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Appendix A

Test of Normality and Homogeneity of Variance of the High and Low

Proficiency Groups (The Pre-test)

1) Test of Normality and Homogeneity of Variance of the High Proficiency

Groups
Tests of Normality
Shapiro-Wilk
Group
Statistic df Sig.
PRETEST MS 790 18 001
sS 939 18 274
LS 817 18 003
Test of Homogeneity of Variance
Levene
. Statistic df1 df2 Sig.

2) Test of Normality and Homogeneity of Variance of the Low Proficiency

Groups
Tests of Normality
Shapiro-Wilk
Group
Statistic df Sig.
PRETEST MS 930 18 193
sS 909 18 081
LS 889 18 036
Test of Homogeneity of Variance
Levene
Statistic dfi df2 Sig.




Appendix B

Psychological Preparation

Lesson 1:

Activity 1: Unfreezing
Activity 2: Describing Independent Learning
Activity 3: Independent Learning In Practice
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Lesson 1
Activity 1: Unfreezing
Objective:

1. To develop learners’ awareness of personal role and learning responsibility

Procedures Material Justifications

1. Teacher leads in the activity | ‘Unfreezing’ | Discussion on learners’

by asking each learner to worksheet learning experiences could
think about their previous help raise their awareness
learning experiences of about their language
English such as roles of learning. Also, it provides
teachers and learners. information to the teacher

2. Teacher distributes the about learners’ conception of
‘unfreezing’ worksheet to language learning, and an
each learner. opportunity to free them

3. Each learner works from any misconceptions on
individually to complete the language learning.
worksheet.

4. Learners work in groups of
5 to share and discuss their
answers of each statement.

5. Teacher holds the class
discussion on each
statement of the worksheet
by having learners share
their ideas and thoughts.

6. Teacher shares her ideas
and tries to free them from
any misconceptions on
language learning that
learners may have.
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Worksheet/ Lesson 1 /Activity 1

Unfreezing

Answer the following statements by ticking the appropriate boxes.

Yes No

1. | T can only learn when I am taught by my teacher.

- - 4 -~ 2 :
fuenseezfoudldilosnsdaousumniu

2. | I have to depend on my teachers for my learning.

o ¥y A 4 4 - -
nuﬂaqma1smﬂulmammnumnuwmnu

3. | My teachers only assisted me in my learning.

omwsdomaoiuiefunsGouvesdumniv

4. | My teacher taught content which was useful for the

present but not for the future.
onndaewiiomiiiurlsy Tewfdmiuilsgi udhifss Tomfdmivouina

5. | No course could ever teach me all I need to know

about language and learning.

- 4 - - 4 dao 4w -
lifineia nuiszaouduldynosfidudenisfinndunvaznsiou

6. | I can only learn English in class or from my textbook.

-l - .’ - - - . I"
fuemnsaGoundangy 1A luFuGounienndinGouniniu

7. | I have to learn myself. My teacher cannot learn for

me.

fudpafouidronues 01915 hirwsoFouldiuld

8. | Success in learning is mostly attributed to one's own

effort.

anudid s lunuFoudn vgifianinaumeomvesiues

9. | Everybody learns the same way.

noauGuuiAwitiRey

(Adapted from Lum Yoke Lin, 1995)



Lesson 1

Activity 2: Describing Independent Learning

Objectives:

.
2.
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To develop learners’ positive attitudes towards independent learning

To provide a general description of the possibilities for independent learning

and give examples

To show that independent learning is the legitimate and valuable mode of

learning

Lesson plan:

Procedures Materials Justifications
Step 1: What is independent 1. ‘What Is To reinforce the activity
learning? Independent one, the introduction of

1. Teacher asks ‘What does Learning’ independent learning is
independent learning worksheet performed by having
suggest to you? learners express their

2. Teacher elicits answers from | 2. ‘Nature of feelings about
the class. Independent independent learning.

3. Teacher distributes the Learning’ Any misconceptions
‘independent learning’ worksheet regarding this mode of
worksheet to each learner, learning can be cleared.
and asks them to choose the | 3. Examples of It is the effective way to
words that they think independent ‘decondition’ any false
associate the phrase learning assumptions about the
‘independent learning’. independent learning; in

4. Teacher elicits answers from | 4. ‘Independent other words, to change
the class emphasising Learning: Taking their attitudes towards
reasons why learners choose | Control’ worksheet | independent learning.
those words. At the very first step, it

5. Teacher asks each learner to is necessary for learners
draw a ring round all the to know and understand
words that describe how what independent
they would like independent learning is?
learning to be. Learners can
also use the bubbles to add
words of their own.

6. Learners work in groups of
six or seven and discuss
their answers and reasons.

7. Each group reports to the
class what they would like
‘independent learning’ to be
with reasons.

8. Teacher discusses with the
class the nature of the
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independent learning, i.e.
‘Nature of Independent
Learning’ worksheet is
used.

9. Teacher asks learner who
used to do independent
learning share their
experiences to the class.

10. Teacher gives examples of
independent learning.

Step 2: Values of independent
learning

11. Each learner thinks about
the pro and con of
independent learning

12. Learners discuss in a small
group and decide on the
three main points in favour
of and against independent
learning.

13. Each group shares their
ideas with the whole class.

14. Teacher writes the points on
the board.

15. Teacher holds a plenary
session to discuss the points
listed on the board, and
points out benefits and
challenges of this mode of
learning.

After knowing and
understanding what
independent learning is,
learners need to see and
appreciate its value and
advantages that will be
beneficial for their
language learning
improvement.
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Worksheet/ Lesson 1/ Activity 2

What Is Independent Learning?

What does ‘independent learning’ suggest to you?
1. In pencil, underline all the words you associate with the phrase

'independent learning'.

Freedom Gu::) Making my own success
Going it alone szauarudus sdroaanues)

(GumB AN
Failure! @mwdumar)

Less help
(AWFItIMdBYiBual)
Being in control Maturity
(@naIunm) (MIVIIQUANI)
Good study
. management
Isolation (Einuzmadamsms Responsibilify
(Msuuni lag- . P - A i
Fouf) ursuing my own (ANUSVRiaYeL)
a1M9) g
interests
mawanuaulvesdiues)
Free
time Less guidance
) (Fuunintosas)

Managing my time Being left to my own devices

(MU IvestuBY) (gmldesiSvumunaisveatuios)
. Finding support
Working on my own EﬂJoymenf (mmsaivapilian
(Foudofriues) (AIMAYNTUHINARAINEYH) SromBeunziidly)

2. Using a red pen, draw a ring round all the words that describe how
you would /ike independent learning to be. Use the bubbles to add

what words of your own.

(Taken from Cottrell, 2003)
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Material/ Lesson 1/ Activity 2

Nature of Independent Learning

Plan: Before doing the task
Calendar Set goals

Plan the task

Plan how to accomplish the-
task

Monitor/Identify Problems: While

doing- the task
Check Check progress
Check comprehension
Check if understand?
Problems?

Evaluate: After doing the task

I did it! How well you did the task
Assess how well you used -
strategies

Identify changes for next time
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Material/ Lesson 1 / Activity 2

Examples of Independent Learning

Example 1: Thanlada

Thanlada learned some English in school ten years ago, but now -has forgotten it. She was thinking
of her job opportunities, which would be enhanced if she knew an English language. Therefore, she
decided to attend classes two evenings a week at one language school. In class, she learned the
prepared materials: however, she supplements her learning by borrowing some interesting books
from the school library to study by herself at home to improve her reading comprehension ability.
After reading, she tried to test herself how well she did each week by producing a cloze test or
doing an exercise if available in the books that she borrowed. She recorded her progress and
difficulties that she encountered when reading and tried to solve those problems by either
practising more or consulted her instructor to obtain useful guidance and advice to improve her

reading comprehension ability.

Example 2: Antoine Gardin

Antoine Gardin is eighteen years old and is at the university. His English classes would be
familiar enough to many people. His teacher uses the course book selected by the Modern
Language department; the teacher presents the new material to the class, gets the class,
either all together or in groups, to practise it in various ways, and she devises ways in which
the students can use the new language. In addition, every week Antoine, and other students
in the class, is asked to think about the reading he is going to do in English for the next week.
The library and the self-access language learning centre in the university has a good selection
of books in English, ranging from simple, sometimes simplified, stories to full novels and non-
fiction books on a range of topics. Each student is expected to do some reading in English
each week, although what each student does depends on his or her ability in English and
interests. The students select the books and have to decide approximately how much of the
book - how many pages - he will read during the week. Finally, he writes a note on how he is
going to demonstrate that he has achieved what he set out to do. If he undertakes to read
for pleasure, he may decide to write a brief account of it in English. If he is engaged in
reading a book on cooking he may decide to make notes on recipes and to build up a specialised
vocabulary of cooking terms. The teacher checks the contracts at intervals and looks at a

sample of students’ written work each week.
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Indepe.ndem‘ Lear'nmg Tukmg Control

Beneflfs

N T

-

T S B R g e o

More control over your
study time

z P

A

IS

e

Challenges L2

To: manage time effec’rwely
To meet deadlines

TR K

More control over your
spare time

To recognise the difference
between spare time and
independent learning time

More choice about when
and where to study

To organise place to study
To work out the best places
and times for your study

More choice about how
to study

To take responsibility of
your learning and achieving
your goals

More responsibility for
your own success

To identify barriers to your
learning

To identify ways of
improving your own
performance

To make effective use of
feedback and to learn from
mistakes

There isn't a teacher
looking over your
shoulder all the time

To keep on target with little
guidance

To keep yourself motivated
To take responsibility for
pursuing solutions to
problems on your own

To recognise when you need
help and to ask for it

(Taken from Cottrell, 2003)

= A A
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Lesson 1

Activity 3: Independent Learning In Practice (Adapted from Dickinson, 1987 and
Ellis and Sinclair, 1989)
Objectives:

1. To build learners’ self-confidence in the independent learning mode.

2. To demonstrate that independer;t learning is the viable learning mode.

Lesson plan:

Procedures Materials Justifications
Teacher tells learners that they are 1. Worksheet: After knowing and
going to practise independent How to learn | understanding what
learning on the English reading - independently | independent
comprehension skill. 2. Reading text learning is and its
Teacher tells each learner to think value to language

about the English reading skill:
what they need to understand when
reading the text. Show the text as

learning, learners
need to know how
they can engage in

an example. Teacher lists students’ this mode of
answers on the board and adds the learning.

ones that are not mentioned by the Therefore, they are
students. helped to practice
Teacher has learners work in every step of
groups of five, and asks them to independent

select a reading objective and write learning. They

it in the worksheet, and explores as should gain

a class what their objectives are. confidence that
Teacher asks them reasons of their they can practice
objective selection, and discusses independent

the practical, realistic and effective learning by

ways to set the learning objective. themselves.
Teacher asks them to change their This activity is also
objective if they see necessary. linked to the
Teacher asks them to decide what reading skill

material or resources would be
useful in helping to achieving their
objective, and discover how to
obtain these resources.

Teacher writes their responses on
the board, and adds some materials
and resources that they can use.
Learners write the material they
would use in the worksheet, think
about the criteria to suggest
whether they achieve their learning
objective. Next, they decide how
to assess their learning.
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Procedures

Materials

Justifications

10.

11.

Each group reports to the class
their ideas.

Teacher notes their ideas on the
board and discusses as a class how
to set the criteria and assess their
learning.

Teacher points out some factors
that may help or prevent
understanding of the passage such
as reading strategies, and whatever
difficulties they may encounter
when reading, and use of problem-
solving skills.

Strategy: Did I use the appropriate
reading strategy?

Text: Were there too many words |
didn’t know? Was the grammar too
difficult for

me? Did I know enough about the
topic?

Speed: Did I read too slowly?

12.

13.

14.

L5

Teacher tells that they should
concentrate on one or two of these
factors at a time when they assess
their learning to improve their
reading comprehension ability,
which should correspond to their
reading objectives.

Teacher tells that this is only an
activity to show them features of
independent learning.

Teacher asks what they feel about
this mode of learning, if they have
any problems or questions about
the independent learning.

Teacher tells that they will have a
chance to practise more on how to
learn independently later.
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Worksheet/Lesson 1/ Activity 3

How to Learn Independently
mssumsameuiusdials

[ 5t T P LY SRR S SE L Y L P B R e b B B R i i B R R e e ]
: 1 5
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Appendix C

Methodological Preparation: Lesson Plans
Cognitive Strategies

Lesson 1: Education
Activity 1: Using Background Knowledge and Prediction
Activity 2: Summarising/Take Notes/Verification of Prediction
Activity 3: Inferencing/Using Resources
Activity 4: Self-Talk (Talk Yourself through It)

Lesson 2: Global Warming
Activity 1: Deduction/Transfer/Evaluating Strategies
Activity 2: Imagery/Selective Attention/Ask If It Makes Sense/Self-
Assessment

Metacognitive Strategies

Lesson 3: Women’s Roles
Activity 1: Planning Learning by Setting Learning Objectives/Monitoring
Learning
Activity 2: Check Goals

Lesson 4: Immigration and Movement
Lesson 5: Franchise Business
Lesson 6: The World of Work
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LESSON 1: EDUCATION
Activity 1/ Focus Strategies: Using Background Knowledge/Prediction

Strategy objective: Use the strategies using background knowledge and prediction to
share prior knowledge and prepare for a reading task.

Strategy rationale: By predicting, students think about what they have already
known or recall their background knowledge are better prepared for and more
successful in their foreign language reading. Sharing prior experiences better
prepares them for reading. Using background knowledge familiarises the students
with the topic before they begin to read.

Materials: The reading text Education, and Asian Celebrities, the worksheet
Prediction and Verification through Summarising

PROCEDURES
Preparation 1
1. Begin the lesson by leading a discussion about reading English texts such as
articles in a newspaper or magazine. In the discussion, ask students to talk
about what they do to help themselves understand the English text before
reading.

2. Write their strategy techniques on the board with two columns of before and
during reading. Conclude that there are several strategies that they use for the
reading. '

Presentation 1
3. Introduce the strategy Using background knowledge.

‘I wan to share with you a strategy for getting yourself prepared for the reading.
This strategy will familiarise you with the topic before you read. You use what
you have already known about the topic to help you comprehend what you are
going to read. This strategy is called Using background knowledge’.

4. Model the strategy Using background knowledge.

‘I will show you how to use my background knowledge to prepare myself before I
read the text. Suppose I’m going to read the article on Asian Celebrities. Before I
read I will think about what I've already known about this topic. I would think
about the famous Asian people such as superstars, singers, or musicians.
However, seeing the pictures of Aung San Suu Kyi and Doraemon, I think that I
may read about them. I also think of what I know about them. For example, Suu
Kyi is Burmese politician and very active for democracy of her country, while
Doraemon is a Japanese cartoon character and a helper of Nobita’.

Emphasise that using background knowledge prepares them for reading
comprehension before reading.
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Practice 1
5. Ask students to practise using background knowledge.

‘Now you are going to practise the strategy using background knowledge. You’re

going to read the article on Education.. Work in pairs and use your background

knowledge or think about what you’ve already known about this topic: Jot down

your thoughts because I will have you share your background knowledge with the

class.’

Preparation 2

6. Ask students besides using background knowledge strategy before reading,
what other strategies they use to help them comprehend the text. Elicit
answers and write them on the board.

‘When you read an English text, what things do you do to help yourself
understand the text?’

Presentation 2
7. Present and demonstrate the strategy Prediction by modelling it in a reading
context. Provide information necessary for explicit instruction by naming and
defining the strategy and explaining why and when prediction is useful.

‘When I read, I try to think about what I am going to read before I start. So, for
example, I am going to read this article Asian Celebrities, 1 will think about what
might be in the article. The article might talk about Aung San Suu Kyi and
Doraemon because they are famous. People know them. The article might talk
about why they are celebrities. However, they are different. Suu Kyi is a human
but Doraemon is a cartoon character. The text might tell why a cartoon character
can be a celebrity.’

8. Ask students to comment on the think-aloud of using the strategy prediction.

‘Do you think my predictions were good and logical? Would you make any
different predictions? Prediction is a strategy we use before we start reading so
that we can think about what we are going to read. I think it’s useful because it
helps me prepared and ready for the reading. It gives a guideline of the content of
the text. We can use pictures in the text to help us predict more accurately.
Pictures are very useful. Do you think prediction is useful? Why?’

Practice 2
9. Have students look at the Education text in Unit 1 of the textbook and tell
them to predict what they are going to read.

‘Now please work with the same partner and use the strategy Prediction to guess
what you are going to read. Jot down your predictions in column one of the
worksheet Prediction and Verification through Summarising to share with the
class.

Evaluation
10. Ask students to share their background knowledge and predictions of the text.
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‘What did you predict? Were they different or similar to the predictions of your
classmates? Why were they similar or different? Is the strategy Prediction
useful?’

11. Discuss with students the usefulness of the strategy, and how and when to
make prediction. Point out that we normally made predictions based on what
we know or our background knowledge. If our background knowledge is
relevant to the text, we do not have problems on predictions.

12. Discuss with students in case of wrong predictions.
‘What do you think if your predictions did not match with the text?’

‘As I said, we normally made predictions based on what we know or our
background knowledge. Therefore, if our background knowledge is irrelevant to
the text content, our predictions may be wrong. However, inaccurate predictions
are not wrong answers. They are just a way of helping you think about and
understand the article. More practice will help more accurate predictions’.

Expansion
13. Have students apply the strategies Using background knowledge and
Prediction.

‘Besides using your background knowledge and prediction before reading, when
can you use these strategies?

14. Suggest them that they can apply these two strategies to the while-reading
step.

‘Prediction is an effective strategy you can use before and during reading to help
you look for and remember information you are expecting. For example, if you
expected that Thailand economy would be better. So when you read the article,
you would be ready to see if it was. Predicting based on the context of the text
helps you check to see whether the text makes sense’.

15. Ask whether students will apply Using background knowledge and Prediction
for the next reading task.

‘Are you going to use Using background knowledge and Prediction for the next
reading task?’
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Worksheet/Lesson 1/ Activity 1 and 2
Prediction and Verification through .

Summarising

Direction 1: Before reading the passage, write in the column 'Predictions
Before Reading’ your predictions of what you think you will read from the

passage.
Direction 2: Write you summaries in the column 'Summaries After

Reading'.
Direction 3: Verify your predictions based on your summaries. Note the
accuracy in the last column.

_? Predictions Before Summaries After Reading Verification of

‘ Reading _ undenumaE Y Predictions

/ MINANINBUD Y / (How accurate were
g they?)

:

2 o
MIATADUTINAIAA

(gndsuiivala)

=

A

T

T T T TR T T L
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LESSON 1: EDUCATION

Activity 2/ Focus Strategies: Summarising/Taking Notes/Verification of Prediction
Review Strategy: Prediction

Strategy objective: Periodically summarise the reading text helps remembering it and
verify the predictions. Summarise involves creating a mental, oral, or written
summary of information. Taking notes involving writing down key words or contents
is similar to summarizing; however, it is done in writing. Verification through
summarizing or taking notes helps check understanding of the reading text.

Strategy rationale: Summarising and taking notes help students decide how well
they understood the reading text by paying attention to main ideas. It also reinforces
their learning of the message. Moreover, both verification and summarizing or taking
notes help evaluate predictions and reinforce understanding of the reading text.

Materials: The reading text Education, the worksheet Prediction and Verification
through Summarising.

PROCEDURES
Preparation 1
1. Have students read rather quickly the first two paragraphs of the text
Education.

2. When they finish reading, ask them whether they understood all of the details
and what they did to remember the content.

‘How many of you understood the content you’ve just read? Did you understand
every detail? Do you remember every detail? What did you do to remember the
content?’

Presentation 1
3. Tell students that they are going to practise the strategy summarise or take
notes to help them better understand what they read.

‘There are many times when you read an article which is very long and has so
much information like the reading passage in our textbook. So, what happened?
After reading for so long, at the end you are not sure what happened in the text
and whether you understood and remembered what you read. We are going to
learn a strategy that helps us review periodically what is happening in the text so
that you will have a very good idea of what happened. We will not repeat exactly
what we read, but we are going to write in our own words what happened. This
strategy is called summarizing or note taking. You summarise or take notes on
what you’ve read by restating the main ideas of what you read. It helps you check
how well you understood and can help you remember the information’.

4. Tell students that you are going to show them how to summarise or take note
the main idea of the paragraph. Also, point out that they can predict while
reading.



225

‘Now, I’m going to summarise or take note on the main idea of paragraph one and
two to show you how to summarise the main idea. Usually, there is one main idea
for one paragraph. You can read only the first and second sentences to find the
main idea of the paragraph because this is usually the place where we can find the
main idea if a writer directly states it. However, this is not always the case. The
main idea can be at the last sentence or in the middle of the paragraph. Also,
sometimes the writer doesn’t state directly the main idea of the paragraph. So, we
need to read the paragraph and infer the main idea.’

5. Summarise the main ideas in my own words of the first two paragraphs to
students.  Tell students to write them down in the second column of the
worksheet Prediction and Verification through Written Summarising or Note
Taking. During reading, students can write additional predictions in the first
column.

6. Point out to students that summarise can be in verbal, mental, or written forms,
while take notes is done in a written form. However, for this training
summarise is done in writing, so it is similar to fake notes.

Practice 1
7. Have students read the rest of the text and use the strategy summarise to
restate the main idea of each paragraph by writing them down in the
worksheet, column two.

Evaluation 1
8. After students finish the summarizing task, ask them to work with a partner to
discuss what they summarized or took notes.

9. Lead the discussion with the whole class to check and what they summarized
and whether they understand how to summarise the paragraph.

10. Discuss the effectiveness of the strategy with them. Have them answer your
questions.

‘You know now how this strategy summarising is useful for your reading
comprehension. Did the strategy help you remember what you read? Did it help
you check whether you understood?’

Expansion 1 :
11. Ask students how they can transfer the strategy summarising and taking notes
to other reading task, besides using it for checking their reading
comprehension.

“You know the effectiveness of the strategy summarising and taking notes to
restate the main ideas of what you read to help you check whether you understood
the text. Besides that, this strategy is effective in verifying your predictions
before and during reading’.

1 A T A AN 3 T <
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Presentation 2
12. Introduce the strategy verification of predictions through summarising and

taking notes and link it to the strategy prediction that students have already
practised.

“You’ve already learned and practised using the strategy prediction of both before
and during reading. It’s not enough to just make predictions to help you
understand the text because your predictions may be right or wrong according to
the text. So, you need to think about the accuracy of your predictions. Verifying
your predictions helps you think about how well your knowledge matches the
information in the text. This is useful because if your predictions are correct, you
have evidence that you understood what you read. However, if your predictions
are incorrect, you might want to check your comprehension and think about why
your predictions are inaccurate so that you can make better predictions next time.
Verification of predictions can be done by summarising or taking notes on what
your have read. And you have already learned and practised the strategy
summarizing or taking notes just now. Now, we will practise the strategy
verification of predictions through summarizing or notes taking’.

Practice 2
13. Have students refer to the worksheet Prediction and Verification through
Summarising, and ask them to look at their predictions and summaries to see
whether they matched.

Evaluation 2
14. Ask students to share their predictions and summaries with the class.

‘Did your predictions match your summaries? How were they similar? How
were they different? If there were differences, why do you think this happened?
Were your predictions and summaries similar or different from other classmates’
predictions and summaries? How would you improve the accuracy of your
predictions next time? Do you feel you understood the passage? Could you
summarise the passage for yourself or someone else? What are your difficulties to
do so? Do you think prediction and verification through summarising or taking
notes helped you comprehend the passage?
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LESSON 1: EDUCATION
Activity 3/ Focus Strategies: Inferencing/Using Resources .

Strategy objective: The strategy inferencing is used to unlock the meanings of new
words while reading, and a use of the strategy of using resources to verify guesses.

Strategy rationale: Students will encounter many new words that they do not know
the meanings. They may solve this problem by looking up words in the dictionary,
which will slow down their reading and can lead them to incorrect definitions. Often,
the information the students need is available if they look at other parts of the task and
at their own resources. Guessing the meaning of unfamiliar words can help them
quickly solve problems without their having to go to other people or reference
material. Students can use resources to verify their guesses.

Materials: The reading text Education, the worksheet Strategies I Use to Figure Out
the Meanings of New Word.

PROCEDURES

Preparation
1. Have students scan through the text Education and jot down all new words in
the first column of the worksheet. (Explain how to scan if necessary).

2. Ask them how they normally find the meanings of these words, and list their
strategies on the board.

Presentation
3. Introduce the strategy inferencing to students.

“You have many different ways to find the meanings of new words while you are
reading. It is very important to begin to use strategies that rely on your own
resources. One strategy that I like to use is called inferencing, or using the
context. The context is the information coming before and after the particular
word of interest. While reading, I use all of the information such as other
sentences, pictures, and captions to help me unlock the meaning of the new word.
I like this strategy because it makes learning new words seem like a puzzle.
However, if necessary, I use my resources, such as the dlctlonary or asking
someone else to check my guess.’

4. Put the reading text on the visualiser and model the strategy inferencing.

‘I’'m going to show you how to use the strategy inferencing. One word that I
underlined was ‘professions.’ Let’s see if I can figure out what this word means.
First, I read the whole sentence: ‘Many parents, who are frustrated by corrupt
school boards, lack of religious instruction, underpaid teachers or unsafe
conditions, have opted to teach their kids at home.” 1 don’t know the word
frustrated but the context tells me that all the bad things about school education
like corrupt, lack of, underpaid, and unsafe. All of them cause the parents to teach
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their kids at home. So, frustrated might be a negative thing like unsatisfactory,
angry or upset.

5. Review with the students the strategy I used.

‘I use the strategy inferencing by relying on the information I understood in the
text, the other words to guess the meaning of the word. I was quite sure that I was
correct, but if I was not sure, I could ask someone or look for the word in the
dictionary to check the meaning. But it’s best to try to understand the context first
before looking up the word so that you can locate the correct meaning.
Remember that you can use the pictures or other sentences or even your
background knowledge about the topic to guess the meanings.’

Practice

6. Have students work in pairs to use the strategy inferencing to find the
meanings of the new words. First, they fill in the worksheet. In column one,
‘New Word’, they write the words. Teacher can also suggest some new words
that students should know. In column two, ‘What do you think the word
mean?’ they write down their guess. In column three, ‘How did you guess the
meaning?’ they write down how they made the guess like using context. In
the last column, ‘What resources did you use to check the meaning?’ they
write the resource they used to check the meaning if it was necessary.

Evaluation
7. Have students share answers from the worksheet as a class and discuss how
they made their guesses.

‘Did inferencing help you while reading? Would you use inferencing in the future
before asking the teacher or using the dictionary? When did you decide to use
resources and how did that help you check the meaning?’

Expansion
8. Assign for homework other new words they listed in the worksheet from the
text. Students should use inferencing on their own while reading and then
write a reflection to evaluate their success with the strategy.



Worksheet/Lesson 1/ Activity 3
Inferencing and Using Resources
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Direction: Complete the chart. Write the new word in the first column
and your guess in the second coiumn. Write how you made your guess in
the third column, and resources you used to check the meaning in the last

column.
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LESSON 1: EDUCATION
Activity 4/ Focus Sfrategy: Self-Talk (Talk Yourself Through It)

Strategy objective: The strategy positive self-talk can be used to complete the
language learning tasks and increase feelings of self-confidence, and identify and
limit the use of negative self-talk.

Strategy rationale: Self-talk is a strategy that all people use when they are faced
with new situations and as they carry out known tasks and routines. Negative self-
talk can lead to feelings of low self-confidence and can demotivate or discourage the
students from completing or trying new tasks. Positive self-talk empowers the
students because it may enable them to do more than they thought possible.

Materials: The reading text Education, the worksheet Positive Self-talk.

PROCEDURES
Preparation
1. Ask students whether they talk to themselves as they prepare to do and do
something new, such as driving a car or swimming. Elicit and identify
examples of positive and negative self-talk. Write all examples on the board
in ‘Positive’ and ‘Negative’ columns as appropriate.

‘Talking to yourself can be very helpful if you are going to try something new or
as you are trying to get something done. When do you talk to yourself? Do you
say positive or negative things to yourself?’

2. Ask students whether they use self-talk when they are preparing for or doing a
language learning task. Elicit and write all the answers on the board in the
‘Positive’ and ‘Negative’ columns. Note the similarities to the self-talk for
non-language tasks.

‘Talking to yourself is also helpful when you are learning English. What do you
say to yourself when you are preparing to use English? Do you think it is more
helpful to use positive or negative self-talk?’

Presentation
3. Introduce the strategy self-talk to students. Tell them that they are going to
practise self-talk as they prepare for and carry out an English reading task.

‘We have practised a lot of reading strategies—using background knowledge,
prediction, verification through summaries or taking notes, inferencing, and using
your resources. To use these strategies effectively, you need to practise them
regularly. However, there is one strategy that you can use when you have to read
an English text. It is self-talk or talk yourself through it.

