour
presentation

nefticient ™

tour
presentation

| t@lyays
e

orttdct do
not make any
gestures

Shows very few
ranges of good
manners and
human relationship
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Lev_e! of Overall Communication Skills (Holistic Scale)
Ability
5 Effective communication skills using appropriate verbal and non
verbal languages in conducting a tour presentation with accurate
Excellent
tour content
Generally can create effective communication skills using
4 appropriate verbal and non verbal languages in conducting a
Good tour presentation with generally appropriate tour content;
few errors which J gause communication breakdowns
3 : gerbally and non verbally but may
2on difficulties in conducting a
Moderate /
“ibally and non verbally,
2 .
Poor w5 that leads to
" tive tour presentations
mmunication skills, and
. X apable of conducting a
Very Poor

AULINENINYINS
PRI TUAMINYAE
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Appendix E: Examples of CMS-TG Test transcripts

Transcription Symbols (Adapted from Rapley, T. 2007)
Fluency

less than 1 second = ........

1 second = (19)

2 second

n second

Nonverbal- Gestur

Nonverbal-Rglites 2essl.Ismiles] [laughs]

| vi 1;-"
Content Accupric o
Yy

i

U INYNTNEANT
IR TN TN

dF
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Example of High Group Transcription

1. [Good morning/ my name is Nee/ and welcome to Bangkok/ How was your|
flight?/| Everything alright?/ Yes/ okay/ So/ Let me tell you a little bit about

our tour today/ Urr..We gonna go to/Novotel airport/ after check in<G> you

have one hour/ to get ready/ And then after that/ I’'m gonna transfer you/ to the

Temple of the Emerald 2

# 4C)/ and also the Grand Palace/ After
lunch/ we gonna go™s N ' /éllg Buddha Temple/ and// later on
ur/%h Cossss¥ jver/ and get back to the hotel/
0 2 at the lobby/ after this/ Let’s go

iy the airport/ because it’s just
niank you [politeness]//

we gonna have/ s
So/ you have anv .
to the hotel/ it sh-

one kilometer®air 4

2. Yes/ and this i L ange rate/ is/ about/ sixty to

Y forty four Baht/ for one US
dolfar/7 Urm..The v g = = £on N is/ Baht/ B-/A-/T-/H/ and some
place/ they spell like/ B= -

Feh

sixty two Baht/ f

either way is okay// And.. it’s very
easy to remesgbes Soug=nd Baht/ and you can see
,E' re of the King/ above/ the
ol l is right here/ okay?/ And

that is/ gray colo‘.// and/ the next one is five hundred/ which is purple color/

red on %ﬁ?% ﬂ ﬂ ?ﬁﬂq ?reen or twenty Baht//
And/ sogje c ange/ you qot in_your_han >/ this/ Is the biggest one /ten
epbiggept-Gircle Aexhones R allest one/ is/

CN MR il (HaE)
ht/ Fdwt ; 3 el or like cent in

from the ;f

corner/ that is "| "N

US/ That is very easy to spend/ just forget about it/ alright? So..(1s)/ let’s

go to the next step[smiles]//

3. |Bangkok is kinda hot/ and humid/ over here// so/ you need to drink/ a lot of

water/ because/ it’s dehydrate<G>/ if you skip water/ you’re gonna../ go to

the hospital later on// So/ just make sure/ you drink enough water/ because you

gonna sweat a lot// However/ November at this time/ it’s kinda cool season//
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Some people may call/ _winter<G>// but for me/ | think/ just cool

season<G>// So/ there are/ 3/ seasons in Thailand/ hot/ hotter/ and hottest//

However/ summer start<G> from/ March to April/ and May/ after that/ rainy
season/ start<G>//until October/ November/ December/ January/ is a cool
season// That’s why/ it’s a high season/ for tourism/ a lot of tourist gonna

come this time/ because/ it’s good// so/ you’d like it/ I believe[laughs]//

Alright/ any questions?L

__

Okay// so/ now v hle | = cady/ to go/ the Temple of the
Emerald BudV 4 & Juoul our itinerary/ today a little
bit// At ten thi¥v/ LA Sseraid Buddha Temple/ and/ we

should spend wour/ if you don’t walk too

slow or too f7 T ALl £o.\ at/ we will go to the Grand

Palace// After ‘4 '7' _' ¥ ve lunch/ at the local Thai

restaurant/ and wr Sge A '\ and after that/ we go to Wat

Pho at one o’clock// — 88 bi e in the afternoon/ if you would
like Thai massage/ this 72 e "S>/ Um..that is the very famous one/
if you wouldlike Eailal et/ ™ 32 to Shao Praya river boat tour/
and back t .‘:' (the) got dress properly/
because there '| [ ang Palace/ you need to cover

yourself// for ex m le shirt with the long S|eeves/ or short sleeves/ no
short<ﬁ p<G>// And the shoes
must b uﬂ1nﬂ / an 1 ng pants//jean$/ it’s kinda not proper/

/ W ﬂ. na ! aﬁ(glthe weather is
Q)nﬁ:jﬁﬂﬁisr b ﬁlﬁt/’io (ﬁﬁﬁ Iright/ if you

have any questions/ please let me know [politeness] [smiles]//

.| Now/ we are here at the Grand Palace/ so let me give you a little bit

information of history// Thailand/ (is a long..) we have long story<G>/ we

have to get back to../(1s) the past about 800 years ago// The first capital/ is/
Sukhothai/ that is the golden age/ of our history// People very happy<G>/ how

could we knew<G> that/ just because of the/ Buddha image/ you can see/ the
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face of the Buddha image/ with a little bit smiling<G>/ compare to Ayutthaya

period<G>/ the second capital/ because we have so many fight<G>/ and wars/

with Burmese people// That’s why/ the face of the Buddha image gonna be
like serious// However/ Ayutthaya capital is_about four hundred and

seventeen years<G>// After a fall<G> of Ayutthaya/ in eighteen sixty seven/

we moved to Thonburi/ King Taksin/ try to gather us/ and move to Thonburi/

which is another side of % JRiver// However/ Thonburi just about

fifteen years<G>/ oy A \..."/m first/ built this Grand Palace/
H > ~ . ,id—

another side of t: has Pri=ss——sand because we need to make

everything siny R v ..S0/ you gonna see/ the lay

out/ and everyuiry S nTiic story/ let’s make a move

smiles]//

. |Now/ we_stanc, 4 . .. r _the Temple of the Emerald
Buddha/ and in *ff fLads Ve of/ Shivog Gomarabhat/ the
master of medicine e S8 on e story/ or the legend// he is the
doctor of (1s) the BU® = = *J Buddha// So long time ago/ in

