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The results of the study indicated that 1) students’ vocabulary
knowledge has been significantly improved and 2) students revealed the positive
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Chapter 1 Introduction

1. Background of study

Vocabulary is often considered as a very important role in English language
learning for all four English skills (Nation, 2013b). Learners need to have adequate
vocabulary knowledge in order to develop listening, speaking, reading, and speaking
skills (Richards, 2015). Learners cannot understand a conversation, a reading passage
and keep on writing or speaking due to lack of vocabulary knowledge (McCarthy,
1990). Finocchiaro (1974) also stated that vocabulary acts as essential elements in
communication. Learners cannot express their ideas and thoughts if they do not have
sufficient vocabulary. Nation (2013b) indicated that to be successful in communicating
in foreign language, an adequate number of vocabulary and knowing how to use them
accurately is indispensable. Similarly, Schmitt (2008) emphasized that learners need
sufficient number of vocabulary and vocabulary knowledge in order to success in

language learning.

Owing to the importance of vocabulary knowledge, the definition of “knowing
a word” need to be clarified. As stated in Nation (2013b), knowing a word refers to
knowing three main aspects of vocabulary knowledge; form, meaning and use. These
aspects of vocabulary knowledge are important for all four skills (Schmitt, 2008).
English learners have to know multiple aspects of vocabulary knowledge (Read, 2000;
Thornbury, 2006). Regarding the importance of vocabulary mentioned earlier, it can
be concluded that vocabulary acts as a predictor for English proficiency of learners

(Meara, 1996).
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A lot of research have indicated vocabulary problems occurring frequently.
Some studies revealed that many learners using English as a Foreign Language (EFL)
in different educational levels in many countries still had limited vocabulary
knowledge, causing obstacle to language learning (Laufer, 2000; Schmitt, 2008).
Similarly, comparing to the requirement determined by Basic Education Core
Curriculum B.E. 2551, Thai students in each level still have limited vocabulary
knowledge, resulting low English proficiency measured by O-Net test (Patanasorn,
2011; Srisawat & Poonpon, 2014; Yanasugondha, 2017). Furthermore, it was found
that one of the main factors, leading to difficulty in English skills are the problem of
vocabulary knowledge. For example, insufficient vocabulary knowledge causes lack of
confidence, and resulting in ineffective improvement of oral communication
(Akkakoson, 2016; Al Hosni, 2014; Saengpakdeejit, 2014; Sawongta, 2017). In
addition, reading problems of Thai EFL learners was due to limited vocabulary
knowledge i.e. synonym, antonym, lack of ability to understand words in different
contexts (Chawwang, 2008). It was indicated that lack of word meaning recognition
hindered students’ reading comprehension. Moreover, vocabulary knowledge problem
existed in writing skills. It was revealed that English writing problem ensued from lack
of vocabulary in aspect of usage such as grammatical function and collocation.
(Boonyarattanasoontorn, 2017; Kitvilairat & Modehiran, 2018). According to the
occurred problem of vocabulary mentioned earlier, giving attention to vocabulary

learning is necessary.

Narrow reading could be advantageous for acquiring vocabulary knowledge.
Krashen (2004) defined narrow reading as reading series of text which is limited to a

single topic, theme, genre, or author. Narrow reading may involve reading the same
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news from different newspapers (Schmitt, 2000), reading several short texts about one
topic (Redmer, 2019), reading series of fiction on the same genre (Chang & Renandya,
2019). Through reading narrowly to one specific area, the same vocabulary tend to be
repeated throughout the texts, which makes the reading become easier and gives the
reader a better opportunity of learning this recurring vocabulary Schmitt and Carter
(2000). Moreover, reading narrow-reading texts could also reduce vocabulary load,
meaning that amount of word type and word families is used less than reading a lot of
different-topic text. It is required decreasing amount of vocabulary to understand the
subsequent texts (Gardner, 2004; Rodgers & Webb, 2011). Narrow reading could be

therefore beneficial for acquiring vocabulary knowledge.

In addition to reading, Webb and Nation (2017) stated that learners should learn
vocabulary through appropriate conditions. They therefore proposed vocabulary
learning conditions, which can be used to design learning activity and effective
vocabulary instruction. In learning conditions, there are repetition and the quality of
attention at each encounter. The quality of attention at each encounter can be broken
down into noticing, retrieval, varied encounters and varied use, and elaboration.
Similarly, Nation (2013) stated that vocabulary learning should include three
conditions, noticing, retrieval and generative use. These conditions are defined as
general cognitive processes that may lead to a word being remembered. Susanne Rott
(1999) indicated that under these conditions, learners will be more aware of learning
vocabulary, more engaged in learning vocabulary through group work, and encountered
the learned word in various context such as speaking and writing instead of
encountering in reading only. According to Schmitt (2008), the more engaged and the

more various contexts, the more learners learn vocabulary effectively.
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Even though some scholars have advocated that narrow reading could provide
positive impact to vocabulary learning and develop vocabulary knowledge,
experimental study examining the effects of narrow reading on vocabulary knowledge
are still rare. Moreover, most previous studies conducted with secondary and university
level students. There is rarely study about narrow reading with primary-grade students.
Especially in Thailand, few study about using narrow reading to improve vocabulary
knowledge among EFL learners can be found. Therefore, knowing that learning
vocabulary can be facilitated by narrow reading and learning conditions proposed
mentioned earlier, this study attempts to promote vocabulary learning of grade 6 EFL
learners by using narrow reading as a material and employing learning conditions,

noticing, retrieval and generative use as an instructional model.

2. Research questions
1. To what extent does learning conditioned narrow reading instruction improve
vocabulary knowledge of EFL learners?
2. What are the students’ perceptions towards learning conditioned narrow

reading instruction on vocabulary knowledge?

3. Research objectives
1. To investigate the effectiveness of learning conditioned narrow reading
instruction on vocabulary knowledge of EFL learners.
2. To investigate the perceptions of students towards learning conditioned

narrow reading instruction on vocabulary knowledge.
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4. Definition of the terms

Narrow reading in this study, refers to reading passages on the same theme.
The theme of reading passage was from participant’s English textbook, divided into
two main themes: Festival time and technology. Each theme was divided into three
units and each unit consisted of three passages under the same topic. The reading
passages were in Al proficiency level because according to Ministry of Education of

Thailand, by the end of grade 6, students should have reached at least Al level.

Learning conditions in this study, refers to noticing, retrieval, and generative
use. These three conditions were employed as teaching method. Starting from noticing,
students had to read narrow reading passage, notice the target word that repeatedly
appeared in the same-topic passages, discussed in group about theirs meanings or
guessing meaning from context. Next, in retrieval which means encountering the
previous learned words in different context and recalling its meaning, students had to
answer comprehension question containing or requiring the target words to answer.
Lastly, generative use means using the previously learned word in different context
such as in writing and speaking. Under this condition, students were assigned to write
their own sentences with the learned words or use the learned word from the narrow

reading passages in speaking activity.

Learning conditioned narrow reading in this study refers to the instruction
that was conducted by reading narrowly the text with the same theme and vocabulary
learning condition including noticing, retrieval and generative used as a teaching

method to improve vocabulary knowledge of EFL grade 6 students.
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Vocabulary knowledge in this study refers to receptive vocabulary knowledge
in aspect of written form and meaning that were acquired from the instruction of
learning conditioned narrow reading. Receptive knowledge in aspect of written form
and meaning means that when encountering a word form in reading context, learners

are able to recall the appropriate meaning in that context.

English as a Foreign Language (EFL) learners in this study refers to 30 grade
6 students who were studying English as Foreign Language in regular program at a
private school in Phra Nakhon Si Ayutthaya province. According to Basic Education
Core Curriculum B.E. 2551 of Thailand, by the end of grade 6, students should have at
least Al level based on Common European Framework of Reference for Languages

(CEFR) framework.

Perceptions of students in this study refers to learners’ perception toward
learning vocabulary through learning conditioned narrow reading instruction. The close
ended with four likert-scale questionnaire was used to examine the participants’
perception toward learning vocabulary through conditioned narrow reading instruction.
Perception questionnaire was based on three components proposed by Pickens (2005),
including affective component, cognitive component, and behavior component.
Affective component was to investigate the emotional reaction or feelings of
participants toward the instruction. Cognitive component was to examine beliefs or
thoughts about the instruction of the participants. Lastly, behavior component was to
examine that this instruction can allow participants to behave in which way to develop

their vocabulary knowledge.
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5. Scope of the study

1)

2)

The populations and participants

The populations of this study were students in a private school in Phra Nakhon
Si Ayutthaya province. Using convenience sampling, 30 grade 6 students who
were studying in regular program in the second semester of academic year 2020
in this school were selected as the participants for this study. There were 12
boys and 18 girls whose age was between 11 — 12 years old. Most of them had
studied English since they were in grade 1. Moreover, to investigate the
perceptions of students toward the learning conditioned narrow reading, there
were 6 students including 2 high-performance, 2 medium-performance and 2
low- performance students selected as the participants for the interview.

The variable

In this study, there were two main variables divided into independent variable
and dependent variable. The independent variable was learning conditioned
narrow reading instruction. The dependent variable was receptive vocabulary

knowledge in aspect of written form and meaning.
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6. Significance of the study

6.1 Theoretical contribution: It gave light on how learning conditioned narrow
reading could be used to help students improve their vocabulary knowledge
through the entire semester, which was different from other research studies
employing narrow reading only.

6.2 Practical contribution: It helped improve students’ vocabulary knowledge so
that they could recognize written form and meaning aspect of vocabulary
knowledge, which is important aspect that learners have to know before other
aspects. Moreover, learning conditioned narrow reading helped raise awareness
of learning vocabulary, increase engagement with vocabulary learning, and
provide various contexts to use the learned word. These conditions were
beneficial for vocabulary learning.

6.3 Pedagogical contribution: It helped teachers to understand to what extent
students benefitted from the instruction and to know their perceptions towards
the instruction. The teacher may use the results to develop and adjust their

teaching to help students learn better.
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Chapter 2 Literature Review
This chapter presents the literatures and documents that the researcher studied
and which is relevant to the present study. In this chapter, the review of literature

about vocabulary and narrow reading instruction are presented.

1. Definition of vocabulary

Vocabulary is the words or phrases that people understand and use to
communicate in each particular language, culture and society. Besides, it can serves
as useful and fundamental tool facilitating learning to acquire knowledge. Many

scholars provide various definitions of vocabulary as follows.

Thornbury (2006) stated that vocabulary means words contained in all
languages used to express meaning and communicate to each other. Words can be
divided into function words or grammatical words and content words. Each categories
possess different part of speech. Function words or grammatical words normally are
preposition, conjunction, pronoun, and determiner. Content words, in contrast, are

noun, verb, adjective and adverb.

Jackson (2007) explained that vocabulary is stock of word that are used to
facilitate listening, speaking, reading and writing. Vocabulary is divided into two types,
passive vocabulary and active vocabulary. Passive vocabulary means word that we are
able to understand but cannot use when writing or speaking, while active vocabulary
means word that we understand and are able to use to express meaning in writing or

speaking.
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Ur (2012b) defined vocabulary as both single words and lexical chunks that
combine two or more words to express a meaning. Some lexical chunks are defined as
phrasal verb such as come across, break into or collocation for instance, make cake, do

homework etc.

Webb and Nation (2017) categorized words as “high-frequency”, “low-
frequency”, “technical” and ‘“academic” words. High-frequency words are more
frequently used than low-frequency words to communicate through both writing and
speaking. Technical and academic word are defined as words regularly encountered in

specific area for example medical or engineering terms.

According to the review of literature mentioned earlier, vocabulary can be
defined as words and phrases used to express ideas and thought in both spoken and
written language. The importance of teaching vocabulary for foreign language learning

cannot be therefore understated, which will be explained in the next section.

2. The importance of vocabulary

As stated by many scholars, vocabulary plays very important role in both
learning language and communication. Even though it is considered as a sub-skKill,
vocabulary is a fundamental tool in development of four skills (listening, speaking,
reading and writing). In order to have fluent listen, speak, reading and writing skills,
adequate number of vocabulary is indispensable (Richards and Renandya, 2002).
Especially to be able to communicate to express the ideas and thought effectively,
vocabulary plays more important role than grammar does. Similarly, Brown (2001)
emphasized that people can achieve communication in survival level when they

combine some words without applying grammatical rules. As Wilkins (1972) stated
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that “Without grammar little can be conveyed; without vocabulary nothing can be
conveyed”. Through this famous quote, the importance of vocabulary is emphasized.
In addition, Cluley (1986) explained that vocabulary helps people enhance the
effectiveness of communication. Their ideas and thoughts can be expressed clearly

when they have vocabulary sufficient knowledge and amount of vocabulary.

Nation (2013b) revealed that inadequate number and knowledge of vocabulary
cause difficulties in both receptive language use and productive language use to
learners. His statement has been confirmed by many studies. For example, Patanasorn
(2011); Srisawat and Poonpon (2014) revealed that students who have limited
vocabulary generally have difficulty in reading comprehension. Also,
Boonyarattanasoontorn (2017) indicated that one of the main problem of English
writing skills among Thai students are caused by limited number of vocabulary and
vocabulary knowledge. Furthermore, Al Hosni (2014) indicated that learners cannot
perform efficiently oral communication due to lack of vocabulary. In contrast, as stated
by Meara (1996), learners who have larger number of vocabulary and know how to use

it appropriately tend to have higher language proficiency.

Thus, vocabulary plays a very important role in language learning. Four main
skills, listening, speaking, reading and writing cannot be developed appropriately
without vocabulary. Besides, due to lack of vocabulary, communication to express
feeling and ideas cannot be also performed well. Therefore in order to learn and use
language effectively, learner have to know adequate number of vocabulary and possess

vocabulary knowledge, which is going to be explained in the next section.
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3. Vocabulary knowledge

This section is going to discuss about vocabulary knowledge. According to
Nation (2013b); Ur (2012a), word are not isolated units of the language, but fit into
many related systems and levels. Knowing each particular word therefore includes
many aspects that needed to be learned. Some scholars defined word knowledge as

various aspects of a word that needed to be known as follows.

Thornbury (2006) explained that knowing a word at the most basic level
involves its form and its meaning. He tried to clarify his explanation by giving example
of a word “tangi” which means sound in Maori language. In aspect of form, knowing
the word “tangi” include its spoken form and its written form. In addition, in aspect of
meaning, the word “tangi” can be referred to not only sound but only other meanings
such as lamentation, dirge to weep in different context. It can therefore conclude that
knowing meaning of a word involves not only the meaning from dictionary but only a
word associated to it such as collocations, connotation, register and its culture accretion.
Moreover, the word “tangi” which means sound can function as different part of speech;
noun and verb. To function as a noun or as a verb, “tangi” has different derivations.
Knowing a word thus involves also grammatical function and its derivation. To
summarize word knowledge, Thornbury (2006) demonstrated what include in word

knowledge by employing the word “tangi” as an example.
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The written
form: tangi

The spoken
form:/teeyi/

The meaning(s):
sound. Weep, mourn,
lamentation. Has
come to funeral. Also,
chimes, birdsong

The grammatical
behavior: e.g. it’s
used as both a noun
and a verb; it can be
used passively

The word’s frequency:
tangiis a high
frequency word in
Maori, as well as being
used in NZ English

The word’s
derivations:
tangihanga
(noun). fangihia
(passive form)

The connotations (or
associations) of the
word: fangihas strong
associations with
traditional Maori
culture, evoking the
rituals of marae
(community area)

The collocations of
the word: e.g,
waiata tangi

(funeral song); fangi

reka (=sweet sound:

harmonious)

The register of the word
— spoken and written;
used colloquially to
mean funeral; now
commonly used in New
Zealand English too

Figure 1 word knowledge
Source: Thornbury (2006: 16)

Ur (2012a) indicated that word knowledge includes 6 aspects; (1) form of a
word which is its pronunciation and its spelling, (2) grammar which may consist of for
example, past form of a verb, plural form of a noun, (3) collocation which means a
combination of words sound right in a given context for instance make a decision, not
take a decision, (4) aspect of meaning that includes denoted meaning, connoted
meaning and appropriateness of using a word, which word should be used in formal or
informal situation or in spoken or in written context, (5) aspect of meaning that consists
of synonym, antonym, hyponym, and superordinate etc. (6) word formation, including
recognizing its roots, prefix and suffix and compound word that is built from at least
two different words to create new meaning for example, swimming pool, wallpaper,

catfish etc.
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According to Nation (2013), knowing a word including knowing its form,

meaning and use. And under these aspects, there are also sub-aspects proposed as

shown in the following table.

Table 1 vocabulary knowledge

Form
Spoken R What does the word sound like?
P How is the word pronounced?
Written R What does the word look like?
P How is the word written and spelled?
Word parts R What parts are recognizable in this word?
P What word parts are needed to express this word?
Meaning

Form and meaning

Concepts and referents

Associations

R What meaning does this word form signal?
P What word form can be used to express this meaning?