4. Model the strategy for the reading task. Tell them that they will practise this
strategy later.
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‘Now, I’m going to read for the main idea of this reading text. To do so, I need to
read the whole text that is very long and quite difficult to understand for me.
However, I tell myself that ‘It’s okay, I have learned a lot of strategies and I can
use them to read the text and to find the main idea of the whole text. I cando it. I
will try my best by using all the strategies that I have practised. I am confident
that I can do it. I won’t give up. I will complete my reading task although it’s
quite tough for me. After I finish reading the text, I will ask myself if my strategy
of self-talk helped me.’

Practice
5. Tell students to practise the self-talk by doing the reading exercises (Part C) in
the textbook within five minutes. They are not given appropriate time for
doing the test since they have already read the text when practicing other
strategies trained earlier. Also, the main point to train them to practise self-
talk.

‘Now, it’s your turn to use the strategy self-talk. You are going to do the test in
Part C within five minutes. Remember what you will tell yourself before and
during the reading task. Then, we will evaluate whether using the strategy self-
talk helps you’.

Evaluate
6. After students finish the task, discuss as a class what they told themselves.

“Did you use the strategy self-talk to help you do the task? What kinds of self-talk -
did you use before you started your task? What kinds of self-talk did you use
while doing the task?’

Expansion

7. Teach students positive self-talk words and phrases or sentences of
encouragement in the English reading tasks and test, and other language skills.
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LESSON 2: GLOBAL WARMING

Activity 1/ Focus Strategies: Imagery/Deduction/T ransfer/Evaluating Strategies
Review Strategy: Inferencing

Strategy objective: The strategy imagery is used to form mental images and to
represent the information of the text. The strategy deduction is used consciously to
apply language rules when reading to figure out what is being said in the text or to
solve language problems. The strategy fransfer is used to facilitate the reading task
by using previous acquired linguistic knowledge. The strategy evaluating strategies
is used to unlock of the meanings of new words.

Strategy rationale: Forming mental images or imagery can help the students
remember the information of the text, which can be useful for answering
comprehension questions — one of the most common classroom tasks and tests.
Deduction and transfer help in comprehension of reading materials. Using rules
already known increases self-reliance and confidence for completing the task. Based
on knowledge about language and leaming that students have and use to help
themselves learn and remember new words, the teacher can help them improve their
learning by encouraging them to identify and evaluate the strategies they are using to
unlock the meanings of new words.

Materials: The reading text Global Warming, the worksheet What Strategies Are
You Using to Find the Meanings of New Words?

PROCEDURES
Preparation 1
1. Ask students what they do before they start reading the text. (They should
answer using background knowledge and prediction strategies). Ask them
what else they do and what they will do to remember the information of the
text. Write ideas on the board.

Presentation 1
2. Present the strategy imagery by asking students to look quickly through the
text. Then, ask them whether they imagine by using pictures to think about
what they are going to read. ‘Does anyone see a picture?’ ‘What do you see?’
Ask some students to describe what they see. Tell students that they are using
the strategy imagery or making pictures.

‘Before you read, you can imagine or making pictures of what you think the text
would be about. Imagery means making pictures. (Write ‘imagery’ and ‘making
pictures’ on the board.) You all made pictures in your minds when you think
about what the text would be about. Also, you can imagine when you read
because pictures can help you remember the information and recall it for your
reading comprehension. The clearer you make the image, the better you
remember and recall the information.’
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Practice 1
3. Have students read the first paragraph of the unit, and encourage them to use
the strategy imagery. LIl

‘What imagines do you have in your mind? Do the pictures help you understand
the information better?’

Preparation 2
4. Give students a sentence in English which contains an invented word or a
word that is new to them. For example, ‘The nirgak ate its meal quickly and
then looked around for more.” Or ‘Hang your coat on the peg, please.” The
words here are ‘nitgak’ and ‘peg’.
Presentation 2
5. Present the strategy deduction by asking students to respond to the unknown
words.

‘I don’t know the word ‘nitgak’, but I’m going to figure out its meaning. ‘Nitgak’
is a noun. How do I know? (Because there is the article ‘the’ and the ‘nitgak’ is a
subject of the sentence due to the verb ‘ate’. Also, the ‘nitgak’ should be an
animal because the phrase ‘ate its meal’.) The context can help too. Remember
when you try to figure out the meaning of a new word, you can use the strategy
inferencing, or you use the context clues’.

6. Give an explicit presentation of the strategy deduction.

‘When you apply language rules to help you understand, you are using the
strategy deduction. Deduction helps because you can use what you already know
about the language to figure something out. We all know some grammar in our
Thai language, and of course we study grammar when we learn another language.
These rules can be useful to you.’

7. Model using deduction and Transfer by giving an example of how a student
uses the strategies.

(Put this text on the visualiser)

When Hiramatsu stated to work in his position in 1979, depopulation was
increasing across Oita Prefecture. This was part of a nationwide trend: people
were leaving rural areas to go to the big cities.

‘Okay, I don’t know the word depopulation. But I know it’s a noun because it
comes before the verb ‘was increasing’. I used the strategy deduction. Also,
depopulation ends with ‘tion’ which is a suffix signifying a noun. ‘De’ is a prefix
meaning ‘down’ added to the root word ‘population’. Here, I use the strategy
transfer by using prefix and suffix of the word. Now I need to figure out the word
‘population’. Let’s see. From the context, they mention about people were
leaving rural areas to the big cities. Here, I use the strategy inferencing. Could
‘population’ mean ‘people’? ‘Depopulation’ — down and people, hmm, it may
mean a number of people was down or decreasing.’
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8. Ask students to explain what I did to figure out the meaning of the word
‘depopulation’. Discuss with the class the different strategies I used —
deduction, transfer, and inferencing one more time. Tell students that we will
practise evaluating strategies next.

Presentation 3
9. Introduce the evaluating strategies by modelling them to the students.

‘When we use the strategies to help us read and understand the reading text, we
should evaluate the strategies to see how you applied them and how effective,
whether the strategies you used helped you find out the meaning of the new
words. Now I will model you how to evaluate the strategies.’

‘When I tried to find the meaning of the word ‘depopulation’ in the text, I first
tried to see its part of speech whether a noun, a verb, or an adjective etc. It’s easy
for me as a starting point. Then, I recognized any part of the word such as the
prefix or suffix. Next, I reread the sentence of the word but it seemed I could not
get any clue from it. So, I read the next sentence to see if I could get some clues
from the context. I used several strategies and I thought I was successful because
I got an idea of what the word ‘depopulation’ meant, and I could go on my
reading for comprehension.’

Practice 2

10. Have students read paragraph 1-3 of the reading text and underline new words.
Ask them to work in groups of four to find the meanings of the new words.
Have students take turn using the think-aloud technique I modelled. While
one student is working, the others take notes on the student’s thinking process.
After the students have worked on several words, have the group review their
strategies by using the worksheet, ‘What Strategies Are You Using to Figure
Out the Meanings of New Words?’ Ask each group to complete the
worksheet, listing the new word in the ‘New Word’ column, and what they did
to find the meanings in the second column ‘What Did You Do to Find Out the
Meaning?’, and they state whether their strategies to find out the meaning is
successful in the third column ‘Was It Successful?’

Evaluation

11. After the students finish the task in groups, discuss the strategies they used and
their effectiveness as a class. During the discussion, use the names of the
strategies they used such as deduction, transfer, inferencing, using background
knowledge, or cognates if any. The emphasis is put on consistency and clarity
of the names and definitions of the strategies. The following questions are
useful to encourage the students’ critical thinking process about the strategies
they used.

‘Did the strategy work? Why did it work? What new strategies did you learn?
What if anything, will you do differently when you encounter new words in a
text? How do you know what strategy to use and when?’
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Expansion
12. Assign the homework by having students continue reading the text and find
the meanings of the new words. Ask them to use the worksheet to complete
the task to reinforce the evaluation of the strategies.
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Worksheet/Lesson 2/ Activity 1

What Strategies Are You Using to Find the

Meanings of New Words?
nagnslangaddinemanummngvenilnig

Direction: Complete the chart. Write the new word in the first column
and what you did to find the meaning in the second column. Write your
strategies evaluation in the third column.

New Word What Did You Do to Find the | Was It Successful?
v Meaning of the New Word? UszaumuduSonie i
quihednlslumsmaauminovesdilvi

depopulation | Apply rules, inferencing (prefix, Yes ©
suffix), use context clues.
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LESSON 2: GLOBAL WARMING

Activity 2/ Focus Strategies: Selective Attention/Ask If It Makes Sense/Self-
Assessment
Review Strategy: Using Background Knowledge/Prediction

Strategy objective: The strategy selective attention is used to focus on specific
aspects of language cr situational details, and then ask if it makes sense to check
answers to comprehension questions. The strategy self-assessment is used to identify
strengths and weaknesses. '

Strategy rationale: Selective attention to what students know about the key words of
the question or question words helps them understand and answer the questions. They
can use the strategy ask if it makes sense to check their responses and identify
problems. Moreover, the self-assessment strategy helps the students evaluate how
well they did on the task or understand the text.

Materials: The reading text Global Warming and The worksheet Guidelines for
Answering Comprehension Questions.

PROCEDURES
Preparation 1
1. Ask students to look at the exercise B ‘Understanding what you have read’
which consists of five comprehension questions. Ask them what they do to
answer the comprehension questions. Make a list of students’ ideas on the
board. Review and comment on the students’ list.

Presentation 1
2. Add to the list use what you know about question words to understand the
question and ask yourself if it makes sense to check your answer. Explain how
students can use what they know to check if their answers make sense and to
successfully answer comprehension questions.

‘These two strategies if used together can effectively help you answer
comprehension questions of the reading text. First, you use your knowledge about
the question words like who, what, when, why etc. to understand the questions.
Then, you use selective attention — a strategy that focuses only on specific
information or details—to locate the question word. Then, ask yourself, ‘What
does the word mean? What information am I looking for?” Once you understand
the question, you can use the text to answer it. After you have your answer, you
use the strategy ask yourself if it makes sense to check your answer.’

3. Model the strategies by thinking aloud.

‘Let me show you what I just explained to you. Let’s see the first question asking
‘Why is the Earth’s temperature getting higher than what it was in the past?’ I
will think first what I know about the question. I will use selective attention or
focusing and circle the question word ‘Why’ because it tells me that I need to find
the cause of global warming for an answer. Also, I underlined the key words of
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the questions i.e. ‘the Earth’s temperature’, and ‘in the past’. I then scan the text
or selectively attend to the information that I want to know. I think the answer
should be in paragraph one because it contains all the key words in the questions.
I read only this paragraph to get the answer. I think the answer is C. I then ask
myself if the answer makes sense. 1 think yes, because the paragraph does not
mention anything about choice A, B, and D. It is due to human activities.

4. Ask students to tell you the steps that you took to answer the question. Elicit
the strategies using what you already know or background knowledge to
understand the question, selective attending or scanning the text for the
answer, and checking the answer against what you know to determine if the
answer makes sense.

Practice 1
5. In a small group of four, students do the rest of comprehension questions
together by using the process I have just demonstrated. Have them follow the
guidelines: ‘Guidelines for Answering Comprehension Questions’. (Put the
guidelines on the visualiser). Encourage students to discuss their answers and
verbalise their thinking processes. Emphasise on the learning process, not
only the products.

Evaluation 1
6. Discuss students’ answers. Ask them to give answers and explain why they
chose their answers.

7. Ask students if and how the strategies of using what you know or linguistic
background knowledge and asking yourself if it makes sense helped them and
if they would use these strategies again. Ask them to discuss difficulties they
had using the strategies or suggestions for using them.

Preparation 2
8. Ask students what they did after finishing the reading tasks or exercise like
what they just did. For instance, if they have ever told themselves how much
they are satisfied with their reading tasks. Elicit answers.

Presentation 2
9. Introduce the strategy self-assessment.

‘Being able to review your work to see what you did well is an important part of
learning. it is important to know what you did well so that you can repeat your
good work in the future. It is also important to be able to determine what you
might improve. This strategy is called self-assessment. Today, we are going to
practise self-assessment.

10. Show them how to do self-assessment by thinking about the criteria and
strengths, and weaknesses. Also, tell them that they can rate their
performance.

‘Okay, I will assess myself based on the exercise we’ve just done. My criterion is
to be able to answer the comprehension questions. I think I could understand the
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questions quite well and could scan or read rather quickly to locate the
information that I wanted. However, when I read for the answers, I have a
problem on understanding many unknown vocabulary and grammatical structure.
So, I think I need to practise more on guessing unknown words and try to
remember new words I leaned today. I will learn grammatical structure too so
that it would help my reading comprehension. Overall, I think I am happy with my
performance although I still have to improve my reading comprehension. Based
on the strategies that I learnt and used for this task, I would give myself 7 out of
10°

11. Ask students to repeat the criteria, strengths, and weaknesses.

Practice 2
12. Have students work in the same group of four. Brainstorm their strengths and
weaknesses as well as rate their performance to reflect how much they are
satisfied with their task performance.

13. Put on the board as the guideline for their self-assessment — criteria, strengths,
weaknesses, and performance rating from the full score of 10.

Evaluation 2 .
14. Ask students to report to the class their self-assessment. Discuss as a class
how to improve for a next task.

Expansion
15. Have students read the reading text of unit 1 and do the comprehension
exercises A and B for next class.



Worksheet/Lesson 2/ Activity 2

Guidelines for Answering Comprehension

Questions
EHIMAIUMIAB UMM IINEA T 10

240

what it was in the
past?

Question Question Type of Answer
o Word | Information fi1noy
AuaAfinIu yiinAlszinnves
doya
Why is the earth's
temperature Why Cause C. human
getting higher than activities
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LESSON 3: WOMEN’S ROLES

Activity 1/ Focus Strategy: Planning learning by setting learning objective$/
Monitoring learning.

Language objective: Identify and discuss language learning objectives and
responsibility in achieving those objectives.

Strategy objective: Use the strategy planning learning by setting learning objectives
to plan and prepare precisely for progress in English reading comprehension ability
and in taking responsibility for this learning. Monitoring strategy is used to measure
students’ effectiveness while working on the task.

Strategy rationale: To be independent learners, students need to learn how to learn,
that is, they need to understand the importance of and setting their own learning
objectives, and are able to plan their own learning by setting their own learning
objectives. After planning their learning, good students consciously monitor their
progress as they are working on the task. Based on their conscious monitoring
information, they can adjust their plan as necessary.

Materials: The reading text Women'’s Roles, and the Reading Strategy Checklist.

PROCEDURES
Preparation
1. Ask students whether they have ever set their goals or objectives for
themselves in their daily lives. Give an example such as learn to swim. Ehcu
answers, and write them on the board.

2. Ask students whether they set objectives for themselves in language learning.
List their responses on the board. Encourage them to set realistic goals or
objectives.

‘What kinds of objectives do you set for yourselves when you are learning
English? Try to be specific and realistic when setting your objectives.

Presentation 1
3. Tell students that setting learning objectives is useful every time they start a
new language learning task, whether it is reading, writing, listening, or
speaking, because in this way they have direction for their efforts and they can
plan appropriate and effective strategies. They can use the strategy planning
learning by setting learning objectives in class, for homework, and every time
they have to do something in English.

4. Model planning learning by setting learning objectives. Tell students the
emphasis is on English reading skill, and they will practise setting their
objectives to improve their reading skill next.

‘Okay, I’'m going to practise planning my learning by setting objectives for my
reading task. I’m going to think aloud so that you can follow me. I want to find
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the main idea of each paragraph of this reading text (Unit 3). So, I’m not going to
pay attention to other things like being able to answer comprehension questions in
the exercise. Now I have my reading objective, and next I will plan what
strategies to use to achieve my objective. Well, I’'m going to use summarizing or
taking notes by writing the main idea of each paragraph. However, I will use
other strategies to help me understand each paragraph too like using background
knowledge.’ '
5. Work with students to set other objectives for the reading comprehension task.
There will be several learning objectives depending on a student’s purpose.
Elicit and write their objectives on the board.

‘Okay, now we are going to work together to set objectives for the reading
comprehension task. This is a way to plan your learning in advance. When you
read the English text, is it difficult to understand everything? But if we set our
objective, we can focus on what we want to do and plan some strategies. I’ve just
set my objective to find the main idea of every paragraph of the reading text in
unit 3. Now, it’s your turn to plan your learning by setting other objectives for
this reading text. What are some other objectives that you could have? What are
you interested in when you read the text?’

Practice
6. Distribute the worksheet Set Objectives to Plan Your Learning. Ask students
to look at the reading text and write their objectives for the reading task on the
worksheet. Assure them that they can have several objectives; however, they
should set the priority of what objective they want to achieve first. Ask them .
to explain why. Monitor as they work.

Evaluation -

7. Divide students into groups of five. Have them share their objectives with
other members in their group and then report to the class. Monitor to ensure
that each objective is realistic and effective to improve reading comprehension
ability.

8. For homework, have students perform the first objective in their list. In the
next class, discuss how setting objective helped them in planning and
performing their reading task.

Presentation 2
9. Introduce the monitoring strategy to students. Tell students that monitoring is
very useful to help them check whether their learning is making sense.

‘ After you have your learning plan or objective, you need to monitor your learning
while doing the reading task. You may pay attention on the strategies that you are
using. For example, as you read the text, you decide that, based on new
information in the text, you need to go back and revise your plans. You may
decide to change your predictions, bring in new background knowledge, or even
change objectives. Monitoring helps you use the strategies effectively, and solve
problems arising from your reading tasks.’
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10. Hand out the worksheet Reading Strategy Checklist to students. Ask them to
check the strategies that they use as they do the reading task as the homework.
Expansion
11. Students will be asked to plan their learning by setting their own reading
objectives in the Learner Contract that they will have to use for their
independent learning planning every week.
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Set Objective(s) to Plan Your Learning .
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English reading comprehension ability in the first column. State your
reasons for each objective in the second column.
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LESSON 3: Metacognitive Strategy

Activity 2/ Focus Strategy: Checking Objectives ¢
Review strategy: Planning learning by setting learning objectives/ Monitoring
learning

Language objective: Discuss language learning objectives and progress towards
them, evaluating the effectiveness of the activities that are being used to reach them.

Strategy objective: Check progress towards learning objectives.

Strategy rationale: Training students to set their own learning objectives is a good
way to encourage them to take responsibility for performing their own language
learning. Having set the objectives, students have to refer back to those objectives
periodically to ensure that they are on track. By doing this, students also monitor their
learning by measuring their effectiveness while working on the task.

Materials: The reading text Women's Roles, and the Learning Record Sheet
worksheet.

PROCEDURES
Preparation
1. Ask students how they know whether they have reached their objective that
they have set in their lives. Give an example, and then elicit answers and
write them on the board.

‘We have already learned how to set objectives or goals for tasks in our daily lives
such as swim 100 metres in one minute. How do you know if you have reached
your goal? Well, in the case of swimming, you may swim and time it to see how
long you could swim in one minute or whether it exceeds your goal. You may
reach your goal. In contrast, if you see that you haven’t reached your goal or you
couldn’t swim 100 metres in one minute, you would need to keep working on
your goal. You might think of new ways to reach your goal. Can you give us any
examples of goals you have set and how you checked to see if you reached them?’

2. Tell students to refer to their objective set in the previous session, and ask
them if and how they check the objectives they set for their reading task.
Elicit answers and write them on the board.

Presentation
3. Tell students that checking objectives for language learning tasks can be a very
useful strategy, especially if the tasks are very challenging. If they check their
objectives, they can decide whether they have achieved the objectives or need

to keep trying.

‘When you are learning another language — English in our case, setting and
checking objectives is also very useful. One example is taking a test. If your
objective is to pass the test, and you do, then you have met your objective. If you
didn’t pass the test, you need to study the material that was on the test.”
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4. Tell students they are going to evaluate progress toward their objectives.
Demonstrate the evaluation activity that students will carry out later.

‘Now, I’m going to think through the task and objective that I set for myself last
session when I was trying to read the reading text of unit 3. My objective is to be
able to answer all comprehension questions in the exercise. Well, I could answer
every question correctly but it took me long time to read the text in order to give
the correct answers. I actuaily met my objective, but I think I didn’t do well on
the time I spent on my reading. This was because I didn’t use selective attention or
scanning or focusing on the specific information that I need effectively. Now, I
monitored my learning because I thought back when I was doing the task to see
what I did well and not well. I thought about the problems that I had during the
reading task. Next time, I will practise on this.’

Practice
5. Tell students that they will now check their progress towards one of their
reading objectives. They will use the worksheet Learning Record Sheet
distributed to them to log their learning monitoring and objective checking.
Assure students that this is not a test and that they will have the opportunity to
keep working towards their objectives.

‘Now, I want you to check one of your objectives that you set for yourself by
using the Learning Record Sheet. You have had time to work towards your
objective. Check if you met your objective. If you didn’t, don’t be discouraged.
You can figure out what the problem is and keep working! This is not a test.’

Evaluation
6. Monitor students as they fill in their worksheet. Have them report about their
progress to a small group of four.

7. Ask some students who have clear ideas of how to fill in the worksheet to
share with the class so that other students who may not be sure about what and
how to write to record their learning can have a better understanding.

8. Discuss with students how checking progress towards learning objective helps
them keep track of their learning. Discuss if and how it is helpful as they learn
a language, in particular reading comprehension skill.

Expansion :
9. Students will be provided a chance to check their learning objectives by
writing to reflect their learning in the Learning Record Sheet every time that
you perform independent learning through the EDO.
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Extensive Methodological Training (Reading Strategy Training)
LESSON 4: IMMIGRATION AND MOVEMENT i

Focus strategies: Imagery/ Using Backgrdund Knowledge/ Prediction/ Summarising/
Inferencing/ Deduction/ Transfer/ Selective Attention/ Ask If It Makes Sense

Strategy objective: Review the strategies students learned before.

Materials: The reading text Immigration and Movement.

Strategy Procedures
1. Using Preparation and Presentation 1
background 1. Teacher asks students what they do before reading
knowledge the text and elicits answers.
2. Prediction 2. Teacher reviews the strategies such as imagery, using
3. Imagery background knowledge, and prediction.
Practice 1

3. Have students look at the text and tell them to predict
what they are going to read by using the strategies
Using background knowledge, Prediction, and
Imagery.
Evaluation 1
4. Teacher asks students to share their background
knowledge and predictions of the text, and writes
their answers on the board.
Expansion 1
5. Ask students when they can use these strategies,
besides before they read the text.
6. Teacher suggests that they can use them while
reading as well.

4. Summarizing | Presentation 2

7. Teacher tells students that they are going to practise
the strategy summarizing to help them better
understand what they read.

8. Teacher reviews how to find the main idea of the
paragraph.

Practice 2 :

9. Have students read the text and use the strategy
summarizing to restate the main idea of each
paragraph. Tell them to write them down.

Evaluation 2

10. After students finish the summarizing task, ask them
to work with the partner to discuss what they
summarized or took notes.

11. Teacher discusses with the whole class to check what
students summarized and whether they understand
how to summarize the paragraph.
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5. Inferencing
6. Deduction
7. Transfer

8. Selective
Attention

9. AskIflIt
Makes Sense

Expansion 2
12. Tell students that they can use the strategy
summarizing to verify their predictions before and *
during reading.

Preparation and Presentation 3

13. Have students scan through the text and jot down all
new words.

14. Teacher asks what strategies they use to find the
meaning of new words while they are reading.

15. Teacher reviews the strategies inferencing,
deduction, and transfer. Teacher models how to find
the meaning of the word ‘frontiers’ in the text.

Practice 3

16. Have students work in pairs to use the strategies to

find the meanings of the new words.
Evaluation 3

17. Have students share answers with the class and

discuss how they made their guesses.
Expansion 3

18. Teacher emphasizes students to use these strategies
to find the meanings of new words when they study
on the web. However, they can use the dictionary to
check the meanings they guessed.

Preparation 4

19. Ask students to look at the exercise and ask them
what they should do to answer the comprehension
questions.

Presentation 4

20. Teacher reminds students that they should use what
they know about question words to understand the
question.

21. Teacher then refers to the strategy selective attention
or scanning the text to obtain the information they
want to know. Also, tell students to use the strategy
ask if it makes sense.

Practice 4

22. Have students work individually to do the

comprehension questions exercises.
Evaluation 4

23. Discuss students’ answers. Teacher asks them to
give answers and explain why they select their
answers.

Expansion 4

24. Have students do additional exercise of reading
comprehension, which is the true or false type as
homework. Students are encouraged to use all the
reading strategies to answer the questions.
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Extensive Methodological Training (Reading Strategy Training)

LESSON S5: FRANCHISE BUSINESS

Focus strategies: Imagery/ Using Background Knowledge/ Prediction/ Summarising/
Inferencing/ Deduction/ Transfer/ Selective Attention/ Ask If It Makes Sense

Strategy objective: Review the strategies students learned before.

Materials: The reading text Franchise Business.

4. Summarizing

Strategy Procedures

1. Imagery Preparation and Presentation 1

2. Prediction 1. Teacher asks students to see the pictures and asks how

3. Using these logos are related to the topic Franchise Business.
Background 2. Teacher reviews the before-reading strategies such as
Knowledge imagery, using background knowledge, and prediction.

Practice 1 -

3. Have students look at the text and tell them to predict
what they are going to read by using the strategies Using
background knowledge, Prediction, and Imagery.

Evaluation 1

4. Teacher asks students to share their background
knowledge and predictions of the text, and write their
answers on the board.

Expansion 1

5. Ask students when they can use these strategies, besides
before they read the text.

6. Teacher suggests that they can use them while reading as
well.

Presentation 2
7. Teacher tells students that they are going to use the
strategy summarizing to help them better understand what
they read.
8. Teacher reviews how to find the main idea of the
paragraph (if necessary).
Practice 2 :
9. Have students read the text and use the strategy
summarizing to restate the main idea of each paragraph.
Tell them to write them down.
Evaluation 2
10. After students finish the summarizing task, ask them to
work with the partner to discuss what they summarized or
took notes.
11. Teacher discusses with the whole class to check what
students summarized and whether they understand how to
summarize the paragraph.
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5. Inferencing
6. Deduction
7. Transfer

8. Selective
Attention

9. Ask If It
Makes Sense

Expansion 2
12. Tell students that they can use the strategy summarizing
to verify their predictions before and during reading. .

Preparation and Presentation 3
13. Have students scan through the text and jot down all new
words.
14. Teacher asks what strategies they use to find the meaning
of new words while they are reading.
15. Teacher reviews the strategies inferencing, deduction, and
transfer.
Practice 3
16. Have students work individually to use the strategies to
find the meanings of the new words.
Evaluation 3
17. Have students share answers with the partner and then
with the class and discuss how they made their guesses.
Expansion 3
18. Teacher emphasizes students to use these strategies to
find the meanings of new words when they study on the
web. However, they can use the dictionary to check the
meanings they guessed.

Preparation 4
19. Ask students to look at the exercise and ask them what
they should do to answer the comprehension questions.
Presentation 4
20. Teacher reminds students that they should use what they
know about question words to understand the question.
21. Teacher then refers to the strategy selective attention or
scanning the text to obtain the information they want to
know. Also, tell students to use the strategy ask if it
makes sense.
Practice 4
22. Have students work individually to do the comprehension
questions exercises.
Evaluation 4
23. Discuss students’ answers. Teacher asks them to give
answers and explain why they select their answers.
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Extensive Methodological Training (Reading Strategy Training)
LESSON 6: THE WORLD OF WORK o

Focus strategies: Imagery/ Using Background Knowledge/ Prediction/ Summarising/
Inferencing/ Deduction/ Transfer/ Selective Attention/ Ask If It Makes Sense

Strategy objective: Review the strategies students learned before.

Materials: The reading text The World of Work.

Strategy Procedures
1. Imagery Preparation and Presentation 1
2. Prediction 1. Teacher asks students to see the pictures and asks how
3. Using these logos are related to the topic Franchise Business.
Background 2. Teacher reviews the before-reading strategies such as
Knowledge imagery, using background knowledge, and prediction.
Practice 1

3. Have students look at the text and tell them to predict
what they are going to read by using the strategies using
background knowledge, prediction, and imagery.

Evaluation 1

4. Teacher asks students to share their background
knowledge and predictions of the text, and writes their
answers on the board.

Expansion 1

5. Ask students when they can use these strategies, besides
before they read the text.

6. Teacher suggests that they can use them while reading as
well.

4. Summarizing | Presentation 2

7. Teacher tells students that they are going to use the
strategy summarizing to help them better understand
what they read.

8. Teacher reviews how to find the main idea of the
paragraph (if necessary).

Practice 2 -

9. Have students read the text and use the strategy
summarizing to restate the main idea of each paragraph.
Tell them to write them down.

Evaluation 2

10. After students finish the summarizing task, ask them to
work with the partner to discuss what they summarized
or took notes.

11. Teacher discusses with the whole class to check what
students summarized and whether they understand how
to summarize the paragraph.

Expansion 2
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5. Inferencing
6. Deduction
7. Transfer

8. Selective
Attention

9. AskIf It
Makes Sense

12. Tell students that they can use the strategy summarizing
to verify their predictions before and during reading.

-
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Preparation and Presentation 3
13. Have students scan through the text and jot down all new
words.
14. Teacher asks what strategies they use to find the
meaning of new words while they are reading.
15. Teacher reviews the strategies inferencing, deduction,
and transfer.
Practice 3
16. Have students work individually to use the strategies to
find the meanings of the new words.
Evaluation 3
17. Have students share answers with the partner and then
with the class and discuss how they made their guesses.
Expansion 3
18. Teacher emphasizes students to use these strategies to
find the meanings of new words when they study on the
web. However, they can use the dictionary to check the
meanings they guessed.