357 7% .
ﬁ B, ™ in madicine/ that’s why we have

Rattanakosingperig
to do/ or ,; v ] t of the statue/ you gonna

see the grinde '| nas ff' Imade<G>/ medicine at that

time// (if) Also v*e believe/ if you 3|ck<G>/ you can do the respect <V>/ to

@]}y el

J@ L orgin §/ ||§J uilding/ in the
Wm-ﬁmﬁ ﬁﬂﬁ%nd you can tell
from/ the boundary stone/ at the corner of four corners// So/ that is the/ very
important building/ to_ordain <P> the monks// However/ Temple of the

Emerald Buddha<G>// there is no monk over here/ because it’s Royal

Temple<G>// and/ also this building house<G>/ the Emerald Buddha inside/
you gonna see Emerald Buddha image<G>// made of green jade/ but that

time we don’t know/ JADE/ that’s why Thai people/ call emerald<G>//
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8. This is the gable// and from the gable/ you can see Thai traditional art/ Um..at
the middle/ you gonna see/ Vishnu God// riding Garuda/ mythical bird<G>/

half human half bird/ holding Garuda/ or mythical snake/ There is the story
about/ Garuda and Naga/ or the snake one/ They fighting<G>/ each other all

the time/ whenever Garuda see<G> Naga/ they gonna fight/ and mostly/

Garuda win<G>// So/ that’s why you will see/ Garuda holding Naga/ and

Vishnu riding<G>/ and tt e symbol of Royal Temple<G>/ too//
Whenever you see \," ' /. éaruda/ holding Naga/ you can tell/
this is Royal Ters An alsh—'_' see the hornlike finial/ on the

top/ that is the

y e Lage <pronunciation>// is like/
‘ o G wth side<G>/ that is the head

the wing of G&r:
of Naga/ Thic«®

whenever you

\’s very important/ because/
11 gonna see this kind of art/

because it’s rea’

Ui _d 1o/ take off your shoes/ in the

9. | Yes/ when we go In

front/ and don’t worry/ (%

_1.9 AJ

‘ot gonna lose it// There is someone/ or

are of your shoes<G>// And/

security/ working fe
inside/ you ; 2 : .,"I'; 1’t do anything like/
taking picture/ l Mo "< Ljlding/ most Buddhist

Jﬁ

people/ we qonna do meditation <vocabu|ary>/ S0 you have to be quite/ And

m/ i 10?31 Iﬁjweﬂm‘ﬂ? t touch it/ because

| lalll Buddha// The
first one/ you can see/ is/ summer costume/ the second one/ is/ rainy/ and/ the
third one/ is/ winter/ and it made of<G>// precious stone/ And the person/ who
can change/ the costume of Buddha is/ the King/ or/ the crown prince only/
otherwise maybe/ Royal family<G>/ and from/ the King//

11. This is the mural painting/ urm..and this is/ the important mural painting/
because it’s about/ the story/ of../ human/ and demon/ fighting to<G> each
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other/ represent<G>/ the good side and the bad side/ or the dark side//
However/ in front of you/ you gonna see/ the mighty white monkey/ This is
the very very important character/ because/ Urm..if you love tattoo/ you can
see Thai people get the mighty monkey/ tattoo/ on their back/ just
believe<G>/ they gonna be mighty/ like this monkey// However/ from this

picture/ you will see/ this is the scene of/ the monkey/ or/ the warrier/ try to

long<G>/ you T&& " W adsce there are 178 scene<G>/ or

we call room/*CR> 4, AN 1S over there/ we _gonna stop

\ le/ (you can) we believe/ to

keep the relics/ c g Jla@ <l N\ one/ actually it was built by
stucco// howevers i JFf ﬁr . R W tne fifth/ or about one hundred
and fifty years ago// He, *gold mosaic/ from Italy/ and covered

LA T :
— A mportant sample<G>/ because

this// You kao
everything 'j;: v J/er with gold leaf/ or gold
color/ That’s nI Ve ¥ 1| hailand/ and they thought it

¥ i¥

was the real goid/ and they thought/ that we were rich// So/ they try to take

Sy (Y L .
over u Pt nﬁj niﬁ/ﬁﬂ'Tﬂﬁove/ or it’s kinda Thai
arts/ to VETYtTing Wil gold | es]

¢ , Y]
. "N |

=) “ 1 ' o‘ wrl r .r. . ﬁ 7'
lel B Thehlllar/Ean kOl IGduittie peridd D /E) le/ this one/ is

q
the twelve indented corner<G>/ with the blooming lotus on the top/ this you

can tell/ it’s from the Reign of King Rama the first and the second/ because on
the third/ it’s gonna be like/ (4s) square pillar// So/ lotus is very important/ for
Buddhism/ because/ we believe/ the Lord of Buddha/ was born on the lotus/

50/ that’s why you can tell/ And also when you can see the way we say hello/
we gonna put our palms together/ like this/ and/ this also represent<G>/ lotus/
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okay// So/ like we give the best thing to you/ just the same like we give to the
Buddha/ okay [smiles]//

14.(This is ChakriMahaPrasart Throne Hall/ it was built about one hundred years
ago/ or/ during the reign of King Rama the fifth/ and this is the a very good

example/ because that time/ Urr..westerner<G> try to take over us/ so we need

top of westerneli a:. ’ ey oy to be over us/ okay/ And
yes/ this builaiiu’ 4 \ '\ aso/ in the center keep<G>/

t e e Y\ 7-> King/ and also keep the
portrait of kin¢ . - W '

15.[No../this is the t' SUE I N Nha in Thailand//but the most

beautiful one/in ne Jf/ 4= na e second longest one/is outside
Bangkok// this is the v&
feet/ you gogna sat = = B ausgicious sign<G>/ made of

1 one because at the end on<G> the

mother inI‘ - : .,‘; t auspicious thing// for
Ris/Fhu_gonna see that// (3s) and

Jﬁ

also the story is apout/ when there i |s one demon or Ausurintarahu// very smart

zr:’f.bﬂt:zmz,,:mmcm:;me@

example/like F /an ~

. - I
-

16.

