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Ex. 1: Fillers
Lesson Plan 1

( Experimental Group )

Level M3
Content L Describing people
2 Strategy : “Fillers”
Material : Tape cassette, pictures, word cards, worksheets

Background Knowledge : Vocabulary : blond hair, moustache, beard, earring, jacket,
Suit, shorts, pants, Striped, trainers, boots
Structure - have got

Present Continuous Tense
Procedure

Objectives Teacher Students

. Terminal Presentation
Objective : Class, Fyou are robbed and the robber is
11 Students running away, what will you do? 1will run after him
should be able to : 1wl go to the police station to ask the
describe people. policeman to arrest him

: Good. f you go to the police station Lwhat : About his height
should you tell the policeman about the robber ? - Hs tild
: His clothes

Evaluation

1 Students ask
for and give
description of

people.
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Procedure
Objectives Teacher Students Evaluation

2. Enbling : Well-done. So you tell the policeman about the
Objectives description of the robber. Today | will teach you

21 Students how to ask for and give a description of people

should be able to : First let’s review the vocabulary that you have

pronounce, spell  studied that will be useful to you to ask for and

and tell give & description.

the meanings ~ Let’s divice dll of you into four groups, A B ¢~ ( Divice into four groups.)

and parts of and D

speech of the  (The teacher sticks the pictures of four people

following words ;  and shows four packets of word carcs,)

medium height, : First, look at these four people, John, Prilip, Tira

slim, curly hair, ~and Sarah. Then Iwill give each group these

straight hair, four packets containing word cards which
pigtail, sleeve, describe those four peaple.
heels : Groups A B c, and D match the word cards (The students work in groups to match the

with the pictures of the four people, John, Philip,  pictures and the word carcs,)
Tira and Sarah. The first group that can finish

matching the pictures with the word cards will

be the winner.



Ex. 1 Fillers
Objectives

2.2 Students
should be able to
Use the pattemn
“What+ does +
Subjit+ look like?
2.3 Students
should be able to
use “Fillers”
strategy to gain
time to think
while speaking,

Procedure

Teacher

: 0K Continue working in groups and re-arrange
the word cards in the following order: heigh,
build, hair, what he or she is wearing.

: Group A could you tell the class about John?

: Group B, could you tell the class about Philig?
: Group c, could you tell the class about Tina?
: Group D could you tell the class about Sarah?

- Next, Let’s study some more words for
describing peaple.
slim, curly, pigtail, sleeve, heels,..medium- height,
( The teacher sticks a picture of Jenny besie
those four people and a chart with her
description,)
Jenny is medium- height and dim She has got
cury hair with a piggail. She is wearing a yellow

Students Evaluation

(Work in group to re-arrange the word cards.)

Group A tall / fat / short black hair/ moustache/
beard/ jacket/ jeans/ boots.

Group B tall/ thin/ short blond hair/ suit/ tie/
moustache/ glasses/ black shoes.

Group C: short/ thin/ long blond hair t-shirt/
shorts and trainers/ earring,

Group : short/ fat/ short black hair/ striped
blouse/ pants/ shoes/ earrings.

91



Ex. 1 Fillers 1

Procedure

Objectives Teacher

blouse with long Sleeves and black heels.

: Class, this is Jenny. And this is her description.

: Class, listen to me.

(The teacher reads the passage and points to the
details of the picture to help the students know
the meaning.)

: Now tell me the meaning of the italicized words,

:Very good.  pairs; read the passage and
discuss the part of speech of the new words,

: Now tell me their part of speech.

: Well- done. Now repeat the words after me.

: OK Which syllable is stressed in the words
“medium- height™?

: 0K Which syllable is stressed in the words
curly and pigtail”™?

Students Evaluation

( Listen)

(The students tell the meaning of each italicized
word starting from medium- height, slim, curly,
pigtall, sleeves and hegls.)

( The students work in pairs and discuss their

part of speech.)
(The students tell the part of speech.)

( Repeat)
: The first and third syllable.

: Both of them are stressed on the first syllable.