Preparation 4
19. Ask students to look at the exercise and ask them what
they should do to answer the comprehension questions.
Presentation 4
20. Teacher reminds students that they should use what they
know about question words to understand the question.
21. Teacher then refers to the strategy selective attention or
scanning the text to obtain the information they want to
know. Also, tell students to use the strategy ask if it
makes sense.
Practice 4
22. Have students work individually to do the
comprehension questions exercises.
Evaluation 4
23. Discuss students’ answers. Teacher asks them to give
answers and explain why they select their answers.
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EDUCATION '

READING

Before you read

1. What do you think about school?
2: Besides teachers, who do you think can teach you?
3. Is it important for you to study in a classroom?

owadays, the word ‘education’ does not necessarily mean learning in a square room, and it

might not be important for education to be delivered by teachers. Many parents have an idea

that it is not necessary for their children to go to school. To a certain extent, they also believe
that they can be good teachers. For a number of reasons, many parents also prefer to provide education
themselves; the concept and term *home schooling’ has thus been born.

(2) Home schooling is a choice which is made by some
parents to provide elementary, middle or high school education to
their children in their own home. Many parents, who are
frustrated by corrupt school boards, lack of religious instruction,
underpaid teachers or unsafe conditions, have opted to teach
their kids at home. Most parents cite family togetherness, more
control over curriculum, and having a say over what their children

learn as reasons to home school. Many of the families who home
school also do so for religious reasons.

(3) There are many advantages to home schooling. For instance, parents teach their children
one-on-one, rather than twenty or thirty-to-one in a crowded classroom. With more personal attention,
children often understand the material more quickly instead of lagging behind because they do not
understand. Parents also like being able to enjoy more time together as a family, instead of a few hurried
hours in the evening.

(4) Additionally, children are safer in a home school situation. Parents do not have to worry about
playground bullies or guns and knives in the rest rooms. Children are also less likely to be influenced by
peer pressure and partake in drugs and alcohol. In addition, parents are also able to choose their
children’s curriculum and work at each child’s own learning pace. Students may have a better chance of
learning the material rather than skating by with mediocre grades.
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(5) However, there are disadvantages as well. There is no such thing as
“social promotion” in a home school. Home schooling is often lonely
because children are not socializing with other children of their pwn
age. Sometimes they cannot get to commiserate or expre;s their
feelings with their peers about things like parents and homework, and
they do not have a chance to participate in school sponsored extra

curricular activities.

In addition, parents are isolated socially, as days are spent teaching children, rather than communicating
with other adults in a work environment or neighborhood groups. While home students may have better
access to learning, they may not gain the benefits of many of the services and programs available to

those within the school system
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After you read

A: Understanding what you have read.

1. Which of the following statements best summarises the passage?
a. Learning in school is an old-fashioned idea.
b. Parents who are bored with their kids will send them to a boarding school.
c. Some parents teach their children because of an inadequate state educational
system.
d. Home schooling is a choice which is recommended for retarded learners.

B: Form a small group and answer the following comprehension questions.

1. Why do some parents decide to give their kids instruction at home?

They cannot afford the tuition fees.

They want to keep an eye on their kids’ improper behaviour.

They want to be with their kids and teach their kids themselves.
They want to protect their kids from the dangers of the playground.

e 0 oo

2. According to the passage, which one of the following is NOT an advantage of home

schooling?

a. Children might learn and understand lessons better.
b. Children will not be influenced by peer pressure.

c. Children can learn at their own learning speed.

d. Children will benefit from the nearest school.

3. Who or what does the word they in line 22 refer to?

a. Parents
b. Children
c. Teachers
d. Hours

4. According to the passage, which statement is NOT correct?

a. Some parents find it is safer to teach their children at home.

b. Home schooling can not provide some of the extra school activities.

(o3 Children studying at home will fully have a chance to socialise with other
children. '

d. Parents will also be isolated, since they will lack commu nication opportunities

with other adults.

5. What does the word ‘commiserate’ in line 30 mean?

a. Be lonely in a crowd

b Express sympathy or pity
c: Do homework

d Gain benefits
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Metacognitive Strategies
Strategy Definition Example Metacognitive
Process
Set goals Develop personal Set the reading objectives as to read for Planning
objectives, identify the | the main ideas of the passage
purpose of the reading
task
Activate Think about and use | If you are asked to read about the Asian | Planning
background | what you already Celebrities, think about what you know
knowledge | know to help you do about any celebrities, their countries,
the reading task. characteristics, or careers, etc.
Predict Use what you know If you are asked to read about the Planning
about the topic to Valentine’ s Day, think or guess about
guess what the reading | what the text would tell you such as
will be about. who Valentine is, the history of the
Valentine’s Day, and how it is
celebrated, etc.
Selectively | Focus on key words, | If you have to read about the train Planning/
attend phrases, and ideas, or schedule to get to your destination, you Monitoring
specific information. | might choose to focus on finding
departure times and platform numbers.
You can scan for the information
needed.
Ask if it Check understanding | As you are reading the story, Monitoring
makes sense | to keep track of periodically ask yourself if you
progress and identify understand what’s happening.
problems from
reading.
Use Create an image to If you read a story that involves a Planning/
imagery represent information. | change of seasons, your ‘mental movie’ Monitoring/
(Pictures help check | could depict changing scenery. Problem-solving/
information Evaluating
understanding and
remembering).
Talk Reduce anxiety by If you are reading a scientific article in | Planning/
yourself reminding yourself of | English, you could tell yourself, ‘Don’t Monitoring/
through it progress, resource give up on this’, or It’s OK that I don’t | Problem-solving/
(Self-talk) | available, goals understand the whole thing’. Evaluating
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Strategy Definition Example Metacognitive
Process ,
Verify Check whether your If you predicted that you might read Evaluiting
prediction prediction/guesses are | about the history of Valentine’s Day,
and guesses | correct think about what you actually read.
(Evaluating your predictions and
expectations helps you decide how well
you’ve related your background
knowledge to new information. It also
reinforces your understanding of the
information).
Check goals | Decide whether goal | After reading, you ask yourself whether Evaluating
was met your reading objectives set before you
read were accomplished.
Evaluate Judge how well you If you are reading a newspaper article, | Evaluating
yourself learned the material or | you could mentally give yourself a
did on the reading task | grade that represents how well you
understood it.
Evaluate Judge how you If you made predictions based on your | Evaluating
Your applied strategies and | knowledge of Japanese foods, but you
strategies the effectiveness of still did not understand the text, think
strategies about why predicting did not help.
Maybe your knowledge of Japanese
foods is more limited than you thought,
and your predictions were incorrect.
You could also think about other
reading strategies that would be more
helpful, such as guessing from the
context clues, prefix, suffix, etc.
Cognitive Strategies
Strategy Definition Examples
Inference - Make guesses based on previous - If you do not know the meanings of
knowledge or what you know the words, you can infer by guessing
based on the clues such as prefix, suffix,
and context, etc.
Deduction | Consciously apply rules to understand You look at the ends of words to

language or solve problems

identify which ones are verbs to note
the tense of speech, such as identified is
a past tense due to the ed.
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Transfer Use previously acquired linguistic - The words ‘signal’ and ‘signature’
knowledge to facilitate a language task come from the same root ‘sign’
(prefixes, suffixes, and roots) or increase meaning ‘symbol’ or ‘mark’.
vocabulary. —

Resources | Use a dictionary or ask someone else. For | -‘Work’can mean ‘o do a job’ when

the dictionary, be aware that in English, used as a verb. When used as a noun, it
the same word can be used as several means ‘a job'.

different parts of speech, with different

meanings.

Take notes | Write down important words and concepts. | While reading, you may take notes by
jotting down the main idea and
supporting details of each paragraph.

Summarise | Create a mental, oral, or written summary | If you read the passage, you could

of information periodically think about the gist or main
points of the passage to see if you really
understand it.
Other Useful Reading Techniques

Skim for the | Skim the text or read over the text very You skim to get the general idea of the

main idea quickly. You do not have to read every reading text by reading the first and/or

word, or look up words you do not second sentences of each paragraph.
understand.

Scan for Read very quickly across the text to find You scan only to see your fight

specific specific information you want. departure time and gate number from

information the flight schedule.

Recognise | Recognize the information listed in the Dates and times are used to show this

sequence of | order of events that happened sequence of events, such as first’,

events ‘next’, ‘then’, ‘later’, ‘after’, finally’,

and ‘today’.
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Appendix F

Learner Training Effectiveness Checklist
(Psychological and Methodological Training)
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THE GENERAL ENGLISH READING COMPREHENSION TEST CONSTRUCTION

Ll
-

Statement of Problems

There is a need to develop the English reading comprehension ability
proficiency test for this study since the subjects or second year undergraduate learners
of DPU are considered as the lower intermediate students. Therefore, reading test
parts of the standardized tests such as TOEFL or IELT are not appropriate for this
study due to the difficulty level.

The purposes of the test are twofold. Firstly, the test scores will be used to test
the comparability of the subjects’ proficiency levels. Secondly, it will be used as pre

and post-tests to compare a reading comprehension ability of the sampled students.

Specifications of the Test
Specifications of the test consist of four main parts which are 1) content, 2)

format and timing, 3) criteria levels of performance, and 4) scoring procedure.

1. Content

Content of the reading test is based on a suggestion of Hughes (1991) and
Heaton (1995); therefore, the test consists of three main parts i.e. macro skill, micro
skill, and critical reading skill.

Macro skills

Scan text to identify specific information.

Skim text to obtain the gist or general meaning.

Identify stages of an argument or a sequence of events.

Identify examples presented in support of an argument.

Micro skills

Identify referents of pronoun, noun, etc.

Use context to guess meaning of unfamiliar words.

Understand relations between parts of text by recognising indicators in

discourse, especially for the introduction, development, transition, and

conclusion of ideas. (The test mainly emphasises a conclusion of ideas).

Critical reading skills

1. Understand information not explicitly stated by making inferences. -
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2. Read critically.

L

Macro and micro skills are suggested by Hughes, while critical reading si(ill
by Heaton. However, it is noted that ‘the read critically skill’ is not covered in the
test; however, the skill of reading for the author’s attitude and purpose is added under
the inference making skill. In order to arrange difficulty hierarchy of these test
components, the cognitive domain which is one of the well known domains of the
taxonomy of educational objectives (Bloom et al., 1956) is used as a basis for this
classification purpose. According to the list of reading components presented above,
they involve four categories in the cognitive domain that is knowledge,

comprehension, analysis, and synthesis.

Sources of texts _
The texts are derived from commercial textbooks, magazines, newspapers, and

Internet article.

Topics

The subject areas of reading passages will be as ‘neutral’ as possible since the
students are from a variety of social science and business disciplines such as
accountancy, business administration, economics, etc. In addition, the topics will be

of interest of the students as much as possible.

2. Format and Timing

The reading comprehension test consists of 45 test items in the multiple-
choice type developed from 6 passages. The multiple-choice test offers a useful way
of testing reading comprehension (Heaton, 1995: 117). The passages are 150-300
words long, which corresponds to the length of reading passages in the course
textbook. Each test item provides 4 choices (a, b, ¢, or d) as per the suggestion of
Alderson et al. (1995). Four choices equally provide 25% of a chance of correctness
to each option (Cohen, 1994).

The test items aim to test learning objectives in different reading domains
according to the category in the Cognitive Domain. Table 1 provides details on
reading comprehension domains categorised as per the category in the cognitive

domain, and number of items pursuant to each category in the cognitive domain.
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Table 1: Domain of Reading Comprehension and Categorisation in the Cognitive

Domain
Category in the | Domains of Reading Comprehension No. of Items
Cognitive items
Domain

Knowledge Know specific facts 13
(scanning to identify specific information) (7) |3.4,511,18,26,34
(identifying pronoun and noun phrase) (6) 1,9,16,23,31,40

Comprehension | Guess meaning from the context 6 2,10,17,24,32,41
Skim to understand general meaning 8 7,12,13,21,27,35,43,44
Give examples 3 20,33,42
Conclude ideas 3 8,28,36

Analysis Identify sequence of events/stages of 3 6,19,25
argument

Synthesis Make inferences / read for author’s 9 14,15,22,29,30,37,38,
purpose 39,45
Total 45

Time allowed for taking the test is 1.15 hour excluding time spent on a test

paper distribution and collection. The total score is 45.

3. Criteria Levels of Performance

Since it is the general reading comprehension proficiency test which is a
norm-referenced testing (NRT), it is intended to see general English reading
comprehension proficiency of the students; therefore, criteria levels of performance

do not need to be specified before a construction or administration of the test.

4. Scoring Procedure
Since the test applies a multiple-choice type, which is considered as the

objective test, there is no problem in making scoring. Objective scoring can be

carried out by teachers and non-teachers.
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Opinion scores of experts

Test Test Total I0C | Content
item objective e:q;ert exl;ert exgert scores | value | validity
1 | Identify a pronoun referent 1 1 1 3 1.00 Yes
2 | Guess meaning 1 1 1 3 1.00 Yes
3 | Read for specific information 1 1 1 3 1.00 Yes
4 | Read for specific information 1 1 1 3 1.00 Yes
5 | Read for specific information 1 1 1 3 1.00 Yes
6 | Identify a sequence of event 1 1 1 3 1.00 Yes
7 | Read to obtain the gist 1 1 1 3 1.00 Yes
8 | Conclude idea 1 24 1 3 1.00 Yes
9 | Identify a pronoun referent 1 1 1 3 1.00 Yes
10 | Guess meaning 1 1 1 3 1.00 Yes
11 | Read for specific information 1 1 1 3 1.00 Yes

Read to understand general
12 | meaning 1 1 1 3 1.00 Yes
13 | Read to obtain the gist 1 1 1 3 1.00 Yes
14 | Make inference 1 1 1 3 1.00 Yes
15 | Read for the author's purpose 0 1 1 2 0.67 Yes
16 | Identify a pronoun referent 1 1 1 3 1.00 Yes
17 | Guess meaning 1 1 1 3 1.00 Yes
18 | Read for specific information 1 1 1 3 1.00 Yes
19 | Identify a sequence of event 1 1 1 3 1.00 Yes
20 | Identify the example 1 1 1 3 1.00 Yes

Read to understand general :
21 | meaning 1 1 1 3 1.00 Yes
22 | Make inference 1 1 1 3 1.00 Yes
23 | Identify a pronoun referent 1 1 1 3 1.00 Yes
24 | Guess meaning 1 1 1 3 1.00 Yes
25 | Identify a sequence of event 1 1 1 3 1.00 Yes
26 | Read for specific information 1 1 1 3 1.00 Yes

Read to understand general
27 | meaning 1 1 1 3 100 |- Yes
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Test Test Opinion scores of experts | 1451 | 10C | Content
item objective exI;ert exgert exgert scores | value valjdity
28 | Conclude idea 1 1 1 3 1.00 Yes
29 | Make inference 0 1 1 2 0.67 Yes
30 | Make inference 1 1 1 3 1.00 Yes
31 | Identify a pronoun referent 1 1 1 3 1.00 Yes
32 | Guess meaning 1 1 1 3 1.00 Yes
33 | Identify the example 1 1 1 3 1.00 Yes
34 | Read for specific information 1 1 1 3 1.00 Yes
Read to understand general
35 | meaning 1 1 1 3 1.00 Yes
36 | Conclude idea 1 1 1 3 1.00 Yes
37 | Make inference 1 =} 1 3 1.00 Yes
38 | Make inference 0 1 1 2 0.67 Yes
39 | Make inference 0 1 1 2 0.67 Yes
40 | Identify a pronoun referent 1 1 1 3 1.00 Yes
41 | Guess meaning 1 1 1 3 1.00 Yes
42 | Identify the example 1 1 1 3 1.00 Yes
Read to understand general
43 | meaning 1 1 1 3 1.00 Yes
44 | Read to obtain the gist 1 1 1 3 1.00 Yes
45 | Make inference 1 1 1 3 1.00 Yes

The content validity of the test is 0.97.

............
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Instruction
There are 6 passages. Read each passage and answer the questions by choosing the best answer (a,
b, ¢, or d) and mark an X on the answer sheet (40 points).

L
L

Passage 1 (8 points)

1 TA Orange has discovered an innovative way to send short messages with a personal touch.
The human voice.
The cell-phone operator’s voice short message service is a good idea, particularly for those
who find themselves fumbling to enter alphabet characters, especially in Thai language
5 on small key pads.

Any TA Orange customer can access the service by dialling 9100, followed by the
destination phone number. The system will ask them to speak into the phone and send the
message.

Each message can be up to 30 seconds long so don’t beat around the bush! Before

10 sending, the system will repeat the message in case you want to change it.

What people may like most about sending a voice messages is the way in which they
can fully express their feelings - just like the old days.

The service is expected to be a buzz among young lovers, who can bombard their
sweetheart with endearments. The person receiving the message on a mobile phone will see

15 the name or number of the sender. They can keep the message forever in their phone, just
like a text message.

The charge is the same - Bt3 per message.

They can send a voice message to all mobile phone networks, including fixed-line
phones which can receive short messages.

1. The word ‘who’ (line 13) refers to .
a. people b. young lovers c. the service d. the sender

2. The phrase ‘beat around the bush’ (line 9) means 2 .
a. talk too much b. say only the main point
c. write difficult words d. speak without coming to the point

3. Which sentence is true?
a. A voice message must not be longer than 30 seconds.
b. The operator’s voice is not good for sending short messages.
c. A customer cannot change the message.
d. People may like a voice message because it is cheap.

4. Customers may like their own voice messages most because they can
a. fully express their feelings
b. change a message before sending
c. talk to their boyfriend or girlfriend
d. send a message to all mobile phone networks.

5. To send a voice message, the first thing to do is to
a. dial the number you want to call
b. dial 9100 to get the service
c. speak into the phone immediately
d. contact the operator
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6. The main idea of this passage is that "

the human voice can give a personal touch.

it is easy to use TA Orange message service

a customer’s voice is better than the operator’s voice

TA Orange provides a new way of message sending y

poos

7. The best title for this passage should be
a. Voice Short Messages
c. Mobile Phone Messages

Passage 2 (7 points)

b. TA Orange Services
d. Human Voice

Internet roundup

Site for tourists

1) If you love travelling or you travel a
lot, you should try visiting a site that was
developed to provide tourist information
through out Thailand across all seasons.
5) It presents pictures and information with
dynamic links that not only attract you
but also allow you to arrange your trips
easily, no matter how many trips you
want.

http://www2.tat.or.th/ttm/

Windows and Office

10) For those who are Windows users, this
site is recommended. It provides a lot of
updated news, tips and help for Windows
and Office programs. All content in the
site was developed by Woody Leonhard,
15) the author of several books including
“Office 2003 Timesaving Technologies
for Dummies”, Windows XP All in One
Desk Reference For Dummies”, and
«“Windows XP Timesaving Techniques For 20)
Dummies”. )
http://www.askwoody.com/

8. The pronoun ‘it’ (line 5) refers to
a. tourist information  b. Thailand

9. The word ‘community’ (line 32) means
a. place b. square

TOT service

21)  Even if you are not at home, you will
no longer miss any calls on your telephone
thanks to a new service provided by TOT
Corporation that allows you to get all voice

~ 25) or fax messages sent to your fixed-line

telephone number. Just press 1278. If
you want to know more about the service,
take a look at the website. .
http://www.ibox1278.com/

Kids Square

30) This is the recommended place on the
Internet for children. The site is designed to
provide a community for all members of the
family with games, a Web board, a fun zone
and parent square.

35) With a visit to this site, parents will get
new ideas on how to share time with their
children, while the children can enjoy games
and entertaining activities such as collections,
experiments, development

40) projects, a library, games, software, and
books.

http://www.kidsquare.com

c. a website d. the Internet

c. service

d. information

10. What is the website that promotes a family relationship?

a. http://www2.tat.or.th/ttm/
b. http://www.askwoody.com/
c. http://www.ibox1278.com/
d. http://www kidsquare.com/

oS AT I e it e it ki
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11. What is the main idea of paragraph 2 (line 10- 21): Window and Office?
Woody Leonhard is the owner of the website.

People can have information about Windows programs.
www.askwoody.com is good for people using Windows.

Woody Leonhard writes many books about computers.

PP

12. What is probably the main purpose of the writer?
a. To suggest some useful websites.
b. To give information to Internet users.
c. To promote a use of websites.
d. To show the writer’s favourite websites.

Passage 3 (7 points)
Lovers Criss-Cross World in Vain
1  LONDON Thursday July 26 (Reuters) Ian Johnstone missed his girlfriend so much he
flew back to Britain from Australia to propose to her. The problem is she did the same in the
opposite direction.
He an Amy Dolby even managed to miss each other when they sat in the same airport
5 lounge in Singapore at the same time to wait for connecting flights.
Dolby, heartbroken when she arrived at Johnstone’s Sydney apartment to find he had
flown to London, told the Times: “It was as though someone was playing a cruel joke on us.
“He is the most romantic person I have ever known. I think our problem is that we are
both quite impulsive people. We are always trying to surprise each other.”
10  After an 11,000-mile flight across the globe, she was greeted by Johnstone’s astonished
flat mate asking what she was doing there.
“The awful truth dawned when I found that Ian’s rucksack and most of his clothes were
missing. I sat on the end of his bed and cried my eyes out,” she said.
Johnstone, a 27-year-old bricklayer, had taken a year off to travel round Australia. But
15 he was missing Dolby, a 26-year-old secretary, so much he got a job on a Sydney building
site and started saving for a surprise.
He then flew home to Britain and went to her apartment armed with an engagement
ring, champagne and flowers.
“I really missed Amy and I’d been thinking about her all the time. I thought she was
20 winding me up when she phoned me from Australia,” he said. Johnstone then asked
Dolby to marry him on the phone. “I didn’t know whether to laugh or cry but I accepted.”
she said.
Dolby was given a tour of Sydney by Johnstone’s friends before wending her weary
way home. Johnstone had to stay in Britain for two weeks because he could not change
his ticket.

13. The word ‘us’ (line 7) refers to ;
a. Amy Dolby and someone b. Ian Johnstone and Amy Dolby
c. Amy Dolby and the Times d. Ian Johnstone and his flatmate

14. Where did Ian and Amy wait for connecting flights?
a. Australia b. London c. Singapore d. Sydney

15. After Dobly went on a tour for Sydney, she ;
a. flew back to Britain, her home b. went back to Ian’s apartment
c. stayed in Sydney for 2 weeks d. accepted to marry Johnstone.
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16. What is not the example showing that Ian Johnstone loves Amy Dolby so much?
a. He flew back to Britain to ask his girlfriend to marry him. g
b. He was armed with an engagement ring, champagne, and flowers.
c. He worked and saved money to marry his girlfriend, Dolby.
d. He is the most romantic person and likes to surprise Dolby.

17. Which of the following is not true according to the passage?
a. Johnstone asked Dolby to marry over the phone.
b. Johnstone is a little bit older than Dolby.
¢c. Johnstone and Dolby finally met each other.
d. Johnstone and Dolby like to surprise each other.

18. The passage does not say directly, but we can infer that
a. Johhstone is a very romantic man.
b. being impulsive people has some bad points.
c¢. Dolby had a great time going on tour in Sydney.
d. Johnstone’s friends are very nice to Dolby.

Passage 4 (8 points)

1 San Francisco is going to do what many other cities have already done — provide free
bicycles to the public. The mayor of San Francisco supports the bicycle program. He wants to
improve the terrible traffic problems in the city.

At first, 40 to 60 bikes will be available only to city workers. People will give their

5 old bikes to the city to use in the program. If this program is successful, one day more
than 1,000 bicycles will be available. Everyone, not just city workers, will be able to use
these bicycles.

People in Fresno, California already have a free bicycle program. In fact, this idea began in
Amsterdam over 40 years ago. These programs encourage citizens to get out of

10 their cars and onto pollution-free bikes.

Fresno’s Yellow Bike Program puts about forty bicycles around the city. The bikes are
painted bright yellow so people know they can take them. When people take a yellow bike,
they can ride to work or to shopping areas, and then leave the bike for the next rider.

Some people worry that the free bikes will be stolen. However, theft hasn’t been a

15 problem in other free-bike cities.

While most people think the bike program is a good idea, only a few say they will use
it. “I will still drive my car,” says Joanna Greene. “San Francisco has a lot of hills. My
office is at the top of Potrero Hill. Idon’t think I’'m in good shape. And, wouldn’t I have to
carry a helmet with me all the time?”

20 Phil Chung agrees, “There is too much traffic. Riding a bicycle can be dangerous.
There are not very many bike lanes.” He continues, “Plus, it’s too cold in the winter. And
what if you ride a bike to work, and then there isn’t one to ride home?”

Program leaders know there will be problems. But they think it’s worth trying. “It’s

not the solution for everyone,” states Sylvia Pass. “But if just one hundred people use it

25 every day, that’s one hundred cars that aren’t on the streets, one hundred parking spaces
that aren’t used. I think it’s a great beginning.”
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19. The word ‘they’ (line 23) refers to .
a.people  b. program leaders c. city workers d. Joanna Greene and Phil Chung,

20. What was the first city to have the free bike program?
a. San Francisco b. Amsterdam c. Fresno d. California

21. Why does the mayor support the bicycle program?
a. To give the free bicycles tc the public.
b. To reduce air pollution problems.
c. To improve the traffic problems.
d. To have everyone use the free bikes.

22. There are some disadvantages to the free bike programs in San Francisco except for

a. a lot of hills b. too much traffic
c. bad weather d. more parking spaces

23. What should be the best title of this passage?

a. Free Bike Programs b: Bicycles in San Francisco

c. Bicycles and Traffic Problems d. Good and Bad Points of Free Bikes
24. What does the writer think about the free bike program in San Francisco?

a. It will have some problems b. A few people will use the bikes

c. Free bikes will be stolen d. The writer does not show his attitude

25. The passage suggests, but does not say directly, that
many free bike programs aim to solve air pollution problems
there are many free bike programs in many cities in the world
the free bike program has both advantages and disadvantages
the free bike program in San Francisco will be successful.

po o

Passage S (9 points)

1 Moms tend to love anything you give them. It’s a piece of cake. Moms enjoy so
many things that you just have to be a little intuitive about things she would buy for
herself.
You can always give the classic staples such as flowers, perfume, and candy. You
5 may want to give this in addition to another gift.
Mom will appreciate the thought you give to a gift more than anyone else. And she
will usually tell you what she would like. Listen. You are one of the few people who can give
her a special big gift. But always keep in mind if you don’t have the budget, she doesn’t expect
you to get her anything big. Moms will understand better than anyone if
10 you can’t afford an expensive gift and they will feel bad if you spend more than you can
afford.
How to find the perfect gift for your mother?
1. Look at the colors she wears. These are excellent clues as to what colors she feels
comfortable living around.
15 2. See if she is currently collecting anything special. Many women collect
collectibles such as cats, puppies, flowers...
Does she have an upcoming event that she could use some special item to
complete her dinner table.
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Does she enjoy jewelry?

Does she have any hobbies she enjoys: sewing, movies, travel...? ,

If she is into home decorating, give her either something for the house or a gift *

certificate to her favorite home décor store. A picture of you (and your family) in

a nice frame always makes a great gift for a mom particularly a picture of you and

her together.

25  One of the best things you can do for your mother is share your time and interests with
her. She mostly wants to know about you. How you are doing emotionally, physically,
and financially. Share information and interests in your life. She maybe more flexible
and open to learning than you might think.

20

OVEN, B

26. The word ‘you’ in the passage refers to .
a. children b. present buyers c. readers d. young people

27. The phrase ‘a piece of cake’ (line 1) means ;
a. convenient b. delicious C. easy d. sweet

28. What is not the example of a gift for mom suggested by the passage?
a. a diamond ring b. a flower lace c. time d. cloth

29. What are the popular gifts for mom, according to the passage?
a. cats, puppies, and flowers b. sewing, movies, and travel
c. flowers, perfume, and candy d. a picture of you and your family

30. According to paragraph 3 (line 5-10), if you do not have money, mom
a. doesn’t want anything from you b. will feel bad about that
c. will tell you what she would like. ~ d. will understand you better

31. What should be the title of this passage?
a. How to Select a Perfect Gift? b. Gifts That Mothers Like Most
¢. How to Be Good Children? d. Gift Ideas for Mother’s Day

32. According to the last paragraph, we can infer that
everything about you is interesting for mom
mom wants to know more about you

mom is not flexible enough for children
gifts are not always necessary for mom

po o e

33. Who are expected readers of the passage?
a. children b. mothers c. women d. gift buyers

34. We can infer that the writer of this passage is probably
a. a good child b. a gift seller
c. a perfect gift picker d. a mother

. S R L ST e e
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Passage 6 (6 points)
Sweet Dreams ‘
1 When we close our eyes at night and drift off to sleep a strange thing happens. We enter
what is known as the REM (Rapid Eye Movement) phase. It’s during this phase that we dream.
During this phase of sleep, our eyes dart rapidly about, our brain activity peaks, and our
muscles twitch.. But why do we dream? There are many different theories as to why we dream.
5 The content of dreams may be related to the immediate concerns in our lives, such as
unfinished business from the day, or concerns we are unable of handling during the course of
the day. Dreams can teach us things about ourselves that we are unaware of.
Connections between dreams and the human psyche have been made by people
thousands of years ago. A famous Greek philosopher named Aristotle wrote in his Parva
10 Naturalia over 2,200 years ago, of a connection between dreams, waking experiences,
and emotional needs.
Sigmund Freud, the father of modern psychology, believed dreams to be symbolic of
any number of things buried deep within our minds.
The exact reason why we dream is unknown but both physiological and psychological
15 theories provide interesting ideas. Until we know for certain why we dream, night, night and
sweet dreams.