that’s what they call// and it’s very famous/ for Thai massage/ as you can see/

ithatoriiddl/Laben university/

the statue of/ self massage hermit over there// So/ Thai people long time ago/
we learn massage from/ that statue// so since then/ over two hundred years/ so/
this is the best place/ to try Thai massage/ even though some people/ they say
that hurts<G> / but you can tell the masseuse/ how would you like<G>/

okay// And because we walk a lot/ so you can relax/ by massage<G>/ and the

prize is cheaper/ than in your country/ 1 can tell [laughs]//
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Wat Pho/ is also/ um..has the most amount of stupa/ or Chedi/ that<G> what
you call/ it’s about/ over/ 90/ stupas/ around here/ (And people) the reason the
Buddhist people/ made stupa/ that is the offering<G> to the Lord Buddha/

remember even though../ I mean/ you build this/ as the offering/ and you

already<G> die or pass away/ (a hundred or two hundred years ago)/ | mean a

hundred or two hundred.\ /§t111 there/ even though you don’t live

' ér reason is/ to maintain/ or keep/
h/——ng/ is the same/ but you need
LT/ And most/ material/ of this
stupa/ is Stuccll gl N\ ieun/ during the reign of King

7

in this world anymosgs
the Buddhism al s

= thc g

Rama the thiw® o £ 4 L 7 g W\ 0%t ™ears ago/ we do the trade/
with China/ ar . Rell/ products/ to China/ on the

inda too light/ that’s why you
gonna see/ the ba' g Jla N f N\ temple/ around here/ made of

0" Wver/ sometime the porcelain was

- -

Y
broken/ that’s why/ the™
59-" A4

ca to get that piece/ little piece/ to do
decoration fegthes au canna see/ the four/ the great
four stupas/l' ;f—.,‘: same period/ okay// from
the first to the )Uu virien the first/ King Rama the

first pass away/ Klng Rama the fourth/ was about six years old only// This
Four Trﬂ q(Ygr ﬂrn ﬂmﬂ Emded by the wall/ just
becaus 2) fo nt anyone/ built<G>
SRRy

Thai food/ is very popular right now/ it’s kinda everywhere every
corners<G>// and the most popular one/ instead of<V> Pad-Thai/ okay you
should try/ hot and sour soup/ or Tom Yam Kung/ ..that is the very tasty one//

However/ some tourists they cannot handle spicy/ you can tell/ the cook/ or
the waiter/ not to make/ it spicy/ but still tasty/ It’s made of so many herb<G>

like/ lemongrass/ lemon leaf/ and galangal//.. and also/ you can change from/

shrimp or the prawn/ to chicken/ or pork/ but the taste it’s not like shrimp/
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because shrimp/ is the best taste// And also you can try/ some salad/ for

example/ papaya salad or Som-Tam/ that is the very good<G> too/ and good

for diet// However/ when we order/ or eat Thai food/ you need to make sure
that you have the combination of the taste<G>// for example/ if you have one

curry/ you can order /or have salad/ because the taste/ it’s gonna cut the

coconut milk/ kinda oily// Also/ some people/ love to eat soup/ or the clear

soup/ to../ like/ a kind of

}u cannot order like one green curry/

4 é;ood choice/ And everything/ we

tatéj have to share/ by the serving

red curry/ and yellosg e
gonna Serve in thomm “ f th
spoon/ okay/ E&CT " iace/ and eat together/ it’s not
onc person/ that’s it/ this is the

‘ Buick[laughs]/

)

gonna be likeiie

This is ChaorP‘ 1F - chief commander/ it is very
important in Tha’ d % Nt four rivers/ from the north/
Ping/ Wang/ Yoin/. 1-‘—5 is 0 Rur lifestyle// Long time ago/ we

U people gonna take water from this

aat/ ond..

river// urm..Sgme yes/ we don’t have the

car<G> (fr, I.F' :ave cars// that’s why we

e Jry_important one<G>/ for

ui

transportation/ ||\‘lng/ and/ water consumer<G>//
[

travel by boa SU

That is aC i v KI'a stival/ Whith"s on the/ last month on

' ﬂ%ﬁﬁwﬁﬁﬁ U R e

9
product/ however../ a few year<G>/ we made from another material/ that is

from/ like bread/ you know because/ when you float the bread/ you can feed
the fish/ also as the food/ that’s the way you do offering like Thai people//
And.. yes/ we float the Kratong/ just because<G> to.. apologize/ or.. to the
goddess of the river/ we call Mae Kong Ka// Another story is to_do
respect<V> to the footprints/ of the Lord Buddha/ we believe it’s in India/

okay/ but it’s in the river/ something like this//
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21./Urm..Yes/ as we just talk about this// Most local people/ will gonna<G> take/

Kratong/ you can make it/ by yourself/ or you can buy it on the way/ and go to
the Buddhist temple// After floating/ you can/ um..do making merit/ at the
Buddhist temple too/ and it’s very important/ because it’s just once a year/ to

apologize the goddess/ of the river/ or do respect<V> to the footprints/ of the

Lord Buddha//

22[Oh..That is the temms

Temple of Dawi™

“a11/% ,up:é‘,ifferent style/ urm..This is the
| accause long time ago/ whenever/
the westerner/*Car; ce this tower/ or the stupa/ so
that's why/ i Mpa™hit was built/ actually/ the

original one is G/ ..1 mean make it higher/ in
with the Chinese porcelain/

you remember the BEEL) U\ " \is the broken pieces [smiles]//

23.|yes/ 1 would like ¢ ﬁ‘?; % T/ too// Hopefully the tour today/

gonna make you feel & 1'95:" A4 iland/ or Bangkok/ a little bit more/

and just repgg@fm = 2 ut/ you are/ the guest of/
i \

the country/r : " it<G>/ | can do for you/

or any probladis/ please let me know/ | Wiidoe happy/ to take care of

it/[politepess] Tifa you [smjles] &/ |
“HE ¢ d

Example of M(?Alum Group Transfription

QW]Mﬂ‘iﬂJlIWYJﬂEI']QEI

1. Hi/ &b
(3s) 'm from.. Asian Tour../ I’'ll be your guide/ for the trip in
Bangkok// (1 will give) 1 will give you introduction/ of for<G> (3s) today tour/

and | will explain/ a brief/ itinerary for to-day<P>/ from seven am arrive from ur..
Airport to Novotel/ about eight o’clock/ from Novotel (3s) airport (2s) urr about
one kilometer from the Airport/ and then ten thirty/ I’ll take you to The Temple of
Emerald Buddha/ and../ eleven fifteen urr to The Grand Palace/ and then (25)
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twelve we have lunch/ then/ urr one pm/ | will take you to the Reclining Buddha