Ex. 1: Fillers 1
Procedure
Objectives Teacher Students Evaluation

 Spell the words, please. (Spell the words starting from medium- height,
slim, curly, pigtail, sleeves and heels.)
Straight
(The teacher sticks the chart of the sentences.)
John, Phillip, and Sarah have got Straight b,
but Jenny’s hair is curly.
: Now look at their hair.
: Listen to me.
(The teacher reads the passage and points to the
hair of four people to help the students know

the meaning.
- Now tell me what does “straight” mean?
- What part of speech is it? : Itis an “Adjective”.
- Now repeat after me, “straight”. : straight
 Spell the word, “straight” together. st straight

- Next, let’s leam about the new grammar which
Is useful for describing peaple.
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Procedure
Objectives Teacher Students Evaluation

(The teacher sticks the picture of Susan and
Bab on the board)

: Class, these are Susan and Bob.

 Susan asks Bob to pick up her friend, Thomas, o
at the airport and Bob asks Susan for Thomas’s
description because he has never seen Thoms,

» Now I will distribute worksheet 1to you. ( See
worksheet (1, P.175 )

+ Look at your workshegt

- et you listen to the conversation only once. ( The students listen to two peaple talking about
Two people are talking about Thomas’s Thomas’s description. Check  inthe box
description. Listen and check  inthe box under the man you think he is Thomes.)

under the man you think he is Thomes,

Susan : Could you pick up Thomas at the airport?

Bob : Sure. What coes he ook like?

Susan : He is tall and fat. He has got short er.
well..grey hair. He has got a ....you
know., moustache. He is wearing a
suit, tie and shoes.
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Procedure

Objectives Teacher Students Evaluation

Let’s check the answer: which one is Thomas? ~: The third one.
The teacher sticks the chart of the conversation

on the board)

Good. Please read this conversation. (The students read the conversation.)

Class, look at the question and tell me when you

use this kind of question. : When we want to ask for the description of
people.

Good. Tell me the pattern of the question. - What + does + Subj. + look like ?

That’s right. And when you want to answer

this kind of question, what do you describe?  Height, build, hair and what he or she is wearing

: Very good. Listen to the same conversation
again. When you finish your listening, answer
this question.

(The teacher sticks up a chart of the question.)

When the speaker, Ste, can’t remember what to
say or she is thinking about what to say, what
does she do?

: OK. Tell me what Sue does when she can't
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Procedure

Objectives Teacher Students Evaluation

remember what to say or she is thinking about
what to say.  She says “Well, &, You know”,

- That's right. When a speaker needs more time
to think, she says “Well, B, You know”. We cal
“Well, &, You know” “Fillers” strateqy.
Sometimes we can use another “filler” “You
see”. So next time when you want time to
think, you should use “Fillers”. Don't keep quiet.
It's not polite to do so.

(The teacher sticks up word cards of “Fillers” on

the board)
: Suphot, what were you doing last Fricay at
15am? (Silent )
 Suphot, Are you thinking?  Yes.
» Suphot, could you use “Fillers” while thinking? —: You know..
 Suphot...( The teacher points to “Fillers”. ) - Well_I'was at the Mall Department Store.

: Very good. Bandit, Where did you spend the
summer two years ago? ( Silence )
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Procedure
Objectives Teacher Students
: Bandit, ....( Point to the “Fillers”. ) : Well. Silence )
: Bandit...... ( Point to the “Fillers”. ) : Well..Er...Phuket
: S0, while you are thinking about what you
want to say Lwhat should you do? » Say “well, er, you know, you see”,
Practice

: Now Lwant you to practice describing people
and using “Fillers”.

. First, look at the examples of how to ask for and
give a description of people.

(The teacher points to the same conversation
between Susan and Bob)

: Class 1 Do you remember how to describe the

people?  Yes

 Flow ? : Describe his/ her height, build, bair, and clothes.

(The teacher sticks up the word cards after each
students answers.)

: Good. Look at these following peaple and
describe them altogether,

Evaluation
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Procedure

Objectives Teacher

- What does she look like?
(The teacher shows the picture of a woman.)
: Use “Fillers”, please.

(The teacher lets the students practice with three
more pictures.)

: Vry good. Class, divide into two groups. Take
turns asking about and describing peaple.

(The teacher shows the picture of the people as
Clues. )

: Now |'would like you to play a memory game.
: Stay inthe same group. Listen to me.

1 Look at the picture of the robbers and
the customers for two minutes.

2. Discuss it ingroups for one minute and help
each other to describe the people. Don't be
quiet. ifyou are thinking, use “Fillers” to gain
time. f your group keeps quiet, the other

Students Evaluation

 She is tall and she has got long brown hair. She
IS wearing a brown shirt with no, well, erJong
Sleeves, brown pants and brown hegls.