35. The phrase ‘a strange thing’ (line 1) refers to .
a. REM b. dreaming
c. asleep d. the phase

36. The phrase ‘are unaware of” (line 7) means .
a. do not remember b. do not understand c. do not concern d. do not know

37. The following situations may cause dreams except when you
a. do not finish doing homework for a submission tomorrow.
b. cannot solve the problem although you tried very hard today.
c. have been eating too much food and sleep longer hours.
d. really look forward to spending your holidays in Europe.

38. According to the passage, what is not true about dreams?
a. Our eyes move fast every time when we dream.
b. We can know ourselves better from our dreams.
c. Only people in the past want to know a cause of dreams.
d. There is a relationship between dreams and human mind.

39. What is the main idea of this passage?
a. REM phase and dreams b. Causes of dreams
c. Content of dreams d. Aristotle and Parva Naturalia

40. We can infer from the passage that
a. we dream in the Rapid Eye Movement phasc
b. what are buried deep within our mind are dreams.
c. we have sweet dreams because we don’t know why we dream
d. exact cause of dreams is very complex to know.

R T SRR v L T T N
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Answer Keys
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Appendix H1

The Index of Item-Objective Congruence of the Questionnaire
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Opinion scores of experts Total 10C Content
K Objective expert 1 | expert2 | expert3 scores value | validity
1 | Learner's attitude 1 1 1 3 1.00 Yes
2 | Learner's attitude 1 1 1 3 1.00 Yes
3 | Learner's attitude 1 1 1 3 1.00 Yes
4 | Learner's attitude 1 1 1 3 1.00 Yes
5 | Learner's attitude 0 1 1 2 0.67 Yes
6 | Learner's attitude 0 1 1 2 0.67 Yes
7 | Willingness 1 1 1 3 1.00 Yes
8 | Willingness 1 1 1 3 1.00 Yes
9 | Willingness -1 1 1 1 0.33 No
10 | Willingness 1 1 1 3 1.00 Yes
11 | Willingness 1 1 1 3 1.00 Yes
12 | Willingness 1 1 1 3 1.00 Yes
13 | Willingness 1 1 1 3 1.00 Yes
14 | Self-confidence 0 1 1 2 0.67 Yes
15 | Self-confidence 0 1 1 2 0.67 Yes
16 | Self-confidence 1 1 1 3 1.00 Yes
17 | Self-confidence -1 -1 1 -1 -0.33 No
18 | Self-<confidence 1 1 1 3 1.00 Yes
19 | Self-confidence 1 1 1 3 1.00 Yes
20 | Motivation 1 1 1 3 1.00 Yes
21 | Motivation 1 0 1 2 0.67 Yes
22 | Motivation 1 1 1 3 1.00 Yes
23 | Motivation -1 1 1 1 0.33 No
24 | Motivation 1 1 1 3 1.00 Yes
25 | Motivation 1 1 1 3 1.00 Yes
26 | Motivation 1 1 1 3 1.00 Yes
27 | Motivation -1 -1 1 -1 -0.33 No




The Index of Item-Objective Congruence (I0C) of the Questionnaire
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Opinion scores of experts Total | IOC | Content
g Oblechive expert1 | expert2 | expert3 | scores | value validity

28 | Capacity to learn 1 1 1 3 1.00 Yes

29 | Capacity to learn 1 0 1 2 0.67 Yes

30 | Capacity to learn -1 1 1 1 0.33 No

31 | Capacity to learn 1 1 1 3 1.00 Yes

32 | Capacity to learn 0 0 1 1 0.33 No

33 | Capacity to learn 1 1 1 3 1.00 Yes

34 | Capacity to leamn 1 1 1 3 1.00 Yes

35 | Capacity to learn 1 1 1 3 1.00 Yes

36 | Cognitive strategy 1 1 1 3 1.00 Yes

37 | Cognitive strategy 0 1 1 2 0.67 Yes

38 | Cognitive strategy 1 1 1 3 1.00 Yes

39 | Cognitive strategy 1 1 1 3 1.00 Yes

40 | Cognitive strategy 1 1 1 3 1.00 Yes

41 | Cognitive strategy 1 1 1 3 1.00 Yes

42 | Cognitive strategy 1 1 1 3 1.00 Yes

43 | Cognitive strategy 1 1 1 3 1.00 Yes

44 | Cognitive strategy 1 1 1 3 - 1.00 Yes
Metacognitive

45 | strategy 1 1 1 3 1.00 Yes
Metacognitive

46 | strategy 1 -1 1 1 0.33 No
Metacognitive

47 | strategy 1 1 1 3 1.00 Yes
Metacognitive

48 | strategy 1 1 1 3 1.00 Yes
Metacognitive

49 | strategy 1 1 1 3 1.00 Yes
Metacognitive

50 | strategy -1 -1 1 -1 -0.33 No
Metacognitive

51 | strategy 1 1 1 3 1.00 Yes
Metacognitive

52 | strategy 0 -1 1 0 0.00 No
Metacognitive

53 | strategy 1 1 1 3 1.00 | / Yes

The content validity of the questionnaire is 0.80
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QUESTIONNAIRE

Attitudes towards learner independence and capacity to learn independently of the learners
learning English reading comprehension skills through web-based instruction

Instruction

This questionnaire was constructed for a survey of students’ attitudes towards and their learning
capacity of the above-mentioned issues in regard only to the English reading skill. Other English
skills are not relevant. Please rate each item according to the fact applied to you. Total
information confidentiality shall be assured, and the information of each individual shall not be
revealed. Besides, your answers shall not have any effect on your English scores.

MEIME: covsacnimisrinisisiiseni e s T e s AR oA s S h A StudeRETE): ....oocinidissones retiuEtea oy
Faculty.......coooviiniiiiiiiiiiieeenn, b V1 years Gender: [0 Male [JFemale

Part 1: Please state how much you agree with each statement by making a tick V on the
number which means the followings:

= Strongly agree
Agree

Uncertain
Disagree
Strongly disagree

I

— b W
I

Attitude of learners towards independent learning

1. Ithink learning is my own responsibility. 5 4 3 2 1

2. I think learning and teaching are the sole responsibility- 5 4 3 2 1
of the teacher.

3. Ithink that learners should learn independently, to some- 5 4 3 2 1

degree.

4. 1 think that the teacher has to take responsibility if - 5 4 3 2 1
learners are not successful in their learning.

5. Sometimes I know how to learn successfully, but I - 5 4 3 2 1
do not do it.

6. Ido not think to improve my English skills as per- 5 4 3 2 1

advice and suggestion of the teacher or other people.
7. Ibelieve that learning success is resulted from my effort. 5 4 3 2 1
8. [1think that people are good at English because of the gift. 5 4 3 2 1

....................................................................................................................
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Willingness to learn independently
9. Ido not like to seek additional knowledge outside class- 5 4 3 2 1

if the teacher does not tell me to do so.

10. I am willing to learn although it is difficult. 5 - 3 2 1

11. I am pleased to take responsibility of my own learning. 5 + 3 2 1

12. T am willing to evaluate my learning whether it is good. 5 4 3 2 1

13. I think that the teacher should select appropriate learning- 5 4 3 2 1
methods for learners.

14. I am pleased to take in determining the contents I - 5 4 3 2 1
want to learn.

Additional opinion (I ANY). .....ouiiiiniii e aa e e ae

Self-confidence to learn independently

15. I like the teacher to be my supporter all the time- 5 4 3 2 1
so that I can be confident in my learning.

16. I want the teacher to tell me clearly what I should learn- 5 4 3 2 1
and do in class an out of class.

17. 1 am confident that I can well manage the time for learning. 5 3 2 1

18. I have a good effort to seek for knowledge I want to know. 5 4 3 |
19. I think I am the effective independent learner of both in- 5 4 3 2 1

out of class.

....................................................................................................................

Motivation to learn English

20. I do not enjoy learning English. 5 4 3 2 1

21. 1like to have a chance to decide on what and how- 5 - 3 2 1
to learn about English.

22. Ilike to learn English because it is interesting- 5 4 3 2 1
and important.

23. I enjoy learning English on the web independently- 5 4 3 2 1

outside class.
24. 1 like to learn English because I will be able to- 5 4 3 2 1
get a job easily.
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25. 1 pay attention on learning English in order to- 5 4 3 2 1
get a good grade.

....................................................................................................................

Part 2: Please state how well each statement describes you. Please tick (\ ) on the number of
each statement, which means the followings:

5 = Always or almost always true of me (almost 100%)
4 = Usually true of me (over than 50%)

3 = Somewhat true of me (about 50%)

2 = Usually not rue of me (less than 50%)

1 = Never or almost never true of me (0-10%)

Capacity to learn independently

26. I can set my own learning objectives. 5 4 3 2 1
27. I know where I can seek for knowledge. 5 4 3 2 1
28. I can tell whether I have a learning progress. 5 4 3 2 1
29. I know my learning weak points. 5 4 3 2
* 30. Itry to learn more on my learning weak points. 5 4 3 2 1
31. I cannot tell about what I have learned. 5 4 3 2 1
32. I can find appropriate learning methods and- 5 4 3 2 1
techniques for myself.
OHhers (IFANY).e o cocvvore oo 0V t1re mor vrerermrrveyass a1y goppegs o+ ves sssneens onsssounsuasbonetaotaises
Cognitive strategies
33. I periodically think about the gist or main points of- 5 4 3 2 1
the passage to see if I really understand it.
34. When reading the English passage, I try to- 5 4 3 2 1
translate word for word or every word.
35. I usually try to guess meanings of unknown words- 5 4 3 2 1
from the context.
36. I take notes while reading. 5 4 3 2 1

37. I usually use a dictionary to find meanings of the really- 5 4 3 2 1
important words that I do not know.



38.

39.

40.

41.

42.

....................................................................................................................

I try to summarise (in my head or in writing) important-
information that I read.

I try to understand the vocabulary from its prefix-

or suffix.

I use my grammatical knowledge to know a type of-
vocabulary such as I’ve got a present from my mom.
Present is a noun because of ‘a’.

When reading the English passage, I usually read-
every word.

When reading the English passage, I stop reading when-
I find the vocabulary that I do not know.

Metacognitive strategies

43.

44,

45.
46.

47.

48.

49.

50.

51.

52.

Before reading, I set my reading objectives in advance-
and read with those objectives in mind.
Before reading the passage, | imagine what it will-
be about.
When I have reading problems, I do not know what to do.
Before reading the passage, I think of what I already-
know about the topic.
While reading, I usually ask myself whether I understand-
what I am reading.
While reading, I told myself not to stop reading when I -
encounter any reading difficulties.
While reading, if I do not understand a grammatical-
structure, I will read its explanations from the lessons-
or a grammar book.
I usually try to find causes of my reading problems-
to solve those problems by myself.
I usually notice the mistakes of my English reading skills-
in order to improve them. For instance, why did I guess-
the vocabulary wrong?
After reading, I decide whether the reading strategies I-

292

..........................
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used helped me understand the passage better, and I -
think of other strategies that I could have helped.

53. After reading, I check whether I accomplished my- 5 -4 3 s 1
objective for reading such as understanding the main-

idea of the passage.

....................................................................................................................

THANK YOU VERY MUCH FOR YOUR CO-OPERATION.
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LEARNER CONTRACT

independent learning scheme to improve English reading comprehension skills.
Contract period: Begins: .......ccoeeuenenvneinneeniene EndS: ool

1. My learning objective(s) for this specified period: (Please V)
O find main idea of each paragraph and its supporting details
O find main idea of the passage

know and identify specific facts

understand general meaning of the passage

determine meanihg by using prefix and suffix

O[O o 551 1) {1

guess meaning of vocabulary from the context

O

other reading obJectiVes. . /. /L1 3 4 i N Ry ss 50 ssvis e sovn ovaés snvisianess isssiads

2. My main learning activity in order to improve my reading skills as per my objective(s) is:

Activity Reasons ' Time and Place

3. I agree to spend approximately ............cccevuininns hours a week on the independent learning
to improve my English reading skills.

4. I agree to complete and keep a learning record sheet.

5. Tagree to see Ajarn Rosukhon as per the requirement to report on my progress and to discuss
any problems I encounter.

6. The criteria that will tell whether I can achieve my learning objective(s) are:

.....................................................................................................................

AGREED T (S (risssninmanssnnsintsmiamssinivest ta st )

...................................... ( Rosukhon Swatevacharkul )
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Yeye1m3i50u (Learner Contract)
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LEARNING RECORD SHEET

O o P o 1 | KR PE Group: .......... Date: . ieiivstiinn.

1. I have learned something new from this activity, i.e.

............................................................................................................

.......................................................................................................................

...................................................................................................................

4. My overall performance from doing this activity is: (please circle)

Excellent 10 9 8 76 /5.4, 3 21 0 Need improvement

5T OO 0 | M, - - ;- NURERAN W, S ORI NN L | c.. i

5. Overall, I think this way of learning is: (please circle)
Very useful 5 4 3 2 1 0 Not useful

BECAUSE .....ccccvnnrensnnnssss MAULALOMGKL

6. What I intend to do next:

.....................................................................................................................

EERORME ...occonneneinenisie sinensninninsssa

LEBCRCE IS TOOAMRCK ... .oovnrerarnsnsvnsunmmmnsensessnnesssessssssvssamssssssssanssnntomsmssassosat st e U

-----------------------------------------------------------------------------------------------------------------

-----------------------------------------------------------------------------------------------------------------
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READING STRATEGIES CHECKLIST

Please V the strategies you used

Pre-reading strategies

P I decided in advance what my reading purpose is, and I read with that goal in mind.
i Before I read I thought of what I already know about the topic.

7, I tried to predict what the text would be about.

4....... I looked at the title and illustrations and predict what the passage might be about.

. S I imagined what the text would be about.

While-reading strategies

Bsvaan I made oral or written summaries of the gist or main ideas.

1 SO I took notes of key words or main idea of each paragraph.

B I verified my predictions of the text through summarising.

(: ARPEPrE I used my grammatical knowledge to understand tenses and types of vocabulary.
10....... [ tried to understand unknown words from the prefix and suffix and context clues.
 § S I made guesses based on previous information, knowledge, or experiences.
12....... I told myself not to stop reading when I encounter any reading difficulties.

s [S— I used a dictionary only when I really did not know the meanings of key words.

[ While reading, I periodically checked whether I understood the text.

s — I focused on specific information to achieve my reading objectives.

 { S I decided in advance specific aspects of information to look for, and I focused on that

information when I read.

Post-reading strategies

s After reading, I decided whether the reading strategies I used helped me understand,
and I thought of other strategies that could have helped.

18....... After reading, I checked whether my predictions were correct.

190000 I rated my comprehension by reflecting on how much I understood what I read.

W e I checked whether I accomplished my goal for reading.

...............................................................................................................
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READING STRATEGIES CHECKLIST
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Table 4.3.1: Comparison between the Pre and Post-Questionnaire of the High Proficiency
Students in the Most Support for Learner Independence Group (H/MS)

Pre-
Questionnaire

Post-
Questionnaire

Item

N [ Mean I SD N | Mean I SD
PART 1
Attitudes towards independent learning
1. I 'think learning is my own responsibility. 17| 476 .44 18| 4.89| .32
2. I think learning and teaching are not the sole responsibility of 171 a06! 66| 18| 406| 64
the teacher.
3. I think that learners should learn independently, to some 171 a20| 47| 18| 428| 46
degree.
4. I don’t think that the teat_:her h.as to ta_ke responsibility if 171 3470 871 18] 356| 78
learners are not successful in their learning.
5. Sometimes I know how to learn successfully and I do it. 17 3.18| 95| 18| 2.67|1.09
6.1 thm-k to improve my English skills as per advice and 171 424 75| 18] 4.00!l1.19
suggestion of the teacher or other people.
7. I believe that learning success is resulted from my effort. 18| 4.67| 59| 18| 4.83| .38
:]flt don’t think that people are good at English because of the 181 356! 71 18l 333 69
Willingness to learn independently
9. I like to seek additional knowledge outside class although the 18] 361! 611 18l 333] 77
teacher does not tell me to do so.
10. I am willing to learn although it is difficult. 18| 200| 69l 18] 38| 68
11. I'am pleased to take responsibility of my own learing. 18| 428| 46| 18] 222 55
12. I am willing to evaluate my learning whether it is good. 18| 417] 38| 18] 417] s
13. I don’t think that the teacher should select appropriate
learning methods for learners. 18] 217] 62] 18] 2254 .90
!letr:::m pleased to take in determining the contents I want to 18] 3.72| 46l 18] 38| &2
Self-confidence to learn independently
15. I don’t like the teacher to be my supporter all the time so that
I can be confident in my learning. | 228)| 581 18] 2224 .55
16. I don’t want the teacher to tell me clearly what I should learn
and do in class and out of class. 18] 2611 92)  I{RES0Y 56
17. I am confident that I can well manage the time for learning. 18] 400! 69| 18] 3611 61
18. I'have a good effort to seek for knowledge I want to know. 18| 400| 59| 18] 3.04| 54
19. I think I am the effective independent learner of both in out 18] 350! 791 18l 350 7
of class.
Motivation to learn
20. I enjoy learning English. 18| 3.72| 90| 18| 394| .80
21. I like to have a chance to decide on what and how to learn
about English. 18| 3.78| 55| 18| 3.78| .65
22. 1 like to learn English because it is interesting and important. | 18| 3.44| .78] 18| 3.72| .75
3]33515 .enjoy learning English on the web independently outside 18] 361 611 18] 400| 59
E,:S'i{ ;ike to learn English because I will be able to get a job 18| 389 76| 18] a33| 77
:;;epay attention on learning English in order to get a good 18] 422| 73| 18| a17| 51
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PART 2

Capacity to learn independently

26. I can set my own learning objectives. 18| 333| .77| 18] 3.72 75
27. I know where I can seek for knowledge. 18| 4.00| 49| 18| 3.89 .58
28. I can tell whether I have a learning progress. 18 3.83| 51|18 3.89 A7
29. I know my learning weak points. 18| 3.89| 58] 18| 4.00 .84
30. I try to learn more on my learning weak points. 18] 3.89| 68| 18| 3.83 1
31. I can tell about what [ have learned. 18| 3.56| 92]118| 3.6l .78
32. I can find appropriate learning methods and techniques for 18! 333] 8al18! 339 61
myself.

Cognitive strategies

33.1 perlodlcal_ly think about the glst' or main points of the 18] 380! 471 18l 422 55
passage to see if [ really understand it.

34. When reading the English passage, I try not to translate word 18] 278! 88l 18] 278 31
for word or every word.

2:;1tle1;st.ually try to guess meanings of unknown words from the 181 294! 8ol 18] 3.06 80
36. I take notes while reading. 18| 3.78| .81 18] 3.94 .80
37. 1 usually use a dictionary to find meanings of the really

important words that I do not know. 18] 3894 S0 IBgiace 3
_38. [ try !o summarise (in my head or in writing) important- 181 3391 85! 18] 350 Rl
information that I read.

39. I try to understand the vocabulary from its prefix or suffix. 18| 3.56| .86 18| 3.67 .69
40. I use my grammatical knowledge to know a type of

vocabulary such as ‘I’ve got a present from my mom.” Present 18| 3.33| 97| 18] 3.50 1
is a2 noun because of ‘a’.

41. When reading the English passage, I usually don’t read 18! 256! s6l 18] 222 94
every word.

42. When reading the English passage, I don’t stop readmg

when | find the vocabulary that I don’t know. 18] 280|104 184RerCF L ae
Metacognitive strategies

43. Before readmg_, I set my rca.dmg objectives in advance and 18 3170 86l 18l 406! 64
read with those objectives in mind.

44. Before reading the passage, I imagine what it will be about. 18 3.67| .84| 18| 4.22| .65
45. When I have reading problems, | know what to do. 18| 344 98| 18| 3.33| .97
46. Before rez.a.dmg the passage, I think of what I already know 18| 356! 78| 18] 400! 50
about the topic.

47. While readl.ng, I usually ask myself whether I understand 18| 380! ssl 18l 411l 32
what I am reading.

48. While reading, l toid. mysel.f not to stop reading when I 181 350! 71l 18] 417l 62
encounter any reading difficulties.

49. While reading, if I do not understand a grammatical

structure, I will read its explanations from the lessons or a 18| 3.56| .86| 18| 3.83| .71
grammar book

50. I usually try to find causes of my reading problems to solve 181 3611 70| 18] 389 58
those problems by myself.

51. T usually notice the mistakes of my English reading skills in

order to improve them. For instance, why did I guess the 18| 3.83| .86| 18| 3.83| .51
vocabulary wrong?

52. After reading, I decide whether the reading strategies I used

helped me understand the passage better, and I think of other 18( 3.72| .75| 18| 3.83| .62
strategies that I could have helped.

53. After reading, I check whether I accomplished my objective 18] 3611 61l 18] anl 47

for reading such as understanding the main idea of the passage.
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Pre- Post-
Item Questionnaire Questionnaire
N ] Mean l SD N | Mean l SD

PART 1

Attitudes towards independent learning

1. I think learning is my own responsibility. 18| 489 32| 18| 4.83| .38

2. I think learning and teaching are not the sole responsibility of 181 3781 81 sl 3831 86

the teacher.

3. I think that learners should learn independently, to some 18| 428! s8l 18| 406! 64

degree.

4. 1 don’t think that the teaf:her h_as to ta_ke responsibility if 18! 328! 11sl 18! 3561 1.15

learners are not successful in their learning.

5. Sometimes I know how to learn successfully and I do it. 18| 2.67| 97| 18| 2.39| .98

6.1 thm_k to improve my English skills as per advice and 181 4171 921 18] 389! 1.02

suggestion of the teacher or other people.

7. I believe that learning success is resulted from my effort. 18| 4.78| 43| 18| 4.78| .43
;l; don’t think that people are good at English because of the 18| 356! 921 18] 3221 1.00

Willingness to learn independently

9. I like to seek additional knowledge outside class although the 181 333] 771 18! 306! 80

teacher does not tell me to do so.

10. I am willing to learn although it is difficult. 18| 422| 65| 18] 3.61| .85

11. I am pleased to take responsibility of my own learning. 18| 439 .70 18| 4.22| .73

12. I am willing to evaluate my learning whether it is good. 18| 4.28| .75| 18| 4.28| .58

13.1 fion t think that the teacher should select appropriate 18! 1391 s0l 18| 194] 54

learning methods for learners.

]letr:] am pleased to take in determining the contents I want to 18| 367! 771 18| 3611 78

Self-confidence to learn independently

15. I don’t like the'teacher to l?e my supporter all the time so that 18] 180! 76| 18] 200] .84

I can be confident in my learning.

16. I don’t want the teacher to tell me clearly what I should learn

and do in class and out of class. W2 Sl 161 28948185

17. 1 am confident that I can well manage the time for learning. 18| 3.83)| 1.04| 18] 3.56| .71

18. I have a good effort to seek for knowledge I want to know. 18 3.78| 94| 18| 3.67| .69

19. I think I am the effective independent learner of both in out 1813331 771 18] 328 .75

of class.

Motivation to learn

20. I enjoy learning English. 18 3.83| 92| 18| 4.06] 1.11

21. I'like to have a chance to decide on what and how to learn

about English. 18 3.28| .75| 18| 3.22| 1.0

22. I like to learn English because it is interesting and important. | 18| 4.17| .79| 18| 428 .75

.;213&51 enjoy learning English on the web independently outside 18] 3781 1.00] 18] 350! 115

410 . ] 3

zaSi{;lke to learn English because I will be able to get a job 18| 417! 92| 18| 400! 84

25. I pay attention on learning English in order to get a good 18] 450! 62l 18] 428] 3

grade.

PART 2

Capacity to learn independently

26. I can set my own learning objectives. 18| 3.28| 67| 18| 3.11| .90

27. I know where I can seek for knowledge. 18| 3.89| .83| 18| 4.00| .69

28. I can tell whether I have a learning progress. 18| 394 .64 18| 3.83| .86
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29. I know my learning weak points. 18| 433 | .84| 18| 422 .73
30. I try to learn more on my learning weak points. . 18| 3.89| .83| 18| 3.67| .77
31. I can tell about what I have learned. 18| 3.00( 1.41 18] 3.22| 1.11
32. I can find appropriate learning methods and techniques for 181 333 84| 18! 361 70
myself.
Cognitive strategies
33.1 penodlcal.ly think about the gist or main points of the 8| 3671 6ol 18] 350] 02
passage to see if I really understand it.
34. When reading the English passage, I try not to translate word 181 261 o8| 18l 311l 1.13
for word or every word.
35. I usually try to guess meanings of unknown words from the 181 3171 11s| 18l 2.44 90
context.
36. I take notes while reading. 18| 411 90| 18| 422 .55
37. 1 usually use a dictionary to find meanmgs of the really
important words that I do not know. 8] 398 8] 18) ot60s 1.6
.:58. Itry to summarise (in my head or in writing) important- 18] 3280 9ol 18| 289 128
information that I read.
39. 1 try to understand the vocabulary from its prefix or suffix. 18| 3.44| 98| 17| 3.06]| 1.25
40. I use my grammatical knowledge to know a type of
vocabulary such as ‘I’ve got a present from my mom.” Present 18| 3.17| 99| 18] 2.67| 137
is a noun because of ‘a’.
11c;r(\1\’hen reading the English passage, I usually don’t read every 18| 256! o8l 18! 3.00| 1.00
42. When reading the English passage, I don’t stop reading when
I find the vocabulary that I don’t know. 18] 261| 1.09] 18] 2.50] 1.30
Metacognitive strategies
43. Before re reading, I set my reading objectwes in advance and 181 3171 62| 18l 3.00] 34
read with those objectives in mind.
44, Before reading the passage, I imagine what it will be about. 18 3.72| 90| 18| 3.89| 1.02
45. When I have reading problems, I know what to do. 18 3.56| .86| 18| 3.44| 1.10
46. Before rez_idlng the passage, I think of what I already know 18| 400 84l 18| 3.83| 1.04
about the topic.
47. While reading, I usually ask myself whether I understand
what I am reading, 18| 400 .69 18| 3.83| .99
48. While reading, I told myself not to stop reading when I
encounter any reading difficulties. o L
49. While reading, if I do not understand a grammatical
structure, I will read its explanations from the lessons or a 18| 2.89 | 1.13 18] 2.89( .90
grammar book
50. I usually try to find causes of my reading problems to solve
those peoblenis by myself. 18 3.44| 71| 18| 3.33| .91
51. I usually notice the mistakes of my English reading skills in
order to improve them. For instance, why did I guess the 18| 3.78| .81| 18| 3.61| .78
vocabulary wrong?
52. After reading, I decide whether the reading strategies I used
helped me understand the passage better, and I think of other 18| 3.44| 86| 18| 3.56| .92
strategies that I could have helped.
53. After reading, I check whether I accomplished my objective
for reading such as understanding the main idea of the passage. 18| 361 .70] 18] 3614 .92
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Table 4.3.3: Comparison between the Pre and Post-Questionnaire of the High Proficiency

Students in the Least Support for Learner Independence Group (H/LS)