Temple/ and then/ at two pm/ I’ll take you Thai massage/ and then/ three thirty/

I’ll take you to Chao-praya river boat tour/ to five pm/ | will take you back to the
hotel/ Enjoy your trip//

. Okay/ 1 explain<G> you the detail about Thai currency urr../ we have/ (2s) urr a

have/ urr three cofv~:- " . wen Baht/ metal coin (2s) urr
cost<G> for five 4 ' Sanu (Be care) be careful/ about
the currency/ forardod £ Lo mam i\ SO My to/ (Sixty-two) sixty to

Sixty-two Baht fo: 4 A tvisao forty-four/ urr for one US

In Thailand/ we have ould - 1< W/ Tor each season/ we have four/
P = .
about/_the four_months<Ce— o/ we have a summer season/ rainy

: i MY IN D, .
season/ and wintgr seagl® S it/ start<G> from/ urr
and then, 5% ] to October/ and/ Winter

season/ is about Njremier
W

winter season/ the teryp&r.ature is/ quite/ﬁr really cool/ in Thailand now/ Okay//

AUEINUNINENNT

. Okay/ befolgd I let you urr../ I will tell you something/ about/ the.. time that we

¢
novagel alrp bolt'ohe kilofftet t rpor th 7*then/ ten thirty/

we will go to Temple of Emerald Buddha/ and eleven fifteen/ we will go to/ the

ow/ ', November/ we now<G> in
¥ |

Grand Palace// twelve pm/ for lunch/ and then one pm/ we will go to the Reclining
Buddha Temple/ then two pm Thai massage/ three thirty pm/ we’ll go to Chao
Praya boat tour/ and until five pm/ we’ll back<G> to the hotel urr..// before we
have a trip<G>/ | suggest you/ some advice// like you should/ or should not do/
urr (2s) if you go to The Temple of Buddha/ Emerald Buddha and The Grand
Palace/ you should to<G>/ take care of your dress/ You must be dress/ for
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polite../ urr and not polite for everybody<G>// Polite urr because in Thai/ urr we

will go to the (sacred)/ sacred place<P> and pay respect/ to Buddha// Be care<G>

for your dress../ and women/ are be careful<G>/ not to wear sexy dress/ or wear

flip (flip flop) flip flop shoes/ shoes that have straps in the back/ can be allowed

too/ okay// Take care yourself<G>//

Thonburi/ Thonbur.,/ ol <82/ for the capital in Thailand//

The important of. 77 <Ouiai../ is/ for the first King/ to
®ai alphabet<G>// and then/
SRyaa\yutthaya is (the old).. is the

Ler Ayutthaya destroyed<G>//

gy uri/ and then King Rama five/
Pt R
built the present capita’ a‘-‘_ - < 1 eans urr urr/ (3s) the town../ the
y Endnaid o A
angle town/ the town of af&e= 2

— - we religion in Thailand/ almost urr../
LN

s) because of The Grand Palace/

ninety percent ofJ hai
built for/ the j;-_ g% ]/ importance of Emerald

Buddha in ThailanThalie ‘

! ]
. The.. stat : ‘a pi “I’ rpt eT @5 is of<G> the statue/ is

the/ just tm Eﬂmzn}ﬂ!es ?n/ e have the mortar/ just
likeL, theainstrume ?ﬁ f rﬁ/ ar medici ure// urr it is
beléq/m’}:j' ﬁﬁ ﬁyﬁ : iltﬁ Fp:':c sﬂﬁ(ﬁ get away<G>/

from the disease// so you can see/ the garland/ or the joystick/ or flower/ or food/

to worship<G> of the people/ beside the statue/ Okay//

. Hey Jo// Hey Jo// (if you)/ Patrick/ if you look at the top of the roof/ of the temple/
or all temple in Thailand/ we have a gable// we call the triangle/ the triangle we

call the gable<G>// in the gable we have..// Vishnu god/ riding on the..Garuda/

Garuda is the King of/ the King of bird/ the recarnation of Vishnu// He riding<G>
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on the Garuda/ and Garuda holds Naga/ Naga is for<G>/ a big snake/ big snake//
urr it represents in<G> the myths of Thailand/ You see../ on the top like/ on the
top urr/ the shape like hornlike..//in Thailand/ we call Chofa/ and the other two

side<G>/ from the back/ just like urr/ toothridge/ represents<G> something/ like
a/ like a/ fine back/ or the wing /of the bird/ And the two corners/ on the top/ if

you see/ in the details/ just like the head of urr the naga// in the two sides of the

bottom corner/ Okay//

You see/ the_titraticemm —— ths atrld"e building// we have/ a_very

delicate<V>/ the V 1. =11 you see/ if you see/ on the top/
i ' % SNl O urr Garuda/ and/ the other

the shape like a h&iis :
two side of<G>/ corner/ represent<G>/ the

head of naga//

ah'-i__
Just as | told you/ be ‘ - the temple// One/ becare<V>/
for your dress/ impoiit¢ ,r: :,., L set Wd/ please take out with<G> your
shoes// Don’t worry aboutie— =