R What is included in the concept?
P What items can the concept refer t0?

R What other words does this make us think of?
P What other words could we use, instead of this one?

Use

Grammatical functions

Collocations

Constrains on use

R In what patterns does the word occur?
P In what patterns must we use this word?

R What words or types of words occur with this one?
P What types of words must we use with the one?

R Where, when, and how often would we expect to meet this word?
P where, when, and how often can we use this word?

Source: Nation (2013: 49)

Note: R = Receptive, P = Productive

According to the above table, knowing one word can involve not only its form

and its meaning but also other different aspects. Furthermore, each aspects are also

divided into receptive and productive knowledge. Receptive knowledge refers to the

ability to recognize and retrieve its meaning when reading or listen, while productive
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means the ability to use or produce a word to express meaning in speaking and writing.
For example, knowing written form of a word “underdeveloped” in term of receptive
knowledge refers to the ability to recognize its correct spelling when reading, while
knowing aspect of form-meaning link means the ability to recognize its meaning when

seeing the word in reading text.

It can be concluded that there are many things to learn about one word.
However, it is not necessary to learn simultaneously all types of word knowledge.
Rather, learning vocabulary is cumulative process (Schmitt, 2000). Learners can
gradually absorb these word-knowledge types through multiple exposure (Nation,

2013). Some aspects may be learned prior to others at different time by learners.

Schmitt (2008); Thornbury (2006); Ur (2012a) mentioned that when learning
new word or vocabulary, especially learning through reading, the main aspect of
vocabulary knowledge that is the most important for students to know first is its written
form and its meaning. Moreover, this aspect is appropriate to the beginning level
students, who are the participants of this study. This study thus aims to enhance
receptive knowledge of vocabulary in aspects of written form and its meaning. The
receptive and productive vocabulary knowledge are going to be explained in detail in

the next section.

4. Receptive and productive vocabulary knowledge

According to the table of aspect of vocabulary knowledge proposed by Nation
(2013b), each aspect of vocabulary knowledge can be acquired both receptively and

productively.
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Receptive vocabulary knowledge is defined as the ability to recognize and
retrieve form and meaning of a word through listening and reading (Laufer et al., 2004)
or to give synonym or translate into learner’s first language (Webb, 2009). For example,
knowing the word “underdeveloped” in term of receptive knowledge of form and
meaning aspects means ability to remember its meaning when hearing and seeing the

form of a word from spoken or written text (Nation, 2013b).

Productive vocabulary knowledge, in contrast means the ability to use or
produce the word to express meaning and thought through speaking or writing (Webb,
2009). For example, knowing productively the word “underdeveloped” in term of form
and meaning aspects means the ability to pronounce correctly, write with correct

spelling or use the word to convey its meaning (Nation, 2013).

In conclusion, vocabulary that is recognized and understood is classified as
receptive knowledge, while vocabulary that is employed to communication both in
writing or speaking contexts is defined as productive knowledge. Knowing that learners
have to deal with multiple aspects of vocabulary knowledge, a lot of scholars have
proposed various types of instruction that tend to be potential for effective vocabulary
learning. The various types of vocabulary instruction are going to be illustrated in the

following section.

5. Vocabulary instruction

As vocabulary is considered as an important element for achievement in
language learning and there are many aspects of word knowledge that learners have to
deal with, there are many methods or types of instruction created to promote vocabulary

learning. These various kinds of instruction can be divided into two main types, explicit
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and implicit vocabulary instruction. Some scholars have explained the differences of

these two types of instruction as follows.

5.1 Explicit vocabulary instruction

Explicit vocabulary instruction or often used interchangeably as deliberate
instruction directly focuses on the words to be learned. This type of instruction engages
students in the activities which deliberately emphasize on vocabulary learning (Schmitt,
2000). The activities make learners notice new vocabulary to be learned by explaining
directly definition, highlighting target words in passage, doing cloze exercises,
memorizing words from flashcards, using dictionary or glossary, or playing games to
remember word meaning (Webb & Nation, 2017). In addition, this type of instruction
also include teaching vocabulary learning strategies and teaching techniques to

memorize the word like keyword technique (Ellis, 1994).

According to Marzano (2009), explicit vocabulary instruction can be divided
into three phases including (1) introductory phrase, (2) comparison phase, and (3)
review and refinement phase. These three phases consist of six teaching steps as

follows.

1. The teacher explains meaning of a new word by using friendly description
or explanation.

2. Students restate the explanation of the new word in their own words.

3. Students construct a nonlinguistic representation of the learned word such
as picture, symbol.

4. Teacher engages students in activities that help them add to their knowledge

of the words.
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5. Students are asked to discuss about the words with one another.
6. Students are involved in playing games that allow them to play with the

word and reinforce word knowledge.

Watts (1995) categorized the explicit vocabulary instruction as follows.

1. Definitional instruction, means finding meaning of an unknown word from
dictionary, glossary or directly asking teachers or peers.

2. Organizational/based on semantic framework, refers to teaching semantic
mapping, semantic feature analysis, synonym or antonym, and homophone
etc.

3. Mnemonic, refers to teaching vocabulary with paired association. For
instance, teacher teaches the picture and vocabulary that have the same
meaning.

4. Structure, means teaching students to analyze word structure such as

including root and affixes, compound words.

5.2 Implicit vocabulary instruction

In contrast to explicit vocabulary instruction, implicit vocabulary instruction
involves learning vocabulary without focusing on any particular word (Brown, 2015).
The learning purpose does not involve learning vocabulary. It is the learning that is a
by-product of engaging in other activities such as reading and listening (Brown, 2015).
The learning goal therefore, emphasize on comprehension or communication rather
than on learning new words in particular (Paribakht & Wesche, 1999). Schmitt (2000)
indicated that the key of implicit vocabulary instruction is providing learners

opportunity to repeatedly expose to the language. Due to frequent exposure to the
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language, learners can gradually absorb word knowledge and store it in long term

retention.

5.3 Vocabulary instruction under four strands

In addition to explicit and implicit vocabulary instruction, Nation (2013) also
proposed four strands to be employed to design effective vocabulary instruction. In
teaching vocabulary, teacher should try to balance these following four strands in the

course (Schmitt, 2008).

Meaning-focused input: Vocabulary learning can occurs when learners read or
listening to texts or stories and learn vocabulary incidentally. The activities in this
strand should therefore involve extensive reading, listening to stories, watching TV or

films etc. (Nation, 2007)

Meaning-focused output: Learners can learn vocabulary when they express
ideas or convey meaning to other people by writing or speaking. The activities in this
strand include talking conversation, telling story, writing a letter, diary, or e-mail to

someone.

Language-focused learning: In this strand, language features such as
pronunciation, spelling, grammar, vocabulary and discourse are taught deliberately.
Each aspects of vocabulary knowledge are directly taught. The language-focused
activities typically include pronunciation practice, focus on form or meaning of a word

from flashcard, analyzing word parts etc.

Fluency development: This strand aims to promote automatic recognition and

fluent use of language in all four skills of listening, speaking, reading and writing. The
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target word or language should be familiar to learners. The activities in this strand
normally consists of speeding reading, repeated reading, reading easy graded readers,

10 minute writing, listening to easy stories etc.

To summarize, learning vocabulary can occur with two main types, explicit and
implicit instruction. Explicit instruction emphasize on each particular word, its
definition or strategy to deal with a word. Implicit instruction, in contrast, aims to
promote comprehension or communication. Through this kind of instruction, learners

can learn implicitly vocabulary through repeated encounters to the language.

Since the participants of this study were grade 6 students, which are classified
as young learners, the next section is going to deal with young learners’ vocabulary

instruction.
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5.4 Young learners’ vocabulary instruction

Building up useful vocabulary is fundamental factor for learning a foreign
language at primary level because vocabulary can pave the way for development of
other four skills, listening, speaking, reading and writing. For example, to be able to
speak or write in English, young learners have to learn at least one to two thousand
word (Cameron, 2001). However, young learners normally have different
characteristics from the adults. When teaching vocabulary to young learners, teachers
need to consider these differences such as attitudes, interests, and circumstances. Many
ways of vocabulary instruction to young learners are therefore proposed by various

researchers as follows.

Hatch and Brown (1995) proposed five essential steps in vocabulary learning.
These five steps include meeting new words from a source, learning its form by seeing
or listening, learning its meaning, connecting the word meaning with its form, and using

the words.

Nation (1990) presented that to explain the meanings of new words to young
learners, teacher can use various techniques. For example, teacher is able to explain the
new meaning to learners by using demonstration or pictures. Teacher may employ real
object, gesture, action, picture from books, moving image from online material etc.
Besides, teacher can also explain verbally by giving definition, showing the target word

in the sentence, or translating into students’ first language.

However, Cameron (2001) showed some concerns about using immediate
translation of a new word. He stated that providing immediately translation will prevent

young learners from needs or motivation to think about the learned word. These kind
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of instruction may not be beneficial in long term memory. Instead, in order to increase
comprehension to a word, the instruction need to be interactive and active. There are
some researches indicating that the active instruction resulting in better vocabulary

learning (Hargrave & Sénéchal, 2000; Penno et al., 2002).

More recently, Butler (2019) recommended four ways in teaching vocabulary
to young learning. Firstly, teachers have to ensure opportunity to encounter frequently
and repeatedly the word. For instance, teacher may employ repeatedly input-based task
like listening and reading. Secondly, young learners’ vocabulary instruction should
consist of direct explanation of word meaning and providing meanings in context,
increase more active engagement in analyzing word meaning among learners
themselves. Thirdly, learners should be given opportunity to discuss and interact with
word and its meaning with teachers or peers after input task. Lastly, it is the use of
various ways in providing input to students such as employing music, pictures, physical

activities, gestures and picture etc.

From the literature reviewed above, it can be seen that repeated input-based task
i.e. listening and reading is important for young learners to improve their vocabulary
knowledge. As a result, the present study tried to propose a kind of reading, narrow

reading, which is going to detail in the following section.

6. Narrow reading
This section will be discussed about narrow reading, consisting of its definition,

advantages and learning vocabulary through narrow reading
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6.1 Definition of narrow reading

Narrow reading occurs when a person read a set of books or reading passages
that have “the same theme”, “same genre”, “same title” or written by “same author”
(Krashen, 2004; Schmitt & Carter, 2000). According to Schmitt and Carter (2000),
since each author has their own writing style, preference for word choices and sentence
structure, learners who keep reading series of text, book or novel written by the same
author will gradually become familiar with their writing style and it will be easier for
them to understand that text, book or novel. In addition, according to Krashen (2004),
through reading series of same topic or same theme from various contexts or various
sources, the same words tend to be repeatedly used. As a result, learners will be able to
expose to the same word multiple times. There are a lot of researchers providing

example of narrow reading as follows.

As stated by Kang (2015), narrow reading can be reading continuing news
stories on current issues. For example, reading series of news about volcano eruption
in Japan, the first news article would be about the information for its eruption, date and
time when it occur and its damage. The next new reports would be about volcanic
background information, search and rescue operation, and the effectiveness of warning
systems for volcanoes respectively. The word in these new articles that are likely to
reoccur are for instance, magma, lava, erupt, ash, evacuate, rescue. Another example is
reading the text about mobile phone (Abdollahi & Farvardin, 2016). The passages
consisted of the information about the mobile phone, dangers of mobile phones, mobile
phone as a technology, and role of mobile phone at school. Or reading the same story

from different types of newspaper such as national newspaper and local newspaper still
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involve in narrow reading(Schmitt & Carter, 2000). Furthermore, narrow reading can
be reading fiction about the same genre, for example, about crime and mystery from
Sherlock Holmes and the Duke’s Son (Chang & Renandya, 2019). From reading same
genre of the fiction, learners will expose to familiar plot of story, characters and same
vocabulary. Moreover, Schmitt and Carter (2000) presented that instead of assigned the
topic to reading by teacher, learners can bring in magazines on topic that they prefer

and reading several articles from these magazine.

Narrow reading can be thus defined as reading a sets of book or passages of
which topic, theme, genre, or author are identical from different context or various
sources such as different books, types of newspaper, types of magazines, or online
sources. Besides narrow reading can be assigned by teachers or chosen to read by
students themselves according to their own preferences. The next section is going to

discuss about the advantages of narrow reading.

6.2 Advantage of narrow reading

Following to definition and examples mentioned earlier, narrow reading has
proposed as a way of making the reading task easier and helping learning vocabulary
more effectively (Gardner, 2004; Hwang & Nation, 1989). Narrow reading is able to
provide advantages in term of reading, vocabulary knowledge and motivation, which

will be explained as follows.

Firstly, in term of reading, narrow reading can help learners accumulate
background knowledge which is important for reading comprehension (Krashen, 2004).
He also provided an example that reading novel written by the same author will make

subsequent novels of that particular author easier to understand. Another example
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provided by him is that, the reader who keep reading the text about one specific area
such as about law, will be able to understand the books, text, or news about law much
better than someone who have never read about this area before. Reading narrowly to
one specific area allows readers to have better comprehension because it will
familiarize readers with the contents, usage of language and vocabulary (Renandya et
al., 2018), resulting in facilitating reading comprehension. More importantly, being

familiar with the topic can give learners the chance to practice reading fluency.

Secondly, the advantage in vocabulary perspective is also emphasized. One
advantage is that learners will have greater opportunity to expose to the same words
repeatedly because the key words in related-topic passages tend to recur (Schmitt &
Carter, 2000). Nation (2013) also emphasized that narrow reading increases the number
of repeated words and decrease the number of unfamiliar words. In addition, a lot of
researchers (Gardner, 2004; Rodgers & Webb, 2011; Schmitt & Carter, 2000; Sutarsyah
et al., 1994) conducted corpus studies and found out that in the texts with different
topics, different “word types” and “word families” are employed more frequently than
in the texts with the similar topics. For instance, Schmitt and Carter (2000) compared
the amount of word families used in the same news from different newspapers with the
different news from various newspaper and the results showed that different word
families and word types were employed in the same news less frequently than in the

different news.

Sutarsyah et al. (1994) also agreed that narrow reading results in decreasing vocabulary

load because the vocabulary in the texts is limited to the same area and also learners get
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familiar with the vocabulary. Furthermore, Nation (2013a) indicated that narrow
reading is also beneficial for learning technical vocabulary such as in the field of
science, medicine, law and engineering. It can be concluded that narrow reading is

beneficial for word repetition and decreased vocabulary burden.

Lastly, If most topics assigned to read are interesting for learners, narrow
reading is also potentially motivating (Krashen, 2004). Lamme (1976) stated that due
to reading favorite series of book, or topic, learners will tend to be hooked and want to
read more. More recently, Cho and Krashen (1994) provided an example that adult who
studied English as second learners became more enthusiasm for reading and their
vocabulary knowledge were improved through reading series of book entitled “Sweet
Valley”. They were motivated to read continuously the next episodes and become the

fans of this series of book.

To sum up, narrow reading is useful for development of reading comprehension,
reading fluency, vocabulary knowledge and motivation. To develop these kinds of skill,
teacher can assign students to read in specific topic area or closely related theme instead
of reading a wide variety of passage. However, this study focused only on the advantage
of narrow reading for vocabulary learning because there is still rare research about the
effects of narrow reading on vocabulary knowledge in Thailand. Especially, most of
the research about narrow reading was conducted with intermediate level students,
although narrow reading is actually appropriate for all proficiency level. This study
therefore implemented the effect of narrow reading on vocabulary knowledge of EFL
learners who are mostly considered as beginning level. According to the characteristics,

narrow reading could promote effectively word retention and provide an opportunity
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for word retrieval, which is an appropriate condition of acquiring vocabulary (Nation,
2013c). To be more elaborated, vocabulary learning conditions are going to be

discussed in the next section.

7. Conditions contributing to vocabulary learning

A lot of scholars similarly proposed vocabulary learning conditions that have
potential to effective vocabulary learning and retention (Nation, 2013b; Schmitt, 2008;

Thornbury, 2006; Webb & Nation, 2017).

Nation (2013) proposed three conditions for vocabulary learning. Firstly,
noticing is giving attention to an item and can occur when looking up a word in
dictionary, guessing from context, negotiating meaning, or directly explaining
definition. Secondly, retrieval involves seeing previously learned word and
remembering its meaning. The activity that helps promote retrieval could be narrow
reading. Through narrow reading, learners have to read subsequent related texts
containing the same words as in the previous texts and they have to retrieve both form
and meaning to be able to understand that texts. Previous study also demonstrated that
word retrieval could through narrow reading process. For example, Cho et al. (2005)
conducted experimental study by assigning elementary students to read series of fiction
named Clifford. During implementation, before reading students discussed to predict
the story from the picture, then read the story and after reading they did some activities
for example, jigsaw reading, shared reading and retelling story. Throughout these
activities, the students had to retrieve word form and meaning in order to accomplish
the activities. The result indicated that both form-meaning link aspect of vocabulary

and reading comprehension were significantly improved. Lastly is generative use.
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Generative use occurs when previously learned words are subsequently met or used in
ways that differ from previous meeting with the words, for example seeing the word
“cement” used as a noun in the first time but as a verb in the second time or using it
when writing or speaking. With the generative use, vocabulary productive knowledge
tends to occur. Schmitt (2008) shortly concluded that anything that increases the

amount of encounter, use, time, or attention tends to increase vocabulary learning.