Pre- Post-
Item uestionnaire Questionnaire
N | Mean | SD N | Mean I SD

PART 1
Attitudes towards independent learning
1. I think learning is my own responsibility. 18 | 4.78 S5 18 483 .38
2. I think learning and teaching are not the sole responsibility of 18 | 3.89 47| 18 4.06 73
the teacher. ‘ ' ' ;
i;:;nk that learners should learn independently, to some 181439 611 181 422] 55
4. I don’t think that the teaf:her has to ta.ke responsibility if 181378 94| 18 394| 94
learners are not successful in their learning.
5. Sometimes I know how to learn successfully and I do it. 181267 91| 18 244 | .78
6. I think to improve my English skills as per advice and 18| 422 65| 18] 4.06 30
suggestion of the teacher or other people. ) ' y A
7. 1 believe that learning success is resulted from my effort. 181483 38| 18| 4.78| .43
8. I don’t think that people are good at English because of the 181 3.56 nl| 18l 322| s
gift : ; . :
Willingness to learn independently
9. I like to seek additional knowledge outside class although the 1813331 60l 18] 378| .81
teacher does not tell me to do so.
10. I am willing to learn although it is difficult. 181394 64| 18| 394| .87
11. I am pleased to take responsibility of my own learning. 181439 61| 18] 439] .61
12. I am willing to evaluate my learning whether it is good. 181439 .61)| 18] 450| .62
13.1 f:lon t think that the teacher should select appropriate 812111 ssl sl 217 92
learning methods for learners.
lI:ar:lam pleased to take in determining the contents I want to 1813721 701 18] 38| 7
Self-cOnfidence to learn independently
15. I don’t like the.teacher to l?e my supporter all the time so that 181206| 94| 18] 228| 83
I can be confident in my learning.
16.1 do.n t want the teacher to tell me clearly what I should learn 181239 70l 18] 2561 62
and do in class and out of class.
17. I am confident that I can well manage the time for learning. 181406 .73| 18| 4.00| .59
18. I have a good effort to seek for knowledge I want to know. 18|3.89| 47| 18| 3.72| .75
19. I think I am the effective independent learner of both in out 181350] 79| 18] 361 .61
of class.
Motivation to learn
20. I enjoy learning English. 18| 3.83( .79| 18| 4.06( .80
21. 1 like to have a chance to decide on what and how to learn 18| 3721 75| 18] 356| 51
about English.
22. 1 like to learn English because it is interesting and important. | 18| 4.11| .83| 18| 4.33| .59
(2:133; enjoy learning English on the web independently outside 18] 3831 92| 18] 38| &
z;i:;lke to learn English because I will be able to get a job 181 a11] 9ol 18! 406| 30
25. I pay attention on learning English in order to get a good 18| 444| s1| 18! 400! 84
grade.
PART 2
Capacity to learn independently _
26. I can set my own learning objectives. 18| 333 | .59 18| 3.50| .51
27. 1 know where I can seek for knowledge. 18| 3.89 | .68 18] 4.11| .58
28. I can tell whether I have a learning progress. 18| 3.89| .68 18| 3.89| .58
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29. I know my learning weak points. 18| 422| .43 18| 439| .70
30. I try to learn more on my learning weak points. 18| 3.83| .51 18| 4.00| .49
31. I can tell about what I have learned. 18| 3.78| .94 18] 3.22| 1.11
32. I can find appropriate learning methods and techniques for 18| 3.44| 92 18] 367 .49
myself.
Cognitive strategies
33.1 perlodlcal}y think about the gist or main points of the 13| 30| e8|l 18l 356| .78
passage to see if I really understand it.
34. When reading the English passage, I try not to translate word 18! 2781 88l 18l 2721 83
for word or every word.
2:1.]:eiiually try to guess meanings of unknown words from the 181 3171 86l 18| 328] .90
36. I take notes while reading. 16| 400 .63| 18| 4.06| .94
37. 1 usually use a dictionary to find meanings of the really
important words that I do not know. 17} 3488} JO) 1ELS5S N0
.:58. I try !o summarise (in my head or in writing) important- 18| 3391 70| 18| 3390 .70
information that I read.
39. I try to understand the vocabulary from its prefix or suffix. 17| 3.65| .70| 18| 3.67| .77
40. I use my grammatical knowledge to know a type of
vocabulary such as ‘I’ve got a present from my mom.” Present 18| 3.28| 1.02| 18] 3.28| .67
is a noun because of ‘a’.
i lc;r:then reading the English passage, I usually don’t read every 18! 2561 781 18l 2671 97
42. When reading the English passage, I don’t stop reading when
[ find the vocabulary that I don’t know. 18] 278 My 1SR4
Metacognitive strategies
43. Before reading, I set my reading objectwes in advance and 181 333 6| 18] 333] 91
read with those objectives in mind.
44. Before reading the passage, I imagine what it will be about. 18| 3.72 58| 18] 3.61| .98
45. When I have reading problems, I know what to do. 18| 3.56 J8)| 18] 3.56| .71
46. Before rez'!dmg the passage, I think of what I already know 18| 3.56 silo1sl 372] 83
about the topic.
47. While readl.ng, I usually ask myself whether I understand 18| 3.78 ss| 18l 389| 68
what [ am reading.
48. While reading, l tolq mysel_f not to stop reading when I 18| 3.83 79l 18l 344! 115
encounter any reading difficulties.
49. While reading, if I do not understand a grammatical
structure, I will read its explanations from the lessons or a 18| 344| 86| 18| 3.56| .78
grammar book
50. I usually try to find causes of my reading problems to solve 181 356! 78| 13| 389 68
those problems by myself.
51. I usually notice the mistakes of my English reading skills in
order to improve them. For instance, why did I guess the 18 3.78 g3 18| 3.94| .64
vocabulary wrong?
52. After reading, I decide whether the reading strategies I used
helped me understand the passage better, and I think of other 18| 3.61 61| 18| 3.61| .70
strategies that I could have helped.
53. After reading, I check whether I accomplished my objective
for reading such as understanding the main idea of the passage. 15| 389 68| 131 394| .87




Table 4.5.1: Comparison between the Pre and Post-Questionnaire of the Low Proficiency

Students in the Most Support for Learner Independence Group (L/MS)
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Pre- Post-
Item Questionnaire Questionnaire
N |Mean| sp | N | Mean| sD
PART 1
Attitudes towards independent leaming_
1. I think learning is my own responsibility. 18| 4.67 49| 18| 4.83| .38
2. 1 think learning and teaching are not the sole responsibility 181 3721 130 18] 411l 90
of the teacher.
(3];;2;“ that learners should learn independently, to some 18! 439 61l 18l 417l 79
4. 1 don’t think that the tea(.:her h_as to !a_ke responsibility if 171 324 971 18| 3221 81
learners are not successful in their learning.
5. Sometimes I know how to learn successfully and I do it. 18 2.50 99| 18| 261| 1.15
6.1 thm.k to improve my English skills as per advice and 181 400! 1000 18] 422] 94
suggestion of the teacher or other people.
7.1 believe that learning success is resulted from my effort. 18| 4.89 321 18| 4.33| 1.09
z.& don’t think that people are good at English because of the 181 3.0 1291 18] 3221 81
Willingness to learn independently
9.1 like to seek additional knowledge outside class although 181 306! 100l 18] 339 92
the teacher does not tell me to do so.
10. I am willing to learn although it is difficult. 18| 4.06 87| 17| 4.18| .64
11. I am pleased to take responsibility of my own learning. 18| 4.17 86| 18| 439| .78
12. I am willing to evaluate my learning whether it is good. 18| 4.17 J91 18] 4331 .59
13.1 f:lon t think that the teacher should select appropriate 18! 1.94 oal 18| 206! 1.06
learning methods for learners.
ll::l.r:‘am pleased to take in determining the contents I want to 181 3.67 771 181 3611 70
Self-confidence to learn independently
15. I don’t like the teagher to be my supporter all the time so 181 2.00 271 18] 2171 92
that I can be confident in my learning.
16. 1 don’t want the teacher to tell me clearly what I should 18| 244 o8| 18] 2220 94
learn and do in class and out of class.
17. 1 am confident that I can well manage the time for learning. | 18| 3.61 70| 18| 3.61| .50
18. I have a good effort to seek for knowledge I want to know. 18| 3.67 84| 18| 3.78| .88
19. I think I am the effective independent learner of both in out 181 333 gal 13| 328! 83
of class.
Motivation to learn
20. I enjoy learning English. 18| 2.94 94| 17| 3.88| .78
21. 1like to have a chance to decide on what and how to learn 18] 361 20l 171 3531 51
about English.
?2. I like to learn English because it is interesting and 18! 372 96| 171 3821 64
important.
zfa;sls-enjoy learning English on the web independently outside 181 378 sl 171 388! 86
e2:8.ill;-ike to learn English because I will be able to get a job 181 4.00 sal 171 206l 75
25. 1 pay attention on learning English in order to get a good 18| 444 2l 171 a06l 75
grade.
PART 2
Capacity to learn independently
26. I can set my own learning objectives. 18| 3.56 62| 18| 3.44| .79
27. 1 know where I can seek for knowledge. 18| 3.78 81) 18| 3.89| .83
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28. I can tell whether I have a learning progress. 18| 3.94 S4] 18| 4.06| .64
29. 1 know my learning weak points. 18| 4.28 67| 18| 428| .83
30. I try to learn more on my learning weak points. 18| 4.11 .68] 18| 3.89| .76
31. I can tell about what I have learned. 18| 3.28 83| 18| 3.17| 1.04
32. 1 can find appropriate learning methods and techniques for 18] 322 65| 18l 3221 65
myself. ' ) : :
Cognitive strategies

33. I periodically ﬂ}ink about the gist or .main points of 8! 3781 73| 18| 394 30
the passage to see if I really understand it.

34. When reading the English passage, I try not to translate 181 261 92| 18] 239 92
word for word or every word. ’ ’ j :
35. 1 usually try to guess meanings of unknown words from the 18| 322 73| 18| 306! 80
context.

36. I take notes while reading. 17| 3.65 J0] 18| 3.89| .68
;%7. I usually use a dictionary to find meanings of the really 18| 4.06 7131 18l a22| 81
important words that I do not know.

-38. Itry to summarise (in my head or in writing) important- 181 333 ol 18! 317! 1.04
information that I read.

39. I try to understand the vocabulary from its prefix or suffix. 18 3.28 58 18| 3.22| 1.00
40. I use my grammatical knowledge to know a type of

vocabulary such as ‘I’ve got a present from my mom.” Present | 18| 3.17 791 18| 3.11) .96
is a noun because of ‘a’.

41. When reading the English passage, I usually don’t read 171 238 93l 18] 2671 1.19
every word.

42. When reading the English passage, I don’t stop reading

when I find the vocabulary that I don’t know. ) =9 JI] 181 3F}1.08
Metacognitive strategies

43. Bef_'ore reading: 1 set my rea!ding objectives in advance and 18| 3.44 62| 18! 344! 1.04
read with those objectives in mind.

44. Before reading the passage, I imagine what it will be about. | 18| 3.89 J6) 18] 3.72] 75
45. When I have reading problems, I know what to do. 18| 3.00 09 18] 3.06( .73
46. Before rea'ldmg the passage, I think of what I already know 18| 356 7l 18l 37120 46
about the topic.

47. While readi_ng, I usually ask myself whether I understand 18! 378 ssl 18] 411l 68
what I am reading.

48. While reading, l told. myself not to stop reading when I 18| 356 sl sl a1l 7
encounter any reading difficulties.

49. While reading, if I do not understand a grammatical

structure, I will read its explanations from the lessons or a 18| 3.78 .65) 18| 3.17| .62
grammar book

50. I usually try to find causes of my reading problems to solve 181 367 6ol 18l 3831 71
those problems by myself.

51. I usually notice the mistakes of my English reading skills

in order to improve them. For instance, why did I guess the 18| 3.56 78| 18| 3.83| .62
vocabulary wrong?

52. After reading, I decide whether the reading strategies I

used helped me understand the passage better, and I think of 18| 3.78 65) 171 3.59| .62
other strategies that I could have helped.

53. After reading, I check whether I accomplished my

objective for reading such as understanding the main idea of 18 3.67 29] 18| 3322| 67

the passage.




Table 4.5.2: Comparison between the Pre and Post-Questionnaire of the Low Proficiency
Students in the Semi-Support for Learner Independence Group (L/SS)
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Item

Pre-

Questionnaire

Post-

Questionnaire

N | Mean| sD

N | Mean | sp

PART 1

Attitudes towards independent learning

1. I think learning is my own responsibility. 18| 4.72 46| 18| 4.67| .49
2. I think learning and teaching are not the sole responsibility 181 4.06 sol 18] 344| 1.04
of the teacher. i ' d g

3. I think that learners should learn independently, to some 181 3.80 761 18] 433 59
degree. ' ' P y

4, 1 don’t think that the teacher has to take responsibility if 171 3.12 720l 18] 3.17 9
learners are not successful in their learning. ’ ) ’ )

5. Sometimes I know how to learn successfully and I do it. 18 217 99| 18] 194 .87
6. I think to improve my English skills as per advice and 181 38 1131 18] 4.00 01
suggestion of the teacher or other people. ’ - : :

7. 1 believe that learning success is resulted from my effort. 18| 4.72 46| 18| 450| .62
8. 1 don’t think that people are good at English because of the

<ifh 18( 339| 1.04| 18| 3.39| .98
Willingness to learn independently

9. 1 like to seek additional knowledge outside class although

the teacher does not tell me to do so. 8 352 L L
10. I am willing to learn although it is difficult. 18| 3.89 B3] 18| 356| .71
11. 1 am pleased to take responsibility of my own learning. 18| 4.39 S0) 18] 4.06| .64
12. I am willing to evaluate my learning whether it is good. 18| 4.28 67| 181 417 .71
13. 1 don’t think that the teacher should select appropriate

learning methods for learners. 18] 24 31 I8N
14. 1 am pleased to take in determining the contents I want to

oy 18| 3.94 541 18| 4.06| .64
Self-confidence to learn independently

15. 1 don’t like the teacher to be my supporter all the time so

that I can be confident in my learning. /) 2 S (@ 5
16. I don’t want the teacher to tell me clearly what I should

learn and do in class and out of class. g 2% L R R
17. 1 am confident that I can well manage the time for learning. | 18 | 3.50 J1) 18] 361]| .85
18. I have a good effort to seek for knowledge I want to know. 18| 3.67 D001 181 B2 75
19. I think I am the effective independent learner of both in out 18l 333 771 18] 350] 92
of class.

Motivation to learn

20. I enjoy learning English. 18| 3.33 691 18| 3.11] 1.18
21. 1 like to have a chance to decide on what and how to learn

about English. 18| 3.56 86| 18| 339 .70
22. 1 like to learn English because it is interesting and

imporiant 18| 3.78 65| 18| 3.67| .91
23. I enjoy learning Engli i i

CIass.enJoy earning English on the web independently outside 18! 37 9l 18] 3721 90
24.1like to English i j

easﬂy-l e to learn English because I will be able to get a job 18| 3904 ol 18] 417l 79
25.; pay attention on learning English in order to get a good 18| 417 7l 18l 39| 83
grade.

PART 2

Capacity to learn independently

26. I can set my own learning objectives. 18| 3.17 62| 18| 3.28| .67
27. I know where I can seek for knowledge. 18| 3.83 91 18| 3.78| .65
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the passage.

28. I can tell whether I have a learning progress. 18| 3.94 73| 18| 3.72| .67
29. I know my learning weak points. 18| 444 JE 17§ 4821 293
30. I try to learn more on my learning weak points. 18| 3.89 83| 18| 356| .86
31. I can tell about what I have learned. 18| 3.28| 1.18] 18| 3.22] 1.11
32. I can find appropriate learning methods and techniques for 181 3.00 771 18l 333| 84
myself.

Cognitive strategies

33. I periodically tl}lnk about the gist or main points of 18| 328 a6l 18] 344 &2
the passage to see if I really understand it.

34. When reading the English passage, I try not to translate 18! 261 o8| 18| 244! 1.10
word for word or every word.

23;1:;;?38")( try to guess meanings of unknown words from the 18! 2891 1.08] 18] 3111 1.08
36. I take notes while reading. 18| 3.44 98| 18| 3.78| .88
?7. I usually use a dictionary to find meanings of the really 161 3.6 8ol 18] 333] .o
important words that I do not know.

?8. Itry t.o summarise (in my head or in writing) important- 181 333 7271 18] 317! 1.04
information that I read.

39. I try to understand the vocabulary from its prefix or suffix. 17| 3.06 90| 18| 3.00| .34
40. I use my grammatical knowledge to know a type of

vocabulary such as ‘I’ve got a present from my mom.” Present | 17| 2.65| 1.00| 17| 3.18| .88
is a noun because of ‘a’.

41. When reading the English passage, I usually don’t read 181 2.61 osl| 18! 278! 1.06
every word.

42. When reading the English passage, I don’t stop reading

when I find the vocabulary that I don’t krioy. 18] 2721 56 18} GREEAs
Metacognitive strategies

43. Before readmg:, I set my rea'dmg objectives in advance and 181 272 96l 18] 322 88
read with those objectives in mind.

44. Before reading the passage, I imagine what it will be about. | 17| 329 1.05| 18| 3.83| 1.04
45. When I have reading problems, I know what to do. 18| 3.00, 1.03| 18| 2.61]| 1.09
46. Before rea.ldmg the passage, | think of what I already know 18| 350 9| 18] 3721 90
about the topic.

47. While readl-ng,, I usually ask myself whether I understand 18| 372 751 18| 356| 78
what I am reading.

48. While reading, l lold. mysellf not to stop reading when I 18] 333 6ol 18] 3671 69
encounter any reading difficulties.

49. While reading, if I do not understand a grammatical

structure, I will read its explanations from the lessons or a 18| 3.17 92| 18| 3.67| .69
grammar book

50. I usually try to find causes of my reading problems to solve 18| 3.06 871 18l 344 7
those problems by myself.

51. I usually notice the mistakes of my English reading skills

in order to improve them. For instance, why did I guess the 18| 3.17 92| 18| 350| .79
vocabulary wrong?

52. After reading, I decide whether the reading strategies I

used helped me understand the passage better, and I think of 18| 3.33 S59) 18| 3.72| .67
other strategies that I could have helped.

53. After reading, I check whether I accomplished my

objective for reading such as understanding the main idea of 18| 3.28 JS5| 18| 3.67| .59
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Table 4.5.3: Comparison between the Pre and Post-Questionnaire of the Low Proficiency
Students in the Least Support for Learner Independence (L/LS)

Item

Pre-
Questionnaire

Post-
Questionnaire

N l Mean] SD

N | Mean | sp

PART 1

Attitudes towards independent learning

1. I think learning is my own responsibility. 18| 4.78 43| 18| 4.78 43
2. 1think learning and teaching are not the sole responsibility 181 3.72 90| 18] 389 76
of the teacher. .

3. I think that learners should learn independently, to some 18| an ssl 18| 428 67
degree.

4. I don’t think that the teacher has to take responsibility if 18] 333 1.19) 18] 328! 132
learners are not successful in their learning. ) ’ g 3

5. Sometimes I know how to learn successfully and I do it. 18| 2.61 92| 18] 2.56 .86
6.1 thm'k to improve my English skills as per advice and 18| 3.61 9sl 18| 383 99
suggestion of the teacher or other people.

7.1 believe that learning success is resulted from my effort. 18| 4.83 38| 18| 4.83 .38
:ﬂ; don’t think that people are good at English because of the 18| 3.44 86l 18| 300! 114
Willingness to learn independently

9. 1 like to seek additional knowledge outside class although 181 3.50 36l 18] 3.00 97
the teacher does not tell me to do so.

10. I am willing to learn although it is difficult. 18| 3.89 .68] 18| 3.94 .64
11. I'am pleased to take responsibility of my own learning. 18| 4.06 73| 18| 4.28 .67
12. 1 am willing to evaluate my learning whether it is good. 18| 4.33 S99 18| 4.22 .65
13.1 fion’t think that the teacher should select appropriate 18 183 71l 18l 206 73
learning methods for learners.

II‘:L.HI'1 am pleased to take in determining the contents I want to 181 3.72 671 18] 367 91
Self-confidence to learn independently 7

15. 1 don’t like the teac'her to be my supporter all the time so 181 2.06 94| 18] 217 99
that I can be confident in my learning,

16. 1 don’t want the teacher to tell me clearly what I should 18| 2.00 771 18| 206 87
learn and do in class and out of class.

17. 1 am confident that I can well manage the time for learning. | 18| 3.56 62 18| 3.61 .78
18. I have a good effort to seek for knowledge I want to know. | 18| 3.61 S0 18| 3.67 .69
19. I think I am the effective independent learner of both in out 181 3.33 49| 18| 322] 1.00
of class.

Motivation to learn

20. I enjoy learning English. 18| 3.78 65| 18| 3.50 92
21. 1 like to have a chance to decide on what and how to learn 18| 356 sl gl 3, 75
about English.

:'22. Ilike to learn English because it is interesting and 18! 3.7 751 18] 36 6
important.

23 I eni . : ; .

C]Basi enjoy learning English on the web independently outside 181 3.50 36| 18] 367 77
g:;i:;lke to learn English because I will be able to get a job. 181 3.67 o1l 18| 389 76
25;;;:’:‘)’ attention on learning English in order to get a good 18| 4.06 sal 18] 37 75
PART 2

Capacity to learn independently

26. I can set my own learning objectives. 18| 3.28 83| 18| 3.22 .65
27. 1 know where I can seek for knowledge. 18| 3.28 g5 18] 3.44 .92
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28. I can tell whether I have a learning progress. 18] 3.22 65] 17| 3.41 .87
29. I know my learning weak points. 18| 4.06 541 18| 4.39 .78
30. I try to learn more on my learning weak points. 18| 3.50 J1§ 184 367 .69
31. I can tell about what I have learned. 18| 3.39 .70 18| 3.11| 1.02
32. I can find appropriate learning methods and techniques for 181 3.1 761 18] 333 69
myself. ’ ’ ! )
Cognitive strategies

33. I periodically tl}iﬂk about the gist or .main points of 18] 3671 6ol 18l 3671 77
the passage to see if I really understand it.

34. When reading the English passage, I try not to translate 181 2.61 og| 18| 233 84
word for word or every word. : : : ;
35. I usually try to guess meanings of unknown words from the 18| 3.06 6l 18! 3221 1.00
context.

36. I take notes while reading. 18] 3.72 751 18| 3.61 .98
37. 1 usually use a dictionary to find meanings of the really

important words that I do not know. S B3| B ot
38. I try to summarise (in my head or in writing) important- 181 3.00 971 17| 3.2 60
information that I read. ’ ' ' j
39. I try to understand the vocabulary from its prefix or suffix. 18| 2.67 A7) 18P 272 .83
40. I use my grammatical knowledge to know a type of

vocabulary such as ‘I’ve got a present from my mom.” Present | 18| 2.56 86| 17| 2.88 .86
is a noun because of ‘a’.

41. When reading the English passage, I usually don’t read 18! 2331 114l 18] 244 7
every word.

42. When reading the English passage, I don’t stop reading

when I find the vocabulary that I don’t KnoWw! 18] 244| IBF 181 RIGHEAR
Metacognitive strategies

43. Bei_"ore reading., I set my rea_ding objectives in advance and 18| 3331 970] 18| 322 43
read with those objectives in mind.

44. Before reading the passage, I imagine what it will be about. | 18| 3.67| 970| 18| 3.83 .79
45. When I have reading problems, I know what to do. 18 2.89 | 1.023] 18] 2.6l .78
46. Before rea.ndmg the passage, I think of what I already know 18] 3721 826l 18| 372 90
about the topic.

47. While reading, I usually ask myself whether I understand 181 3721 7521 181 3550 71
what I am reading.

48. While reading, I tolq mysel.f not to stop reading when | 18! 3330 840l 18] 328! 118
encounter any reading difficulties.

49. While reading, if I do not understand a grammatical

structure, I will read its explanations from the lessons or a 18| 294 .802| 18| 3.33 iy 7
grammar book

50. I usually try to find causes of my reading problems to solve 181 3.11] 583l 18] 339 50
those problems by myself.

51. T usually notice the mistakes of my English reading skills

in order to improve them. For instance, why did I guess the 18| 333 .594]| 18] 3.39 .61
vocabulary wrong?

52. After reading, I decide whether the reading strategies I

used helped me understand the passage better, and I think of 18] 3.28| .669| 18| 3.56 1
other strategies that I could have helped.

53. After reading, I check whether I accomplished my

objective for reading such as understanding the main idea of 18| 3.67| .840| 18| 3.39 .70
the passage.




Appendix N

Results of Qualitative Data
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4.2 Results of Qualitative Data
Results of the qualitative data analysis are presented as follows:

4.2.1 Analysis of the Learner Contracts

The learner contract aimed at helping students plan their learning by setting
their learning objectives. Since the learner contract facilitated students by listing
important and necessary reading objectives for them, students seemed not to have
problems in setting their learning objectives. Therefore, the information in this part
was not analysed.

In regard to the planning of time to be spent on the independent learning
through the web or EDO, the information was gathered from the learner contracts
submitted by each student of each group, and analysed to see the enthusiasm of each
group. Table 4.12.1 shows the information of the high proficiency groups, while
Table 4.12.2 presents that of the low proficiency groups.

Table 4.12.1: Number of Hours the High Proficiency Students Studied
Independently

Group Number of Hours Number of Hours Total
Phase 1 (week 5-9) Phase 2 (week 10-14)

H/MS . 86 65 151

H/SS 56 40 96

H/LS 91 97 188

It can be seen that the H/LS students spent time on their independent learning
through the web the most among the three groups, i.e. 91 hours in Phase 1 and 97
hours in Phase 2. In total the H/LS students spent 188 hours. The H/MS students
spent 151 hours in total, which were divided into 86 hours in Phase 1 and 65 hours in
Phase 2. The H/SS students spent the least time on the independent learning outside
class. They spent 56 hours in Phase 1 and only 40 hours in Phase 2, which made the
total of 96 hours.

It is noted that students in the MS and SS groups spent less time for their study
in Phase 2 than in Phase 1. However, this seemed not to be the case for the LS group.

Moreover, many students did not study on the web in week 14 since they said they
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had to prepare for the listening and speaking tests, which were scheduled according to
the GE 2 course syllabus in week 15.

Table 4.12.2: Number of Hours the Low Proficiency Students Studied
Independently

Group Number of Hours Number of Hours Total
Phase 1 (week 5-9) Phase 2 (week 10-14)
L/MS 77 43 120
L/SS 45 32 77
L/LS 78 59 137

Like the case of the high proficiency groups, the L/LS students spent the most
time on their independent learning on the EDO, i.e. 137 hours in total. The L/MS
students spent 120 hours, which were 77 hours in Phase 1 and 43 hours in Phase 2.
The L/SS students spent only 77 hours in total. Out of 77 hours, 45 hours were spent
in Phase 1 and 32 hours in Phase 2. Noticeably, number of hours spent on the
independent learning of every group in Phase 2 was reduced from Phase 1. One

reason was the same as of the case of the high proficiency groups as mentioned above.

In regard to the criteria that students wrote in the learner contract to state how
they could know whether they achieved their learning objective (s), the data collected

from each group were analysed to categorise the similar criteria statements and are
presented in Tables 4.13.1 —4.13.6.

Table 4.13.1: Learning Criteria Stated by the High Proficiency Most Support for
Learner Independence Group (H/MS)

Phase 1 Phase 2
T (weeks 5-9) (weeks 10-14)
Criteria Frequency Y Frequency %
(42) (100) (32) (100)

Able to do the test according to the criteria 22 52 15 47
(such as 60, 80%) |
Able to read and comprehend the texts and do the 1 26 1 35___,
tests (according to the criteria) I | SR
Able to read and comprehend the texts ol 4 10 3 9
Able to find main ideas and do tests as per the 3 7 0 0
Able to read and comprehend better 2 5 £ 3
Able to read and understand difficult vocabulary 0 0 7 HEE
without a dictionary and do tests
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Table 4.13.2: Learning Criteria Stated by the High Proficiency Semi-Support for

Learner Independence Group (H/SS)

Phase 1 Phase 2
si u weeks 5-9 (weeks 10-14)
Caltuin Fret:uency ; % Frequency %
(38) (100 (24) (100)

Able to read and comprehend the texts and do 20 52 1 46
the tests (according to the criteria set)
Able to do and pass the test 13 34 9 37
(according to the criteria set)
Able to improve reading speed 1 3 4 17
A sincere evaluation by the teacher and student 8 0 0
herself*
Able to do the tests with less time and more 1 3 0 0
precision than last time

* = yague criterion

Table 4.13.3: Learning Criteria Stated by the High Proficiency Least Support for

Learner Independence Group (H/LS)

Phase 1 Phase 2
g (weeks 5-9) weeks 10-14
Criteria Frequency % Fr(equency 1/3
(37 (100) (35) (100)

Able to do'ex?rmsesftests (well, fairly well, or 19 51 20 57
pass the criteria)
Able to do the tests and find main ideas 5 14 5 14
Able to perform according to the objectives 5 14 4 11.5
(better)
Able to comprehend the texts and pass the tests S 14 1 3
Able to comprehend and do tests better 1 2 4 11.5
Not state the criteria* 2 5 1 3

* = vague criterion

Table 4.13.4: Learning Criteria Stated by the Low Proficiency Most Support for

Learner Independence Group (L/MS)

Phase 1 Phase 2
i i weeks 5-9 weeks 10-14
S Frecﬁuency : % Frfaquency )%
(43) (100) (30) (100)

Able to read and comprehend the texts and do the
tests (according to the criteria set) 35 % s 5
Able to read and comprehend the texts and learn 3 7 1 3
new words el
Able to understand the gist and summarise 3 7 1 oy
Able to get the better test scores 0 0 2 7
Able to read and understand better and pass the 0 0 ST T
test criteria
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Table 4.13.5: Learning Criteria Stated by the Low Proficiency Semi-Support for
Learner Independence Group (L/SS)

Phase 1 Phase 2
(weeks 5-9) (weeks 10-14)

Lriteria Frequency % Frequency %
(32) (100) (20) (100)

Able to do the test (according to the criteria set) 15 47 12 60

Able to read and comprehend the texts and do the

tests (according to the criteria set) ) " 2 o
Be attentive and increase vocabulary* 2 6 1 5
Be able to find main ideas 1 3 1 5
Able to read and do the tests with less time and 0 0 2 10

more precision than last time

* = yague criterion

Table 4.13.6: Learning Criteria Stated by the Low Proficiency Least Support for
Learner Independence Group (L/LS)

Phase 1 Phase 2
S2 s weeks 5-9 (weeks 10-14)
Criteria Frefluency : % Frequency %
(34) (100) (34) (100)
Able to do the test (according to the criteria set, 15 44 15 44
better)
Regularly perform independent learning and be 7 20 6 18
attentive to the reading or tests*
Able to comprehend better/understand vocabulary 5 15 ] 3
Able to comprehend, find main ideas, and do tests 4 12 8 23
| Able to summarise the general meaning or gist 3 9 3 9
Not state the criteria* 0 0 1 3

* = vague criterion

As can be seen from the Tables 4.13.1 — 4.13.3 that illustrate the case of the
three high proficiency groups, the similar criteria stated the most frequently and over
than 50% in Phase 1 and nearly 50% in Phase 2 by the three groups were to be able to
read and comprehend the texts and do or pass the tests as per the criteria set by each
student such as 60%, 70% or even 100%. However, it is noted that one student in the
SS and LS groups sometimes set their learning criteria vaguely, for instance, ‘a
sincere evaluation by the teacher and student.” (from the SS group, 8% only in Phase
1). The LS students sometimes did not state their learning criteria (5% in Phase 1 and
3% in Phase 2).