3272 278
keep<G>/ keep yMqur shas™ ”y‘ 'é
WV ’ .f p
The Buddha (2s) T ag =~ Tha/ it have a<G>.. long last

for history<G>/ ot th Buddha/ and/ the decoration o'r the Buddha// this Buddha../
we call Pr Id Buddha/ made out
of jade<G ﬂﬂﬂﬂﬂﬂ VI?T{ ﬂr‘uﬂm/ in the northern of
etﬁ W t with plaster/
iﬁﬂﬁyﬂﬂi ﬂﬁ ;3> edo EEIdha/ was jade/

and the rumours spread out/ for the King/ in Lanna/ Kingdom// then King Lanna/

we will have urr (1s)/ the rake for

ace you come in/ okay//

take/ this Buddha/ to Chiangmai/ urr when Chiangmai/ and Lanna are related/ in
cousin/ and take this Buddha/ to Laos/ to Vientian/ about two hundred years/ and/
this Emerald Buddha/ came back/ to Thailand again/ in/..Taksin/ and/ King Rama
the first/ take back/ to Thailand/ to built/ this temple/ restore this Buddha/ in
Bangkok/ of Thailand <G>// and you see the different dress<G>/ of the Buddha/
is for.. to/ accommodate for the season// That’s one<G> in cold season/ urr this
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Buddha will dress in warm/ decoration// For summer/ because of<G>/ the

weather/ in Thailand/ is hot/ the King/ will changes<G>/ this decoration/ in the

two/ thin decoration (3s) or in/ the summer season/ the Emerald Buddha will
dresses<G> differently/ from each season//

The mural painting around this/ (2s) is base on the story of RamaKhien/ in India/
oh no Ramayana in India/ th s Ramayana/ in India/ RamaKhien/ in
Thailand// the story of/» )7/ #-// the story is about/ the battle of

solider/ and bad m\/ ) - 1o King of the bad side/ urr we

have/ urr one hun&er as/aiound of the mural painting/
-Jctions/ of the story/ from
S%/eN interested<G> if you/ are

W%/ or/ the Ramaya of India/ to..

urr/ to know the deta’ ff JLAGECIEAS NN d complicated/ for the artist in
Thailand/ to painted<C g i - :_' bac' Rtory/ Okay//

This building/ wg, ca alden.Stupa/ urr in Lanka style/

-—_—

the first built g ] he built the stupa for

enshrine<G>/ Bu nl N ¥0in mhanka// you see for<G>/ the

shape of the stupa/ Iiker../ the bell// start from<G> ﬁe base/ and the circle/ until

the middl Ommﬂﬁmmﬂﬂjmemm circle/ until

the top/ ab | tWe I€sar the top/ it’s not the real gold of

theiiggqﬁgi/ ﬁe Slﬁvﬁcﬁjrﬂrﬁupﬁeﬁw ﬁrp]frﬁfirt real gold//
4 7 110X, |

About the pillar/ urr in Thailand/ this is a very beautiful/ column// if you have/ urr

if you see/ on the top/ we have just like a decoration/ just like the lotus/ urr to

support/ support the roof of the building// it is/ in in/ belief of Thailand/ of Thai
people// the lotus is like/ when the Buddha/ born<G>../ the lotus/ naturally

support<G> the Buddha/ and the lotus is/ the symbol of/ something sacred/ to the

Buddha// in the pillar style/ the style that/ support/ on the top/ just have the Thai
style/ about/ twelve indented corner<G>// indented corner<G>/ you see/ this
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delicate structure/ in all Thai temple<G>/ in the/ in Chakri dynasty/ or Bangkok

period/ or Rattanakosin/ or Bangkok period//

This is../ we call<G>/ ChakriMahaPrasart/ urr the important/ of its urr palace/ It’s
(2s)/ it was built/ in King (2s) of Chulalongkorn/ or the (2s) Rama the fifth/ when
he came back from Indonesia// urr the King/ (1s) decided/ (2s) and determined to
build/ the mixture of<G>/ T\

/iwestern<P> style// If you see on the

,' ée/ the different things/ but/ make

top/ or/ the bottom/ of 4
“ likf e =smmmle/ in the bottom/ and then the

sure/ they complete]

top/ of the roof// yE&~: - <01 roofs/ (3s) and the roof are
decorated in Tha™5ry | s> important for/ in the olden
times// it is the =% : \ in for/ royal service/ and in
the main room/_ ‘4 ' & A a0\ NN Aw<G>/ or/ some/ room for/

reception/ of the/ \)_vr

The Buddha/ is about f y = L 10§ in the/ reclining position// about
the Buddha in Thailand e : :
TN

position<G>/ the sitting/ standing/
reclining/ and »ualkKi iion/ .the importance Buddhist
position/ it’s in ;
the Buddha/ teach nl he™e
that/ the sermon that/ the Buddha teaching<G>// then the Buddha/ thinking<G>/

to.. urr to ng w; zﬁrﬂi Elmtm ve of the devil// then
he/ try<G=> g-and [ﬂ > to/ urr make/ make

: .,";‘ ../ this position/ is/ when

devil/ he never believe<G>

AR S ST

but the biggest/ in Bangkok// (for) | think about/ for/ the third biggest/ the other

two/ in other province<G>/ not in Bangkok//

Okay../l will tell you about/ the Thai massage now// about Thai massage/ about
the knowledge of the people/ that they have/ when we work/ and we tried/ and we
have the muscle strain/ but for massage/ is relax<P>/ in mind and/ muscular for
relax<G>// urr this massage come from holiday<G>/ especial<G>/ Wat Pho/ that
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collected/ every/ position/ of every posture/ of massage// Thai traditional massage/
is very important for now/ the method is a delicate procedure/ mixed with/ urr

Thai herb/ or Thai oil/ to_take the massage<V>// Are you interested?/ You can

take a Thai traditional massage now// Are you interested?//

We have/ urr the stupa/ in this temple// (2s) many number of/_stupa<G>/ in this
temple/ but/ &ery important. A <G>,/ urr in this area of Wat Pho or]

upe éag made of bricks/ and porcelain

from China/ and othremmessss= ¥ \j === the material in Thailand/ to
build/ this the four sr: it cance of four great stupa is<G>/

urr urr we have mar g## i e King<G>// we have four/ in

color of stupa<G* g f 20 3 LViste. For../ the white/ for for urr

A/ urr to restore/ the Buddha

-S%om/ Ayutthaya/ we call Sri-

Sarnpet../ to enshrine ¢ eaor "N %e the/ stupa<G>/ in the white/
the green/ the white st a/ = ‘ e. Kl Rama the third/ built for../ his

father /King Rama the two<1
e :U
blue/ its made iKig g fogsth// all/ is a/ stupa/ in the