(The students practice describing people.)

( The students take turns asking about and
describing peaple.)

( Look at the picture and remember it for one
minute.)
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Objectives

Procedure
Teacher Students Evaluation

group will get a tumn. Your marks will depend
on the amount of correct description you
make. The group that can describe the picture .
correctly inthe time given and gets the most
points will be the winner.,
- Now let’s start. Remember as much as you can.
( The teacher shows the picture on the overhead
projecter : see Picture 1, p.176 — 178 )
: The time is over. Now let’s describe it
| would like to start with the first woman
who is a customer. Show your hands quickly. ( Group B shows your hands.)
: Group B you raised your hands first, so describe
it Group B: She is fat..er.and short . She has
got short curly hair. She is wearing a
white shirt with well, .long sleeves.
( Group A show their hands.)

: Group A 1Anything else? Group A She is wearing a black skirt and heels.

She has got er..earrings, glasses and a
hanahag.
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Objectives

Procedure

Teacher

: Very good. Group B gets five marks and Group
A gets five marks.

(The teacher lets the students describe one
more customer and two robbers in groups. )

: Now, work in pairs, Aand B Both of you are
detectives watching the closed-circuit television.
'm going to give you pictures of people
shopping in a department stored See worksheet

2 rizonow listen:

1 Suppose A sees the shoplifter. Tick one
person in the picture to be a shoplifter.

2. Basks for the description of that shop-lifter
from A Then A describes him or her to B so
that he can stop the shoplifter. When B
knows who the shoplifter is, he will put a tick
beside that one. Then hoth of you compare
your answers. Then switch roles.

Students

(The students practice describing people and
using “Filler” strategy.

(Work in pairs.)

(Aticks one person in the picture to be a shop
lifter.)

(Basks for the description of the shoplifter and
A gives the description of him or her.)

( Compare the answer.)
(Take turns being Aand B)

Evaluation
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Procedure
Objectives Teacher Students

3. Don't forget to use “Filler” strategy when you
need time to think
+ And this is the guided conversation.

[ want you to stop the shop-lifter as she
leaves the store.

- What does she look like?

I IShe’s tall and slim and she’s got

short straight hair.

: What’s she wearing?
A . She’s wearing jeans, a striped
sweater and trainers.
. Fias she (0t glasses?
A

. Yes, she has.

: O, I'see her. I'll stop ner.

Evaluation
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Objectives

Procedure

Teacher

Now, Iwill do the activity as an example.
Somchai, You are Aand am B
Somchai, will you tick the shoplifter?
OK. Let me find the robber.

OK What does she look like?

What's she wearing?

Has she got glasses?

Oh, I'see her. I'll stop her.

The teacher ticks / beside the shoplifter.)
Let's check the answer. Somchai let me see
if we have the same shoplifter.

OK It's the same person.

Now, Do you understand this activity?

Start the activity by yourslves,

Students Evaluation

( Somchai ticks the shoplifter in the worksheet)

Somchai : Iwant you to stop the shoplifter as

she leaves the store.

Somchai : She’s tall and er...well..slim and she’s
got short curly hair.

Somchai : She’s wearing a black suit, well, er.a
striped dress, and black .well, you
know...black heels.

Somchai ; Yes, she has.

Yes.
The students practice describing people and
using “Filler” strategy in pairs.)
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Procedure
Objectives Teacher Students Evaluation
Evaluation
: Class, Iwant two pairs to act out your (Two pairs come in front of the class to act out
conversation in front of the classroom. the conversation.)
Transfer

: Now [ want one of you to describe a singer
to your friends. The rest of you have to
guess who he or she is.

(The students take turns describing the singers )
A She is tall and slim and she has got long
blond hair. She is wearing a long white
dress with long Sleeves.
B : Nat Myria
A" Yes. You are right
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Ex.1 Fillersl

Worksheet 1
fistening “ asfi

Instruction : You will hear two people talking about Thomas’s
description.
Listen and check / in the box under the man

you think he is Thomas.

( Pictures from Richard, Jack . 1Gordon, Deborah and Harper, Andrew. Listen for I, Oxford: Oxforc
University Press, 1995: 13)
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Ex.1 Fillers 1

(picture 1

Memory lest

Work In pairs. Take eilght minutes to study the picture below. Practise
describing it with your partner.
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Con.1
Worksheet 2

STO<RE (DEFECTIVES

Instruction : 1. You and your partner are detectives in a busy department store

in London. You have just seen one person shop- lifting on the

closed- circuit T.V.
2. Tick one person to be a shoplifter.