With reference to the three low proficiency groups, the Tables 4.13.4 —4.13.6
show that the MS group mostly stated ‘able to read and comprehend the texts and able
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to do the tests with (40%, 50% or 60% -- according to the criteria each student set)’.
This criterion was the most frequently mentioned by 86% in Phase 1 and 80% in
Phase 2. This reflects that they could practically state the learning criteria.

The SS group stated the most frequently (47% in Phase 1 and 60% in Phase 2)
that they were able to do the test according to the criteria they set, followed by the
second most popular criterion of the ability to read and comprehend the texts and do
the tests according to the criteria set (44% and 20% in Phase 1 and 2 respectively). A
vague learning criterion was sometimes stated, i.e. ‘be attentive and increase
vocabulary.’

Like the SS group, the LS group stated the same criterion of ability to do the
test and obtain the test scores as per the criteria set or do the tests better as their first
criterion of 44% equal in both phases. The vague criterion of a regular independent
learning performance and attention to the reading tests was the second most
frequently stated (20% and 18% in Phase 1 and 2 respectively). However, the
criterion of ‘able to comprehend, find main ideas and do tests’ was the next practical

criterion with the very close frequency of 12% and 23% in Phase 1 and 2 respectively.

4.2.2 Analysis of the Learning Record Sheets

Like the learner contracts, there was no scoring evaluation from the teacher or
researcher of the students’ learning record sheets. The main purpose was to employ
students’ reflections as the qualitative information to perceive how they performed
their own independent learning particularly in terms of their learning monitoring and
evaluation. There was every attempt to maintain the structure and tone when the
students’ Thai reflections were translated into English and used as the quotations.
However, only the typical answers are quoted.

In order to provide a clear picture of how students in each group monitored
and evaluated their independent learning outside class, information from every item in
the learning record sheet is presented in order in the same table, followed by a brief

description of the major findings of each item.

4.2.2.1 Learning Monitoring and Evaluation of the High Proficiency
Groups
Tables 4.14 to 4.16 show the findings from the three high proficiency

groups of MS, SS and LS respectively, followed by a section on a comparison of the
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independent learning of these three high proficiency groups. Then, Tables 4.17 to

4.19 present the findings from the three low proficiency groups.

Table 4.14: Learning Monitoring and Evaluation of the High Proficiency Most
Support for Learner Independence Group (H/MS)

" Phase 1 Phase 2
Category Cmotation (weeks 5-9) | (weeks 10-14)
1) I have learned something new from this activity, i.e. Frequency | % | Frequency | %
Vocabulary/ -New vocabulary. Expressions used in daily
expressions life. 25 54 23 62
-New difficult vocabulary.
Learning -Learning responsibility, independent
responsibility learning, and how to spare time for 5 11 4 11
learning.
Reading texts - The contents of ‘Celebration’. 5 1 9 24
knowledge
Grammar -1 could find the reference words.
-1 knew the sentence forms which could be 5 11 1 3
copied for writing.
Reading/test -1 knew more reading techniques. 2 4 0 0
taking technique
Improvement/ -1 knew my own ability—what I like or what
monitoring I am good at. 2 4 0 0
-Measurement of my improvement in
comparison with that of the previous time. :
None - 2 4 0 0
2)1 el!coufltered some difficulties in the process of Froguency | % | Preaweiy %
learning, i.e. § )
Vocabulary and | -/ could not translate vocabulary items
expressions and guess them wrong.
i -1 megru difficult vocabulary and could not 2 46 9 %
guess it. B
Text difficulty -1 did not understand the reading texts. 14 27 12 32
-The reading texts were very difficult.
Test difficulty -1 could not pass my testing criteria. 3 6 5 14
Get bored due to | -The texts I read were long, which 3 6 2 5
long texts sometimes made me bored of reading.
No problem - I didn’t have any problems. 1 2 2 5
Internet-related -The download was very slow. 3 6 0 0
problems - Web page error.
Others -1 didn’t have much free time for self-study..
-1 did not know who 1 should ask when I A 8 0 0
had a problem.
3) I solved these difficulties by: Frequency | % | Frequency | %
Read several -Repeatedly read for several times. Don't
times give up.
-Tried to translate as much as I could and i i o o
LU ZH ] | tried to understand it (the reading text). ‘
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Use dictionary -Used dictionary. 15 3] 6 16
-Used talking dictionary.
Guess meanings | -Tried to guess the unknown vocabulary 10 21 7 18
from context items.
Guess from -Guessed meanings from the context, but if
context and use too difficult, I used my dictionary. 4 p ; 18
dictionary -Guessed the meanings based on my
background knowledge.
Internet-related -1 locked in again later. 1 4 1
solutions
Review grammar | -1 opened grammar books. 1 7 1 3
Use other reading | -Read for the main ideas and summarised it
strategies -Read the questions first, and then read the 3 6 1 3
text.
-Read from the prefixes and suffixes.
4) My overall performance from doing this activity is: Mean | SD| Mean | SD
Rating from 0 (need improvement) -10 (excellent) 6.78 57 725 08
Reasons: Frequency | % | Frequency | %
Get low test -1 still got the same test score, i.e. 60% or 1 28 14 41
scores (difficulty) | lower. I had to redo the tests.
Understand/ good | -7 could do it better than previously because
test scores or pass | it was harder due to the higher level.
the criteria Sometimes, I know the meanings but could
not translate the whole sentence. 15 38 6 18
-I could do the test at my satisfactory level.
-I could do the tests according to my
objective.
Not understand -I could understand something but did not
texts understand other things. 6 15 4 11
-The texts were difficull. So were the tests.
Improvement -Reading strategies helped me understand
better.
-Doing the tests only 1 or 2 times. I could > k? - 18
pass the criteria with better test scores.
Fun -1 tried to understand the texts and had fun
with the reading, so I was happy with my 1 3 3 9
performance this time.
No time -1 had little time for reading (I got to do the
‘faculty task’, did not have time for
reading). 1 3 1 3
-No time so I rushed doing the tests. The
scores were not good, plus the text
difficulty.
5) Overall, I think this way of learning is: Mean | SD| Mean ! SD
Rating from 0 (not useful) -5 (very useful) 453 33 453 49
Reasons: Frequency | % | Frequency | %
Advantages of -I can practise reading and problem- B
independent solving skills by myself. I can concentrate 35 76 27 63
learning more from reading for main ideas.
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-self-practice -I can improve myself and know in which
-learning aspects I should improve myself.
monitoring and -I know my ability level, and I can improve
evaluation accordingly.
-problem-solving | -I learned new vocabulary and expressions.
Learning -I could practise how to be responsible for 3 7 4 9
responsibility my learning.
Fun and self- -More fun with the reading texts.
encouragement -If we pay attention, we will have fun with 5 11 2 5
the learning.
Web features -Pictures and title helped me understand 1 6 14
without reading the texts thoroughly.
Use of spare time | -/ can make use of my free time. 0 3 7
lengthy texts -If the reading text is too long, it will not be I 1 2
causing boredom | interesting (boring).
6) What I intend to do next: Frequency | % | Frequency | %
Continue -Continue improving my reading skills.
reading/get better | -Study the next level—Intermediatel, which 30 70 25 74
test scores is more difficult than Basic 2, 3.
-Do the tests and get 100%.
Expand -Memorise new vocabulary. 10 23 6 18
vocabulary
Practise reading | -Use background knowledge in studying 3 7 3 9
strategies the next level.
Reasons: Frequency | % | Frequency | %
To improve -To improve my reading ability.
reading skill and | -To read and comprehend more. 35 84 2 78
vocabulary -Now I can't find main idea. I may need
some more time to get used fo it.
Fun -Fun. 1 ) | 4
Transfer -Use what I learned from reading for my
knowledge writing assignments. 5 12 4 14
-Fluent reading will be necessary for my
future work.
Vocabulary -Now I know very limited vocabulary. | 2 ) 4
problem

Table 4.14 indicates that the new thing the H/MS students learned the
most were new difficult vocabulary and expressions for phase 1 and 2 (54% and 62%
respectively). Knowledge gained from the reading texts was the second rank for both
phases as well (11% and 24% respectively). It is noted that students reported more on
this category in phase 2.

It is found that vocabulary and expressions were the difficulties that
students encountered the most in both phases (46% and 43% respectively) since new
vocabulary and expressions were new and difficult for them as reported above.

Students also reported the incomprehension of the reading texts as the second rank for
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both phases (27% and 32% respectively). They mentioned that the texts were
difficult. The test difficulty was reported next in the second phase (14%). A link
between the difficulty of texts and tests can be logically noted.

In the first phase, students solved their learning difficulties by using a
dictionary (31%) and reading texts several times (29%), followed by guessing
unknown word meanings (21%). However, in the second phase their most popular
solution was to read several times (32%), followed by guessing meanings from
context (18%) and using a dictionary (16%). It is noticeably clear that students
tended to use a dictionary less; rather they guessed meanings and used a dictionary at
the same time (18% in Phase 2 increased from 8% in Phase 1).

On average, the H/MS students rated their overall performance 6.78
out of 10 (SD = 0.57) in Phase 1, while in Phase 2 they rated 7.25 (SD = 0.98) which
showed a little increase. The first major reason for Phase 1 was that they could
understand the texts and get good test scores or pass the criteria they set (38%), while
the second ranked reason relating to the low rating of their performance was low test
scores they obtained from doing the tests due to the difficulty (28%). For Phase 2,
students reported the gain of low test scores as the first reason (41%), which was very
high compared to other categories. This is because they studied the more advanced
levels of the EDO. However, students reported that they had some improvement in
Phase 2 (18%), while they could understand the texts less than in Phase 1 (18%
decreased from 38%).

Averagely, students thought that this mode of learning was useful in

both phases (.? s = 4.53 in both phases, SD = 0.33 and 0.46 in Phase 1 and 2
respectively). Strikingly, the reason mentioned the most frequently from both phases
(76% and 63%) was due to the benefits of independent learning, which enabled them
to practise reading skills by themselves; and by doing this they could monitor their
learning progress and ability, and know how to improve themselves. Moreover,
students mentioned fun and self-encouragement as the second reason (11%) in Phase
1, and the web features like pictures (14%) in Phase 2.

Regarding the next learning plan, students intended to continue reading
or get better test scores for both phases (70% and 74%). By continually reading,
students could practise the reading comprehension skills, which would result in the

reading improvement, which was shown in their better test scores. Therefore, the
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most important reason for keeping on reading was to improve their reading skill and
vocabulary for both phases (84% and 78%).

Table 4.15: Learning Monitoring and Evaluation of the High Proficiency Semi-
Support for Learner Independence Group (H/SS) :

. Phase 1 Phase 2
Category Quotation (weeks 5-9) (weeks 10-14)
1) I have learned something new from this activity, i.e. Frequency | % | Frequency | %
Vocabulary/ -New vocabulary like ‘murdered’. 19 50 9 43
expressions
Reading/test -Finding main ideas
taking technique | -Text prediction and summarising for the 5 13 5 24
gist.
Learning -I've learned to take my learning ’ 5 ’ 10
responsibility responsibility.
Fun -Fun 1 2 1 4
Grammar -Keywords. 2 5 0 0
Reading texts -New knowledge about Affaire.
knowledge -1 know that when buying things, we need 10 2% 4 19
a cheap price but long-lasting quality.
Good knowledge! 7
2)1 elfcou!ltered some difficulties in the process of Froawses | % | Foweny | 9
learning, i.e.
Vocabulary and | -Vocabulary, which caused a difficult text 13 35 2 33
expressions translation.
Text difficulty -1 didn’t understand some sentences and
could translate only word for word. 15 41 8 38
-Texts were harder and so was the
vocabulary.
No time for -1 had little time (I had to attend class). 3 8 2 10
learning
Internet-related -The Internet connection was bad and
problems slow download. 3 8 3 14
-Sometimes, I couldn’t connect it with my
home Internet. So I couldn’t study online.
No problem - 3 8 1 5
3) I solved these difficulties by: Frequency | % | Frequency | %
Read several -1 read the texts again and tried to
times understand them. iy e 1 i
Guess meanings | -Read next sentence and contexts and 8 24 7 3
from context translate the meaning.
Use dictionary -1 used a dictionary to find 2-3words 6 18 4 19
meanings. ) [
Guess from -Guessed from context and checked with
context and use a dictionary. 1 3 ] 5
dictionary _
Try to find free -1'd try to find more time for learning. _:2 | 6 0 i 0_
time for learning
Internet-related -I connected the Internet with the 3 B 2 e
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solutions university's server.
Use other reading | - used prefix and suffix and guessed
strategies meanings. 0 0 3 14
-1 didn’t translate every word, but tried
to summarise for general text meaning.
4) My overall performance from doing this activity is: Mean | SD| Mean | SD
Rating from 0 (need improvement) -10 (excellent) 739 65 730 124
Reasons: Frequency | % | Frequency | %
Get low test -I've got only 60% from both texts, which
scores / text should be better than this. 7 23 6 30
difficulty -Got fewer scores that last time and used
more time to do the tests.
Understand / -Got 100% test scores and understood 21 68 13 65
good test scores | the texts.
Improvement -1 could understand the text I was not
familiar with within the fixed time and
with fewer mistakes. 2 6 1 5
-1 started to understand and know
reading techniques better.
No time -1didn’t have time. 1 3 0 0
5) Overall, I think this way of learning is: Mean |SD| Mean | SD
Rating from 0 (not useful) -5 (very useful) 419 51 4.07 79
Reasons: Frequency | % | Frequency | %
Advantages of -We can get new knowledge that we
independent may not get from the course book.
learning: -I can learn what I want to learn,
-Gain more leading to learning improvement.
knowledge - I use my thought and everything is 27 71 12 55
-Freedom to learn | totally a freedom.
-Learning -1 can use my own knowledge and can
improvement evaluate how much I understood.
-1t helps improve my reading skills.
Learning -It’s a practice of learning responsibility. 1 2 3 14
responsibility -It makes me have learning responsibility.
Self - -It makes me active to find new 2 5 . 4
encouragement knowledge.
Web features -We can choose what we want to learn. _
-We can study and seek knowledge at all 4 11 4 18
time. s 15,
Has both -1 practise by myself; no one forces me to
advantages and do. But it may not be good for me since
disadvantages I'm lazy. 4 1 ” 9
-It’s useful but it doesn’t promote a
practice of every language skill, so
Idon’t give a full score.
6) What I intend to do next: Frequency | % | Frequency | %
Continue -Improve my reading skills and succeed. Fouii
reading/get better | -Do tests and get better scores. 25 73 12 63
test scores -Do exercises and memorise vocabulary.
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Expand -Memorise a lot of new vocabulary. 2 6 3 16
vocabulary
Try to find more | -7 will try to find more time for the 3 9 3 16
time reading tasks.
Improve reading | -/ will do tests and use less time. 2 6 0 0
speed
Find additional -Find other additional learning methods
learning methods | because it’s necessary to practise every
skill. 2 6 1 5
-1'd like to listen to international songs
to improve my pronunciation.
Reasons: Frequency | % | Frequency | %
To improve -I want to maintain my reading
reading skill and | performance like this.
vocabulary -The higher the level is, the harder the 16 64 11 73
vocabulary is. So it’s very necessary
to learn new vocabulary.
Useful for exam | -/ can do reading exam.
-Main ideas or keywords will be used 5 20 2 13
as reading techniques and they will be
useful for the exams.
To build -To have more self-confidence for reading
confidence for tasks. 0 0 1 7
next reading task
Transfer -To use my English in real life. I 4 ! 7
knowledge
Too rush to do -1 felt I used too little time for the
tests (no time) learning. 3 12 0 0
-1 will find more time to do the reading.

From Table 4.15, vocabulary was the new thing the H/SS students
learned the most from their independent learning for both phases (50% and 43%).
The second order was the reading text knowledge for Phase 1 (26%), and reading and
test taking techniques for Phase 2 (24%).

The difficulty they encountered the most in both phases was text
difficulty which caused a problem of reading comprehension (41% and 38%).
Likewise, vocabulary and expression was their second-rank problem, which caused
difficult text translation and comprehension (35% and 33%).

Students solved their learning difficulties by reading the reading texts
man); times in order to better understand them (40%) in Phase 1 and guessing word
meanings from context as the next popular solution (24%) followed by using a
dictionary (18%). For Phase 2, students tried to guess word meénings more
frequently and it was the most popular learning solution (33%). They also still read

the texts several times and used a dictionary as the second-rank solution (19%).



336

Students perceived their own performance rather satisfactorily in both
phases (X = 7.39, SD = 0.65 in Phase 1, and X = 7.30, SD = 1.24 in Phase 2). The
reason that gained the highest responses in both phases (68% and 65%) was that
students could read and understand or get good test scores. This appears to be a very
positive perception of their own performance. In contrast, the negative reason was
mentioned as the second order, i.e. they got low test scores for the texts were difficult
to understand (23% and 30%).

This way of learning was viewed useful at the average level of 4.19
(SD = 0.51) in Phase 1 and 4.07 (SD = 0.79) in Phase 2, which was considered high.
Students mentioned the benefits of independent learning as the most important reason
for both phases (71% and 55%). They mentioned about the learning freedom,
monitoring and evaluation of their own learning, which led to learning improvement.
The web features such as freedom in terms of learning time and place were the second
order reason in both phases as well (11% and 18%). However, students mentioned
disadvantages of this mode of learning besides its advantages (11% for Phase 1 and
9% for Phase 2). The disadvantages lay in the fact that they did not have a chance to
practise other language skills besides reading; and this learning mode although it was
useful, may not be effective for the lazy students. '

Like the H/PS students, the H/SS students intended to continue reading
and get better test scores as their next learning plan in both phases (73% and 63%).
The second reason from Phase 2 was the expansion of vocabulary and finding of more
time to study independently on the web (16%). The main reason of their next learning
intention of continuing reading was to improve their reading skill and vocabulary
(64% and 73% for Phase 1 and 2 respectively). It is also interesting to see the second
reason from both phases that the knowledge they gained from their own independent

learning on the web would be useful for the examinations (20% and 13%).

Table 4.16: Learning Monitoring and Evaluation of the High Proficiency Least
Support for Learner Independence Group (H/LS)

Phase 1 Phase 2

Category Quotation (weeks 5-9) (weeks 10-14)

1) I have learned something new from this activity, j.e. Frequency | % | Frequency | %

Vocabulary -1 knew vocabulary that I've never known. 21 43 20 46

Reading/test -Reading fo; the gist.
| taking technique | -Test taking techniques to get good

12 25 14 32
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scores.
Practise reading | -It’s a practice of reading comprehension. 7 14 4 9
comprehension
Good exercises -I found good tests and more vocabulary. 3 6 1 2
and tests
Grammar and -Use of tenses in each sentence and each
sentences event. 4 8 4 9
-Use of different sentence forms.
Reading texts -Reading contents that can be used in 2 4 1 ’
knowledge daily life.
lZe)al r::i::o:l::red some difficulties in the process of proguency | % | Prepnmintl %
Vocabulary and | -There was some vocabulary that I didn’t
grammar know.
-1 still used wrong tenses. 26 4 &= 2!
-1 didn’t know most of the vocabulary.
Text difficulty -1 didn’t quite understand the text and 2 5 N 5
couldn’t find the gist.
Test/exercise -My test scores were not good. 5 13 6 15
difficulty
Wrong guess -A wrong guess of vocabulary. 4 10 3 8
of vocabulary
Internet-related -The access to the web. 0 0 ’ 5
problems
No problem -No any difficulties since most reading 2 5 4 10
texts were not long.
3) I solved these difficulties by: Frequency | % | Frequency | %
Guess meanings | -/ looked at the context to guess unknown 17 36 14 30
from context words.
Use dictionary -I used a dictionary to learn new
vocabulary.
-Used online dictionary if I really didn't e L kS 3
understand.
Read/do tests -I reread and repeatedly read for several
several times times.
-Did the exercises and tests again and 5 1 4 8
again.
-Did tests several times to get better
percentages.
Try to read for -1 didn’t pay attention to the unknown
main ideas/other | vocabulary. 3 6 3 6
strategies -1 used prediction strategy.
Review grammar | -Study and try to understand tenses. 1 2 1 2
Others -I asked my friends about vocabulary I
didn’t know. 1 2 5 11
-Tried harder. -
gy i I 2 5 11
4) My overall performance from doing this activity is: | pean | SD | Mean | SD
Rating from 0 (need improvement) -10 (excellent) 7.87 K3 18 7 86 ;4_5_
Reasons: Frequency | % | Frequency | %




338

Get fair/low test | -The exercises were at the difficult level. 9 2 3 21
scores (difficult) | -The exercises and tests were harder.
Understand/ good | - could do the test well. o
test scores/ Pass | -I understood the story and achieved my 17 40 17 46
criteria reading objectives.
Get 100% test -1 got 100% test scores. 5 12 | 3
scores -1 got the expected score; i.e. 100%.
Improvement -1 was improving. 2 5 2 5
Still have an -1 could understand the texts more and I
attempt to keep still had an attempt and good intention to 3 : 3 8
learning study.
Not answer - 3 7 5 14
5) Overall, I think this way of learning is: Mean | SD Mean SD
Rating from 0 (not useful) -5 (very useful) 478 44 478 44
Reasons: Frequency | % | Frequency | %
Advantages of -It’s a practice of self-dependence and
independent exertion. :
learning: -It helps increase vocabulary for learners
-Self-dependence | who can memorise and use it effectively.
-Monitoring -It helps me know my weak points.
-Evaluation -It’s the best way to practise English by 23 62 17 61
-Improvement yourself.
-Affective factors | -It helps me love to learn English.
-My reading is improving.
-1 learned that the mistakes were from me,
myself.
Learning -It establishes learning responsibility. 3 8 | 4
responsibility
Fun and self- -1 can learn by myself, which creates 3 8 | i
encouragement more learning enthusiasm.
Web-related -I can study at home, very convenient.
advantages This makes me improve my reading skills.
-1 can choose to study what I’'m interested
in.
-Convenient, and can know main ideas 7 19 6 &
and new vocabulary.
-Reading texts are various and close to
you life.
Useful for exams | -I can use the reading skills I have 1 3 3 10
practised with the tests outside classroom.
6) What I intend to do next: Frequency | % | Frequency | %
Continue -1 have to try to read and understand
reading/doing test | better.
-I'll try to continuously do exercises to be
self-confident.
-I'll increase a difficulty level. Study the = = & i
next level.
-I'll do tests better than this. I need to
improve.
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-I'll try to continue practising reading
and improve.
Expand -Memorise a lot of vocabulary. 4 11 2 5
vocabulary
Improve every -I'll continuously improve English.
English skill -Improve listening, reading and speaking 4 11 6 15
skills because they 're important for
communication.
Correct own -To improve my guessing techniques. 3 8 0 0
weakness :
Study grammar -Study and understand tenses since
they're a grammatical foundation for our 1 2 1 3
better speaking, writing, and reading.
Improve speed -Read and understand the passage fast,
reading easy when doing the exercises. 1 2 2 -
-Practise to read faster.
Not answer - 4 11 5 13
Reasons: Frequency | % | Frequency | %
To improve -Practicing helps me improve myself.
reading and test | -Vocabulary facilitates better reading
taking ability comprehension.
-I want to do it better than this though it’s 20 56 11 32
harder.
-I wasn't happy with my test score, so I
think next time it has to be improved.
Useful for exam | -It's useful for my English studying.
and English -It’s useful for the exam. 2 6 3 9
learning
To improve -My listening skill is not good.
English -Diligence will make me good at English 3 8 5 15
and happy.
Transfer -English is important for the future work. 4 1 3 9
knowledge -Reading can be used in daily life.
To build - Doing exercises continuously will create
confidence for self-confidence and experience.
next reading task | -Vocabulary and frequent reading help to 0 0 3 9
build reading confidence for the next
reading task.
Not answer - 7 19 9 2

Table 4.16 indicates that vocabulary was the new thing the H/LS

students learned the most from the independent learning in both phases (43% and

46%). The next thing they learned was reading or test taking technique such as
reading for gist (25% and 32%).

The difficulties in the independent learning process they encountered

the most for both phases were vocabulary and grammar (37% and 57%). They also
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mentioned the difficulty of test and exercises as the next difficulty they faced (13%
and 15%).

To solve their main difficulty, i.e. vocabulary, students in this group
used dictionary the most in both phases (41% and 32%), followed by guessing word
meanings from context (36% and 30%).

Their overall performance rated by themselves was averagely high at

almost the same level in both phases (¥ = 7.87, SD = 1.80 in Phase 1, and X = 7.86,
SD =1.45 in Phase 2). The positive reason for their satisfactory performance was that
they understood the texts and obtained good scores which showed that they could pass
their learning criteria set in the learner contract (40% in Phase 1 and 46% in Phase 2).
However, the reason for their low rating of their performance was because they got
fair or low test scores due to difficult test and exercise (22% in Phase 1 and 21% in
Phase 2).

On average, students in this group thought that this way of learning

was very useful in both phases (X = 4.78, SD = 0.44 in Phase 1, and X = 4.78, SD =
0.44 in Phase 2). The benefit of independent learning that provided them a chance to
practise learning by themselves and made them know their mistakes and improve their
reading skill was the reason receiving the most responses in both phases (62% and
61%). Moreover, the second order reason was concerning the web related advantages
in both phases as well (19% and 21%). Students mentioned convenience of learning
and a variety of contents for them to choose to study, for instance.

Students said that they would continue to read the texts and do tests as
their next learning plan in both phases (55% and 59%) because it was the way to
improve their reading skill and test taking ability, which was stipulated as the major
reason in both phases (56% and 32%). A lot of practice would result in their reading
improvement, which could be seen from their test scores. This was the reason why
they mentioned doing tests. Interestingly, students also said they would improve
every English skill besides reading as the second reason in both phases (11% and
15%). Some students said their listening skill was not good. Moreover, a number of
responses on ‘no answer’ category under the intention for the next learning plan was
noted as 11% and 13% in Phase 1 and 2 respectively. This was in relation to the
number of the responses giving no reasons for the next learning plan, which was

ranked the second in both phases (19% and 26%). This indicates that students did not
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know what to do for their next learning plan; however, they continued performing the

independent learning.

422.1.1 A Comparison of the Independent Learning of the Three

High Proficiency Groups
Based on the information presented in Tables 4.14 to 4.16 above, some

major similar and different points were noted and they will be presented as the
conclusion of the qualitative findings of the high proficiency groups.

The three groups mentioned that vocabulary and expressions were the
new things they learned the most from the independent leaming activity. However,
the vocabulary was difficult, which definitely caused a learning difficulty for the
students. Students mentioned that they could not translate the text because of the
difficult vocabulary items, which as a result made the tests or exercises difficult.

In order to solve these problems, the MS and SS students preferred to
read the texts several times and guess meanings from context, while the LS students
were likely to use a dictionary and guess meanings from context. Interestingly, only
the MS students reported the most frequently-used solution of guessing meaning from
context and using a dictionary, which implied that they checked their guessing with
the dictionary.

In regard to the satisfaction of their overall performance, on average
the H/LS students were the group who was satisfied with their independent learning
performance the most in both phases. The MS and SS’s satisfaction was very similar
in Phase 2 at a level only slightly lower than that of the LS group. Similarly, the LS
was the group who viewed that this mode of learning as the most useful, followed by
the MS and SS groups.

The three groups were prone to report the same thing on their next
learning plan, i.e. continue reading or improving their reading skills by studying the
next level and doing the tests with the main reason to improve their reading ability
and strategies. It is noted that the MS group did not mention anything about the
usefulness of their reading skills practised by themselves on the web for the
examinations, while the SS and LS students mentioned this. However, the MS and SS
groups agreed that they needed to expand their vocabulary, which was the second
rank of their learning intention. The reason was clear that vocabulary helped facilitate

reading comprehension and their vocabulary repertoire was not large enough for
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better text comprehension. This reflects that they were aware of the importance of

vocabulary and their problem of limited vocabulary. In contrast, the LS students

mentioned that they wanted to improve every English skill, besides reading as the

second rank while the vocabulary expansion did not receive much attention.