To see clearer picture of learning condition, Webb and Nation (2017) created a
table showing a framework of learning condition that can make use of designing
vocabulary instruction. According to them, there are two main factors that contribute
to vocabulary learning consisting of the repetition and the quality of attention at each
encounter with words. The repetition refers to the number of exposure to each words.
The quality of attention at each encounter, in contrast, include four learning conditions;
noticing, retrieval, varied encounters and varied use, and elaboration. The quality of
attention depends primarily on whether the learners gives incidental attention or
deliberate attention to a word they encounter. The details of activity in each condition

are given in the following table.

Table 2 vocabulary learning conditions with example activity
Source: Webb and Nation (2017: 65)

This framework of learning condition is very useful for researchers to employ

to design effective vocabulary learning activities and instruction. These learning
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conditions can provide learners opportunity to encounter repeatedly a word in various

to communicate

Describing pictures

Reading interactively (reading

and discussing in a group)

Repetition | = number of encounters (first encounter + repetition)
Quality of | Incidental Deliberate
attention
Noticing Guessing from context Highlighting words in a text
Noticing a gap when speaking or | Focusing on the form or meaning of a word
writing on a flashcard
Using a dictionary or glossary
Retrieval Seeing a previously Remembering words on flashcards
encountered word while Doing cloze exercises after reading a text
listening or reading and
N n Playing games that involve remembering
recalling its meaning
the names of objects
Recalling and using a recently
Recalling a list of words
encountered word as part of
conversation or writing
Varied Seeing a previously encountered | Looking at different examples of the word
encounters | word in a new form or context | used in context
while listening or reading, and
L . . Doing an exercise consisting of true/false
recalling its meaning (e.g. linked
skills) sentences
Extensive reading
Varied use | Recalling and using a recently Doing cloze exercises
encountered word in a new way | Doing topic-based continuous writing
in conversation or writing (e.g. | Giving a presentation
linked skills)
Elaboration | Encountering and using a word | Using memory techniques to link L1 and

L2 words (the keyword technique)

Creating a chart or map of related words

(Semantic mapping)

Analyzing word parts

forms and contexts like listening, speaking, reading and writing. Trying to balance these
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learning conditions in the class can lead to remembering, enhancing and using

appropriately the word.

In this study, learning conditions that will be used to conduct instruction are
conditions proposed by Nation (2013), noticing, retrieval, generative use. This is
because these conditions are also defined as cognitive learning processes that may lead
to word being remembered. Furthermore, these conditions are also overlapped with
learning conditions proposed by Webb and Nation (2017) and are able to provide

students opportunity to practice the learned word both receptively and productively.

Apart from vocabulary instruction, knowing how to assess vocabulary
knowledge appropriately is also necessary. The next section will discuss therefore about

vocabulary knowledge assessment.

8. Vocabulary knowledge assessment

Vocabulary is the basic elements of language learning. Without vocabulary
knowledge, four basic skills in language learning cannot be developed appropriately
(Brown & Abeywickrama, 2010). After teaching, vocabulary assessment is therefore
important for teachers and learners to examine progress or achievement in vocabulary
learning (Nation, 2013b). Brown and Abeywickrama (2010) stated that vocabulary tests
may be developed for different purposes. For example, achievement test aims to
investigate if students learn the words that are taught or expected to learn in a class.
Placement test is used to help place student the proper class level. Proficiency test
provides some indications of learner’s vocabulary size and distinguish learners with

basic, intermediate and advanced level vocabulary knowledge (Read, 2000).
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The vocabulary knowledge can be divided into breadth and depth knowledge,
which refers to quantity of known words and quality or how deep that words are known.
Its assessment therefore could be conducted in term of quantity and quality of the word
knowledge.

The quantity of known vocabulary

The quantity of known vocabulary is generally assessed by vocabulary size test
as proposed by Nation (2008). There are three kinds of vocabulary size test. Firstly, it
IS a test that is able to measure total number of vocabulary that learners know. Secondly,
it is a test that is employed to measure knowledge of particular frequency levels of
words i.e. the first 1,000 word and the second 1,000 word. Thirdly, the 1,000 and 2,000
level tests are based on Michael West's A General Service List of English Words. The
vocabulary size test can be used with both native and non-native speaker (Nation, n.d.).
There are also both monolingual and bilingual version.

The quality of word knowledge

In term of quality for word knowledge, Nation (2001) indicated that item types
in vocabulary tests can be varied according to aspects of knowledge being tested such
as receptive or productive knowledge. Moreover, Nation (2013b) proposed the table
that may be useful for answering the question and deciding how to assess different

aspects of vocabulary knowledge.
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Table 3 aspects of word knowledge for testing

Form Spoken

Written

Word parts

Meaning Form and meaning

Concept and

referents

Associations

Use Grammatical

functions

Collocations

Constraints on use
(register,
frequency...)

R

P
R
P
R
P

T U T O

)

Can the learner recognize the spoken form of the word?
Can the learner pronounce the word correctly?

Can the learner recognize the written form of the word?
Can the learner spell and write the word?

Can the learner recognize known parts in the word?

%arrr]n t?g learner produce appropriate inflected and derived

express this meaning?

?an the learner recall the appropriate meaning for this word
&?Q the learner produce the appropriate word form to express

meaning?

Can tt]e learner understand a range of uses of the word and its
centra

concept?

Can the learner use the word to refer to a range of items?

Can the learner produce common associations for this word?
Can the learner use this word when presented with related idea?
Can the learner recognize correct uses of the word in context?

gé';metrr]]e learner use this word in the correct grammatical

Can the learner recognize appropriate collocations?

n the learner produce this word with appropriate
SHochlfond3 P pprop

%n the Iearner tell if the word is common, formal,
infrequent

word etc.?

Can the learner use the word at appropriate times?

Source: Nation, 2013 (p. 538)

From the table, it is beneficial for researcher to design the appropriate test for

each particular aspect of word knowledge that is focused in a lesson. For example, in

receptive knowledge for aspect of written form, the test-taker or student have to select

correct spelling of a word. In receptive knowledge for aspect of form and meaning link,
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the test may be translation test, definition matching test or selecting the correct meaning
in multiple choices format (Nation, 2013b; Read, 2000). In productive knowledge for
aspect of form and meaning link, the test can be requiring test-takers or student to write
a correct spelling of a missing word in a sentence or in a larger paragraph (Brown &

Abeywickrama, 2010)

According to Read (2000), the format of the vocabulary test which commonly
used includes (1) Multiple choice item of various kinds (in isolation or in context) (2)
Matching of words with synonyms or definition (3) Supplying an L1 equivalent for
each L2 target word (4) The checklist (or yes-no) test in which test-takers simply
indicate whether they know the word or not.

Since this study emphasized on receptive knowledge in aspect of written form
and meaning, the test in this study was multiple choices format, which required students
to select a correct word for 4 provided choices to complete the given sentences and gap-

filling format, requiring them to select corrects words to complete the texts.
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9. Perceptions

Perceptions has meaning closely related to attitudes, which refer to the way that
some thinks and feels about a company, product, thing, event, issue or experience etc.
(Pickens, 2005). It also involves how someone interpret the environment around them
into something meaningful to them based on their experience (Lindsay & Norman,

1977).

In learning context, perceptions generally involve learners’ attitude toward the
instruction teacher employs or teaching method used by teacher. The learners’
perceptions can be positive when the instruction or method employed by teacher in the
class are suitable for their needs, learning styles, and their motivation or it can become

negative if the instruction or teaching method is not appropriate to them (Bertea, 2009).

To measure attitude or perception, there are two methods, direct method and

indirect method (Antonak & Livneh, 1995).

Through direct method, the target people are directly informed that their
perceptions will be measured and will be used as a part of useful information for some
studies. Therefore by direct method, the perceptions are measured through verbal or
non-verbal responses. The instrument that can be employed in this method are for

instance, survey and interview.

In contrast with direct method, measuring perceptions by indirect method means
that the target people are not informed that their perceptions will be measured.
Therefore, by indirect method, the perceptions are measured through their actions or

responses towards things. The instrument that can be employed is observation.
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In this study, to measure students’ perception, the direct method will be
employed. The instrument will be closed-ended questionnaire and semi-structure

interview.
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Vocabulary learning conditions
* Noticing
* Retrieval
* Generative use
(Nation, 2013)

Narrow reading

* Reading text written by same
author, same genre, same title or
same theme
(Krashen, 2004)

h 4

Noticing

Retrieval

Generative use

speaking and writing.
(Nation, 2013)

Learning conditioned narrow reading instruction to
enhance vocabulary knowledge

* Read passages with the same topic.
* Guess word meanings from context.

* Discuss meaning of unknown words.

» Encounter the same words and recall its meaning in
subsequent passage with the same topic.

» Answer reading comprehension question
containing the target words.

* Use the learned word 1n different context such as

Vocabulary knowledge

*  Written form
* Form-meaning link

Figure 2 research framework of using learning conditioned narrow reading to enhance

vocabulary knowledge of EFL learners
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Chapter 3 Research methodology

1. Research design

This study employed a single group pre and posttest research design. It aimed
to explore the development of vocabulary knowledge in aspect of written form and
meaning through learning conditioned narrow reading instruction. Following to the
treatment, students’ perceptions toward learning conditioned narrow reading in
vocabulary learning were also examined by using questionnaire and semi-structure
interview. The pretest and posttest scores were obtained and analyzed in order to
provide the evidence of the effects of learning conditioned narrow reading on
vocabulary knowledge of participants. The design of this research was a single group

pre and posttest research design as illustrated as follows.

Pre-test Treatment Post-test

01 X 02

Figure 3 Research design

From figure 3, X was the treatment which was vocabulary knowledge
development using learning conditioned narrow reading, O1 was receptive vocabulary
knowledge in aspect of written form and meaning test which was administrated to
student before the treatment. The pre-test scores were used to compare with the ones
from posttest represented here as O which was administrated to students after the

treatment.
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2. Population and participants

The population of this study were students at a private school in Phra Nakhon
Si Ayutthaya province, Thailand. Using convenience sampling, 30 grade 6 students
were selected as the participants of the present study. They were studying in regular
program and enrolled for Fundamental English course in the second semester of
academic year 2020. There were 12 boys and 18 girls, with age ranging from 11 — 12.
Most of them had studied English since they were grade 1 students. Furthermore, there
were 6 students selected as participants for interview. These 6 students were based on
their performances according to the pretest scores, including 2 high-performance, 2

medium-performance and 2 low-performance.

3. Research procedure
The research procedure were divided into two phases. The first phase involved
the development of learning conditioned narrow reading instruction to enhance
vocabulary knowledge of EFL learners. The second phase associated with the
implementation of the effects of learning conditioned narrow reading to enhance
vocabulary knowledge of EFL learners. The detail of each phase is presented as follows.
Phase 1: The development of learning conditioned narrow reading

instruction to enhance vocabulary knowledge

1. Explored and studied theories about vocabulary knowledge, vocabulary
learning approach, vocabulary learning condition, and narrow reading
concept.

2. Reviewed literature about vocabulary learning and narrow reading.

3. Constructed instructional instrument including material and lesson plan.
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4. Constructed research instrument including pre-test, posttest and
questionnaire to investigate student’s perception.

5. Validated the effectiveness of lesson plans, pre-test and posttest,
questionnaire using 10C form by expert in the field of English language
teaching.

6. Conducted a pilot study.

7. Revised the lesson plans and other research instruments according to the

expert’s comments and the pilot study.

Phase I1: Implementation

1. Conducted pre-test of vocabulary knowledge.

2. Conducted the study, the effect of learning conditioned narrow reading on
vocabulary knowledge of EFL students.

3. Conducted posttest of vocabulary knowledge in aspect of written form and
meaning.

4. Evaluated the effectiveness of using learning conditioned narrow reading
instruction on vocabulary knowledge of EFL learners.

5. Investigated perceptions of EFL learners toward learning vocabulary
through learning conditioned narrow reading by using questionnaire and
interview.

6. Conducted data analysis.
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4. Research instruments

Pretest and posttest

Pretest and posttest shared the same items. Thirty test items was constructed,
dividing into ten items for multiple choices format and twenty items for gap-filling
format. The multiple choice format was constructed to investigate whether the students
were able to retrieve word form and meaning when they encounter it in the totally
different context, surrounded with other unfamiliar words. In the multiple choices test,
participants had to select a correct word from the provided choices to complete a given
sentence in each item. In addition, the gap-filling format, of which the test was divided
into two passages from both festival and technology was constructed to examine
whether the students acquired the learned words from the passage that they had read
during the implementation. In the gap-filling test, there were ten items per each theme.
The participants had to fill in the blanks in the passage with the provided words. (see in
appendix B) The vocabulary in the test was randomly selected from reading passages
in both the two themes, festival and technology.

Validation

To examine content validity, an Index of Item Objective Congruence (I0C)
form was constructed and evaluated by three experts in the field of English language
teaching. The test instruction, time allocation, test items and choices were assessed

according to the 10C index ranging from — 1 to 1 as follows:

+1  means Appropriate

0 means Uncertain

-1 means Inappropriate
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After the experts had validated the questionnaire, the gained scores were
calculated. The results revealed that all of the items in questionnaire were scored above
0.6, meaning that they were appropriate with the set criteria and the test could be used
for the study. However, there were some items needed to be revised according to the
experts’ comment. For multiple choices test, the items needed to be revised were 1, and

3. The revised items are shown and explained as follows.

1) The Chao Phraya is the important in Thailand. 1) We can cross the by boat.
1. holiday 1. holiday
2. river 2. river
3. mountain T 3. basket
4. place 4. place

According to the comment from the expert, the item 1 had to be revised because
it required background knowledge of the students to select the correct choice and it was
not certain that all of the students would have it. To avoid this issue, the researcher

therefore changed the item 1 accordingly.

3) They the table with flowers and candles. 3) They the table with flowers and candles.
1. celebrate 1. celebrate
2. ds t
2. decorate eco.ra e
3. prepare 3. receive
4. 1invite 4. invite

According to the experts’ comment the item 3 had to be revised because there
are two possible answers. To avoid confusing the students, one of the choices in item 3

was modified accordingly.

In addition, from the expert’s comment, in gap-filling test since being quite too
long for primary students, the passages should be divided into 2 -3 paragraph. And to
reduce the difficulty, the choices should be divided into 2 groups instead of only one at

the top. All the suggested issues were therefore revised.

Reliability
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To examine reliability of the test, the test had been piloted and were then
calculated to find out the difficulty index (p) and the discrimination (r). The set criteria

is as follows.

For the difficulty index (p)
P<.20 means the item is difficult.
P =.20-.80 means the item is good in terms of its difficulty.
P=.81-.94 means the item is easy.
P>.95 means the item is very easy.

For the discrimination index (r)
r=0 means the item has no discrimination ability.
r<.19 means the items has a low discrimination ability.
r=.20-.29 means the item has a fair discrimination ability.
r=.30-.39 means the items has a high discrimination ability.

r>.40 means the item has a very high discrimination.
According to the above criteria, the difficulty index was at an acceptable level
with the scores between .22 and .79, meaning that the items were goods in terms of
difficulty. For the discrimination index, the results indicated that the items had a fair
and high discrimination ability with the scores ranging from .20 — .38.
In addition, the researcher also employed Kuder-Richardson-20 formula (KR-
20) to analyzed overall reliability of the test. The resulted indicated that the test was

acceptable to be used in the study with the score of .71.
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Perception questionnaire

The close ended with four likert-scale questionnaire was employed to examine
the participants’ perceptions towards learning vocabulary through conditioned narrow
reading instruction. Perception questionnaire was constructed from three components
proposed by Pickens (2005), including affective component, cognitive component, and
behavior component. To ensure that the participants understood the questionnaire, the
questionnaire was translated into Thai. The questionnaire totally consisted of 15 items,
divided into four items for affective component (item 1-4), eight item for cognitive
component (item 5-12) and three items for behavior component (item 13-15.) All the
15 items were presented in the form of four-point numeral likert scales (See in appendix
C). The participants were asked to rate the extent to which they agree with the
statements. They had 10 minutes to complete the questionnaire. The likert scales in the
questionnaire included strongly disagree, disagree, agree and strongly agree. The
evaluation criteria of the questionnaire were as follows.

