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CHAPTER
I INTRODUCTION

1.1 Background of the study

At the present, English is widely considered as an international language as it
is the most common language used as a second or third language for
communication globally. There are several definitions of English as an
International Language (EIL). One of these definitions is that EIL is a language of
intercultural communication in the current global context (Tajeddin et al., 2020).
Moreover, according to McKay (2018), EIL refers to the varieties of English that
are spoken these days to the use of English by people who adopt English as a
second language. In other words, EIL is perceived as both a type of English and as
a method of utilizing English. As a paradigm, EIL, recognizes the English’s form
internationally and its use in various cultural and economic extent by English
speakers from diverse of lingua-cultural backgrounds. Furthermore, together with
the growth of research into the international development of English and its impact
on international education and business, Global Englishes research putting
emphasis on the use of EIL and a global lingua franca, has kept on developing,
changing shape and having clear direction towards pedagogical aspect (Rose et al.,

2021)

EIL materials have become much more crucial in learning. One major
characteristic of EIL materials is the use of authentic texts and tasks. This is
because learners will experience language used in the real world, instead of any
dialogue in a coursebook. Learners have to participate in an international world.

Moreover, EIL materials enable learners to imitate classroom contexts of
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communication to outside the classroom (Tomlinson, 2016).

Moreover, reading is one of the 4 skills that plays a major role in English
learning. According to Grabe and Jiang (2018) reading can be defined as an ability to
draw meaning and interpret information in a meaningful way. Among all kinds of
fields in which English is essential, academic reading is perceived as the major
core for learning updated information, accessing further clarification and
interpretation. In an educational context, reading might be the most important
aspect since most students learn English or gain information by reading. It is also
widely known that most academic papers and research articles are published in

English.

Readers who believe that reading is important and have intrinsic pleasure in
reading are likely to put effort and spend time comprehending text in effective
ways (Guthrie & Klauda, 2014). This can refer to reading engagement.
Furthermore, engaged readers have extensive reading opportunities to continue
reding outside their classroom and they do something with the information they
have read (Anderson, 2018). According to Anderson (2018), 4 main elements of
engaged readers are the readers, the text, strategies and fluency. This is because
every reader has different knowledge and skills contributing to the comprehension
and all texts are different and they have an influence on the reader’s
comprehension. Also, strategies that readers will apply to reading materials are
important as several strategies can lead them to improve reading while fluency
plays a role in comprehending texts as well. Fluency can be defined as reading
with a suitable rate as well as adequate comprehension. However, adequate

comprehension can be varied based on the type of texts. Reading narrative texts
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will be faster than reading expository texts which have new information beyond
readers’ proficiency. According to Guthrie and Wigfield (2017), reading
engagement is directly led by motivation including goals, values and beliefs. To
clarify, engagement is made up with motivated actions and the action with
emotions, interests, purposes and other psychological processes along with
effortful and consistent behavior. Students’ reading engagement are considerably
linked to their reading proficiencies. Thus, reading engagement can be perceived
as strategic and motivated interacting with texts (Guthrie & Klauda, 2014).
Obviously, it is significant to understand to what extent that students engage in
reading EIL materials and to explore the relationships between students’ reading

engagement and their perception of EIL.

1.2 Statement of problem

One main problem is that students read something that does not match with their
interests. The types of texts can have a huge impact on readers (Grabe & Jiang, 2018).
According to Anderson (2018), the type of texts students read can affect students’
reading engagement. Due to the fact that readers might have their own preferences,
they are interested in each type of reading differently. Many readers are able to spend
time reading something they are interested in longer than something they are not. It is
also significant for readers to apply their background knowledge and their own
experience while reading (Anderson, 2018). This is because all readers have their own
skills and knowledge themselves that assist them to contribute to comprehension in texts
which is the goal of reading. Readers have to make explicit connections with their

background knowledge in order to facilitate comprehension.
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Additionally, with the increase in Global Englishes research which focuses in
the use of EIL and a global lingua franca (Rose et al., 2021), studies of the EIL
materials have received much more academic interests. Nevertheless, a lack of
research related to reading engagement in EIL materials has existed. To address this
problem, this study aims to find out the students’ reading engagement and their

perception of EIL materials.

1.3 Research questions

1. To what extent do students engage in reading EIL materials?

2. What is student perception of EIL reading materials?
3. What are the relationships between students’ reading engagement and

their perception of EIL materials?