4.2.2.2 Learning Monitoring and Evaluation of the Low Proficiency

Groups

Tables 4.17 to 4.19 present the findings gained from the learning

record sheets submitted by the three low proficiency groups.

Table 4.17: Learning Monitoring and Evaluation of the Low Proficiency Most
Support for Learner Independence Group (L/MS)

Category

Quotation

Phase 1
(weeks 5-9)

Phase 2
(weeks 10-14)

1) I have learned something new from this activity, i.e.

Frequency %o

Frequency | %

Vocabulary

-1 knew vocabulary that I have never known.

24 59 16 57
Reading/test -I could translate the text correctly as per
taking my prediction.
technique -I could summarise the text, better than 5 12 5 18
when I did not perform the independent
learning.
Patience and -1 practised to be patient and tried every
. 5 12 2 7
attempt fime.
Grammar -I learned linking words to link sentences.
5 12 2 7
-1 learned about a use of sentence.
Reading texts | -Reading the article about working roles ’ 5 3 1

knowledge

of women.

2) 1 encountered some difficulties in the process of

learning, i.e.

Frequency %

Frequency . %

Vocabulary and

-I did not understand vocabulary, so the test

: 24 62 22 32
expressions scores were not good.
Test difficulty | -Tests were getting harder and more 6 15 5 16
complex. o
Read without -Still could not understand and translate. 4 10 0 0
comprehension
Internet-related | -/ could not access the Internet at my home. 3 3 1 3
problems -The speed of the Internet was slow.
Others -I lacked learning responsibility. I intended
to study when having free time, but I spent 2 5 4 13

time with friends instead.

3) I solved these difficulties by:

Frequency %

Frequency | %

Read/do tests
several times

-1 read and did the tests several times until I

| could understand the passages.

Read for main

-Tried to find main ideas of the passage.

6 15
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ideas

Guess

-1 guessed meanings from the sentence.

fexts.

meanings from 8 20 4 13
context
Use dictionary | -Translate a lot of vocabulary and 8 20 4 13
memorise them.
Guess from -Guesses meaning from context and used
context and use | a dictionary. 5 12 7 22
dictionary
Review -I reviewed grammar or consulted with my 2 4 4 13
| grammar [riends.
Internet-related | -/ used the Internet at DPU. 3 7 ’
solutions 4
None - 3 z 3
4) My overall performance from doing this activity is: | pean SD Mean | SD
Rating from 0 (need improvement) -10 (excellent) 6.07 133 6.18 83
Reasons: Frequency | % | Frequency | %
Get fair/low - My test scores did not pass the criteria.
test scores -I could get only 50% test scores since the
(difficulty) questions were very difficult. 1 2% 13 46
-The exercise required fill-in the blank and
sometimes it needs grammatical knowledge.
I couldn’t do it. \
Not understand | - did not understand texts due to unknown 10 24 10 35
texts vocabulary.
Understand / -I understood the texts and did more tests. -
good test -1 translated and understood every sentence. 10 24 3 1
scores -1 did the tests and got satisfactory scores.
Happy!
Improvement -1 could get better test scores than last time. 3 - 1 4
Pass criteria -1 achieved my learning objectives. 6 14 0 0
S ; 2 5 1 4
5) Overall, I think this way of learning is: Mean SD Mean | SD
| Rating from 0 (not useful) -5 (very useful) 4.69 .42 4.89 33
Reasons: Frequency % Frequency | %
Advantages of | -It trained students to learn independently
independent outside class and to solve problems by
learning: themselves.
-Problem- -1 believe that if we apply this mode of
solving learning for a long time, it will help us
-Learn new improve a lot.
vocabulary -I know my weaknesses and how to improve 31 e 29 o7
-Learning myself. .
monitoring -It helps improve our reading skills a lot
-Learning (if diligent and attentive).
improvements | -/t helps me be able to read not too difficult
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-1 used to read and hardly understood.
Frequent practise can help. I felt I have
improved. ‘ ull
Learning It makes me have responsibility and learn 3 8 0' 0
responsibility by myself outside class.
Fun and self- - Fun. It made me want to study again, and
encouragement | if was a self-encouragement. 2 5 1 3
-makes us active to find new vocabulary
Has advantages | -/ think independent learning is good but
and it’s hard to do so. 2 5 0 0
disadvantages
6) What I intend to do next: Frequency | % | Frequency | %
Continue -Continue practising reading and
reading/doing | translating vocabulary. 9 23 13 45
test -Often practising will make us get better.
Get better test | -Do tests and pass the criteria, or get to the
14 36 3 10
scores good or very good level.
Expand -Note vocabulary to memorise. 1 28 6 21
vocabulary -
Spend more -I'll spare more time to do the tests.
learning time -I'’ll spend more time for the independent 2 5 4 14
learning.
Practise for -1'd like to guess better so that it'll take less
better guessi time to read. 2 . g e
g L
Reasons: Frequency | % | Frequency | %
To improve -English is my favourite subject. If we know
reading ability, | a lot of vocabulary, we’ll be happy with
vocabulary and | learning and it'll be a good sign for our
get better test English skill improvement. 20 58 14 58
scores -I need to memorise new words.
-Pass tests criteria, or achieve a good or
very good level.
Transfer -1 can use vocabulary in my daily life.
knowledge -Vocabulary can be used for writing, 7 21 6 25
listening, and speaking.
Not answer - 7 21 B 17

From Table 4.17, it is noted that something new that the L/MS students

learned the most from their independent learning was vocabulary which received the

highest responses in both phases (59% and 57%). Reading and test taking techniques

were also mentioned as the second rank in both phases as well (12% and 18%).

Students also reported that they learned to be patient and attempt to read.

Besides being something new students learned the most, vocabulary

was the number one difficulty students encountered in both Phase 1 and 2 (62% and

32% respectively), followed by test difficulty (15% and 16%). Using a dictionary and

guessing from context were the first two solutions receiving the same responses in
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Phase 1 (20%), while in Phase 2 the most popular solution was guessing from context
and use a dictionary (22%), followed by reading for main ideas (15%).

The overall performance was averagely moderate in both phases (.f =

6.07, SD = 1.33 in Phase 1 and X-= 6.18, SD = 0.83 in Phase 2). The main reason for
both phases was that students did tests and got fair to low test scores due to difficulty
(26% and 46%), followed by incomprehension of the texts in Phase 1 (24%).
Students also gave a positive reason that they could understand the texts and get good
scores (24% in Phase 1), which was reduced to 11% in Phase 2. This is due to the
more advanced levels they studied on the web. Therefore, there was no surprise to
see high responses on text incomprehension due mainly to difficult vocabulary in
Phase 2 (35% as the second rank).

This way of learning was viewed very useful in both phases (.? =4.69,

SD = 0.42 in Phase 1 and X = 4.89, SD = 0.33 in Phase 2) due to the main reason of
the benefits of the independent learning that helped them in terms of practice, problem
solving, and improvement as well as a learning of new vocabulary (82% and 97% in
Phase 1 and 2 respectively).

The next learning activity plan student reported the most in Phase 1
was to get better test scores (36%) followed by the vocabulary expansion (28%). In
contrast to Phase 2, students mentioned the most that they would continue to read and
do tests (45%) since continuous practice would help them improve their reading
comprehension ability. However, an increase of vocabulary was still the second
intention in Phase 2 (21%). Students provided the reason for their intention of next
activity that they would like to improve reading ability and vocabulary, and get better
test scores which would reflect a result of their reading ability (58% in both phases).
Transfer of knowledge especially use of new vocabulary learned for other English

skills such as writing was another reason in both phases (21% and 25%).

Table 4.18: Learning Monitoring and Evaluation of the Low Proficiency Semi-
Support for Learner Independence Group (L/SS)

3 Phase 1 Phase 2
Category Quotation (weeks 5-9) (weeks 10-14)
1) I have learned something new from this activity, i.e. Frequency % Frequency | %

Vocabulary and | -Vocabulary.
expressions -I knew new vocabulary and some important 12 37 10 43
expressions. N ]
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meanings

Reading/test -Attempt to guess word meanings. It’s not
taking necessary to translate every word. 13 39 6 2%
technique -1 learned how to read for better
understanding.
Practice -1 practised reading by myself. 3 9 1 4
by myself -1 learned to help myself.
Difficulty of -Sometimes Practice is more difficult than
test Tests. 1 3 2 9
-Difficulty of tests.
Grammar -1 could use some sentences from the text
with my learning in class. 2 6 2 9
-I could understand grammatical structures
better.
Reading texts | -/ had knowledge from the reading text. 2 6 2 9
knowledge
2)1 elfcoufltered some difficulties in the process of Froqueney | % | Froquesey'| %
learning, i.e.
Vocabulary and | -The most importance is vocabulary since 14 48 5 25
expressions some words were too difficult to guess.
Test /text -Reading text contents started to be more
difficulty/ difficult.
lengthy texts -When seeing long texts, I don't want to 4 14 5 25
read.
-The reading texts were long and hard.
Read without -I didn’t understand the article. 7 24 2 10
comprehension | -/ didn’t understand some parts.
Internet-related | -1 had a problem with my computer so I 2 7 2 10
problems could not study as per the time target I set.
No time -1 rushed to read and do tests since I didn't 5 - 1 5
have time.
No problem -1 didn’t have any problem since I started at
Basic 2. 0 0 5 25
-It’s not difficult this time. So no problem.
3) I solved these difficulties by: Frequency | % | Frequency | %
Read several -1 tried harder to read more.
times -1 reread and read several times until 1
understood. 9 29 9 4]
-1 concentrated more and didn’t give up
reading.
Guess -1 practised guessing vocabulary.
meanings from | -/ used my common sense, possibility and 7 22 4 18
context guessing lo get meaning of unknown words.
Use dictionary | -Use dictionary.
ol -1 used a talking dictionary. ! i 2 5 &
Guess from -1 tried to guess first, but if I really didn't
context and use | understand, I used my dictionary to check
dictionary meaning. 3 10 0 0
-I guessed first, and then checked with a
dictionary.
Ask friends for | -1 asked my friends for some unknown
unknown word | words. 3 10 2 9
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Internet-related

-l couldn’t access to the Internet at home

solutions so I studied at DPU’s computer lab. £ ) : -
4) My overall performance from doing this activity is: Mean SD Mean | SD
Rating from 0 (need improvement) -10 (excellent) 6.04 1.25 6.53 88
Reasons: Frequency | % | Frequency | %
Get fair/low -1 felt the test scores weren't satisfactory
test scores since I didn’t concentrate. I was worry
(difficulty) about the midterm exam. 11 42 4 20
-The exercises and tests of this unit were
harder.
Understand / -Though this time I could understand and
good test get good test scores, I need to improve more 9 35 3 15
scores the next time.
-1 got good scores.
Improvement -More improvement than previous times, i.e.
read faster. 1 4 6 30
-I could almost precisely find the main
ideas. :
Pass criteria -I was happy with my test scores since I 4 15 4 20
could pass the criteria.
Pay more -1 had more attention to study and do tests.
attention -1 had more attention to read the long texts 1 4 3 15
and could do the tests better.
5) Overall, I think this way of learning is: Mean SD Mean | SD
Rating from 0 (not useful) -5 (very useful) 436 76 4.44 73
Reasons: Frequency % Frequency | %
Advantages of | -It helps me guess unknown words better.
independent -1 practised how to learn by myself.
learning: -Classroom knowledge may not be enough.
-Self-practice | But this mode of learning is another way to
-Learn how to | help increase more English knowledge. 21 55 14 58
learn -Very good indeed. I think it’s a learning of
-Increase more | new things and makes us practise more by
English ourselves such as vocabulary, sentences,
knowledge and expressions.
Learning -It’s self-responsibility and I can gain > 5 1 4
responsibility additional knowledge outside a classroom.
Fun and self- -Fun and no pressure. > 5 2 8
encouragement | -It made me want to pass the test. .
Useful for -It will help when doing reading exam.
reading exam -We can practise reading and doing tests, 2 5 3 13
which can be applied for the exam. Y
Use of spare -I can make use of my spare time.
time -1 can do something useful. Idon’t waste 4 11 0 0
| time and money for useless things.
Disadvantages | -Sometimes, it may cause boredom to
of this learning | learners and laziness. 0 0 1 4
mode _,
Advantages of | - can study by myself everywhere only by 7 19 3= 213
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Internet and
web features

having a computer and I can make use of
my time. It’s modern too.

-1 learn by myself and can choose the
convenient place and time for my study.

-

6) What I intend to do next: Frequency | % | Frequency | % |
Continue -Continue reading and gain more 5
reading/improv | improvement. 18 60 11 52 |
e test scores | !
Expand -1 will try to memorise vocabulary. 5 17 5 24 |
vocabulary :
Spend more -1 will find time for studying more. 5 17 0 0
learning time =t
Correct own -1 will try to guess better unknown words. '
learning -I'll find main ideas because sometimes I 2 6 5 24
weakness couldn’t find them.
Reasons: Frequency | % | Frequency | %
To improve -1 will continue doing tests and increase the
reading ability | level.
and get better | -/'d like to know how much I could do the 18 67 1 74
test scores tests of the next level, and I will try to get
100% score though I need to redo the tests
several times.
Benefits of -If we don’'t know vocabulary or
vocabulary expressions, we 'l understand the text
wrong. - 15 2 13
-Vocabulary helps understand reading text
better.
Transfer -Reading knowledge can be used in real life
knowledge and in exam. 3 1 2 13
-Knowledge from the reading practice and
vocabulary can be used in the classroom.
To familiarise | -To get used to the reading test exams.
with reading Doing tests is cool! 2 7 0 0
exam

taking techniques the most in Phase 1 (39%), followed by vocabulary and expressions
(37%), while in Phase 2 students learned new vocabulary and expressions the most
(43%), followed by reading and test taking techniques (26%). Not surprisingly, new
and difficult vocabulary was the difficulty they encountered the most in both phases
(48% and 25%). Therefore, they said they did not understand the texts as the second
difficulty in Phase 1 (24%).
encountered test and text difficulty and length (25%). Likewise, 25% was the

response on ‘no problem’ since the study level was not beyond their ability like the

Table 4.18 indicates that the L/SS students learned reading and test

Basic 1, 2 or 3 levels.

In Phase 2, besides vocabulary difficulty, students
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They solved their learning problems by reading several times to
understand the texts better, which was the most favourable solution in both phases
(29% and 41%), followed by using a dictionary and guessing meanings from context
in Phase 1 (22% each) and using a dictionary in Phase 2 (27%), followed by guessing
meanings (18%).

On average, they were moderately satisfied with their overall

performance (f =6.04, SD = 1.25) in Phase 1. However, in Phase 2 their satisfaction

was slightly increased (X=6.53,SD = 0.88). In phase 1, students mentioned getting
fair or low test scores due to difficulty as the first reason (42%), followed by a
positive reason of reading comprehension ability and good test scores (35%). In
Phase 2, students stated their learning improvement as the first reason receiving 30%,
followed by fair or low test scores (20%), which was reduced from 42% in Phase 1.
This seems to confirm their learning improvement obviously seen in Phase 2.

Students in this group rated highly on the usefulness of this learning
mode in both phases (f = 4.36 vs. 444, SD = 0.76 vs. 0.73 in Phase 1 and 2

respectively). The major favourable reason for both phases (55% and 58%) was due
to the benefits of independent learning such as practice of how to learn by themselves
outside class which could increase more knowledge and helped them improve their
learning. This reason was followed by the advantages of using the web such as
modern, convenient, and various contents as the tool to enhance their independent
learning (19% for Phase 1 and 13% for Phase 2).

Their intention for the next learning plan was like other groups
mentioned earlier, i.e. continue reading and improve test scores (60% and 52% for
Phase 1 and 2 respectively), while the vocabulary expansion was the second intention
(17% and 24%). In phase 2, students also said to correct their own learning
weaknesses (24%). The most crucial reason for continuing reading was to improve
their reading ability and get better test scores which was the evidence of their
comprehension and improvement (67% in Phase 1 and 74% in Phase 2). The reason
for vocabulary expansion was the benefits of large vocabulary repertoire (15% and

13% as the second rank reason in both phases).
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Table 4.19: Learning Monitoring and Evaluation of the Low Proficiency Least
Support for Learner Independence Group (L/LS)

. Phase 1 Phase 2
Category Qeetation (weeks 5-9) | (weeks 10-14)
1) I have learned something new from this activity, i.e. Frequency | % | Frequency | %
Vocabulary -I knew a lot of new vocabulary, which
can be used further.
-1 learned more difficult vocabulary and 14 40 28 62
it’s fun.
-I knew new vocabulary and could guess
better.
Reading/test -1 learned about the event order.
taking technique | -/ tried to ask myself what I knew from the
text. 12 34 4 9
-I tried to understand vocabulary from its
prefix and suffix and from the context. o
Know own -1 understood the reading text.
ability and -I could read and understand more, and 6 17 6 13
improvement do exercises better.
Patience and -Because there was a lot of difficult and
attempt unknown vocabulary, I trained myself to 1 3 3 6
attempt to read.
Grammar -The linking of sentences. 0 0 2 5
Reading texts -Fun from reading this text. 2 6 ’ 5
knowledge
2) I encountered some difficulties in the process of
i Frequency % Frequency %
learning: |
Vocabulary and | -Vocabulary was more difficult.
grammar -Vocabulary was difficult to guess. 21 58 25 64
-1 didn’t know part of speech.
Not understand -1 didn’t understand the story.
texts -Each text was very difficult. We therefore 10 8 8 21
couldn’t understand something.
Test difficulty -1 couldn’t do well on some tests. 0 0 2 5
Lengthy texts -The long text made me lazy to read. 0 0 ) 5
causing laziness
No problem - 5 14 2 5
3) I solved these difficulties by: Frequency | % | Frequency | %
Guess meanings | -Translated from the context.
from context ) d L2 A 13_ 33 1]
Use dictionary -1 opened my dictionary to check unknown 7 8 14 36
word meanings. { ol
Read several -l read several times.
times 6 £ . 8_
Use other reading | -I tried to understand from the pictures 6 5 2 5
strategies andseethetext. . | = i =1 = 7 =
Guess from -First, I practised guessing. If it's wrong,
context and use | / used my dictionary. 3 8 2 5
dictionary




351

Ask friends for -I asked my friends about the unknown
unknown word vocabulary and story. 5 13 3 8
meanings -1 asked my friends and we helped
translate unknown words.
Internet-related -I couldn’t have access to the Web. 0 0 2 5
solutions
4) My overall performance from doing this activity is: Mean SD Mean SD
Rating from 0 (need improvement) -10 (excel lent) 6.83 121 6.81 1.42
Reasons: Frequency | % | Frequency | %
Get fair/low test | -My test scores were still low. Not achieve
scores (difficult) | the goal.
-1 needed to improve. I couldn’t achieve o o A <
my goal.
Not understand -1 didn’t understand the text much so my
texts fest scores were not good. 3 10 13 36
-1 didn’t know vocabulary so I couldn't
understand the text that much.
Understand / -1 could read and understand the passage, 9 30 6 17
good test scores | and mostly got good test scores.
Improvement -I could do the exercises better and next
time I'll do it better than this time.
-1 tried harder and this made me improve. 4 13 5 14
-My learning was improving more than
last time. :
Cannot guess -1 found that I couldn’t guess meanings 4 13 2 6
unknown words | (of unknown words).
5) Overall, I think this way of learning is: Mean SD Mean SD
Rating from 0 (not useful) -5 (very useful) 4.48 52 459 54
Reasons: Frequency | % | Frequency | %
Advantages of -1 could gain more knowledge besides
independent from the classroom.
learning -Good! I can learn by myself and solve
-Gain more problems without asking the teacher. 25 73 29 69
knowledge -1t gives freedom to think and solve
-Problem-solving | problems by myself:
-Freedom to learn | -/ can learn by myself, making me active
-Affective factors | and try harder.
Test scores -I could do the test better-.
improvement -1 started to improve and could learn by 1 3 4 10
myself better and better.
Learning -It trained us to hold learning 0 0 2 5
responsibility responsibility.
Fun and self- -1 like it. It's fun and I gained more 3 9 2 5
encouragement knowledge.
Advantages of -It’s the independent learning and I can ’ 6 3 7
web features check answers. -2
Has advantage -Both good and not good since when
and disadvantage | having problems, I don’t know who I 3 9 2 5

should consult. However, it’s a self-
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| dependence.
6) What I intend to do next: Frequency | % | Frequency | %
Continue -I'll try to read more.
reading/doing test | -Continue practising reading and doing 16 44 13 36
tests.
-Study the next level.
Expand -I'll try to study more especially
vocabulary vocabulary. 10 28 9 25
-I'll try to memorise vocabulary.
Pay more -I'll pay more attention and try harder to 4 1 4 1
attention read.
Read text before | -I'll read the text before doing test since ) 6 4 1
doing test this will help when 1 do the test.
Get 100% test -I'll do the tests and get 100% scores. i 3 1 3
scores
Review grammar | -Try to understand grammatical structure. 0 0 2 6
Don’t know/not | - 3 8 3 8
answer
Reasons: Frequency % Frequency %
To improve -To improve my reading ability. 12 42 8 25
reading ability -Vocabulary helps better comprehension.
Not answer - 5 17 9 28
To get good test | -/ want to get 100% test score. 5 17 8 25
scores
Limited -1 know very little vocabulary. 4 14 4 13
vocabulary '
Transfer -I can use the new knowledge for writing. . 3 I 3
knowledge
Others -Fun. 2 7 2 6
-I used little time for studying.

independent learning activity in both phases (40% and 62%). Reading and test taking
techniques were the second order of the new thing they learned in Phase 1 (34%)

From Table 4.19, students learned new vocabulary the most from the

which was reduced to 9% in Phase 2 as the third rank, following the second rank

(13%), i.e. students said they knew their own ability and had some improvements.

Like any other groups no matter high or low proficiency, vocabulary

and grammar were the first important difficulty that students encountered in both

phases (58% and 64%), followed by reading incomprehension reported in Phase 2

(21%). Their learning problem solution was guessing meanings from context (31%)

followed by using a dictionary (18%) in Phase 1. In Phase 2, they solved their
difficulty by using a dictionary more (36%), followed by guessing meanings of

unknown words (33%).
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Overall performance perceived by students themselves was that they
were moderately satisfied with the mean of 6.83 (SD = 1.21) in Phase 1 and 6.81 (SD
= 1.42) in Phase 2. The first reason for their performance rating was because they got
fair or low test scores and they could not achieve their learning goals (34% in Phase 1
and 27% in Phase 2). Regarding the text comprehension, in Phase 1 it was the second
rank (30%) which was decreased to 17% in Phase 2. Meanwhile, the reason for text
incomprehension was 10% in Phase 1 but 36% in Phase 2 as the first mentioned

reasom.

On average, this mode of learning was very useful (.-? =448 vs. 4.59,
SD= 0.52 vs. 0.54 in Phase 1 and 2 respectively). Again, the positive reason was
from the benefits of independent learning that students were aware of. They had
freedom to learn and solve their own problems, which made them active and try
harder for better improvement (73% in Phase 1 and 69% in Phase 2).

Their most frequently mentioned next learning plan was to continue
reading and doing tests in further levels (44% and 36% in Phase 1 and 2 respectively).
The increase of vocabulary by memorisation followed the first learning intention in
both phases (28% and 25%). The reason in relation to these two learning plans was
obviously to try to improve their reading ability by practising more and more and they
could improve if they had a large repertoire of vocabulary (42% in Phase 1 and 25%
in Phase 2).

4.2.2.2.1 A Comparison of the Independent Learning of the Three

Low Proficiency Groups
Like the case of the high proficiency students, some similar or different

findings from the learning record sheets filled in by the low proficiency students were
described as follows.

Noticeably, the three groups mentioned new vocabulary as something
they learned the most from the independent learning activity, followed by the reading
or test taking techniques. Vocabulary was also the difficulty they encountered the
most frequently, which caused texts and tests difficult for them.

Popular learning solutions seemed different among these three low

proficiency groups. The MS students were prone to use guessing strategy for
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unknown word meanings and verify their guessing with a dictionary, while the SS and
LS groups tended to either use a dictionary or guess meanings.

The LS group was satisfied the most among the three low proficiency
groups with their self-perceived overall learning performance. However, the
usefulness of this independent learning mode was viewed the most highly by the MS
group, closely followed by the LS and SS groups.

Students in the three groups indicated the same as their first priority of
their intention for the next learning plan that they would continue practising reading
and doing tests. The reason was that practice would improve their reading
comprehension ability. The next frequently mentioned learning plan was to increase
their vocabulary. Many times they said they would take note of new vocabulary and

memorise it.

4.2.3 A Comparison of Reading Strategies Used by the Students

This section explores use of reading strategies by the three high and low
proficiency groups in order to note differences or similarities among the three groups.
The information was gathered from the ‘reading strategy checklist’, which was not
equal in number since the checklist was submitted according to the period of the
learner contract. Not every student in the SS and LS submitted 10 checklists since
they had some two-week learner contracts or longer term contracts. Only the MS
group submitted the checklist every week according to the degree of learner
independence they were exposed to. Therefore, the percentages were calculated
based on the frequencies and employed for the data description.

Tables 4.20 - 4.22 present frequencies and percentages of the reading
strategies employed in two phases by each high proficiency group. Each table is
followed by the figure.

Table 4.20: Frequencies and Percentages of Reading Strategies Reported by the
High Proficiency Most Support for Learner Independence Group (H/MS)

Phase 1 Phase 2 Total

Reading Strategies
& g Frequency] % Frequency | % Frequency

| %

Pre-reading strategies

1. I decided in advance what my reading 27 6 25 5 52 5
purpose is, and I read with that goal in mind.

2. Before I read I thought of what 1 already 24 5 23 5 47 5
know about the topic.
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3. I tried to predict what the text would be 32 7 30 6 62 7

about.

4. 1 looked at the title and illustrations and 26 5 24 5 50 5

predict what the passage might be about.

5.1 imagined what the text would be about. 24 5 24 5 48 5
While-reading strategies : :

6. I made oral or written summaries of the 10 2 12 3 22 2
| gist or main ideas.

7. 1 took notes of key words or main idea of 18 4 23 5 41 4

each paragraph.

8. I verified my predictions of the text 13 3 17 4 30 3

through summarising.

9. I used my grammatical knowledge to 18 4 17 4 35 4

understand tenses and types of vocabulary.

10. I tried to understand unknown words 18 4 26 6 41 5

from the prefix and suffix and context clues.

11. I made guesses based on previous 30 6 27 6 57 6

information, knowledge, or experiences.

12. 1 told myself not to stop reading when I 31 6 29 6 60 6

encounter any reading difficulties. ;

13, 1 used a dictionary only when I really did 25 5 23 5 48 5

not know the meanings of key words.

14. While reading, I periodically checked 26 5 26 6 52 5

whether I understood the text.

15. I focused on specific information to 22 5 18 4 40 4

achieve my reading objectives.

16. I decided in advance specific aspects of 13 3 13 3 26 3

information to look for, and I focused on that

information when I read.

Post-reading strategies

17. After reading, I decided whether the 27 6 30 6 57 6

reading strategies I used helped me

understand, and I thought of other strategies

that could have helped.

18. After reading, I checked whether my 33 7 30 6 63 7

predictions were correct.

19. I rated my comprehension by reflecting 28 6 27 6 55 6

on how much 1 understood what I read.

20. I checked whether I accomplished my 33 7 25 5 58 6
| goal for reading.

Total 478 100 469 100 947 100
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Figure 4.1: Reading Strategies Used by the High Proficiency Most Support for
Learner Independence Group (H/MS) in Two Phases
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As shown in Table 4.20 and Figure 4.1, the most frequently employed reading
strategies in Phase 1 were prediction of the text before reading (Item 3, 7%), check
the prediction (Item 18, 7%), and check whether their reading goal was accomplished
(Item 20, 7%). All of these strategies belonged to the ‘metacognitive strategies’
group. In Phase 2, students still employed text prediction prior to reading (7%) and
prediction check (7%) the most. In both phases, making oral or written summary of
the gist (the cognitive strategy) was the least strategy used (Item 5, 2% and 3%)

followed by Item 16: focus on specific information decided in advance (3%).

Table 4.21: Frequencies and Percentages of Reading Strategies Reported by the
High Proficiency Semi-Support for Learner Independence Group (H/SS)

: " Phase 1 Phase 2 Total

Reading Strategies Frequency | % | Frequency | % | Freq uency | %
Pre-reading strategies
1. I decided in advance what my reading 15 5 14 5 29 5
purpose is, and I read with that goal in mind.
2. Before I read 1 thought of what I already 18 6 16 5 34 6
know about the topic.
3. T tried to predict what the text would be 23 7 20 7 43 7
about.
4. I looked at the title and illustrations and 22 7 21 7 43 7
predict what the passage might be about.
5. I imagined what the text would be about. 14 4 14 5 28 5
While-reading strategies
6. 1 made oral or written summaries of the 6 2 12 4 18 3

| gist or main ideas.