1.00-1.99  means strongly disagree.
2.00-2.99 means disagree.
3.00—-3.99 means agree

4.00 means strongly agree

Validation

All the items in questionnaires were translated into Thai and then were
validated. The researcher created an Index of Item Objective Congruence (IOC) form
to check whether or not the questionnaire was appropriate to use to measure the
perceptions toward learning vocabulary through narrow reading instruction and
correctly translated into Thai. The IOC index ranges from — 1 to 1 as follows:

+1  means Appropriate
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0 means Uncertain

-1 means Inappropriate

After the experts had validated the questionnaire, the gained scores were
calculated. The results revealed that all of the items in questionnaire were scored above
0.6, meaning that they were appropriate with the set criteria and the questionnaire could
be used for the study. However, one of the expert suggested that the objective of
questionnaire should be added, so the researcher added it accordingly. In addition, there

were some items of which Thai translation had to be revised for consistency.

After validated and revised according to the comments from the experts, the
questionnaire was piloted with another class of grade 6 students in order to ensure that
the students could clearly understood all of the items. The results demonstrated that
there was no difficult or problem for students to complete the questionnaire. Therefore,
the questionnaire was then used with the sample group of the study. Moreover, while
students were completing the questionnaire, each of the items were explained in Thai

by the researcher to ensure the correct understanding.

Interview

After the close ended questionnaire, a semi-structure interview was also used to
investigate more deeply about student’s perceptions toward learning conditioned
narrow reading in vocabulary learning. The interview included six questions.
Constructed based on three components, the same as the questionnaire, the six interview
questionnaire included item 1 — 3, asking about the affective component, item 4 — 5 for
the cognitive component, and item 6 for the behavior component (see the question in

appendix D). The purpose of the question in affective component was asking about the
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feeling of the participants about the instruction i.e. whether they like or enjoy the
instruction. In the cognitive component, the researcher aimed to investigate whether the
participant thought that their vocabulary knowledge was improve through the
instruction. Lastly, the question in the behavior component aimed at examining the
behavior of the participant that could occur after the implementation to improve their
vocabulary knowledge. To ensure the correct understanding and avoid language barrier,
the interview was conducted in Thai. Students who were interviewed were selected
based on their performance; 2 high performance students, 2 middle performance

students and other 2 low performance students.

Validation

The 6 interview questions were developed and translated into Thai. They were
then validated by three experts. The researcher also constructed an Index of Item
Objective Congruence (I0OC) form to examine content validity, whether or not the
interview questions were appropriate to use to measure the perceptions toward learning
vocabulary through narrow reading instruction and correctly translated into Thai. The

IOC index ranges from — 1 to 1 as follows:

+1 means Appropriate

0 means Uncertain

-1 means Inappropriate

After the experts had validated the interview questions, the gained scores were
calculated. The results showed that all of the interview questions were scored above

0.6, meaning that they were appropriate with the set criteria and the questions could be
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used to conduct the interview. However, one of the expert suggested that some Thai
version questions, which included items 1, 2, and 3, had to be revised for the
consistency with English version. Furthermore, for the item 5, the same expert also
suggested distinguishing the terms “theme” and “topic” used in this question. The
researcher decided therefore to use the term “theme” only because the reading texts

used in the study were mainly in the same theme but different topic.
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5. Instructional instrument

Reading Material

Main material for the current study was reading passage based on the theme
from student’s textbook. The reading passages that were used to teach the participants
consisted of two main themes: festival and technology. The length of the reading text
was approximately 150 — 170 words. The reading passages were found out and adapted
from several sources, both online and textbook. Regarding to difficulty level of each
reading passage, the researcher then used Flesch-Kincaid Grade Level to assess grade
level of reading passage and check the difficulty of the passage. The Flesch-Kincaid
Grade Level was between 5 and 6 which was appropriate for the students at grade 5 —
6. After checked grade level, the passages were analyzed in VocabProfile on
https://www.lextutor.ca/vp/eng/ to select the potential words for learning. This website
showed which words in the reading passage belong to which word-frequency level. The
target words that were employed in this study were the first 1,000 word frequency
proposed by Nation (2012), which is likely to be encountered and needed for
communication in daily and appropriate for beginner level learners who were

participants in this study (Webb & Nation, 2017).

To ensure the appropriateness, the reading materials were validated along with
the lesson plan. The validation results were therefore reported with that of lesson plan,

which will be revealed in the following section.
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Lesson plan

The lesson plan in this study was based on learning conditioned narrow reading

instruction. The instruction included 3 steps as follows.

Step 1, Noticing: Students read passage with the same theme, discussed and

guessed meaning of target words from context.

Step 2, Retrieval: Student read another passage with the same theme again,

answered comprehension question and letter filling activity.

Step 3, Generative use: Students were assigned to use the learned words in

different context, including speaking and writing.

There were six lesson plans in the study. One lesson was used for two periods
(50 minutes per period). Three reading passages with the same theme were used in one

lesson plan.

Validation

Three experts were asked to validate the lesson plans. An Item-Objective
Congruence (IOC) form was developed and used to check whether the lesson plans
were appropriate in term of content, instruction, and time. The IOC index ranges from

—11to 1 as follows:

+1 means Appropriate

0 means Uncertain

-1 means Inappropriate
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After the experts had validated the interview questions, the gained scores were
calculated. The results indicated that all aspects of the lesson plan were rated above 0.6,
meaning that it was appropriate with the set criteria and could be used for the study.
However, one of the experts provided some suggestions about teaching steps. The first
suggestion was that in the noticing step, the number of target words should be reduced
due to time constraint, try to underline the words that were not too close to one another
and some context clues, like synonym, definition or examples after the target words
should be added. The second one was that in the retrieval step, since one of the learning
outcomes required students to be able to recognize the spelling of the vocabulary, the
cloze test exercise should be changed to letter filling exercise instead to meet the set
learning outcomes. According to the expert’s suggestion, the research revised the lesson

plan accordingly.

To ensure that teaching plan would go smoothly, after validation, one lesson
was tried out with another class of 20 sixth-grade students who had similar
characteristics with the participants of the study in term of English proficiency and
educational background. The teaching activity was conducted interchangeably in both
Thai and English. The result of the pilot was that the students were able to understand
the instruction of each activities and finish the activity in time. Furthermore, little
students knew the meaning of the target words. However, the writing and speaking
activities in generative use step were quite too difficult for the students. The researcher
therefore provided them first a few sample sentences. And finally they could create the

sentences on their own.



6. Data collection

To collect data, the researcher submitted the letter for asking the permission to
collect data at Jirasart Witthaya School, Phra Nakhon Si Ayutthaya province from the
school director. Once the letter is approved, the researcher took altogether fourteen

weeks to collect data. The below table shows the data collection in details.

Table 4 data collection procedures

Week Unit
Week 1 Introduce briefly about the research projects to the participants
such as the purposes, data collection procedure, period.
Pretest
Week 2 - 3 Theme : Festival
Unit 1: Loy Krathong Festival
Week 4 -5 Theme : Festival
Unit 2: New Year Festival
Week 6 — 7 Theme : Festival
Unit 3: Christmas Festival
Week 8 - 9 Theme : Technology
Unit 4: Mobile phone
Week 10—-11  Theme : Technology
Unit 5: Robot
Week 12 -13  Theme : Technology
Unit 6: Car innovation
Week 14 Posttest, perception questionnaire and interview
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7. Data analysis

Data analysis for research question 1

Research question 1 was concerned about the effectiveness of learning
conditioned narrow reading on EFL learners’ vocabulary knowledge. To analyze the
data, the participant’s means scores from pretest and posttest were collected. The means
scores of both pretest and posttest were analyzed by a paired-sample t-test to investigate
the different vocabulary learning achievement level of the participants. Moreover, the
effect size proposed by (Cohen, 1988) was calculated the magnitude of the

implementation. The analyzed result was interpreted with the following criteria.

>0.8  signifies a large effect size.

0.5 — 0.8 signifies to a medium effect size.

0.0 — 0.4 signifies to a small effect size.

Data analysis for research question 2

The questionnaire data was analyzed by descriptive statistics including
arithmetic mean, standard deviation and was calculated to find the student’s perception.
The information from the interview was analyzed by a content analysis, using key
theme from three components, affective, cognitive and behavior components. The
affective component was about feeling toward the instruction. The cognitive
component involved thought or belief about the knowledge gained from the instruction.
Eventually, the behavior components related to behavior that occurred to improve

vocabulary knowledge after the instruction



The summary of research question, research

analysis are presented as follows.
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instruments, and method of

Research questions

Research instrument

Data analysis

1. To what extent can
learning conditioned
narrow reading
enhance vocabulary
knowledge of EFL

learners?

Pretest and posttest

- S.D. and mean
- A paired-sample t-test

- Effect size

2. What are the
student’s perception
towards learning
conditioned narrow
reading on
vocabulary

knowledge?

Closed ended
questionnaire
and semi-structure

interview

- S.D. and mean

- Content-analysis.
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Chapter 4 Findings

This chapter shows the research findings of vocabulary knowledge following the
implementation of learning-conditioned narrow reading instruction. The research findings
present the results according to two research objectives. The first objective is to investigate the
effectiveness of learning conditioned narrow reading instruction on vocabulary knowledge of
EFL learners. The first objective is reported by the mean scores of pre-test and posttest of all
participants. Another objective is to investigate the perceptions of students towards
learning conditioned narrow reading instruction on vocabulary knowledge. The

perceptions of students are analyzed by the information from the questions and the

interview responded by the participants.

The findings are reported based on the research questions

Research question 1: To what extent does learning conditioned narrow

reading instruction improve vocabulary knowledge of EFL learners?

This research question aims to examine the effect of learning conditioned
narrow reading instruction on vocabulary knowledge of EFL students. The pretest and
posttest which share the same items are employed to find the extent to which the
instruction improved students’ receptive vocabulary knowledge in aspect of written
form and meaning. The data from vocabulary knowledge pre-test and posttest was analyzed.

The mean scores from pre-test and posttest were compared using the paired sample t-test. The

analyzed results are shown in the following table.
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Table 5 Result of pretest and posttest for vocabulary knowledge of all participants

Vocabulary _ Mean
N X S.D. t. df. Sig.
knowledge difference
Pretest 30 12.00 257
5.17 11.82 29 .001
Posttest 30 17.17 4.06
*P<.05

The result in the above table reveals that the participants’ posttest mean score
(X =17.17, S.D. = 4.06) is higher than pretest mean score (X = 12.00, S.D. = 2.57) at
the significant level of P < .05. The total score of the two tests is 30 points. The mean
difference is 5.17. T-value is 11.82. Degree of freedom is 29. The differences between
mean scores of pre-test and posttest are also shown in the following figure.

Figure 4 The differences between mean scores of pretest and posttest

The comparison of pretest and posttest
mean scores

30

20

10

pretest posttest

pretest M posttest

According to figure 4, the result indicates that learning conditioned narrow
reading instruction was able to improve student’s vocabulary knowledge. The mean

score of post was higher than pretest with mean difference of 5.17.
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Additionally, in order to measure the magnitude of the effects of learning
conditioned narrow reading instruction on vocabulary knowledge of EFL learners, the
effect size value was calculated. In this study, the effect size was calculated using

Cohen’d. The result was indicated in the following table.

Table 6 The effect size of using learning conditioned narrow reading on vocabulary
knowledge of EFL learners

Cohen’ s d Effect size

1.52 Large

According to the table 6, the Cohen’s d was 1.52, which was interpreted as a
large effect of the implementation. According to the criteria proposed by Cohen (1988),
d = 0.0 - 0.4 means small effect size, d = 0.5 — 0.7 means medium effect, and d > 0.8
means large effect. It was therefore indicated that learning conditioned narrow reading

instruction had large effect size on vocabulary of the students.

Since there were 2 parts for the pretest and posttest, including 10 items for
multiple choices and 20 items for gap-filling, to provide more detail, the results from

both parts for pretest and posttest were also reported as follows.

Table 7 Result of pretest and posttest for multiple choices and gap-filling format

Vocabulary _ Mean
N X S.D. t. df. Sig.
knowledge difference

Multiple choices

Pretest 30 480 103 2.57 14.47 29 .001

Posttest 30 7.37 1.16

Gap-filling
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Pretest 30 717 210 2.83 8.26 29 .001

Posttest 30 10.00 3.20

The result in the above table reveals that for the multiple choices test, the
posttest mean score (X = 4.80, S.D. = 1.16) is higher than the pretest mean score (X =
7.37, S.D. = 1.03) at the significant level of P < .05, with a mean difference of 2.57, t-
value of 14.47, and degree of freedom of 29.

For the gap-filling test, the posttest mean score (X = 10.00, S.D. = 3.20) is also
higher than the pretest mean score (X = 7.17, S.D. = 2.10) at the significant level of P
< .05, with a mean difference of 2.83, t-value of 8.26, and degree of freedom of 29.

According to the results in the above table, it is indicated that vocabulary

knowledge assessed by both parts of the test is significantly improved.

The findings of pretest and posttest was also analyzed in detail in order to see
the improvement of the participants’ vocabulary knowledge after the experiment

according to their performance level. The results are reported as follows.

Table 8 The result of pretest and posttest for vocabulary knowledge according to
performance levels

Participants’ _ Mean
N X S.D. t df Sig
Performance level difference
High performance 5 8.80 17.96 4 .001
Pretest 16.20 1.10
Posttest 25.00 1.87
Medium
14 4.00 6.64 13 .001

performance
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Pretest 1257 0.94
Posttest 16.57 2.03
Low performance 11
Pretest 936 0381 5.00 16.58 10 .001
Posttest 1436 1.21
*P <.05

The results from the table report the pretest mean score and posttest mean score
of all performance levels of the participants. According to the table, the posttest mean
score of high performance participants (X = 25.00, S.D. = 1.87) was higher than the
pretest mean (X = 16.20, S.D. = 1.10) score at the significant level of .001 (p<.05) with
a mean difference of 8.80, t-value of 17.96, and degree of freedom of 4. Regarding the
medium performance group, the posttest mean score (X = 16.57, S.D. = 2.03) was also
higher than the pretest mean score (X = 12.57, S.D. = 0.94) at the significant level of
.001 (p<.05) with a mean difference of 4, t-value of 6.64, and degree of freedom of 13.
Moreover, the posttest mean score (X = 14.36, S.D. = 1.21) of the low performance
group was also higher that the pretest mean score (X = 9.36, S.D. = 0.81) at the
significant level of .001 (p<.05) with a mean difference of 5, t-value of 16.58, and
degree of freedom of 10. The results of pretest and posttest of all performance levels

are also shown in the following figure.
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Figure 5 Pretest and posttest mean score of all performance levels

Pretest and posttest mean score of all performance levels
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High performance Medium performance Low performance
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According to the figure 5, the findings shows that vocabulary knowledge of
high, medium and low performance participant has been significantly improved after
the experiment. The high performance group received the highest mean difference,

while the medium performance group received the lowest mean difference.

Research question 2: What are the students’ perceptions towards learning

conditioned narrow reading instruction on vocabulary knowledge?

To examine the students’ perceptions about learning vocabulary through
leaning conditioned narrow reading instruction, the researcher developed the
questionnaire and the interview questions based on three components: affective
component, cognitive component and behavior component. The questionnaires were
distributed to all participants, while only six participant were selected to interview. The

six participants for interview were selected based on their performance, two high-
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performance, two medium-performance and three low-performance students. The data
from the questionnaire and the interview was therefore analyzed and reported based on

the three components as follows.

1. Affective component

The affective component has purpose to investigate the participants’ feeling
toward learning vocabulary through learning conditioned narrow reading instruction.
The data was obtained both from the questionnaire and interview respectively as
follows.

Table 9 The results of perception questionnaire from affective component.

Items X S.D.  Meaning

1. 1 enjoy learning vocabulary with the 3.07 0.64 Agree

instruction.

2. | like reading the passage with the same theme  2.73 0.64 Disagree
repeatedly.

3. Reading the passage with the same theme 3.47 0.51 Agree
repeatedly makes me feel more comfortable to

learn new vocabulary.

4. The instruction makes me feel more motivated  3.10 0.66 Agree

to learn vocabulary.

Total mean score 3.09 0.61 Agree

The result from the table indicates that the participants mostly have positive
feeling toward the instruction with the mean score of 3.09. It interprets that the students
have positive feeling toward the instruction because the questions in the questionnaire
are positive questions. According to the result, item 3 gained the highest score. This

indicates that reading the passage with the same theme repeatedly makes them feel more
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comfortable to learn new vocabulary. However, the item 2 has the lowest score. This
shows that some participants did not like much reading the passage with the same theme

repeatedly.

In addition to questionnaire, the positive feeling of the participants toward
learning vocabulary through learning conditioned narrow reading instruction was also
confirmed by the data from the interview. In this study, the interviewees are coded by
using letters and numbers. For instance, H stands for high performance, M stands for
medium performance, and L stands for low performance. Most of the interviewees
stated that they liked and enjoyed the instruction and supported their answers with the

following 3 common reasons.

1) Different types of activity during the instruction made vocabulary learning
more fun and interesting. Some excerpts from the interview are shown as

follows.