:“ ie /stupa/ in this stadium//

g/ in the yellow one// and the last for

same reign<P>{ &

w/ or gk father/ or../ urr to/ store the

Jﬁ

Buddhist relics/ Buthlst images/ from Jutthaya period/ Okay//

Somethlnqﬂ UVéj h;ge;vtc] s%c!qﬂ|§<ﬂ/&l/ theQal food// urr because Thai
R RENTIRTO RN (110152 e
te' o / 1o it’ t/ hot from all

herbal (1s)// just say/ in Thai tradition/ that every herbal/ its useful for your

and have/ meanin "| for s

health// just one thing/ in Thai food/ I will../ urr (2s) | will take you to try/ or to
taste the Thai food/ which is like Som-Tam// it’s very easy for cooking/ or for the

component<G> of the Som-Tom/ just simple/ just like/ papaya/ chili/ urr dry

shrimp../ lemon juice/ and tomato/ and will mix and blend/ and eat with urr

vegetable<P>/ just like/ glory morning<V> vegetable<P>/ or cabbage// for the
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taste some time/ if you like hot/ ..you/ tell (2s)/ to cook motionally<V>/ or the

sour/ more lemon juice<G>/ okay//..make a delicious food<G>//

This river we call/ Chao Praya River...Chao Praya River/ its..come from<G>/ the

north/ urr naturally when/ water/ flows/ from north..to/ from the upper to the low
level/ just the same like/ Chao Praya River urr../ come from/ the north urr (2s)/ to

meet about/ river of Phing/ \Aaas ' J\an/ in the Nakhornsawarn province...

Nakhornsawarn provinCes N g khornsawarn to Bangkok/ urr the
long.. the 10Ng<G rmm= Falya —ssoUt two hundred and seven

kilometers// In oldef ’ viportant for Thai life/ because

of transportation/=70r nne today/ the river are<G>/
very/ very<G>/ ua# e ‘ % trades/ or.. agriculture or..

I’'m sorry....I think y | it s ace// I’'m sorry/ I’m sorry/ the
place<P> is for/ Wat A a7 N
About like the fastivales™ v/ naople live in../ along.. with
the river// they ;, - IE"' protect/ everything/ from
everyday life/ of tF 1 T $iT. T129)// in one year when/ urr..

the river comes/ aoo‘yt in/ November.. |n November in the full moon day/ they
(make) th body make/ kratong/
kratong |smm ﬁﬂ nmlﬂv‘m‘ﬂjto make / just like a

Lﬁin 3./ 5 d the garland/
urrﬁ ﬁ’jﬁ )ﬂﬂ% ﬂ/ rﬁaﬁ ﬁﬂ?j gze for<G> the

river KongKa<G>/ in the..in India/ just like/ the and then pay respect to/ and

thanks for protecting them/ and/ ask for.. fortune/ urr good luck/ just in Loy
Kratong/ urr.. people will urr enjoy together<G>/ and.. have a nice../ just play/ in

Loy Kratong day/ in full moon/ in every year/ we have a.. festival/ we call Loy
Kratong//
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This statue/ urr we call/ Wat Arun/ or The Temple of Dawn/ of Thailand// if you
see/ your ticket/ or.. the book of Thai tourist.. Authority/ this is the/ symbol of
Thai tourist<V>// the simple story/ for the/ urr.. Wat Arun or The Temple of
Dawn/ in history/ when urr Ayutthaya/ broke down/ with the war// then/ King
Taksin/ collect the people/ urr (3s) collect the people to come back in/ the central/

down from Ayutthaya to/ to Bangkok now/ and to Thonburi province// in the royal

procession/ one day/ the Kin s §<)// which is it’s temple/ in olden/ we
have n0.. UIT.. N0 evidog SN I% / #45) not exactly (what) when the
’ 2 lav thiemmmmmil his procession/ to visit/ this

temple/ urr..this StroCu S eruL. urr Sumeru in Hindu/ the

perception of the o . \__\ fiic King/ and surround by/ and
the four...(2s)/ c \ ' ‘._':ve a renovation for.. many
times of its urr te 4f N\ it’s/ like/ the same version/
before dawn/ in Er ¥ 0 _. eans that/ before (2s) before
dawn/ in the King an g 402 el N Ntemple/ before the next day/ or
before the sun shines ag R 2 —===u00i Wt of Thailand//

| think you/ havg,ve SELOVA 2ink wrr if you are interested in/

A

touring/ and :y-_ '..‘:"J ad<G>/ to be your guide
again/ and if you 'I ne b king of me/ thinking of my

country/ thinking or zpy hostage/ You are Welcome/ |f you come back/ remember

me’G°°dFWEJ’JVlEJVI§WEJ’]ﬂ‘§

$HHNIINY1A

Good morning Mr (1s) and welcome to Thailand// I am Rung/ from I-C Tour
agency/ | will be (1s) your tour guide<P> in today trip<P>/ and I’m go<G> to the
hotel.

2. Ok.. Ok.. Thai unit Baht about urr/ 42 and 44 Baht per/ US dollar/ and/ 60 and 62
(1s)/ per 1 Euro/ and/ many of kind color/ about Thai Baht/ urr Brown urr for the 100
Baht/ urr the purple for the 500 Baht/ and red<P> banknote for 100 Baht/ and/ blue/
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of bank 50 Baht<G>/ urr and green of bank<G>/ 20 Baht// This coin 10 Baht<G>,
five Baht and one Baht// it’s very thin//

3. Now/ we are in the winter// talk about winter of Thailand/ Thailand have three<pP>

season<G>/ winter urr/ from October to or <G> November/ rainy season/ September/

September/ rainy season/ July or to Setember// and dry season February to May//

4. Ok..urr..after you checkir et ér body// and/ (2s) the today<G> |
bring you see<G> MO =m0/ | Will start from/ Grand

ouddha.. temple/ You can T-

shirt<G> and canno®™iu- \ Slipper<G>// OK.. you can
relax<P> in to your '##he 4 £ F Aa\\ 'Q‘..