1.4 Research objectives

1. To investigate students’ engagement in reading EIL materials.
2. To explore student perception of EIL reading materials.
3. To explore the relationships between students’ reading engagement and

their perception of EIL materials.

1.5 Scope of the study

This study revealed students’ reading engagement and their perception of
EIL reading materials. The participants of this study were second to fourth year
undergraduate students from the faculty of Business Administration, majoring
International Business at one private college located in Bangkok. This college uses

English as the main language of instruction. Moreover, the two main instruments
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applied in this study were questionnaires and interview. The first questionnaire
regarding reading engagement was constructed based on 4 constructs of reading
engagement which are competence- related beliefs, task values and behavioral
engagement with reading information texts and characteristics of engaged readers.
Furthermore, another questionnaire of EIL materials was constructed according to
4 main principles of EIL, namely current status of English (CE), varieties of
English (VE), strategies for multilingual/ multicultural communication (SMC) and
English Speakers Identity (ESI) and based on the main characteristics of EIL
materials. The findings of this study were presented through both numerical and
descriptive data. The descriptive data was to help to further clarify the numeral data
from the questionnaire. Finally, the discussions and suggestions were given in this

study to further offer practical implementation for the upcoming studies.

1.6 Significance of the study

As English is the most common language used for reading and EIL reading
materials also have become much more popular, it is beneficial to investigate
students’ reading engagement in reading EIL materials and to explore student
perception of EIL reading materials. In addition, the sample of this study used English
as the main language for their instruction, they experience reading mostly in English.
It is crucial to analyze their perception of EIL materials. The student perception of
EIL reading materials could be the main factor for reading engagement in EIL reading
materials. Moreover, this study is beneficial in terms of promoting EIL reading to

become much more well-known among students as well.



17

1.7 Definitions of terms

EIL reading materials can be defined as any reading materials which
consist of authentic texts and tasks for international communication, the use of
spoken interaction between non-native speakers, learner unstructured interaction,
pragmatic awareness activities, strategies to achieve successful communication in
a lingua franca, language items and features important for international

communication and intercultural competence written by non-native writers.

Reading engagement refers to interacting with texts that is motivated and
strategic at the same time. The constructs of reading engagement consist of
competence-related beliefs, task values, behavioral engagement with reading

information text and engaged readers.

Perception refers to how students perceive EIL materials based on current
status of English, varieties of English, strategies for multilingual/ multicultural
communication, English reader’s identities, the use of authentic texts and tasks,
strategies to achieve successful reading in a lingua franca, language items and features
important for international communication and intercultural competence.

Students can be defined as second to fourth year undergraduate students from
the faculty of Business Administration, majoring International Business at one private
college located in Bangkok. Their ages range from 18 to 22. It is also presumed that

they are at or above the intermediate level of English proficiency.
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CHAPTER I
LITERATURE REVIEW

This chapter presents important information related to English as an
international language (EIL) and reading engagement which are the main focuses on
this study. In terms of EIL, there are definitions, four key principles, EIL materials,
perception of EIL materials and related studies in EIL. Additionally, the definitions
of reading are clarified along with the five main components of reading. Also,
definitions of reading engagement are explained and the five main constructs of

reading engagement are provided.
2.1 English as an International Language

2.1.1 Definitions of English as an international language

Various definitions of English as an International Language (EIL) have been
interpreted. English as an international language is defined as a language of
intercultural communication in the current global context (Tajeddin et al., 2020).
Tajeddin et al. (2020) also proposed the global status of English has shifted the key
goal of language pedagogy from the development of native speaker competence to
comprehensibility and intelligible use of more English’s varieties. The aspect in
communication between non-native English’s speakers from diverse cultural
backgrounds and the increasing attention in local and global considerations has put
emphasis on the investigation of English as an international language or EIL.
Moreover, McKay and Brown (2015) viewed EIL as the diversities of English that
were spoken at the present to the use of English by people using English as a second

language. Therefore, EIL is seen both as a type of English and as a way of using
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English. Moreover, McKay (2018)pointed out that EIL scholars identified the
existence of several varieties of English used globally. These varieties are
determinants both of the first language and the speaker’s culture and the speaker’s
level of language expertise. It is said that EIL puts high emphasis on content.
Furthermore, EIL scholars also acknowledge that what and how language is used is a
factor both of the goal of the communication and the speaker's first language,
culture, and range of expertise in English. To clarify, EIL focuses on the fact that the
language used in any interaction will rely on the investment of the speaker in being
comprehended, his or her level of expertise in English and the English competency of
the listener. Also, EIL puts emphasis on process. EIL claims that the use of English
for international communication must be according to a series of particular
principles.