3. Describe him or her so that your partner can catch him or her.

4. Then listen to your partners’s description of one more shoplifter.

( Read, Carol and Matthews, Alan. Tandem. UK: Thomas Nelson and Sons Ltd.199L; 14)
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Con.1
Lesson Plan 1
( Controlled Group )

Level M3
Content : Describing peaple
Material : Tape cassette, pictures, cards, worksheets

Background Knowledge :Vocabulary : blond hajr, moustache, beard, earring, jacket,
suit, shorts, pants, striped, trainers, boots
Structure  : have got
Present Continuous Tense

Procedure
Objective Teacher Students
1 Terminal Presentation
Objective : Class, if you are robbed and the robber is
11 Students running away, what will you do? St Iwill run after him
should be able to S2 - 1will go to the police station to ask the
describe peaple. policeman to arrest him

: Good. If you go to the police station 1what 51 : About his height
should you tell the policeman about the robber ? 52 - His huild
53 : His clothes
: Well-done. So you tell the policeman about the

Evaluation

1 Students ask
and give
description of
people.
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Con.
Objective

2. Enabling
Objective
21 Students
should be able to
pronounce, spell
and tell
the meaning
and parts of
speech of the
following words ;
medium height,
slim, curly har,
straight hai,
pigtail, sleeve,
heels

Procedure
Teacher Students

description of the robber. Today |will teach you
how to ask for and give a description of people

. First,let’s review the vocabulary that you have

stucied that will be useful to you to ask for and
give a description.

: Let's divide all of you into four groups, A B ¢ ( Divide into four groups.)

and D

(The teacher sticks the pictures of four people

and shows four packets of word cards.)

: First, look at these four peaple, John, Philip, Tina

and Sarah. Then il give each group these
four packets containing word cards which
describe those four people.

Group A B ¢, and D match the word cards with  ( The students Work in groups to match the
the pictures of the four people, John, Philip, Tina pictures and the word cards.)

and Sarah. The first group that can finish
matching the pictures with the word cards will
be the winner.

: OK Continue working in groups and re-arrange  (Work in group to re-arrange the word cards.)

Evaluation

(81



Conl
Procedure
Objectives Teacher Students Evaluation

2.2 Stuclents the word cards in the following order: height,
should be able to build, hair, what he or she is wearing.
use the pattern : Group A could you tell the class about John? Group A tall / fat / short black hair/ moustache/
“What+ dogs + beard/ jacket/ jeans/ boots.
Subj+ look like? : Group B could you tell the class about Philip? — Group B tall/ thin/ short blond hair/ suit/ tie/
moustache/ glasses/ black shoes.
 Group ¢, could you tell the class about Tina? Group C. short/ thin/ long blond hair/ t-shirt/
shorts and trainers/ earring.
: Group D, could you tell the class about Sarah? ~ Group : short/ fat/ short black hairf striped
blouse/ pants/ shoes/ earrings.
- Next, Let’s study some more words for
describing people.
slim-CLirly. pigtail, sleeve, heels, medium- height,
(The teacher sticks a picture of Jenny beside
those four people and a chart with her
description.)
Jenny is medium- height and dim Sne has got
curly hair with a piggail. She is wearing a yellow



Con.1

Objectives

Procedure

Teacher

blouse with long Sleeves and black heels.

: Class, this is Jenny. And this is her description. .

: Class, listen to me.

( The teacher reads the passage and points to the
details of the picture to help the students know
the meaning,)

: Now tell me the meaning of the italicized words.

:Very good.  pairs, read the passage and
discuss the part of speech of the new words,

- Now tell me their part of speech.

- Well- clone. Now repeat the words after me.

- OK Which syllable is stressed in the words
“medium- height"?

- OK Which syllable is stressed in the words
curly and pigtail”?

Students Evaluation

( Listen.)

(The students tell the meaning of each italicized
word starting from medium- height, slim, curly,
pigtail, sleeves and heels.)

(The students work in pairs and discuss their
part of speech.)

(The students tell the part of speech.)

( Repeat.

: The first and third syllable.

 Both of them are stressed on the first syllable.