N .\
5. The Grand Palace/ -gr A 8 ! & ¢ be first<P>/ after he turn<v>
/and Grand Palace/ situat; L - : raya river/ and the replica<P>

6. Urr..in the Thai n. me ¢l it have<G> healing power/ and

regarding<G> ; .‘ ¥

I ™
l‘
|

7. urr..Ubosot/ or 0r0|r?t|0n hall/ is the<G> Wlthln the Grand Palace/ it_is_the

8. Ga@amm@mummma e

9. This temple<P> is enshrine<G> Emerald Buddha/ emerald Buddha caving<G>,

<P> of piece of green jades// It have<G> 66 cms of high<G> and large foot<G> 48.3

of large<G>// The emerald Buddha find<G> first time<G> in the <G>Chiang Rai

province in the north of Thailand//
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10. In the left/ the picture/ costume<G>/ Emerald Buddha/ is in dry season// on<G>

the middle picture/ the costume<G> emerald Buddha/ is in the rainy season/ and

costume in the left picture/ is_mean<G> the winter season// urr (3s) the Prince of
Thailand change costume/ when change season<G>/ (4s).. every year//

11 The mural painting/ in the story<G> Ramakiean/ Indian.. epic<P>.. in Thai// It

e bad/ good present<G> by human the

depict<P> between the better couasy .
bad present<G> by demon/ig S ' / :
12. It’s golden stupa&® a7 i |- 0 hama the fourth// it the made

13. Thai pillar archi g i , o> ' corner<G>// it have lotus
shape on top/ and place !

2 by the grass<P> color//

14. Chakri Maha Prasart/ is #i i Ring Rama the fifth/ after he came

e
back from Java// The roof<P> Ife—
R

v the building in the European<G>//

1

15. Relaxing relaxi R ]_<G>in Ayuttaya/ it have

relaxing Buddha/ "pl ~ P Thar<G> ago and remove

i¥

removing<G> by King R‘ama the first.

e meron ELUE A VNI T o e
A YT

17. Chao Praya river/ the most.. is the most important the river in Thailand// and it
cabinates<V> four river<G> in the north...<CS>

18. Thai food_you like<G> Som-tam-papaya pok pok... try try.. you will like it/

19. The main transportation/ in_the river/ <G> very very important in the past/ to in

the present<P>, <CS>//
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20. The people make it for/ the Loy Kra Thong festival (2s) and the people... float the
Kra Thong... in this tonight//

21. Tonight is the full moon<G>// it is believed (3s) their... the spirit/ protects/ any

river and the homage/ the god of river/ or it the name<G>/ Pra Mae Kong Ka/ mother
of river <CS><CA>//

22. Wat Arun/ or the T
period/ when the/ King™ = A TVENG> the people living in _the

v
this here<G>//

<G>the building in Ayuttaya

23. Are you welcome “AVvou next time/ Sawasdee ka

[politeness] //

AUEINENINYINS
ARAIN TN INAY



APPENDIX F

Appendix F: CMS-TG Test Verbal Protocol

The following list of questions are employed with the tourist guides trainees.

List A

List B

. Did you have a numz7is

. Were yout KIS ciesinding?

1. What was the firs é after you saw each situation?

2. What else did v« _

. When you fer 4 ey g u thinking when you talked

along?
in vocabulary and phrases? Why

did you . =
y ‘v. |"‘

dF

. Did you thinkfalpgut pronunciatiggywhile you were answering the question?

s el ELINEINE NI

9 ﬁ‘“fmﬁ??ﬂ"w ge) (1a0Y
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Appendix G: Structured-Interview on Reflections towards CMS-TG Test

Tour Guide Trainee’s NaINe: ... ....ouuiiiiiiiiet e iaaas

1. How do you feel towards the CMS-TG Test?

2. Do you think the test coul )t your communicative ability in the tourist

guide context?
3. How do you fee, — rel ( 3 amera?
4. What do you t%%i ¢ they clear or complicated?
5. What do you thir | S it easy to follow or is it

ambiguous?
6. Isthe test demohs"
7. s the test time appr ## i

8. Is there anything that ca= bz 24 afortable during the test?

©

What do yol] V Y]
10. What do you di{fike alCu s

o t“ﬁwﬁ*ﬁ‘iém"%‘wmﬁ?
PRI TUAMINYAE
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Appendix H: Semi-structure interview for professional tour guides

Professional Tour GUIide INAINE: c.veeuuiiierereeeeiereeeeeeseesseeeseessssssscssssssssssoooses

1. From your perspective, what are the main abilities and qualities that a new
tour guide needs to possess to be able to conduct a quality tour, especially in a

one-day Bangkok city tour?

2. In terms of contert ,/’ - basic information that the new

4. Interms of langgfc 4 it 3 S tour guide be able to use the
' Wents of the language that they
need to possess?

pcfit derive solely from the

AX ) mportant factors?

5. How do yq.%yi

language ab & &

]
|
-

AuEINENINEINS
ARIAINTANMINGAE
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APPENDIX I: Consent Form of tour guide experts and their biography

English as an International Language (Interdisciplinary International Program)

Chulalongkorn University, Faculty of Arts, room 1327, Barom Rajakumari Building,
Tel. 02-218-4660

[ hereby (Full Name)... . omm—— ... 8.

Tour Guide License NG-a~.

I am willing to evalu ®search entitled, “Computer-

mediated Simulation 7, ing Communicative Ability of

Tour Guide Trainees” “nantabutr, a Ph.D. student in

English as an Internatior % University. | have understood

the explanation of this rese: g [0 act as instrument expert.

| understand that thees S EOWA s.for 20y purposes or released to

others without my vj V. — Y]

[l
| have read this consent f‘qrm and | understand what is belng requested of me as an

expem"th'sﬁ*umwﬂmwmm
ﬁ;ﬁmﬁmmﬂﬂ%
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Biography of the CMS-TG Test Experts

Expert 1: Mr. Chaiyong Chareonmung

Currently, acting as Managing Director of Superior Tour American Express Travel
Service Ltd.

The former president of Tour Guide Ag g jiation of Thailand

An accepted tourism expert b of Thailand (TAT)

Invited tour guide lectureg

Possess 40 years of expericg 5y " NS s field

Expert2: Mr. Sangiar

Currently, acting as Mar, Mavel International Ltd.