~ A 1 Aaa Y o a1
H1: “youmsiFeuiuuiag sz dnanssuliiueesans”

“I like this kind of instruction because there are various activities to do”’

1 1 1 3 o ] 1 o o J
M1: “sounz w31z ayn Wiaula udanlaves lsnateedens yeumemidny

AU N
“I like this kind of instruction because it is fun and interesting. The activity
that I like is guessing word meaning and answering reading comprehension

question”

L2: “¥oUATY W51z Nanssuaynuaz luvudeasy”

“[ like the instruction because it is fun and not boring”
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2) Some interviews stated that doing group work made learning vocabulary

become easier. Some excerpts are presented below.

o 14

' ) oo A A A 1 3o q ¥ °
L1: “wpunsiza lainguiuiieu weliieuaieniiliiainnuvuiesidns
Y d%’ o
1deaunsy”
“I like this kind of instruction because | can work in group with my friends.

My friends help me guess word meaning as result it is easier to guess word

meaning.”’

Y 1w =

U @ 4 [ 4 1 1 4 S {
M2: “lainquiuieundraynaasy Tdegnuieuitnanii ilounae :1uim

aglifinsiifenn uaneiiiiousae f lienun
“Working in group is fun. Higher-ability friend help me finish the
assignment. Although the assignment is difficult, it is not too difficult

because of help from my friend.”

3) Some interviewees also expressed that they found learning a lot of new

vocabulary was challenging.

o o 1 1 o 1 < =]
M1: “IaFeusmawi e wozaz u1am lime 1aiz sunenn uannurauls uag
AYNANL”

“I have a chance to learn a lot of new vocabulary. Some new words are

)

difficult but it is interesting and enjoyable to learn.’

YY o o o T 9

Y
H2: “¥0UATY INTIEN llﬂgﬂWﬂWVliﬂﬂ%u %ﬁﬂ??%?ﬂ?ﬂl!ﬁzﬁuﬂﬂiﬁ”

Y

“I like this kind of instruction because I have learned a lot new vocabulary

and it is challenging and fun.”

YVVo o o o A

Y =N Y
L1: “¥ouUnsu ﬂuﬂl!ﬁgﬂu'lﬂuclﬁ]ﬂiﬂ Vlﬂgﬂ']ﬁ“l/‘lﬂﬂﬁ'lfl 1MyInN9”
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“I like the instruction because it is fun and interesting to learn some

vocabulary that is difficult”

2 '

H2: “younsy 31z Tasmdnnuniu janiimenasaynaiy”

“I like this kind of instruction because I have learned a lot new vocabulary

’

and it is challenging and fun.’

o S o [ o
L1: “vounsy aynuazihauliniy 18¥mdminandiong”

“I like the instruction because it is fun and interesting to learn some

vocabulary that is difficult”

Moreover, the interviewees also had positive feeling toward the learning
activity designed with vocabulary learning conditions, including guessing word
meaning, gap-filling exercise, answering comprehension questions, speaking and
writing activity. The majority of the interviewees indicated that they preferred guessing
word meaning, answering comprehension question and writing sentences the most.
They supported their answers with the reasons as shown in the following example of

excerpts.

o

Ay ¥ ° 1 ' Y o o o Y  a 2 =
H1: “%@Uﬂvlﬂlﬂ']ﬂ'lﬁWWﬂ$ LNIEIN Vlﬂl@’lﬂ’lﬁWﬂWﬁ’l'ﬂG’] LU ADNAALEDEUYU DNV

£y ' ya Y Y= A g '
Lﬂ’]ulﬂgﬂﬂg Wf]llﬂﬂ@l,ﬂf]$c] uaa‘iﬁﬂ@umuuazﬁuﬂﬂz”

U

“I like guessing word meaning because | learnt how to guess word meaning by
various methods. | had to think a lot to be able to correctly guess word meaning,

which made me feel excited and fun.”

~
o

° Jd o w 1 4 <
M1: “ypumsamaniaz sz Iadnmsmmnemdwin lugtuieus aouusnn

610 WoRBUNATUTULAD AT AnaYNAZ”
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“I like guessing word meaning because I had chance to practice guessing word

meaning with my friends. At first, it was hard to do it, but after getting used to,

1

it was fun to me.’

o 4 {1 1 ' o o w a1
H2: “ypumsneumniuInGosneumnigans sz v lamdwnneunay

hlaevoruldedradlang”

“I like answering comprehension question the most because it help me
understand more the learned word and I could use them to answer the question

appropriately.

~ o A A o o Y 9 o o P
L1: “¥02UNAINIUAININIINITOINDTIUATY LW518‘Vl'lﬂlﬁlall']ﬂlﬁ]ﬂ’l'mﬁMWﬂﬂJﬂ\iﬂTﬁW‘VI‘VI

a 2
IYUNINYU”

“I like when teacher asked reading comprehension question because it help me

understand more meanings of the learned words. ”

I A

M1: “wpums3 Iameunalss Teans msz ldlgmannniseun Tadnuasdlss Teady

A Y '
INDUS AJYNT”

“I like writing sentence activity because I had chance to use the learned word

)

and practice writing a sentence with classmates.’
v v 3 ' < o v oA
L2: “youmsleutlsz Toany w31z 1adndeutlse Teaitlunqu uazn 1@ 1dmanng

Taonuaailse Teaay”

“I like writing sentence activity because I had chance to work in group to

practice creating sentences and also use the learned word to make a sentence.



74

Furthermore, the interviewees also showed their positive feelings toward some

reading topics that were assigned to read. To illustrate, some excerpts are provided as

examples as follows.

Yy o o 9 [
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H1: FOUNIVDNYINNYINUYUIUARNS LWﬁWﬁulﬂgﬂWﬁW‘ﬂ Lﬂﬂ?ﬂlﬂﬂﬂﬂlﬂﬂjuiaﬂ‘ﬂ

o o A g Ay gy 7o Yy
Wuaiy nazAudun 1839 yuesuaihos 1s 1dhe
“I like the topic about Robot because I got to know the vocabulary related to

modern technology and I feel excited to know what robot can do.”

. A ] 1 1 Yy ~ [} 9 1 YY1 1 A )
M2: “youisosrusuanz n31z N lazes lsi lumeduneu 14371 yueuasiam

H Y
TuTsseuazithulaaae 801 18 uoudies lsuuuiildde”

Qoo

“I like the topic of Robot because | got to know what | had never know before
like robot’s ability to work in both factory and house. It was exciting to know

what robot could do.”

H2: “youoruisossnsuan e i ldareasy marziuulanluia lumesuuneu

“I like reading the topic of hybrid car because it’s new to me and I had never

read it before.”

[

L2: “wousruriatenednuiuilInuaz msiz183 1 dszmadus idviiez lsnuihs

1wl vy wlana ansu”

“I like reading the topic about New Year festival because it made me know what

)

other countries did during New Year day. It was new to me.’
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However, there was an interviewee stating some concern toward the instruction

as reported in the excerpt as follows.

'
] A
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H2: .. .11 Y 1NATI WOABDIDTULTDIE19) nganuItyanITy LWﬁW%gL!aﬂﬂWﬂg‘ﬂ%ﬁlﬁ@']u

oA ¥ o
’6815 RYUNVDVWNATIATY”

“...I sometimes thought it was boring to read the same topic text repeatedly

because I already knew what I was going to read”

According to the interviewees’ answers, it can be noticed that most of them
preferred the topic in technology theme to festival theme. The answers were mainly

focused on the newness of topic which made them more excited or interested in to learn.

2. Cognitive component

The cognitive component aimed to examine beliefs or thoughts about the effects
learning conditioned narrow reading instruction on vocabulary knowledge. The data

was obtained both from the questionnaire and interview respectively as follows.

Table 10 The results of perception questionnaire from cognitive component
Items X S.D. Meaning
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5. Guessing word meaning from context 3.37 0.56 Agree
activity with teacher and peers helps
facilitate vocabulary learning.

6. Filling letter practice helps me understand 3.17 0.46 Agree
the meanings of the learned vocabulary
better.

7. When the teacher ask comprehension 3.20 0.48 Agree

questions, | have the opportunity to retrieve
the learned vocabularies to answer the

questions.

8. The speaking activity helps me understand 2.83 0.75 Disagree

and remember the learned vocabulary better.

9. The writing activity help me understand and 3.23 0.50 Agree

remember the learned vocabulary better.

10. Reading the passages with the same theme 3.40 0.57 Agree
repeatedly makes me encounter with the

same vocabulary frequently.

11. Frequent encounter with the same word help ~ 3.07 0.58 Agree
me memorize the correct spelling of the

vocabulary better.

12. Frequent encounter with the same word help ~ 3.40 0.61 Agree
me memorize the meaning of the vocabulary
better.

Total mean score 3.21 0.56 Agree

The result from the table reports the participants’ perception from cognitive
component aspect, which is related to belief or thought about this kind of instruction.
The result indicates that according to the participant’s perceptions, learning conditioned
narrow reading instruction help improve their vocabulary knowledge. Referring to the

above table, item 10 and 12 received the highest score. Regarding item 10, it is indicated
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that the participants perceived the repeated encounter with the same words from reading
the passage with the same theme. Moreover, according to the item 12, it is revealed that
participants perceived that frequent exposure to the same words help them remember
vocabulary more easily. However, the item 8 received the lowest score, showing that
speaking activity help the participants understand and remember the learned vocabulary

the least.

Moreover, the data from interview also confirmed the thought that learning
conditioned narrow reading instruction helped them improve vocabulary knowledge.

The followings are example of excerpts from the interview.
9 o o d Aa 9°l 1 Yo 1 d%'
H1: “Idwemanniausa $elis1aeiu”

“Facing repeatedly with the same vocabulary helped us recognize the

vocabulary easily”

b4
a o v

° o v 1A 1 o o Jdo
M1: “‘I(TIu!%W]'JHJ‘H?J”IfJGU@\?ﬂTﬂWVﬂ@%}aﬂ'ﬂlﬂiJ NI LROMFANNAUANE) DU

“I could remember better word meaning because of repeated encounter with

the same words”

Moreover, some interviewees also thought that the various activities in the
classroom provided them an opportunity to practice using learned words in different

contexts. The example of excerpts are shown as follows.

Y o Aa ' o I 99 ¥ o o 14 o A A
H2: “U]Jﬂ‘ﬂ']ﬂ%ﬂiillﬂﬁ'lfl‘] BYN 1/]']GI,WU]Jﬂclfb'ﬂ'lﬁ“WT]l')ﬁ']@]’é]ﬂﬂ'm'lil%'lﬂﬁﬂ\?ﬂ@'lu ag

nawnallss Teaaz”
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“A lot of activities help us practice using the learned words to answer

comprehension questions and to write sentences.”

o o

o J ° a @ o o Jd o 14
L1: “1&dnmddnst aoudinw duddznamidni s ld ladmdeu Annasidwi

“Guessing word meaning, answering comprehension questions and gap filling
activity gave us a chance to practice writing and speaking by using the learned

word. I also could remember the vocabulary.”

According to the data from both the questionnaire and the interview, it can be
confirmed that learning conditioned narrow reading instruction had positive effects on

vocabulary knowledge of students.
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3. Behavior component

The participants’ perceptions from behavior component, mean that how this
kind of instruction cause the participants behave in which particular way. The results
from the questionnaire about this component are reported as follows.

Table 11 The results of perception questionnaire from behavior component

Items X S.D. Meaning

13. 1 will keep on reading the passage or the book 2.80 0.61  Disagree
having the same theme (festival and
technology) in the future to improve my

vocabulary knowledge.

14. 1 will frequently read the passage or the book 3.20 0.55 Agree
with other themes interesting to me in the

future to improve my vocabulary knowledge.

15. 1 will apply what | have learned from the 3.33 0.55 Agree
instruction to improve my vocabulary
knowledge.
Total mean score 3.11 0.57 Agree

According to the table, the item 15 has the highest score, illustrating that the
participants have intention to apply what they have learned from the instruction to
further improve their vocabulary knowledge. However, the item having the lowest score
is item 13, indicating that fewer students will continue to reading the passage with the

same theme as the ones they did during the experiment.

The data from the questionnaire was also consistent with the data received from
the interview, indicating that the participants had intention to apply what they have

learned from the instruction to further improve their vocabulary knowledge. Some



80

interviewees said that they still wanted to continue reading the same theme as the one
they read during the experiment which was the passage about Robot. Some excerpts are

shown as follows.

A

< o 1 = v A 1 Jd W 9 P o ~ 1
L1: “ddaauleoiunednuiEesueudniy msizesingisoaunsinuma luTaglve

A0 HUTOUYUIUARIDATL”

“I was still interested in reading about robot because I wanted to know the

updated technology. I also liked robot.”

1 { [} 1 o 1 l 9. 1 1 4 )
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“I still wanted to read about robot because I wanted to know more what robot
could do. It was interesting. | also wanted to have a robot at my home to several

’

things for me.’

According to the interviewees’ answers, it can be seen that their personal
preferences motivated them to continue reading the passage with the same theme as the

one they had read during the experiment.

Apart from the above answer, the rest of interviewees preferred to read other
theme that interested them like fashion clothes, mobile phone games, eating and

drinking, and football.

To see overall picture of students’ perception toward learning conditioned
narrow reading instruction, the summary of the data of all components from the

questionnaire are presented as follows.



Table 12 Summary of information of all aspects from the questionnaire

Items O S.D.
Affective component
1. Ienjoy learning vocabulary with the instruction. 3.07 0.64
2. | like reading the passage with the same theme repeatedly. 2.73 0.64
3. Reading the passage with the same theme repeatedly makes 3.47 0.51
me feel more comfortable to learn new vocabulary.
4. The instruction makes me feel more motivated to learn 3.10 0.66
vocabulary.
Cognitive component
5. Guessing word meaning from context activity with teacher 3.37 0.56
and peers helps facilitate vocabulary learning.
6. Filling letter practice helps me understand the meanings of 3.17 0.46
the learned vocabulary better.
7. When the teacher ask comprehension questions, | have the 3.20 0.48
opportunity to retrieve the learned vocabularies to answer
the questions.
8. The speaking activity helps me understand and remember 2.83 0.75
the learned vocabulary better.
9. The writing activity help me understand and remember the 3.23 0.50
learned vocabulary better.
10. Reading the passages with the same theme repeatedly 3.40 0.57
makes me encounter with the same vocabulary frequently.
11. Frequent encounter with the same word help me memorize 3.07 0.58
the correct spelling of the vocabulary better.
12. Frequent encounter with the same word help me memorize 3.40 0.61
the meaning of the vocabulary better.
Behavior component
13. 1 will keep on reading the passage or the book having the 2.80 0.61
same theme (festival and technology) in the future to
improve my vocabulary knowledge.
14. 1 will frequently read the passage or the book with other 3.20 0.55
themes interesting to me in the future to improve my
vocabulary knowledge.
15. 1 will apply what I have learned from the instruction to 3.33 0.55
improve my vocabulary knowledge.
Total 3.16 0.58
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Summary

The overall findings indicated that vocabulary knowledge of participants was
developed at the significant level of .001 after experiencing learning conditioned

narrow reading instruction.

Regarding the participants’ perceptions toward learning conditioned narrow
reading instruction, the findings showed that most of the participants had positive
thinking toward the instruction. According to the information from the questionnaire
and interview, the majority of participants had positive feeling toward both learning
activities and narrow reading. The instruction was interesting and challenging to them.
Moreover, they also revealed that learning through this kind of instruction provided
them a chance to encounter the same vocabulary repeatedly, which helped them
remember vocabulary easily. In addition, most of the interviewed participants revealed
that they wanted to continue developing their vocabulary knowledge through reading

passage with the same theme that was interesting to them in the future.

In conclusion, the overall findings of the study could be summarized that
learning conditioned narrow reading instruction had positive effects on developing
vocabulary knowledge of the students and encouraged students to have positive aspects

toward learning vocabulary through this kind of instruction.
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Chapter 5 Summary, Discussions and Recommendations

This chapter consists of six parts. The first part is a summary of the study,
including research objective, research design and research methodology. The second
part summarizes findings of the study. The third part presents a discussion of findings.
The fourth part includes pedagogical implication. The fifth part is the limitation of the

study. And the last past proposes recommendation for further study.

1. Summary of the study

The study explored the effects of learning conditioned narrow reading
instruction on vocabulary knowledge of EFL learners. There were two objectives,
including 1) to investigate the effectiveness of learning conditioned narrow reading
instruction on vocabulary knowledge of EFL learners, and 2) to investigate the
perceptions of students towards learning conditioned narrow reading instruction on
vocabulary knowledge. A single group pre and posttest was employed as a research
design in this study. The participants were 30 sixth grade students who were studying
at a private school in Ayutthaya province, in a regular program of the second semester,

academic year 2020.

The study took 14 weeks to collect the data. Two weeks were for conducting
pretest, posttest, perception questionnaire and interview. The other 12 weeks were for
implementing the instruction. To collect data, there were 3 research instruments; pretest
and posttest, perceptions questionnaire and interviews and 1 instructional instrument

which was the lesson plan. In order to explore the effects of learning conditioned narrow
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reading instruction on vocabulary knowledge of EFL learners, the pretest and posttest
were employed and analyzed using a paired-sample t-test to compare mean score, mean
difference and standard deviation. Furthermore, to investigate the participants’
perceptions toward the instruction, the perceptions questionnaire and interview were
conducted. The data from the perceptions questionnaire was analyzed by using mean

score. The data from the interview was analyzed by using content analysis.