Con.1
Procedure
Objectives Teacher Students Evaluation

 Spell the words, please, (Spell the words starting from medium- height,
slim, curly, piotail, sleeves and heels.)
straight
(The teacher sticks the chart of the sentences.)
John, Phillip, and Sarah have got Straight hair
but Jenny’s hair is curly.
: Now look at their hair,
: Listen to me,
(The teacher reads the passage and points to the
hair of four peaple to help the students know
the meaning.)
: Now tell me what does “straight” mean?

What part of speech is it? It is an “Adjective”.
: Now repeat after me, “straight”. ; straight
 Spell the word, “straight” together. Sbr-agH straight

- Next, let’s leam about the new grammar which
Is useful for describing people.



Con.
Procedure
Objectives Teacher Students Evaluation

(The teacher sticks the picture of Susan and
Bob on the hoard.)

: Class, these are Susan and Bob,
Susan asks Bob to pick up her friend, Thomas, *
at the airport and Bob asks Susan for Thomas’s
description because he has never seen Thomas.

: Now 1will distribute worksheet 1 to you. ( See
worksheet 1, P.17s )

+ Look at your worksheet.
| let you listen to the conversation only once. (The students listen to two people talking-about
Two people are talking about Thomas’s Thomas’s description. Check  in the hox
description. Listen and check  in the box under the man you think he is Thomas.)

under the man you think he is Thomes.

Susan : Could you pick up Thomas at the airport?

Bob : Sure. What does he look like?

Susan : He is tall and fat. He has got short er.
well..grey hair. He has got a ....you
know., moustache. He is wearing a
suit, tie and shoes.



Con.l
Procedure
Objectives Teacher Students Evaluation

Let’s check the answer: which one is Thomas? ~: The third one.
(The teacher sticks the chart of the conversation

on the board,)

Good. Please read this conversation, (The students read the conversation.)

Class, look at the question and tell me when you

use this kind of question. : When we want to ask for the description of

people.

Good. Tell me the pattern of the question. : What + does + Subj. + look like ?

That's right. And when you want to answer

this kind of question, what do you describe?  Height, build, hair and what he or she is wearing
Practice

: Now Iwant you to practice describing people.

: Firstly, look at the examples of how to ask
for and give a description of peaple.

(The teacher points to the same conversation
between Susan and Bob)

: Class, do you remember how to describe the

people? : Yes,



Con.l

Objective

Procedure
Teacher Students Evaluation

: How ? : Describe his/ her height, buld, Fair, and clothes.
(The teacher sticks up the word cards after each

students’ answers.)
: Good. Look at these people and describe them

altogether.

: What does she look like?

(The teacher shows the picture of a woman.) » She is tall and she has got long brown hair. She
IS wearing a brown shirt with no long sleeves,
brown pants and brown heels.

(The teacher lets the students practice with three  (The students practice describing people.)

more pictures.)

: Very good. Class, divide into two groups. (The students take turs asking about and
Take turns asking about and describing the describing the people.)
peaple.

(The teacher shows the picture of the people as
Clues. )

: Now I would like you to play a memory game.

881
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Procedure
Objective Teacher Students
: Stay in the same group. Listen to me.
1. Look at the picture of the robbers and ( Look at the picture and remember it for one
the customers for two minutes. minute.)

2. Discuss it in groups for one minute and help
each other to describe the people. Your marks
depend on the amount of correct description
you make. The group that can describe the
picture correctly in the time given and gets
the most points will be the winner.
- Now let’s start. Remember as much as you can.
( The teacher shows the picture on the overhead
projecter : see Picture 1 p.176 — 178 )
: The time is over. Now let’s describe it
[ would like to start with the first woman
who i a customer. Show your hands quickly. ( Group B shows your hands.)
: Group B you raised your hands first, so describe
Group B : She is fat....and. short. She has got
short curly hair. She is wearing white a
shirt with ...long sleeves.

Evaluation



Con.

Procedure
Objective Teacher Students Evaluation
((Group A show their hands.)
: Group A 1Anything else? Group A She is wearing a black skirt and heels.

: Very good. Group B gets five marks and Group
A gets five marks.

(The teacher lets the students describe one
more customer and two robbers in groups. )

: Now, work in pairs, Aand B Both of you are
detectives watching the closed-circuit television.
' m going to give you pictures of people
shopping ina department store. ( See worksheet
2, p 179, Now listen,

. Suppose A see the shoplifter. Tick one
person in the picture to be a shoplifter.
2. Basks for the description of that shoplifter
from A Then A describes him or her to B so
that he can stop the shoplifter, When B

She has got ....earrings, glasses and a
handbag.