Secretary General of Ass. 5 (ATTA)

Invited tour guide lecturer |

Posses 30 years of experience e irism in Thailand

Expert3: Ms. Tuangt "; ng

¥

Currently, a freelance prqulonal tour guigg,in English and Italian

oot WS VL g ) 1713
Posses 30 ﬁrs of experl nce in to %Jde and t(ﬂﬁlsm in Thailar&

HARINEINE
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APPENDIX J: Consent Form of Tour Guide Trainees

APPENDIX J: Consent Form of Silpakorn’s University Tour Guide Trainees

Consent Form

I hereby (Full Name)............ 2\ ' B g (Eng)

Address. ... N T
Contact NO. ....eeveeeeeeenns — . e
Year attending Silpakof™s AN ance Training Course. .............
I am willing to parti=®5at. Pl ak MO ‘,,1puter-mediated Simulation

Test as a Diagnost! give Ability of Tour Guide

Trainees” conducted b4 8h.D. student in English as an

International Languar e 208 ' x iversity, Email Address:
ms.varisa@gmail.com. . '

I will take two sets e Enatd e 1 TOEIC (Test of English for
.?:'J April, 2009 and 2.) CMS-

Tst) and an interview towards

International Com ,;,
TGS Test (Computer- -_-l '

the test and your strategles use which WI|| be admlnlstered in November, 2009. The

e 8 MV Er TS
- TR IETIE oy 1T

I have read this consent form and I understand what is being requested of me as a
participant in this study.

Name of Participant (Signed) Date
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Appendix K: Letter of permission for the CMS-TG Test video production scenes

Graduate Program in English as an International Language
Chulalongkorn University
Patumwan, Banglok 10330
02-2184658, 02-2184660

Dear Grand Palace Officer

Varisa Titanantabus, i1 English as an International

Language, Graduate, rsity. At present, she is
simulation Test Task as a

Diagnostic Tool in Ase 4 = = %% Tour Guide Trainees” under

As the newly cor Ch n vequire significant scenes of
Bangkok city tour, the r#e: P (Parmission to be able to shoot a
short video around the G/ d d. ®'he video production will be on
Saturday 7 of November 20022257 OPM. For the team, there will be six

people. ’ i_—' =

'l.

The researcher Vi, =id Palace at the end of the

test and the research. * trongly believe that your contridition in this matter will help

enhance the qlﬁ‘ %‘w cati
If there ar ﬁ ﬁﬁm ﬁﬁﬂcﬁ/arlsa Titanantabutr or

email ms.varisa gmall com.

ammmmummmaﬂ

Slncerely yours,

Asst. Prof. Kulaporn Hiranburana, Ph.D.
Program Director
Graduate Program in English as an International Language
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Graduate Program in English as an International Language
Chulalongkorn University
Patumwan, Banglok 10330
02-2184658, 02-2184660

August12, 2009

Dear the Abbot of The Reclining Budihg g'emple (Wat Pho),

Varisa Titanantabutr, is o )ent in English as an International
hul lon_d iversity. At present, she is
Simulation Test Task as a

Language, Graduate Pr
conducting a research
Diagnostic Tool in Ag g Lour Guide Trainees” under
the supervision of Pro,

As the newly confic’ “xequire significant scenes of
Bangkok city tour, the ry Mermission to be able to shoot a
short video around th®"C " video production will be on
Saturday 7" of Septemks -or the team, there will be six
people.

The researcher will expreca==2tZ/s =4 £he Reclining Buddha Temple at the
end of the test ancyggE s &>Jontribution in this matter
will help enhance th 'V 2 . ,vtion.

If there are any i j ires, please do not hesitate to ¢=#itact Varisa Titanantabutr or

T Inennens
S'““Wﬁmnmmmﬂmﬁﬂ

Asst. Prof. Kulaporn Hiranburana, Ph.D.
Program Director
Graduate Program in English as an International Language
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Graduate Program in English as an International Language
Chulalongkorn University
Patumwan, Banglok 10330
02-2184658, 02-2184660

August12, 2009

Dear Location Manager of Suvarnnaby gy Airport,

Varisa Titanantabutr, is o )ent in English as an International
hul lon_d iversity. At present, she is
Simulation Test Task as a

Language, Graduate Pr
conducting a research
Diagnostic Tool in Ag g Lour Guide Trainees” under
the supervision of Pro,

As the newly confic’ “xequire significant scenes of
Bangkok city tour, the ry Sermission to be able to shoot a
short video around th®"C " video production will be on
Saturday 9™ of Septembi# For the team, there will be six
people.

The researcher will expresdic4= AJ :uvarnnabhumi Airport at the end of

the test and the resi Q+r Z>Jbution in this matter will

\,
)

help enhance the quas, © .

If there are any i

F?ﬁﬁﬁ NENTNYINT
S'““Wﬁmnmmmﬂmﬁﬂ

Lires, please do not hesitate to ¢=*tact Varisa Titanantabutr or

Asst. Prof. Kulaporn Hiranburana, Ph.D.
Program Director
Graduate Program in English as an International Language
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Graduate Program in English as an International Language
Chulalongkorn University
Patumwan, Banglok 10330
02-2184658, 02-2184660

August12, 2009

Dear Novotel Suvarnnabhumi Hotel Pgh!ic Relations Manager,

Varisa Titanantabutr, is ¢ # o dent in English as an International
Language, Graduate Pr — N’ lonéeﬂiversity. At present, she is
conducting a research Simulation Test Task as a
Diagnostic Tool in Ag aTour Guide Trainees” under
the supervision of Pro,

As the newly con “xequire significant scenes of
Bangkok city tour, the ry Jermission to be able to shoot a
short video around th®"C * video production will be on
Saturday 9™ of Septemt 1 =01 the team, there will be six
people.

The researcher will expresazas Rlovotel Suvarnnabhumi Hotel at the
end of the test and -— t: esented during the test. |

strongly believe thaL ' "Ip enhance the quality and

effectiveness of Thai Jcatlon

i BBV e
wAEININTUNM TN Y

Asst. Prof. Kulaporn Hiranburana, Ph.D.
Program Director
Graduate Program in English as an International Language
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Biography

Name : Ms. Varisa Titanantabutr

Birth Date : April 1, 1980

Background Education:

2002-2004 Mast ﬁareers,

- niversity

1999-2001

2005-up to present | ad - 1‘-" dit Univeristy
ur ‘* _Istening and Speaking Course
2005- up to present _ it Thani Development Training

2002

\Z
..: ']

i H

e AWy ?Wﬂ‘ffﬁ‘l’mﬂ?“'ty o
fgéiaﬁawﬂl ASNIANBIATN LA U

2004 TOEIC (Test of English for International Communication)
Listening 495/495, Reading 455/495, Total 950/990

Email: ms.varisa@gmail.com
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