2. Summary of findings
The summary of findings of this study can be divided into two aspects
according to the research questions, comprising of vocabulary knowledge and

perceptions toward using learning conditioned narrow reading instruction.

2.1 Vocabulary knowledge

With reference to the research question one, the results from a paired sample t-
test revealed that the mean score of posttest was higher than the one of pre-test at the
significant level of 0.05. It can be therefore concluded that the students’ vocabulary
knowledge have been significantly improved after learning through learning
conditioned narrow reading instruction.

2.2 Participants’ perceptions toward learning conditioned narrow reading

instruction

To response to the research question two, the results from questionnaire and
interview were employed. The findings from questionnaire were analyzed basing on
the three components: affective, cognitive and behavior component respectively. From
the affective component, the results showed that the majority of participants had

positive feeling toward the instruction. Regarding the cognitive component, it was
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revealed that the participant thought that that the instruction helped improve their
vocabulary knowledge. For the behavior component, the results indicated that the
instruction persuade the participant to continue to improve their vocabulary knowledge
with the same ways as they experienced during the experiment. Moreover the data from
the interview analyzed using content analysis was also consistent with the result from
the questionnaire. It was indicated that most of the participant had positive feeling
toward both learning condition and narrow reading. The main reasons were that various
activities made them enjoyable and challenging to study. In addition, through this kind
of instruction, the participant thought that their vocabulary knowledge was improved.
The reasons were primarily mentioned that repeated encounter with the same
vocabulary help them remember vocabulary easily, and they had chance to practice
using the learned vocabulary through learning activity during the experiment.
Furthermore, the instruction also convinced them to continue reading narrowly to the
same theme that is interesting to them to improve further their vocabulary knowledge

in the future.

3. Discussion

The purposes of the current study were to investigate the effects of learning
conditioned narrow reading instruction on vocabulary knowledge of EFL learners and
to examine the participants’ perceptions toward learning vocabulary through learning
conditioned narrow reading instruction. The results of the study are discussed in two
aspects, including students’ vocabulary knowledge and their perceptions toward the

instruction. The discussion is indicated as follows.

3.1 Students’ vocabulary knowledge
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According to the results, it is shown that learning conditioned narrow reading
instruction had enhanced receptive vocabulary knowledge in aspect of written form and
meaning. The finding is consistent with several studies for instance, Krashen (2004),
Matwangsaeng (2019), Kang (2015), Yousefieh and Bizhani (2017), Abdollahi and
Farvardin (2016), and Chang and Renandya (2019). The findings can be explained by

narrow reading process and possible reasons as follows.

First, the designed narrow reading process provided students opportunity to face
the same target words repeatedly through reading the text with the same theme and
same topic. It is beneficial for the acquisition of vocabulary. When students read the
texts that provide abundant repetition of words, their word recognition will be
promoted. As a result, they could remember better vocabulary better. As stated by
Schmitt and Carter (2000), word repetition help promote word retention effectively. For
example, in this study, when reading 3 texts of festival theme about Loy Krathong
festival that take place in different provinces in Thailand, the same target words which
are related to the topic occurred in these 3 texts, such as festival, celebration, local,
firework, visitor, and float etc. To provide more example, 3 texts of technology theme
with the topic about robots also contained the target words for instance, build, modern,
useful, dangerous, replace, factory, and change etc. There are also a lot of scholars in
the field of vocabulary agreeing with this claim. For example, Nation (2013b); Schmitt
(2000); Thornbury (2006) stated that word could be remembered due to frequent
encounter with that word. Moreover, Krashen (2004) also confirmed that series of
passages with the same theme or same topic give students a chance to expose to the

same words a lot of times.
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Second, narrow reading process is also advantageous in aspect of vocabulary
burden. It help reduce vocabulary burden. According to Schmitt and Carter (2000),
reading narrowly to one specific area requires fewer amount of vocabulary to be able
to understand the texts. This is because the texts for narrow reading mostly shared both
similar content and vocabulary. Reading several texts with the same theme or topic
therefore help the readers or students gradually accumulate background knowledge
from the previous text to the next ones. The readers or students became familiar with
the vocabulary they had already encountered with in the previous text while they were
reading the next text. For instance, in this study, 3 texts with the same theme about New
Year topic shared the similar content and vocabulary about New Year festival in
different places. Similarly, another 3 texts with the same theme about mobile phone

topic also expose students to similar content about how people addicted to mobile.

Third, vocabulary learning conditions, noticing, retrieval and generative are
another possible factor that could lead to the improvement of students’ vocabulary
knowledge after learning through learning conditioned narrow reading instruction.
Firstly, noticing in which the students had to guess word meaning from the text. In this
stage this stage, students had an opportunity to practice using a vocabulary learning
strategy, resulting in better vocabulary acquisition (Schmitt, 1997). In addition,
guessing word meaning allowed students to largely play attention to the learned words,
which consolidated vocabulary learning (Barcroft, 2009). In the noticing stage, students
were also provided a chance to negotiate word meaning themselves in small group.
Newton (2013) stated that word meaning negotiation is more beneficial for acquiring
vocabulary knowledge than simple exposure in the text. Next, retrieval stage, students

had a chance to read the texts with the same topic as in the noticing stage and contained
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the same target words. Without telling word meanings, students had to read and retrieve
the learned words by themselves. Moreover, after reading, students had to answer
reading comprehension question in which the learned word contained or require
students to use the learned to answer the question. In this stage, students had to retrieve
word form and meaning in order to accomplish the task. This learning activity also
provided therefore the opportunity for retrieval. Barcroft (2007) supported that
providing much retrieval facilitates vocabulary learning more than directly providing
meaning of word at each time of encounter. Eventually, Generative use stage, students
had to use the learned word interchangeably in each week by writing and speaking. In
this stage, students had a chance to encounter and use the learned words in different
context from the previous encounter. Nation (2013b); Webb and Nation (2017)
indicated that when having to retrieve form or meaning of word to use in the different
contexts, students tend to learn word better and consequently word recognition is

promoted.

Fourth, the another possible factor that could lead to improvement of students’
vocabulary knowledge after learning through learning conditioned narrow reading
instruction is a combination of incidental and intentional learning occurred during the
experiment. The activities conducted during the experiment facilitated both incidental
and intentional learning according to the following example. Firstly, reading narrowly
the same theme exposed students several times to same words and this could make
vocabulary learning occur incidentally (Schmitt & Carter, 2000). In the present study,
the reading passage were divided into two main themes: festival and technology. Each
theme consist of three sub-topics and each sub-topic includes three passages with the

same topic from various resources for students to read. The three passages with same
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topic comprised of the same target words. As a result, when reading these three
passages respectively, the students could incidentally acquire vocabulary from meeting
repeatedly the same words. Secondly, various learning activities that followed the three
vocabulary learning conditions: noticing, retrieval and generative use could also
facilitate incidental and intentional vocabulary learning interchangeably. For noticing,
students had a chance to work in group to guess word meaning from context after
reading the passage. According to Webb and Nation (2017), guessing meaning from
context is one of the activity that support incidental learning. For retrieval stage,
students had to read the third passage and have the same topic as the two previous ones.
When reading the passage with the same topic, students had a chance to expose to the
same target words as in the two previous ones. This process is beneficial for word
retention because students had a chance to meet the same words again and had to recall
theirs meaning to be able to understand the passage (Schmitt, 2000). This activity can
also be considered as one of the incidental learning (Thornbury, 2006). Moreover after
reading, the students also had to answer comprehension question that were created so
that the target vocabulary in the text occurs in the questions or students had to use them
to answer the question correctly. This activity was called as vocabulary-focused
comprehension questions as proposed by Webb and Nation (2017). Since this activity
attracts students’ attention to comprehension more than word meaning directly, it lead
students to learn vocabulary incidentally (Ur, 2012b). Lastly, in generative use stage,
students had a chance to practice using the learned words through creating new
sentences by writing and speaking. This activity could be considered as word-focused

task in which students had to recall the learned word to be able to perform the tasks
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completely. The word-focused task is one of the activity that leads to deliberate

vocabulary acquisition (Schmitt, 2008).

In addition, other scholars also agreed that to learn vocabulary more effectively,
learners should face two circumstances, including enhanced condition and normal
condition (Laufer, 2003; Min, 2008; S. Rott, 1999). The enhanced condition is signified
as reading, followed by word-focused activity. The normal condition is signified as
reading as much as possible to acquire vocabulary incidentally. Moreover, Wesche and
Paribakht (1996) also stated that learning vocabulary through the combination of
incidental condition, such as reading and deliberate condition, like text-based
vocabulary exercise after reading could be more effective to acquire vocabulary than
reading for comprehension only. More recently, Fikria (2018) also confirmed that when
incidental vocabulary learning by reading was integrated with deliberate vocabulary

learning by doing vocabulary exercise could improve students’ word retention.

Fifth, vocabulary learning group could be another factor that might account for
the enhancement of students’ vocabulary knowledge after experiencing learning
conditioned narrow reading instruction. As stated by Newton (2013); Schmitt (2000),
when having repeated opportunity to learn or do vocabulary activities in group, learners
could succeed at negotiating unknown vocabulary and they could learn from one
another. Similarly, Dansereau (1988) also indicated that vocabulary learning group
help encourage active and interactive learning that enhance motivation of learners, and
result in more effective learning. In the present study, throughout the 3 stages: noticing,
retrieval and generative use, students had to perform the task in group. In the noticing,

students worked in group to guess word meaning from the context. They had to discuss
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and negotiate with each other in order to guess word meaning correctly. In the retrieval
stage, students were also assigned to work in group to do answer comprehension
question and to complete letter filling exercise. In the generative use stage, students
also had to help each other in group to create new sentences using the learned words by
writing and speaking. In conclusion, it can be seen that throughout the experiment,
students had repeated chance to work in group to complete the task. It is possibly one
the factor that explain the improvement of students’ vocabulary knowledge after the

experiment.

However, even though the pretest mean score was 12, which was less than half
of the total score, it could not be classified as too low score for vocabulary knowledge.
According to pretest mean score, it might signify that most of the students had already
known some target words. Additionally, even though the posttest mean score was
higher than the pretest mean score at the significant level, it might not be claimed that
students acquired or learn much the vocabulary knowledge from the implementation
because they had already known some target words. One possible factor is that selecting
the target word from the first 1,000 frequency word that consists of the words used
frequently in daily life. It was possible that the student had already learned and
remember these target words. Thus, in this case, it might not be able to completely
claim that learning conditioned narrow reading instruction contributed to students’
vocabulary knowledge. Nevertheless, narrow reading process is still beneficial for
vocabulary learning because it provides the appropriate vocabulary learning conditions,
which include word repetition and various word contexts. Through narrow reading,
students tend to improve word recognition and quality of word knowledge (Nation,

2013b). In addition, narrow reading is suggested to be done with all English language
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proficiency, starting from beginning to advances level (Cho & Krashen, 1994). The
beginners can gradually develop their proficiency to advanced level through narrow

reading (Renandya et al., 2018).

3.2 Students’ perceptions toward learning vocabulary through learning

conditioned narrow reading instruction

According to the results from questionnaire and interview, it is revealed that the
majority of students have positive feedback toward learning vocabulary through
learning conditioned narrow reading instruction. The results are discussed based on
three components, affective, cognitive and behavior components which were employed

to construct the questionnaire and the interview questions as follows.

3.2.1 Affective component

The result from affective component revealed that most students had positive
feeling toward the instruction. From the closed-ended questionnaire, the item that
gained the highest mean score was that reading the passage with the same theme
repeatedly made students feel more comfortable to learn new vocabulary. The reason
that possibly account for this issue is that keep reading the passage with the same theme
repeatedly provided students a chance to expose to the same word and it gradually
reduced vocabulary burden when reading the next passage that have the same theme.
As a result of reduced vocabulary load, students would feel that the passage become
easier and feel more relaxed to read the text that they are familiar with. This result also
aligned with Chang and Renandya (2020), stating that the narrow reading passages that
shared similar contents and vocabulary could help students comprehend the text more

easily and feel more relaxed to read.



93

In addition, from interview, most the interviewees felt that the instruction was
fun and interesting. The interviewee reported that they enjoyed learning with the
instruction. Several reasons were given as follows. Firstly, the instruction was
enjoyable for them because of various activities, which included reading the passage,
guessing word meaning, letter filling exercise, answering comprehension question,
practicing using the learned words by writing and speaking. Ur (2012b) also supported
that different kinds of activities could increase learners’ interests in learning
vocabulary. Especially for young learners, easily get distracted, various kinds of
activities allowed them to be able to pay more attention to the learning in a longer period
and feel more interested in the learning (Slattery & Willis, 2001). Moreover, another
possible reason that make students have fun is that some degree of competitions was
included during the instruction. It was consistent with Webb and Nation (2017),
indicating that young learners are likely to be more motivated and enjoyable to learn
when involving in some degree of competition. In this study, for example, the noticing
stage, in which each group of students were assigned to guess meaning of 2-3 words.
Each group had to try to guess meanings of their assigned words first. If that group
cannot provide the correct meaning, the other group can try to guess word meaning
instead. And if that other group can provide correctly word meaning, they will get a

point. Most of them looked very enjoyable when they got a point.

Secondly, the interviewees preferred to do the task in group. From the
researcher’s observation, most of them look more active and excited to work in group,
especially the low-ability students. According to the interview, the low ability told that
when working in group, they can perform the task better because the higher-ability

could help them and they could learn from their peers.
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However, from the questionnaire, the item that asked whether the participants
liked reading the passage with the same theme repeatedly or not obtained the lowest
score. This results are also consistent with the results from the interview. Some
interviewees indicated that reading repeatedly the same topic sometimes lead them to
boredom because there was nothing new to read. The possible reasons are that the
selected texts did not interest them. This is probably because the texts were selected
based on the theme from their school’s textbook, but were not based on their
preferences. Consequently, when reading the text with the topics that were not
interesting to them multiple times, they could feel bored and did not want to continue

reading.

3.2.2 Cognitive component

The result from the cognitive component in the questionnaire revealed that the
majority of students perceived that reading the passages with the same theme repeatedly
made them encounter with the same vocabulary frequently and it helped remember the
meanings easily. This statement is consistent with Kang (2015), demonstrating that due
to repeated exposure to the same topic, the same vocabulary continuously occurred and

it helped students increase their word meaning retention.

The result from the questionnaire was also consistent with the result from
interview. Most of the interviewees also perceived that their vocabulary knowledge was
improved. The given reasons were that repeated encounters with the target word helped
increase their word retention. Important condition for words to be remembered is
multiple exposures, as proposed by Zahar et al. (2001). Specifically, for young learners,

frequent and repeated input i.e. repeated reading can considerably improve vocabulary
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knowledge (Webb & Chang, 2012). It is also aligned with Lin (2014) who conducted
a research emphasizing on repeated-input to develop vocabulary knowledge of primary
EFL students. The positive results from the research showed that half of target words
were learned by the third encounter. Moreover, another reason was that having a chance
to use the learned word by speaking and writing sentence in generative use stage also
helped them remember the words better. Similarly to Laufer and Hulstijn (2001), it was
indicated that writing task using the target words could promote word retention of EFL
learners better than reading the text the text only. Joe (1995, 1998) demonstrated that
the words that are employed in different ways or contexts tend to be recognized better
than those employed in similar context such as exposure to words in reading material

only.

However, according to the results from the questionnaire, the item asking
whether speaking activity helps the students understand and remember the learned
vocabulary better or not gained the lowest score. The possible factor was that during
speaking activity, the researchers randomly selected the words to create new sentences
for each group of students. Each group of the students did not have chance to practice
using all of learned words by speaking activity. They therefore might not think that this

activity help them learn or recognize vocabulary effectively.

3.2.3 Behavior component

The result from the behavior component reported that most of the students were
persuaded to apply what they had learned from the instruction to improve their
vocabulary knowledge, meaning that they want to use narrow reading approach for their

improvement of vocabulary in the future.
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Furthermore, the interviews were also asked whether they wanted to keep on
reading series of passages with the theme or topic that were interesting to them. Some
of them said that they still want to read the topic about robot. The main reason was that
robot was their personal preferences. The others also revealed that they liked to read
series of passages with the other topics that were interesting to them. From the
interview, it could be noticed that students’ personal preferences were inspired them to
read repeatedly the text with the same theme or the same topic. It was consistent with
Cho et al. (2005), also conducted a research using narrow reading with a topic of
interest of primary-grade students. The data from the questionnaire in the study revealed
that most of the students were inspired to continue reading series of text because the

topic was pleasurable to them.