(The students practice describing people.

(Work in pairs.)

(A ticks one person in the picture to be a shop
lifter.)

(Basks for the description of the shoplifter and
A gives the description of him or her)



Con.l

Procedure
Objective Teacher Students Evaluation

knows who the shoplifter is, he will put a tick
besicee that one. Then both of you compare ~ ( Compare the answers.)

your answers. Then switch roles. (Take turns being A and B)
: And this is the quided conversation.

I lwant you to stop the shoplifter as she
|eaves the store.

*What does she look like?

. She’s tall and slim and she’s got

short straight hair.

:What's she wearing?

. She’s wearing jeans, a striped

sweater and trainers.

Has she (0t glasses?
1 Yes, she has.

Oh, 1see her. I'll stop hen



Con.

Objective

Procedure

Teacher

- Now, 1will do the activity as an example.
» Somchai, You are Aand 1am B

» Somehai, will you tick the shoplifter?

: OK Let me find the robber.

- OK What does she look like?

: What's she wearing?

 Has she got glasses?

: Oh, Lsee her. I'l stop her,

(The teacher ticks / beside the shoplifter.)

: Let's check the answer. Somchai, let me see
if we have the same shoplifter.

: 0K It's the same person.

: Now, Do you understand this activity?
Start the activity by yourselves.

Students Evaluation

( Somchai ticks the shoplifter in the worksheet)

Somchai ; 1want you to stop the shoplifter as
she leaves the store.

Somchai  She’s tall and......slim and she’s got
short curly hai.

Somchai ; She’s wearing a black stit......a striped
dress, and black....black heels.

Somehai : Yes, she has.

L Yes.
(The students practice describing people.)



Con.1

Procedure
Objective Teacher Students Evaluation

Evaluation
: Class, Iwant two pairs to act out your Two pairs come in front of the class to act out

conversation in front of the classroom. the conversation.)
Transfer
- Now |want one of you to describe & singer —(Tre students take tun describing the singer

to your friends. The rest of you have to A She is tall and slim and she has got long

Quess Who he or she is blond hair, She is wearing a long white

dress with long sleeves.
B : Nat Myria.
A Yes. You are right,
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3 Warm up

(Warm up )

How are you today?

What is your name? Could you spell it?
Can you tell me how old you are?

9.

Tell me about your family.

| am a teacher. What do your father and mother do?

Do you live ina house or a condominium?

What do you like doing in your spare time?

Who is your hero or heroine? Why?

| don’t know your English teacher. Can you tell me what he or she looks like?
| think English is interesting. What about you ?

What would you like to do when you finish M. 3?

Is there a canteen inthis school? Can you tell me how to get there from here?

10. If you won the lottery of one million baht, what would you do?

197
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A my picture, the man is Swimming.
B : But in my picture, he is sleeping.

199
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A my picture, the man is swimming,
B : But in my picture, he is sleeping.
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A3

Past Simple Tense
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10 10

3 Warm up

(Warm up )

How are you today?

What is your name? Could you spell it?

Can you tell me how old you are?

1 Tell me more about yourself

2. I'm a teacher. What are your parents’ jobs?

3. Do you live ina house or a condominium?

4. What are your leisure activities?

5. Tell me the people you admire most. Why?

6. 1 don’t know your English teacher. Can you tell me what he or she is like?
7. Ithink Bangkok is a nice place to live. What about you?

8. What do you plan to do when you finish studying M. 3?

9. Is there a cafeteria in this school? Can you tell me how to get there from here?
10. If you found a wallet with a lot of money inside, what would you do?
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B2

A my picture, the man is swimming.
B : But in my picture, he is sleeping.

209
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A my picture, the man is swimming,
B : But in my picture, he is sleeping.
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B3

Past Simple Tense
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(Accuracy)
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(Fluency )
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L ( Circumlocution )

11 ( Description )

“It's made of metal and plastic. It's used for drying hair”
“hair dryer”
2 ( Exemplification )

“Shakespere wears them  around
his neck” “Ruff”
2 ( Approximation )

“Animal” “Rabbit”  “flower”
“Gladiolus” “ship” “sall boat”
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3 (Word Coinage )
airball balloon
4 ( Appealing for Assistance )

What do you call  x?  What does this mean ?
5. ( Time-gaining Strategies )

fillers ) Well, Er, You Know .

K 5
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