7. I took notes of key words or main idea of 8 3 8 3 16 3
each paragraph.
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8. I verified my predictions of the text 11 3 10 3 21 3

through summarising.

9. I used my grammatical knowledge to 13 4 9 3 22 4

understand tenses and types of vocabulary.

10. I tried to understand unknown words 7 2 12 4 19 3

from the prefix and suffix and context clues.

11. I made guesses based on previous 22 7 17 6 39 6

information, knowledge, or experiences.

12. I told myself not to stop reading when I 21 7 19 7 40 7

encounter any reading difficulties.

13. 1 used a dictionary only when I really did 11 3 11 4 22 4

not know the meanings of key words.

14. While reading, I periodically checked 21 7 15 5 36 6

whether I understood the text.

15. 1 focused on specific information to 18 6 14 5 32 5

achieve my reading objectives.

16. 1 decided in advance specific aspects of 12 4 12 4 24 4

information to look for, and I focused on that

information when I read.

Post-reading strategies e

17. After reading, I decided whether the 21 7 14 5 35 6

reading strategies I used helped me

understand, and 1 thought of other strategies

that could have helped.

18. After reading, I checked whether my 21 7 19 7 40 7

predictions were correct.

19. I rated my comprehension by reflecting 16 5 17 6 33 5

on how much I understood what I read.

20. I checked whether I accomplished my 19 6 18 6 37 6
| goal for reading.

Total 319 100 292 100 | 611 100

Figure 4.2: Reading Strategies Used by the High Proficiency Semi-Support for
Learner Independence Group (H/SS) in Two Phases
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Table 4.21 and Figure 4.2 illustrate that in both phases students reported a use

of text prediction (7%), pictures or illustration (7%), self-talk (7%), and prediction
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check after reading (7%). All of them were the metacognitive strategies.

Interestingly, in Phase 1 the summary of gist (2%) and seeking unknown words from

prefix, suffix or context clues (2%) were used the least, but in Phase 2 their use was

increased to 4%.

Table 4.22: Frequencies and Percentages of Reading Strategies Reported by the
High Proficiency Least Support for Learner Independence Group (H/LS)

Réadiig: Stoateates Phase 1 Phase 2 - Total

g gt Frequency | % | Frequency | % | Frequency | %
Pre-reading strategies s i P
1. 1 decided in advance what my reading 24 5 24 5 48 5
purpose is, and I read with that goal in mind.
2. Before I read I thought of what I already 27 6 29 6 56 6
know about the topic.
3. I tried to predict what the text would be 35 7 26 6 61 7
about. .
4. 1 looked at the title and illustrations and 22 5 27 6 49 5

redict what the passage might be about.
5. I imagined what the text would be about. 24 3 26 6 50 5
While-reading strategies
6. I made oral or written summaries of the 16 3 11 2 27 3
| gist or main ideas.

7. 1 took notes of key words or main idea of 20 4 14 3 34 4
each paragraph.
8. I verified my predictions of the text 21 4 20 4 41 4
through summarising.
9. I used my grammatical knowledge to 15 3 22 5 37 4
understand tenses and types of vocabulary.
10. I tried to understand unknown words 21 4 22 5 43 5
from the prefix and suffix and context clues.
11. I made guesses based on previous 29 6 24 5 53 6
information, knowledge, or experiences.
12. I told myself not to stop reading when I 26 5 23 5 49 5
encounter any reading difficulties.
13. I used a dictionary only when I really did 28 6 24 5 52 6
not know the meanings of key words.
14. While reading, I periodically checked 21 4 24 5 45 5
whether I understood the text.
15. 1 focused on specific information to 24 5 9 2 33 4
achieve my reading objectives.
16. I decided in advance specific aspects of 18 4 19 4 37 4
information to look for, and 1 focused on that
information when I read.
Post-reading strategies
17. After reading, 1 decided whether the 34 7 27 6 61 /)
reading strategies I used helped me
understand, and I thought of other strategies
that could have helped.
18. After reading, I checked whether my 31 6 27 6 58 6
predictions were correct.
19. I rated my comprehension by reflecting 24 5 22 5 46 5
on how much | understood what I read.
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20. I checked whether I accomplished my 28 6 29 6 57
oal for reading. : X — T
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Figure 4.3: Reading Strategies Used by the High Proficiency Least Support for
Learner Independence Group (H/LS) in Two Phases
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As shown in Table 4.22 and Figure 4.3, the text prediction and strategy

evaluation were the equally frequently used strategies (7%) in both phases. In Phase

2, a summary of gist and a focus on specific information to read were the least
strategies use (2% equally). Another interesting finding was use of grammatical
knowledge to understand the text (Item 9), which increased from 3% in Phase 1 to 5%

in Phase 2.

The overall use of reading strategies based on the total use in the first and

second phases by each high proficiency group is presented in Figure 4.4.

Figure 4.4: Overall Reading Strategies Used by the Three High Proficiency

Group
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As shown by Figure 4.4, the text prediction before reading was the most
frequently used strategy by the three high proficiency groups (7%), followed by
guessing based on prior knowledge or experiences (6%) and goal achievement check
(6%). It is obvious that students tended to use the cognitive strategies (Items 6, 7, 8, 9
and 10) less than the metacognitive strategies. The only exception was a use of
dictionary (Item 13), which triangulated the finding in this aspect from the learning

record sheets.

Tables 4.23-4.25 and figures 4.5-4.7 present frequencies and percentages of
the reading strategies used by each low proficiency group in two phases. Figure 4.8

illustrates the overall reading strategies utilised by the three low proficiency groups.

Table 4.23: Frequencies and Percentages of Reading Strategies Reported by the
Low Proficiency Most Support for Learner Independence Group (L/MS)

" . Phase 1 Phase 2 Total

Reading Strategios Frequency | % | Frequency | % Frequency | %
Pre-reading strategies
1. I decided in advance what my reading 25 5 22 6 47 6
purpose is, and I read with that goal in mind.
2. Before I read I thought of what I already 20 4 19 5 39 5
know about the topic.
3. I tried to predict what the text would be 35 7 27 7 62 7
about.
4. 1 looked at the title and illustrations and 26 6 18 5 44 3
predict what the passage might be about.
5. 1 imagined what the text would be about. 16 3 14 4 30 4
While-reading strategies
6. I made oral or written summaries of the 13 3 11 3 24 3

| gist or main ideas.

7. 1 took notes of key words or main idea of 17 4 9 2 26 3
each paragraph.
8. I verified my predictions of the text 23 5 17 5 40 5
through summarising.
9. 1 used my grammatical knowledge to 16 3 16 4 32 4
understand tenses and types of vocabulary.
10. I tried to understand unknown words 14 3 10 3 24 3
from the prefix and suffix and context clues.
11. I made guesses based on previous 27 6 25 7 52 6
information, knowledge, Or experiences.
12. 1 told myself not to stop reading when I 31 7 22 6 53 6
encounter any reading difficulties. '
13. I used a dictionary only when 1 really did 26 6 18 5 44 5
not know the meanings of key words.
14. While reading, 1 periodically checked 23 5 20 5 43 5
whether I understood the text.
15. I focused on specific information to 22 5 20 5 42 3
achieve my reading objectives.
16. 1 decided in advance specific aspects of 9 2 13 4 22 3
information to look for, and I focused on that
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information when I read. _ _ | | | | |

Post-reading strategies

17. After reading, I decided whether ihe 33 7 22 6 55
reading strategies I used helped me
understand, and I thought of other strategies
that could have helped.

18. After reading, I checked whether my 33 7 21 6 54
predictions were correct.

19. I rated my comprehension by reflecting 28 6 18 5 46
on how much I understood what I read.

20. I checked whether I accomplished my 35 7 26 7 61
| goal for reading.

Total g ReHi 472 100 368 100 840

100

Figure 4.5: Reading Strategies Used by the Low Proficiency Most Support for
Learner Independence Group (L/MS) in Two Phases
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Table 4.23 and Figure 4.5 show that the most frequently used strategies in
both phases were text prediction (7%) and check of learning goal accomplishment
(7%). Moreover, the while-reading strategies that were the most frequently employed
were guessing based on previous information or experience in Phase 2 (7%) and self-
talking not to stop reading when encountering reading difficulties (7%) in Phase 1.
Noticeably, students reported a rise of the strategy on deciding in advance specific
information and focusing on that information (Item 16, 2% to 4%). This shows their
selective attention strategy use improvement, that is to say, they knew which parts

were important and which part they should skip.
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Table 4.24: Frequencies and Percentages of Reading Strategies Reported by the
Low Proficiency Semi-Support for Learner Independence Group (L/SS)

A R Phase 1 Phase 2 Total

Rinting Stralepes Frequency | % | Frequency | % | Frequemcy | %
Pre-reading strategies i R
1. I decided in advance what my reading 4 2 10 7 14 4
purpose is, and I read with that goal in mind.
2. Before I read I thought of what I already 9 4 6 4 15 4
know about the topic.
3. I tried to predict what the text would be 19 9 11 8 30 8
about. -
4.1 looked at the title and illustrations and 17 8 5 3 22 6
predict what the passage might be about.
5.1 imagined what the text would be about. 13 6 7 5 20 6
While-reading strategies
6. I made oral or written summaries of the 4 2 4 3 8 2

| _gist or main ideas.

7. 1 took notes of key words or main idea of 7 3 3 2 10 3
each paragraph.
8. I verified my predictions of the text 6 3 4 3 10 3
through summarising.
9. I used my grammatical knowledge to 4 2 4 3 8 2
understand tenses and types of vocabulary.
10. I tried to understand unknown words 13 6 5 3 18 5
from the prefix and suffix and context clues.
11. I made guesses based on previous 15 7 12 8 27 i
information, knowledge, or experiences.
12. I told myself not to stop reading when I 16 7 12 8 28 8
encounter any reading difficulties.
13. I used a dictionary only when I really did 12 5 6 4 18 5
not know the meanings of key words.
14. While reading, I periodically checked 13 6 3 2 16 4
whether I understood the text.
15. 1 focused on specific information to 9 4 9 6 18 5
achieve my reading objectives.
16. I decided in advance specific aspects of 3 1 5 3 8 2
information to look for, and I focused on that
information when I read.
Post-reading strategies
17. After reading, I decided whether the 13 6 8 6 21 6
reading strategies I used helped me
understand, and I thought of other strategies
that could have helped.
18. After reading, I checked whether my 14 6 10 7 24 7
predictions were correct.
19. I rated my comprehension by reflecting 12 5 8 6 20 6
on how much I understood what I read.
20. 1 checked whether I accomplished my 16 7 11 8 27 7
goal for reading.
Total 219 100 143 100 362 100
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Figure 4.6: Reading Strategies Used by the Low Proficiency Semi-Support for

Learner Independence Group (L/SS) in Two Phases
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As shown in Table 4.24 and Figure 4.6, the most frequently used strategy was

text prediction in Phase 1 (9%). However, in Phase 2 the sharp rise of the

metacognitive strategy on decision of reading goal to read with that goal in mind was

noted (from 2% to 7%). This reflects their planning awareness improvement. In

contrast, there were some sharp decreases of strategy use on looking at the title and

illustrations and predicting what the passage might be about in phase 2 (Item 4, from

8% to 3%), followed by Item 14: periodically check their text comprehension (from

6% to 2%).

Table 4.25: Frequencies and Percentages of Reading Strategies Reported by the
Low Proficiency Least Support for Learner Independence Group (L/LS)

¥ . Phase 1 Phase 2 Total

Reading Strag5pien Frequency | % | Frequency | % | Frequency | %
Pre-reading strategies
1. I decided in advance what my reading 10 4 12 4 22 3
purpose is, and I read with that goal in mind.
2. Before 1 read I thought of what I already 18 5 20 6 38 6
know about the topic.
3. I tried to predict what the text would be 26 9 23 7 49 8
about.
4. 1 looked at the title and illustrations and 20 1 16 5 36 6
predict what the passage might be about.
5. 1 imagined what the text would be about. 17 6 20 6 37 6
While-reading strategies
6. 1 made oral or written summaries of the 8 3 11 3 19 3

| gist or main ideas.

7. 1 took notes of key words or main idea of 10 3 13 4 23 4
each paragraph.
8. 1 verified my predictions of the text 13 4 19 6 32 5
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through summarising.

9. I used my grammatical knowledge to 7
understand tenses and types of vocabulary.

10. I tried to understand unknown words 13
from the prefix and suffix and context clues.

12 25

L

L=21 I -

11. I made guesses based on previous 27 21 48

information, knowledge, or experiences.

~

| O A N

12. 1 told myself not to stop reading when I 24
encounter any reading difficulties.

22 7 46

13. L used a dictionary only when I really did 16 5 17 5 33
not know the meanings of key words.

14. While reading, I periodically checked 14 4 22 7 36
whether I understood the text.

15. I focused on specific information to 12 4 9 3 21
achieve my reading objectives.

16. I decided in advance specific aspects of 6 2 15 5 21
information to look for, and I focused on that
information when I read.

Post-reading strategies

17. After reading, 1 decided whether the 7 2 6 2 13
reading strategies I used helped me
understand, and I thought of other strategies
that could have helped.

18. After reading, I checked whether my 24 8 25 8 49
redictions were correct.

19. I'rated my comprehension by reflecting 22 7 20 6 42
on how much I understood what I read.

20. I checked whether I accomplished my 23 7 21 6 44
| goal for reading.

100

Total = g 317 100 332 100 649

Figure 4.7: Reading Strategies Used by the Low Proficiency Least Support for
Learner Independence Group (L/LS) in Two Phases
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Table 4.25 and Figure 4.7 show that text prediction before reading (Item 3)
was the most frequently utilised strategy especially in Phase 1 (9%) although it was

reduced to 7% in Phase 2. Besides that, checking predictions whether they were
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correct or not was the strategy that was used frequently in both phases (8%). This
finding reveals that students put an emphasis on prediction and prediction evaluation.
Moreover, students used more frequently the strategy of periodically checking text
comprehension (Item 14, from 4% to 7%), and the strategy of focus on specific
information decided in advance (Item 16, from 2% to 5%). The least frequently used
strategies in both phases were using grammatical knowledge to understand tenses and
types of vocabulary (Item 9, 2%), and deciding whether the strategies used helped
their reading comprehension and thinking of other useful strategies (Item 17, 2%).

A comparison of the overall reading strategies used by the three low

proficiency groups was presented in Figure 4.8.

Figure 4.8: Overall Reading Strategies Used by the Three Low Proficiency
Group
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According to Figure 4.8, students were likely to use most strategies at the
different degree of frequency such as deciding the reading purpose in advance (Item
1), and deciding whether reading strategies used helped the reading comprehension
and thinking of other useful reading strategies (Item 17), which was used the least by
the L/LS group. However, the text prediction (Item 3) was the strategy that was used
frequently by the three groups. Likewise, checking of goal accomplishment (Item 20)
was used at the same frequency by the three groups. It is noted that the cognitive
strategies (Items -6, 7, 8,9, and 10) were used less frequently than the metacognitive
strategies. However, a use of dictionary was the exception (Item 13). The three

groups reported the same frequency of use in both phases. The finding corresponds to
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the finding from the learning record sheets that students tended to use a dictionary to
find meaning of unknown vocabulary to solve their reading comprehension difficulty
in this aspect.

4.2.4 Counselling Data
The nine high proficiency MS and SS students’ answers to the question

whether they enjoyed performing independent learning on the Web are presented in
Table 4.26, and Table 4.27 for the two low proficiency groups.

Table 4.26: Learning Enjoyment Reported By the Two High Proficiency Groups

Group | Answer hlitsmp:en::sf Reasons
H/MS Enjoyed 9 Benefits of independent learning:

- Monitor their learning and know strengths or
weaknesses

- Improve their reading techniques

- Practise to hold learning responsibility

- Match with their self-study preferred learning style-
enjoyed a lot and increase knowledge

Advantages of the Web (EDO):

- Study at their pace

- Provide immediate feedback: the Web telling test
performance percentages

- Interesting and attractive web

Change attitude towards independent learning

- Unlike past independent learning which gave no
Iearning benefits

H/SS Enjoyed 7 Benefits of independent learning:
- Use reading and learning strategies taught by the
teacher
- Learn to think and improve learning ability
- Value learning responsibility (to get new knowledge)
Change attitude towards independent learning
- Unlike past independent learning which gave no
learning benefits
Advantages of the Web (EDO):
- Convenient
- Several levels to start from Basic to Advanced (remedy
their English)
Dealing with affective factor:
- Fun with collaborative learning with friends
Not 2 Time:
enjoyed - Not have enough time for the independent learning due
much to workload from other subjects
Negative attitude towards English:
- Do net like English, so study or not study
independently does not matter much (though it is
beneficial)
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As shown in Table 4.26, the nine MS and seven SS students mentioned that
they enjoyed studying independently on the web. The major reasons were categorised
as follows. Firstly, students valued the benefits of independent learning which
enhanced their metacognitive strategies and could improve their reading and leaning
ability. Also, it was mentioned that the independent learning was enjoyable since it
matched with the students’ learning expectation, i.e. self-study. This reflects that if
there is a balance between students’ independence expectation and the opportunity to
exercise the learner independence, there will be a positive effect on the learning
(Brockett and Hiemstra, 1993).

Secondly, the learning enjoyment was because of the advantages of the web.
The web created conveniences in learning like time and pace. In addition, the
attractive features of the EDO that provided immediate feedback to the tests in terms
of correct answers and performance percentages, and encouragement phrase such as
‘excellent’ could motivate students to do it better and easily monitor their
performance based on the test performance percentages.

A change of attitude towards independent learning was also mentioned.
Students compared their new experience of the independent learning with their
previous one which was not beneficial to them. They were asked to write correct
answers after doing the assigned tasks, or write down everything they were assigned
to study on the web for submission for grade assignment. Students were told exactly
about the websites and lessons or any other learning materials in the Self-Access
Language Learning Centre (SALLC) at DPU in order to exercise their self-study.
This was the reason why many students mentioned that they did not like what they
had done for their self-access language learning. They usually copied the answers
without studying or even copied their friends’ work for submission without studying
in the SALLC.

Affective factor was also mentioned by the students. Even though they
studied on the web, they still could perform collaborative learning with their friends
since they studied on the web together at the computer laboratory at DPU. To
illustrate, some students mentioned that it was fun to perform independent learning on
the web since they had their learning objectives such as finding the main idea and
they did the task together with their friends to achieve the learning objective. This

finding reinforces that independent learning does not mean learning in isolation.
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The unfavourable answer about the learning enjoyment was noted from the
two SS students who pointed out that the insufficient time due to workload of other
faculty subjects could not make them enjoy this mode of learning although they said
that it was in fact beneficial for their learning. Another reason was due to their
negative attitude towards English, which hindered their appreciation of English

learning in general, and not just independent learning.

Table 4.27: Learning Enjoyment Reported By the Two Low Proficiency Groups.

Group Answer Hwmber of Reasons
Responses

L/MS Enjoyed 9 Benefits of independent learning:

- Learn to think by themselves

- Improve problem-solving ability

Advantages of web (EDQ):

- Quality of the EDO—interesting

- Convenient — study at home, practise as much as they

want

- Tests with immediate feedback: telling test performance

percentages and encouragement phrases

Teacher’s roles:

- Encourage students to think by themselves

- Approachable and have good rapport with students in

and out of class

= Monitor student’s learning (from feedback)

Change attitude towards independent learning

- Unlike past independent learning which gave no

learning benefits

L/SS Enjoyed 8 Benefits of independent learning:
- Value the independent learning leading to learning
improvement
- Learning freedom: no one forces them to learn
Advantages of web (EDQO):
- Convenient: time and place
- A variety of topics for own selection
Teacher’s roles:
- Attentive and kind
- Deliver good teaching
Change attitude towards independent learning
- Unlike past independent learning which gave no
learning benefit
Dealing with affective factor:
- Fun with collaborative learning with friends
Not 1 Negative attitude towards English:

enjoyed - Do not like English

much

From Table 4.27, it is noted that nine and eight students from the MS and SS
groups respectively reported their learning enjoyment and the reasons given were

categorised into four same factors for both groups. First, they perceived that the
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independent learning was beneficial for thinking, problem-solving, and learning
freedom, which resulted in their learning improvement, which in turn made some
students mentioned that they like English more. Second, advantages of the web gave
rise to their learning enjoyment and the reasons given were similar to those given the
high proficiency students, i.e. it was time and place convenient. Student could study
at home and they could concentrate more than in the computer lab at DPU because
they were not distracted by friends. Quality of the web in terms of a variety of
interesting contents for reading and immediate feedback was also favourably
mentioned. One student pointed out she really liked the feedback and in particular the
encouragement phrases like ‘well done’ or ‘excellent’, which made her impetuous and
want to do it better. The good quality of the web made some students like English
more as well.

Third, the low proficiency students in both groups mentioned the role of
teacher who was kind, attentive, approachable, had good rapport with students both in
and out of class and delivered a good teaching as a further cause of their learning
enjoyment. For instance, the teacher/researcher was attentive to their learning by
monitoring their learning which could be seen from the feedback. One student said
she liked to read the teacher’s feedback. The fourth reason dealt with the change of
their attitude towards independent learning. Like the high proficiency students, they
mentioned about their unfavourable past independent learning experience in
comparison with the current one.

In conclusion, most high and low proficiency students in the MS and SS
groups enjoyed the independent learning on the web or the EDO. The benefits of the
independent learning fostered by using the web which contains several advantages for
learner independence enhancement were the important reasons that also led to
positive attitudes towards independent learning. Besides that, it is interesting to find
the low proficiency students in both groups perceived the teacher’s roles as one factor
for their independent learning enjoyment. The vital factor that prevented the learning

enjoyment was the negative attitude towards En glish.

4.2.5 Teacher’s Feedback

The information on students’ response to the teacher’s feedback given in the

learner contract and learning record sheets was gathered from the post-questionnaire

administered at the end of the course or at the same time of the post-test. Every MS
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and SS student was asked to give their opinion whether the teacher’s feedback was
‘useful’, ‘not useful’, or ‘not sure’ and reason. It should be noted that not every
student or 18 students in each group gave their response. The reason might be because
students had to do the post-test and post-questionnaire in one session, so time might
not be enough for some of them to fully complete the additional part of the
questionnaire. Some students ticked the option of ‘useful’ but did not write their
reason.

The responses and reasons of the high proficiency MS and SS groups were
translated into English and presented in Table 4.28 and the low proficiency MS and
SS groups in Table 4.29. Again, there was every attempt to translate the Thai
responses into English in such a manner to maintain the tone and structure of the

original as much as possible.

Table 4.28: The High Proficiency Students’ Responses to the Teacher’s Feedback

Group Response Reason Humherss
Responses

H/MS | Useful - The teacher had given us several advices 9
- metacognitve every time so that we would be able to
strategies: problem- | solve the problems and improve ourselves.
solving, learning - We knew our mistakes and received the
evaluation suggestions from the teacher.

- learning - We knew how to improve our reading.

scaffolding - The teacher helped by giving advice on

- affective factor: what we couldn’t do.

motivation -The teacher helped advise on additional
things we should learn.
- We knew our weaknesses and strengths.
We could use them for improvement, and
sometimes we received encouragements
Jfrom the teacher, which made us want to do
SALLC (self-access language learning
centre or independent learning) more.

H/SS | Useful - It enabled me to know my weaknesses and 9
- metacognitive how to improve, and practise myself in
strategies: learning | ferms of attempt to read more.
monitoring - It made me know my mistakes and
and evaluation, solutions.
problem solving - We would know what aspects we should
- affective factor: improve and we could use what the teacher
attempt said good or useful as the reading
- reading strategies | strategies for the next task performance.

- We would know what we should improve
and it would be a guideline for further
study.
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As shown in Table 4.28, 9 students out of 18 in both the MS and SS groups
responded that the feedback they received from the teacher/researcher was ‘useful’.
The similar reasons were mentioned, i.e. because they were helped improve their
metacognitive strategies on learning monitoring and evaluation. They could correct
their mistakes or improve themselves. The teacher enhanced their learning by
scaffolding them. In addition, the affective factors such as encouragement which led

to learning motivation, and effort were mentioned.

Table 4.29: The Low Proficiency Students’ Responses to the Teacher’s Feedback

Group Response Reason N ot
Responses
L/MS | Useful - (The feedback) could help us improve 10
- metacognitve ourselves.
strategies: - The teacher usually suggested the ways to
learning improve our own learning and we could ask
monitoring, and | the teacher whenever we didn’t understand.
evaluation, - We knew our weaknesses, but sometimes we
problem-solving, | couldn’t correct them. The teacher’s advice
- affective factor | helped us find the method or way to solve the
- reading problems. So, we could correct our
strategies weaknesses.
- The teacher helped suggest several learning
methods that we had never used.
- (It) enabled us to know the strategies to do
exercises, i.e. we had to look at pictures,
practise guessing vocabulary and read
several times.
- We could know our weaknesses, in any
aspects.
- The teacher gave the guidance for
improvement so that we could improve.
L/SS | Useful - I knew my weaknesses. The teacher usually 10
- metacognitive | encouraged me, which led me to try harder.
strategies: - We would know what we already knew and
learning didn’t know.
monitoring, - (It) helped us know how much we have
problem solving | improved or still have had no progress.
- affective - We would improve ourselves.
factors: - If I have a problem, the teacher would help
motivation, solve it and she was like a mirror reflecting
attempt me myself (Very nice!). Also, sometimes she
- learning was like a consultant (this is true, indeed).
scaffolding - It helped us monitor our learning whether it
was improved or not.
- It enabled me to know what I should improve
or make it correct.
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According to Table 4.29, 10 out of 18 students in each low proficiency group

responded to the questionnaires and all of them indicated that the teacher’s feedback

was ‘useful’. Their reasons were rather similar to those given by the high proficiency

students. The feedback was useful related to the metacognitive strategies, affective

factors and learning scaffolding.

The teacher/researcher’s feedback given to the MS and SS groups were

analysed and categorised into three major domains, i.e. cognitive, affective, and

attribution domains. It should be noted that the affective domain consists of two sub

domains, i.e. persuasion and reinforcement.

quoted and presented in Table 4.30.

Some examples of the feedback are

Table 4.30: Examples of the Teacher’s Feedback Given to the MS and SS

Groups
Cognitive Domain Affective Domain Attribution Domain
- “Try to practise guessing Persuasion - ‘You’ve worked hard. |
unknown words because it’s | - ‘If you didn’t pass the 50% believe you must have a lot
very useful and try to test score, next time set it at of progress.’

monitor if strategies used
help your comprehension.’
- “Try to use the reading
strategies that you learned.”

of new words, you should
take notes and memorise to
increase your vocabulary
which will facilitate your
reading (including writing,
listening and speaking too).’
- “Try to practise speed
reading next time.’

- ‘Did context clues help?’
- ‘Monitor whether your
reading skills and
vocabulary have been
improving.’

- “‘Your improvement is
resulted from a regular
practice. Also, monitor
whether you can read and
understand better and can
use strategies more
effectively.”

- “Try to specially pay
attention to the main ideas.
... Try to understand them

- *After you know meanings |

40% to make it not too difficult
to achieve. Let’s see if you
will be able to do it. Practice
and gradual improvement will
help you improve your reading
skills. ...”

- ‘You didn’t have time this
week. It’s OK. You can study
next week.’

- ‘You can review the previous
units to see if you can do
better.’

- ‘Keep trying. It’s good for
yourself.’

- “You seem to spend too little
time on your study. Work
harder after the mid-term
exam, OK?’

- ‘Don’t give up. It seems
you’re down-hearted and feel
bored because of the
unfavourable test scores. This
is normal. It can happen.’

- “You should select to read
only the texts that are of your
interest or you like to read.’

- “You’re very active and
trying more. Keep at it.”

- ‘...it shows that you had
effectively monitored and
evaluated your own
performance.’

- ‘You have high self-
motivation. 1 hope you’ll
improve a lot.”

- “You’re a good
independent learner who
can monitor your learning
well.’

- ‘You’re very determined.’
- ‘Keep at it. You're trying
to translate. This means
that you must understand
all the minor details, which
will require more effort and
determination to read than
just do the tests. I think.’

- ‘I like this sentence!” (7
did try my best).

- ‘Keep trying. Upon the
course completion, you’ll
feel learning progress that
is made by you yourself.’

- ‘From your learning
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and see if that will help
your better reading
comprehension.’

- “‘You must try to use
various reading strategies
such as guessing, using
pictures or imagination
while reading etc.’

- “Try to practise on
pronoun references.’

- ‘Did you pass your
criteria? Why did you do it
wrong? You didn’t
understand the questions or
couldn’t find the answers or
what?’

- ‘Now you know your
problem, i.e. grammar. So
study or review grammar.’
- ‘Now you know how to
correct your mistakes. Next
week, see whether you can
do better.’

Reinforcement

- ‘Well done.’

- “Thank you for your attention
and responsibility.’

- “You’re improving.’

- ‘It’s good that you find ways
not to make your reading
boring.’

- ‘It (study time) is important
because the concept of the
independent learning is to
know the spare time and study
time. I’'m proud of you.’

evaluation, you know
you’re improving and
know what you should do
next and why. This is so
impressive! Great!.
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