4. The limitations of the study

Even though the present student showed that the students’ vocabulary
knowledge had been enhanced at the significant level after the experiment, some
limitations were discovered. First, a delayed posttest were not conducted. The study
were therefore unable to examine whether the learning conditioned narrow reading
positively affected the long term retention of vocabulary. Second, even though
vocabulary knowledge comprises various aspects to learn, this study was limited to
investigation of receptive knowledge of written form and its meaning only. It cannot be
investigated whether the other aspects, such as grammatical function, collocation has
been also improved. Third, since there was no a test that examined whether the students
knew the target words prior to the implementation and they might know the target

words, it could not be totally claimed that the treatment contributed to students’
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vocabulary knowledge. Lastly, another limitation for the present study was caused by
the passages in the limited theme and topic. The theme and the topic was not selected
on students’ interest. When reading repeatedly the passages which were not in their

preferable field, some students could feel bored or discouraged to read.

5. Pedagogical implications
The results of the present study could suggest some pedagogical implications as

follows.

5.1 Material preparation for narrow reading text

The first implication is the material preparation for narrow reading text. To
prepare passages for narrow reading, the advance of technology like internet could be
advantageous. The internet offers various sources for reading material. The passages in
this study were selected and adapted from various online sources such as online
newspapers and other websites providing specifically reading material for learning.
However, the online newspapers are authentic material and may be appropriate only for
advanced learners. If the students are in beginner level, the passages should be
simplified or adapted appropriately in order to meet students’ proficiency level. In this
study, for instance, some texts from the authentic materials were simplified by replacing
vocabulary with ones that tend to meet students’ proficiency level and changing the
complex sentences to simple sentences. To ensure the suitable proficiency level of the
reading texts, teacher can take advantage of using technology i.e. Flesch-Kincaid Grade
Level. In addition to the texts with the same theme that were used in this study, the

teachers, who want to incorporate narrow reading in the classroom, could also select
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other forms of text organization, for example texts by the same author, same genre,

same topic or series of book if there are longer periods of time available.

5.2 Text selection for narrow reading

To select texts for narrow reading, topic, theme, or genre of the texts that are
appropriate to students’ age and proficiency level should be identified first. Relevant
texts are then searched for. The narrow reading texts could be reading 3-6 short relevant
passages or series of book that share the same title, theme, or genre. Since narrow
reading required students to read repeatedly the passage that had very similar content,
it might be sometimes boring for the students. The topic selected should be interesting
to students. To make the lesson more motivating, teacher might conduct a need analysis
to investigate which topic interests students the most and should select the passages
based on its result. Students thus have more freedom to select the topic of the passage

that they really want to study.

5.3 Vocabulary learning activities based on learning conditions

Vocabulary learning activities could be designed appropriately based on
vocabulary learning conditions, including noticing, retrieval and generative use. In
addition to the activities conducted during the implementation, there are also other
interesting activities that can be designed under these conditions. For example, based
on the noticing, which means pay attention to the learned words, the activities might
include guessing word meaning, using flashcard to learn form and meaning, using a
dictionary or glossary. Based on retrieval, which means providing to reencounter the

previously learned word in different context, the activities might include doing cloze
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exercises after reading, playing games to review the learned words etc. Based on
generative use, the activities might be retelling the story with the learned word by

writing or speaking.

6. Recommendations for further study
The finds of the present study created the recommendations for both teachers

and further study as follows.

6.1 Recommendations for teachers

First, even though the learning conditioned narrow reading conditioned could
be applied to every level of language proficiency, teachers should design the learning
activity that is suitable with the students’ ages. For example, for young learners, the
learning activities should be enjoyable and attractive. Teachers might therefore create
positive reinforcement by giving students awards when they can accomplish the task,
or having them compete among groups to complete the task. For example, when
students could manage to guess word meaning, answer comprehension question, create
the new sentences using the learned words correctly, teacher might praise them and
give them a reward. For the present study, it could be noticed that most of students
became more encouraged when they got rewards and had to compete with each other

to answer the questions.

Second, if teachers want to incorporate narrow reading to promote vocabulary
knowledge in class, text selection should vary according to students’ proficiency level
and ages. For example, authentic reading on their own interests should be employed
with high proficiency level and adult learners because they are able to select their own

favorite reading materials. In contrast, teachers themselves probably have to select
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appropriate text for low proficiency or young learners because they might not have
ability to select their own favorite reading material. To encourage them to continue
reading narrowly to one specific area, selecting texts interesting to them should be one

of prior concerns of teachers.

6.2 Recommendations for further study

First, as stated in the limitation of the study, indicating that this study was
designed to investigate the receptive knowledge of written form and meaning only, it
would be more interesting if the further study examine the effects of narrow reading on
other aspects of vocabulary knowledge for example, spelling, grammatical function,

collocation, or productive knowledge for any other aspects.

Second, in addition to improvement of vocabulary knowledge, theoretically,
narrow reading could also enhance other skills including reading comprehension,
reading fluency and vocabulary fluency. Therefore, the further study in the future might
be more challenging and interesting if the other proposed aspects are additionally

investigated.

Third, as indicated in the limitation of the study that this study did not conduct
a delayed posttest, it was thus unable to investigate the effect of the learning conditioned
narrow reading on long term retention. It would be more beneficial to examine the

effects of the instruction on long term retention.

Lastly, as stated by Schmitt and Carter (2000), narrow reading do not provide
only multiple exposures to the language but also similar content, resulting in the
increase of reading comprehension and content retention. It will be more interesting if

the next study try to combine narrow reading with content-based instruction, of which
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the focus is on the topic or subject matter. Reading narrowly to one specific area might

boost both vocabulary knowledge and understanding related to that content.
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Appendix A: Sample of a unit plan

Theme: Festival time

Topic: Loy Krathong festival

Week: 1-2

Time allocation: 100 minutes (2 periods)
Learning Outcomes:

1. Students will be able to recognize correct spelling of the target words.
2. Students will be able to tell the meaning of target word in the passage.
3. Students will be able to use target words in full sentences appropriately.

Target word: festival, celebration, take place, visitor, basket, contest, firework, float,
local (n.), river, place, light

Instruction procedures

Learning Time
stage of Teacher Students Material (minutes)
vocabulary
Week 1 (50 minutes)
Learning outcomes
1. Students will be able to recognize correct spelling of the target words.
2. Students will be able to tell the meaning of target word in the passage.
Warm-up | e Greets students. o Greet teacher. 10
e Shows the picture of Loy e Think about the
Krathong festival in Power answers and share to
Point slide and ask questions the class.

to activate background
knowledge.

Example of question

“What festival is it?”
“Have you ever attended to
this festival before?”
“What do you do at the

festival?”

e Shows the title of passage in e Discuss to each other

Power Point slide and asks about what they are
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Learning Time
stage of Teacher Students Material (minutes)
vocabulary
students to discuss what they going to read and
are going to read. share to the class.
Example of question
“According to the picture and
the title, do you think what we
are going to read?”
Noticing Distributes reading passage 1 Passage 1,2 30
. (Topic: Loy
about Loy Krathong festival Krathong
in Ayutthaya. festival
at Ayutthaya and
Asks students to read the Chiang Mai
provided passage 1 Read the passage 1. province)

Asks students what the

passage is talking about

Distributes reading passage 2
about Loy Krathong festival
in Chiang Mai

Asks students to read the
passage 2

Asks students what the

passage is talking about

Has students pay attention to
the highlighted words in the
two passages

Asks students which
highlighted words in both

passages are the same.

Tell the teacher what
the passage 1 is

talking about

Read the passage 2.
Tell the teacher what
the passage 2 is

talking about

Read out loud the
highlighted words
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Learning Time
stage of Teacher Students Material (minutes)
vocabulary

Shows sentences containing
the target words from the two
passages on the Power Point
slide.

Has students try to guess
meaning of each target words
by encouraging them to look
at the clues provided in the
text or additionally added by
teachers, including picture
and other sentences around it.
For instance, to guess
meaning of the word “local”
from two sentences in the text
“the locals, people who live
in Ayutthaya” and the
sentence “There are many
locals, Bangkok people”,
teacher explains that the
sentences after comma can
tell the meaning of the word
before it.

Has students guess the

meaning of target word.

Has students check if their

guess in context make sense

from the two

passages.

Try to guess word
meaning from the
context and share to

the class.
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Learning Time
stage of Teacher Students Material (Minutes)
vocabulary
by reading the sentence again | ¢ Substitute the
and substituting the definition definition for the
for the target word target word and
¢ Divide students into group of discuss with teacher if
5 it makes sense.
e Has students work in group to
guess meanings of the
highlighted words (2 words e Share how they guess
per group.) meanings of the
e After all groups finish sharing words to the class.
their guess to the class,
teacher tell answer to
students.
Wrap —up | e Asks students what they learn | ¢ Go over what they 10
today? learn today.
Week 2 (50 minutes)
Learning outcomes
1. Students will be able to recognize correct spelling of the target words.
2. Students will be able to tell the meaning of target word in the passage.
3. Students will be able to use target word in full sentences appropriately
Warm —up | e Greets students. e Greet teachers. 5

Has students play the
matching games to review the
vocabulary.

Divide students into 2 teams.
Each team takes turns
choosing two squares. If the
squares have the same
matching translation/word

then that team gets a point.

Play the matching
games to the review

the vocabulary.
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Learning

stage of Teacher Students Material (m-li-rl1rthee 5)
vocabulary
Students must try to
remember where the matching
pairs are.
Retrieval Distributes a practice asking Passage 1, 2, and 20

students to read the provided
sentences and complete the
missing letter in the blank.
Has students work in pairs to
complete the practice and
share the answer to the class
Distributes passage 3 about
Loy Krathong in Bangkok.
Asks students to read the
passage.

Checks comprehension of 3
passages by asking the
questions.

Example of questions

- Where can we float
Krathong?

- When is Loy Krathong
celebrated each year?

- What is the other festival
that is celebrated with
Loy Krathong in Chiang
Mai?

- Where does the festivals
take place in Ayutthaya

province?

Work in pairs to

complete the practice.

Read the provided

passage.

3 (Topic: Loy
Krathong at
Ayutthaya,

Chiang Mai and
Bangkok)
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Learning ' Time
stage of Teacher Students Material .
vocabulary (minutes)
- What can we call e Works in group of five
Krathong in English? to answer the
- Where can we go to questions.
celebrate Loy Krathong
festival in Bangkok?
Asks each group of the
student to share their answers
to the class.
Each group share their
answer to the class.
Generative Divides students into group of 20
use 5.
Provide them worksheet to Work in group, write
write sentences about the their own sentences
provided picture by using the containing the learned
learned words. words.
Ask students to share their Each group of
sentences. students shares their
sentences to the whole
class.
Wrap-up Review new vocabulary Ask questions if they 5
learned in these 2 days. wish.
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Loy Krathong in Ayutthaya

Loy Krathong festival happens on full moon night
. of 12™ month. There is the celebration for the
Loy Krathong around Thailand. In Ayutthaya
¥ province, the celebration for Loy Krathong
takes place at the Bang Sai Arts and Crafts

Center in Bang Sai district and three other

places.

At the Center, visitors and tourists can enjoy
a Krathong-making competition, beauty queen
| contest or the Noppamas queen competition and
cultural dance. They can also taste delicious

food, buy handicrafts and watch firework,

colorful light and noise in the sky.

In downtown Ayutthaya, the locals, people who
live in Ayutthaya and tourists buy a floating
basket or Krathong. Then they float their

Krathong in Chaopraya river. They enjoy

fireworks, light and sound show in front of the
Chandrakasem Palace National Museum, under

the Pridi-Thamrong Bridge and in front of Suriyothai Pagoda.


https://static.bangkokpost.com/media/content/dcx/2015/11/05/1342456.jpg
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Loy Krathong in Northern Thailand - Chiang Mai

Loy Krathong and Yee Peng: Two festivals at the same timel

In Northern Thailand, Chiang Mai, Loy Krathong is special because it is
celebrated together with the Yee (Yi) Peng festival. People float the basket, or
Krathong in the river in Loy Krathong festival and release floating lanterns into
the sky in Yee Peng festival. So in Chiang Mai, you can do both! Before the
festival, the locals, or Chiang Mai people decorate their homes and temples with
colorful light and lanterns.

The festivals take place in the full moon night of November. Loy
Krathong is to give thanks to the spirit of the river and the water. The beautiful
basket (‘or Krathong') with a candle, flowers and sometimes money are floated
on the river.

Tourists and visitors can enjoy shopping at the market, colorful firework,
local dance, beauty queen contest or "The Noppamas queen competition”.

Chiang Mai is one of the best place to go!
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The Thai Festival of Light in Bangkok

Loy Krathong is a famous festival in Bangkok. A
lot of people comes to rivers to float their
handmade basket or Krathong. The handmade
basket or Krathong is made of banana tree,
leaves, and flowers. In Bangkok, people like o
float their Krathong in Chao Phraya river.

Loy Krathong festival takes place in full moon
night every year. In Bangkok, you can go to
many places to celebrate Loy Krathong festival,
for example Asiatique, Lumpini park, and
Benjakitti park.

Asiatique is one of the place where people can

: go fo celebrate the festival. There are many
locals, Bangkok people and visitors from other countries come to Asiatique. They
have special dinners and watch colorful fireworks in the sky with their families
and friends.

Loy Krathong festival also takes place at Lumpini Park and Benjakitti Park. Many
visitors, who come to the park wear Thai local clothes. They can also enjoy Thai
local dance and beauty queen contest or "The Noppamas queen competition”. The
park is full of colorful light. Loy Krathong festival is very beautiful.
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Read the sentences and complete the words.

They invited me to join in their Christmas ¢ __ | __

. Christmasisoneof mainf __ _st_ _ a

. The wedding will +__k |__ c__ at the church.

. The café is popular with| __c__ ___s, the people in that area.

. Therewasaboatonthe __iv

. She paid for the apples and put them in her shopping __a__k__t.

. He was cycling at night without | __g__t.

. There wasn't enough water fo __ | o __ 1 the boat.

. Stone decided to holdac__n__e __t to see who could write the best
song.

. The sky was alight with hundredsof ___ r______ r__s

. A schoolisagreat __| __ __e for making new friends.

. There are millionsof v__s__t__ s from many countries to spend

their holidays in Thailand.
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Writing complete sentences about an image

Direction: Write a complete sentences for each picture by using
the given vocabulary.

6@&' a8 U &'W”?‘j] Vocabulary: celebration, take place
& T

%

2 vb’ 2
pr N

s\ -

Vocabulary: visitor, festival, local

Vocabulary: firework, place

Vocabulary: light
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Vocabulary: float, river

Vocabulary: contest

Vocabulary: basket
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Appendix B: Pretest and Posttest

Objective: To measure receptive vocabulary knowledge form-meaning aspect.
Time: 30 minutes
Part 1: Form-meaning recognition test (10 items) (10 marks)

Directions: Complete the following sentences by choosing the appropriate answer.

1) We can cross the by boat.
1. holiday
2. river
3. basket
4. place

2) Shewon the first prize in a singing
5. place
6. contest
7. decoration
8. festival

3) They the table with flowers and candles.
1. celebrate
2. decorate
3. receive
4. invite

4) The next meeting will on Thursday.
1. invite

produce

take place

prepare

on

5) Songkarn festival is a very holiday for Thai people. Thai people
love Songkarn festival.
1. modern
2. excited
3. useful
4. pleasant

6) This shirt is too small —can | it for one in a larger size?
1. exchange
2. produce
3. comfort
4. prepare




7) Acowisa
1. difficult
2. useful
3. noisy
4. beautiful

8) He's more

animal. It can produce milk for people.

with computers than with people.

1. responsible
2. comfortable
3. different
4. necessary

9) The wind and rain
1. notice
2. discover
3. cause
4, fail

10) We're

several accidents.

selling the house.

1. failing
2. noticing
3. creating
4. considering

120
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Part 2: Cloze test (20 items) (20 marks)
Directions: Complete the following passages by choosing the given words as follows.

1.

Word for item 1 - 5:

excited festival holiday celebration visit

Word for item 6 — 10:

places great visitors famous spend

Big Water Festival

Every year in April, there is (1) a of Songkarn festival
in Thailand. (2) The takes place from April 13" — 15", It is also
a long (3) for Thai people. Thai people stop working during

these days. So, Thai people are very (4) about the festival.

During Songkarn, a lot of Thai people go back to their hometown to

(5) their family and cousins. They love to (6)
their times with their beloved people. It is one of (7) time for
Thai people.

Water fight is another way to celebrate the festival. Thai people also
enjoy the biggest water fight ever. The water fight happens in many (8)
around Thailand. Bangkok, Chaing Mai, and Khon Kaen are

the most (9) destinations during Songkarn. Both local people

and (10) enjoy the water festival.
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Word for item 1 -5:

improved easier difficult modern created
Word for item 6 — 10:
waste changes useful replaces boring

In the past, there was not any (1)

people wash their clothes.
, but it was (3)

warmed it on fire. When technology was (4)
washing machine was built in 1908. It was (5)

could warm the water.

It becomes (6)

which is tiring and (7)

don’t have to (9)

Great invention

technology to help

In 1846, the first washing machine was (2)

to use. The water was cold, so people

, the first electric

to use because it

1t (8)

items today. It help us finish housework

our lives today. We

machine (10)

and relax.

a lot of time on washing clothes. The washing

us. All hard work is done for us while we just sit

End of the test
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Appendix C: A questionnaire of perception toward learning conditioned narrow
reading instruction to improve vocabulary knowledge

Objective: This questionnaire aims to investigate the perception toward learning

conditioned narrow

reading instruction to improve vocabulary knowledge of EFL learners.

@

[ d L:gild s A Y 1 U a <K 9 A
'Nli;lﬂigiﬁﬂ: LL‘]J‘]J?(EJ‘]JE]UJUM'J@]Q”IJigﬁ\‘IﬂLW@ﬁi'Ji]ﬁ@ﬂﬂ31“Lm11ﬂﬁﬂﬂ1§@1u&“ﬁﬂaﬂ1ﬂEJGl“]fNE]‘L!ll"ll"UENﬂ1§

= Y1
L3gUIND

9 A o o o Y o 3 '
‘ﬂ'JHJgLiﬁ)\iﬂ1ﬁw1’lﬂlﬂ\3ﬁliEJ"L!ﬂT]eJ1@\3ﬂf]}ll‘]_]l!ﬂ1}ﬂ§n\3ﬂ3$mﬁ

Please tick (/) for the following items according to your opinions.

Tsanunsesnnagn () aduresiinssiuamiuveninisan

Strongly | Disagree | Agree | Strongly
L disagree | ‘“isiude | whinde agree
Description Wil o v 42
v - . K U8 (2) (3) IUAEIDENNEN
VOAINUTAINITNANLTIH . 2
GIHEGE 4
Q)

Affective component @unnuian)

1.

I enjoy learning vocabulary with the instruction.

v YR o =) o o I Y =3 ay
AUIANTUNDUNILIYUAIANNAIYNITLITIUNTADUY

| like reading the passage with the same theme

repeatedly.

v 9

1 1 H [ So} o
AUFDUNTOIUUNOTUNTHIVOIALINUFI N1

Reading the passage with the same theme repeatedly
makes me feel more comfortable to learn new

vocabulary.

v 9

FUR 1 A = o ¥ @ o Yo YR
ﬂﬁllﬂ@TmJ‘Vl@TL!‘Vlll FUDLIAYINUYBE) ﬂu‘ﬂﬂﬁﬂuiﬁﬂﬁﬂmi“ﬂ

U

o w

1 ~ ) \
wnuulumsGeuimani nue

The instruction makes me feel more motivated to learn

vocabulary.
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Strongly | Disagree | Agree | Strongly
L disagree | ‘“lisiude | Hhinde agree
Description Wil o v 42
v - . K U8 2 3 IUAEIDENNEN
VIANNUAAIANNAALTI Y —
081489 4
1)

o o d

~a 2o qgve v= o o Ay
ﬂ’lﬁlﬁﬂUﬂ'lﬁﬁ@uuﬂ']Gl'ﬁ ug’dﬂmLiﬂﬂ‘t&ﬂWﬁ%iHﬂﬁtﬁﬂi@ﬂ]ﬁW1/1

2
NI

Cognitive component @uanuianudilo)

5. Guessing word meaning from context activity with

teacher and peers helps facilitate vocabulary learning.
nanssuMImemAninnuS uniunuaguagitoulusuS ou

1 0o q ¥ A Yo o o1 X
(’IffJle’]GlWﬂ'liLﬁﬂugﬂ’lﬁW‘ﬂQ’lﬂﬂJu

6. Gap filling practice helps me understand the meanings

of the learned vocabulary better.

28 v Aa o 1 1 v v Y F) 9
wuvdnramua luyeanesie v lnanuruigves

o v JdaA g
MANNNLTYUNINYU

7. When the teacher ask comprehension questions, | have
the opportunity to retrieve the learned vocabularies to
answer the questions.

A ° A 9 ) Y Y =
LiJ’E]ﬂil!ﬂgﬂTJJﬂ1ﬂﬁJlWﬂ@]i?ﬂﬁﬂﬂﬂ'ﬂmﬂlﬂﬂ GIJ1WH]1Ulﬂ?JT@ﬂ'IﬁﬂQ

o oA

° Y 9 A ° ¥
ﬂWﬁWVW]hlﬂLiEJull”l MTi%LWﬂﬁﬁ)ﬂﬂWﬂ”liJulﬂ

8. The speaking activity helps me understand and

remember the learned vocabulary better.
a ' vy Y 9 o o o Jaa 9t
nanssumanare i lwazsasiddnninizon 1aa

4 X2
PNV

9. The writing activity help me understand and remember

the learned vocabulary better.
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Description
”i’fé)ﬂﬂﬂ!!ﬁﬂﬂﬂﬂwaﬂ!ﬁu

Strongly

disagree

Taiviudae
o

)

Disagree
Tiviudae

)

Agree
UM

@)

Strongly
agree
AN P CAR G

(4)

a = ' Y Y 9 o o o dAA Yt
ﬂ‘Dﬂ'i‘iiJﬂTiLGUEJ‘HGH’JElcl‘ViGlJTWL‘D]LGUﬂmm%%ﬂmﬂ1ﬁwﬂmiﬂuqﬂﬂ

10. Reading the passages with the same theme repeatedly

makes me encounter with the same vocabulary

frequently.

Y ' Ao Y A o i Y o 9 o @ d Aa
M3 laeruneniiidemiounurieliau lanumdwiau
1 g‘J
MIRIGRER

11. Frequent encounter with the same word help me
memorize the correct spelling of the vocabulary better.

9 o v da ' ) Yo o o o o a'lllﬁl
ﬂTi"lﬂWUﬂ1ﬁWTItﬂ3JU®EJﬂSQ‘H’JEﬂ,ﬁ HUIAIAITATNAVDIATIANN LA

Y
UGN

12. Frequent encounter with the same word help me

memorize the meaning of the vocabulary better.

Y o v Jda ' & Yo o o v Y
ﬂ1illﬂ‘W°1Jﬂ1ﬁW‘ﬂLﬂ3J°1J@fJﬂi\ﬂﬂﬂi‘l’iﬂuflﬂﬂ’JHJ‘I(T‘JﬂfJGU@Qﬂ1ﬁW‘Vﬂﬂ

' o g
LUHITUINUVYU

Behavior component @huwng@nsss)

13. 1 will keep on reading the passage or the book having
the same theme (festival and technology) in the future to

improve my vocabulary knowledge.

o v 9 d"wy

o ' ' A A A~ = v
AUITDTUUNDIUN TN UIFDNUNIVDIAYINUU (Ti’JﬂJE)mﬁm’d

o v o @

uazinalulad) Aol iewananuimdnive iy
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Strongly | Disagree | Agree | Strongly
L disagree | ‘“lisiude | Hhinde agree
Description Wil o v 42
v - . K U8 2 3 IUAEIDENNEN
VIANNUAAIANNAALTI Y —
081489 4
1)

14.

I will frequently read the passage or the book with other
themes interesting to me in the future to improve my

vocabulary knowledge.

o

o ' ' A A Ad A A o ' g
ﬂu%ﬁ)TLHJ‘Iﬂmu‘ﬁiﬁ)‘ﬁuﬂﬁﬂmﬂuﬁﬂ%@@uﬂ n uﬁuiﬂu@ﬂﬂﬁq

o v o (%

iewaAUE AN oy

15.

I will apply what | have learned from the instruction to

improve my vocabulary knowledge.

[ o A { f L 4
duszthaan ldGeudnnmsisoumsaouil lisegnd 4o

Wannauimsnivesiy

Other suggestions (Yerauenuzdum)
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Appendix D: Semi — structured interview questions

Do you like to learn vocabulary with the kind of instruction? Why/ Why not?

v A = [

o & - '
Uﬂﬁﬂu"'ﬁﬁﬂﬂ'ﬁliEJUﬂ'liﬁfJuﬂ']ﬁWﬂ!lUUﬁW%’ﬂllﬂJ lWi']g’fJg"lﬁ

Which learning activity in the class do you like the most? Why?

a ) 9 Y = Ao a A
ﬂfﬂﬂiiuﬂ'ﬁlﬁﬂug‘lﬂiurﬁ@ﬂﬁﬂumuﬂliﬂu%@ﬂﬂ’]ﬂﬂq@ lWﬁ’]ggg‘li

What topic of reading passage do you like to read the most? Why?

[ v 9 A o A ' A
UVIE)TL!'H’J‘U’E’)f)%hliﬂuﬂliﬂu%@ﬂﬂ]uNWﬂﬂq@ LWiW%f)guli

Do you think that the instruction help you to improve vocabulary knowledge?

How?

v A a

' = d" 1 o ¥ A o v o v A A ] (]
MIYUANI ﬂ]iliﬂuﬂﬁﬁ@uu"lf’JEJW%Ju”Iﬂ’JHJELiENﬂW?T‘W“I/l"'llf)\iuﬂliﬂu”ﬁ’i@"lll f)EJN"li

How do you think about reading the passage with the same theme repeatedly?

Is it interesting or boring to you?

v A = o 9

A sulinnuRamiueislssumssunsiiitemieusunaensa iiniteunai
Waule
wiotile
Are you going to keep on reading the passage with the others theme that is
interesting to you in the future to improve your vocabulary knowledge? If yes,

what theme is interesting to you?

] ]
v A 1 an o 9 Y A

Wniseuaza e U ITemednu muiveninizeuauladua ae'ly Wiewmwn

o

Y o A [ L= 1 1 = o A
mmmmwmammmma”lu only ‘Hﬂlﬁﬂuﬁucli]@11!1J1/IE]1HLﬂEJ'Jﬂ‘]JLiE]\1@$U],i

U
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Appendix E: List of Experts

1. Experts validating vocabulary knowledge test, perception questionnaire and
interview questions

1.1 Assistant Professor Maneerat Ekkayokkaya, Ph.D.
Faculty of Education, Chulalongkorn University

1.2 Assistant Professor Dr. Mattanee Palungtepin, Ph.D.
Chulalongkorn University Language Institute

1.3 Patricia Visser, Ph.D.

International College for Sustainability Studies, Srinakharinwirot
University

2. Experts validating lesson plans
2.1 Assistant Professor Ruedeerath Chusanachoti, Ph.D.
Faculty of Education, Chulalongkorn University
2.2 Assistant Professor Vanlee Siriganjanavong, Ph. D.

Language Institute, Thammasat university
2.3 Denchai Prabjandeew, Ph. D.

Faculty of Education, Burapha University
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Appendix F: Lesson plan evaluation form

Guideline for evaluation

Please put a tick (v) in the rating box (+1, 0, -1) in order to identify the appropriateness

of the lesson plan according to your opinion. Please also specify comments for each item.

+1 means Appropriate

0 means Uncertain

-1 means Inappropriate
Unit 1: Festival time
Part 1: Content objective

) Level )
Topics Comments and suggestions
+1] 0 | -1

Learning outcome

1. Learning outcomes are clearly stated what
the students will know and will be able to
do.

2. Leaning outcomes are appropriate to the
students’ level.

3. Learning outcomes support
learning.

language

Reading texts and material

4. Content difficulty and language level are
appropriate for the students.

5. Content is appropriate for
outcomes.

learning

6. Material layout is attractive to the students.

7. Content and materials can help learners to
achieve the learning outcome.

8. Content and material are relevant to the
lessons.

Learning conditioned narrow reading instruction

9. Noticing
The activities provide students the
opportunity to practice guessing meaning
from context.

10. Retrieval

The activities provide appropriately
students the opportunity to encounter and
recall the learned vocabulary in different

context.
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_ Level .
Topics Comments and suggestions
+1 0 -1

11. Generative use
The activities are suitable for students to
use the learned vocabulary productively.
Assessment

12. The assessment aligns with the learning
outcomes.
Time

13. The time is suitable for the lesson.

Other suggestions:
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Appendix G: Pretest and posttest evaluation form

Guideline for evaluation

Please put atick (v') in the rating box (+1, 0, -1) in order to identify the appropriateness

of the pretest and posttest according to your opinion. Please also specify comments for each

item.

+1 means Appropriate

0 means Uncertain

-1 means Inappropriate

Items Level
Topics Comments and suggestions
+1 0 -1
Overall test

Avre the test items appropriate to
assess vocabulary receptive
knowledge in aspect of form and
meaning?

Is the instruction clear and
understandable?

Is time allocation appropriate for
students?

IV. | Are the amount of test items
suitable?
Part 1 : Multiple choices

14. | appropriate choice

15. | appropriate choice

16. | appropriate choice

17. appropriate choice

18. appropriate choice

19. appropriate choice

20. appropriate choice

21. appropriate choice

22. appropriate choice

23. appropriate choice
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ltems

Topics

Level

+1

Comments and suggestions

Part 2.1: Gap filling

appropriate choice

appropriate choice

appropriate choice

appropriate choice

appropriate choice

appropriate choice

appropriate choice

appropriate choice

© ® N o g &~ w N

appropriate choice

-
©

appropriate choice

Part 2.2 Gap filling

appropriate choice

appropriate choice

appropriate choice

appropriate choice

appropriate choice

appropriate choice

appropriate choice

appropriate choice

©| o N o g &M w Db

appropriate choice

-
©

appropriate choice




Appendix H: Questionnaire evaluation form

Guideline for evaluation

133

Please put atick (v) in the rating box (+1, 0, -1) in order to identify the appropriateness

of the questionnaire according to your opinion. Please also provide comments for further

adjustment and improvement.

+1 means Appropriate
0 means Uncertain
-1 means Inappropriate
No. Items +1 | 0 | -1 Comments
1. | Isthe instruction clear and understandable?
2. | Is the format of the questionnaire easy to
follow?
3. | Is the scale used for the questionnaire
appropriate?
4. | canthe questionnaire indicate students’
perception towards learning conditioned
narrow reading instruction?
5. | Is there consistency between English version
and Thai version of the questionnaire?
6. | Is statement 1 appropriate for students?
7. | Is statement 2 appropriate for students?
8. | Is statement 3 appropriate for students?
9. | Is statement 4 appropriate for students?
10. | Is statement 5 appropriate for students?
11 | Is statement 6 appropriate for students?
12. | Is statement 7 appropriate for students?
13. | Is statement 8 appropriate for students?
14. | Is statement 9 appropriate for students?
15. | Is statement 10 appropriate for students?
16. | Is statement 11 appropriate for students?
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No. Iltems +1 | O -1 Comments

17. | Is statement 12 appropriate for students?

18. | Is statement 13 appropriate for students?

19. | Is statement 14 appropriate for students?

20. | Is statement 15 appropriate for students?

Other suggestions:



Appendix I: Interview question evaluation form

Guideline for evaluation

135

Please put atick (v) in the rating box (+1, 0, -1) in order to identify the appropriateness

of the interview guestions according to your opinion. Please also provide comments for further

adjustment and improvement.

+1 means Appropriate
0 means Uncertain

-1 means Inappropriate

No.

ltems

+1

Comments

Do you like the instruction to learn vocabulary?
Why/ Why not?

=) dy A T
f’]il!‘]f’l’]‘UﬂﬁLiEluﬂﬁﬁﬂuu‘l"ii@llﬂJ L“Wfﬂgﬂﬁlli

Which learning activity in the class do you like
the most? Why?

a Y A Ao a =
ﬂﬂﬂ55“Gl,ﬂlluﬂ@\uiﬂuﬂuﬂliﬂu“ﬁ@UMWﬂﬂqﬂ LW?1$@315

What topic of reading passage do you like to
read the most? Why?

unewiatees lsinSeureuninige mszes s

Do you think that the instruction help you to
improve vocabulary knowledge? How?

v i1
Wnioudni mssounsaeuiimioianiniiuiiseshidnives

@ A A 1} 1
Wniseune i ag1als

How do you think about reading repeatedly the
passage with the same theme or the same topic?
Is it interesting or boring to you?

o a a a ' o ' Ao 2 o
Llﬂfﬁﬂullﬂ’ﬂilﬂﬂmu’l’)ﬂ%‘ihliﬂ‘]JﬂWif’ﬂu“]JVlf’JWu‘VlﬂJ Tfl}’l’lclﬂ‘"] U

¥ o oa a 1 A A
na1ens Wnouaaaulvierude

Are you going to keep on reading the passage
with the same theme that is interesting to you
in the future to improve your vocabulary
knowledge? If yes, what theme is interesting to
you?
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No. Iltems +1 | O -1 Comments

v Y 9 &

v A ' 1 d‘d a @ @ v A
HniSsurzomuneuntiIteneIny aurtentinisouaule

' A o v 7 A Y91 oA
m"lﬂ INDNAIUININIA ‘WVHJEN@]H!ENWS@VLQJ ﬂ'ﬂslf umiﬂuﬁu%

' v 9
o1iatensls

Other suggestions:
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