Some of the main principles are as follows

1. With the diversity of English spoken today and L2 learning contexts,
all methods and practices of teaching should be made in accordance

with local language needs and local social and educational factors.

2. The notion of an English-only classroom is the most effective
classroom for language learning needs to be carefully taken into
account. Meanwhile, how to utilize the L1 in developing language

proficiency the best should be carefully taken into consideration.

3. The development of strategic intercultural competence should occur in

all EIL classroom

4. Unlike French, Korean or Japanese, EIL has no direct relationship with
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a specific cultural or social context. Therefore, EIL is or should be

neutral in cultural ways.

Furthermore, according to Nguyen et al. (2021), from the teaching EIL
aspect, textbooks are able to be a tool for strengthening awareness of learners
regarding English language, awareness of diverse cultural aspects embedded
within the way English is used at the present, and what it means to be a
multilingual/ multicultural English user. Additionally, it is accepted that
pedagogy should be suitable for the particular needs of the local context.
According to Marlina (2014), this is true in terms of the teaching on English as an
international language (EIL) that there are a number of factors including the
linguistic and social context, the aims and proficiency of the students, the
foreign language requirements of the country, and the teachers’ proficiency and
experience and impact the teaching of English. Due to the fact that there are
wide diversities of teaching contexts of EIL, not only one pedagogy will fit all

circumstances.

EIL, as a paradigm, acknowledged the international functions of English
and its use in diverse economic and cultural domains by speakers of English
from a variety of lingua-cultural backgrounds who do not speak each other’s
mother tongues. Nonetheless, this does not mean there is a specific single
diversity of English called “EIL”, like ESP - English for Specific Purposes that
is spoken by those speakers and is used particularly for international purposes.
Moreover, sometimes EIL is mistakenly considered as “International English”.
The use of an adjective plus “English” often proposes a specific variety and

“International English” can propose a specific variety of English which is being



chosen as a lingua franca for international communication. The EIL paradigm
refuses the idea of a single diversity of English serving as the medium for

international communication (Marlina, 2014).

Additionally, EIL was conceptualized as a function that English performs
in international, multilingual contexts, to which a speaker comes up with a
diversity of English that they are familiar with the most, together with their own
cultural aspects and utilizes a number of strategies to communicate in effective
ways (Lee & Chen Hsieh, 2018). In other words, presently, English is used as an
international language around the world among people from various linguistic
and cultural backgrounds. Nonetheless, conventional ELT is still limited within a
monolingual and static paradigm of English and ELT teachers. For example,
ELTtests and practices are likely to utilize standard diversities as the sole
criterion and make their students communicate like a native English speaker
(NES). Moreover, the growth of English as an international language has tested a
number of assessment practices’ validity, specifically in contexts where students
take English as an international language or EIL. The constructs of many tests
center on standardized, inner circle English language norms, and the content of
these tests are frequently demonstrated from similar contexts. EIL studies
challenge the validity of these practices in a globalized world, where people are
utilizing English in its plurality within fluid contexts and cultures. When
assessing EIL, it is essential to refocus practices to highlight learners’ strategic
competence in utilizing the language instead of their grammatical knowledge of
it. Even though assessment practices in the classroom are flexible to alter,

standardized testing remains difficult to change because of inherent hardship in

21
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measuring language use, as opposed to linguistic knowledge of language forms
(Rose & Syrbe, 2018). Additionally, according to Xu (2018), English as an
International Language (EIL) is far more than a language. It has been
considerably conceived as a paradigm or a framework, enhanced together
alongside the English’s globalization, and it is a multicultural way of thinking,
being, and doing. EIL also acknowledges English varieties, including diverse

dialects of English and World Englishes (Xu, 2018).

2.1.2 Perceptions of EIL materials

2.1.2.1 Principles of EIL

1. Current Status of English (CSE)

According to Lee and Chen Hsieh (2018), current status of English
referred to the perception that English is recognized by people as an international
language for global communication in various aspects including business, culture and
education. Furthermore, people who use English as a Lingua Franca need to encounter
language as it is employed in the real world, instead of practicing in textbooks. They
do not learn English as a hobby or academic field but rather they learn to be able to
participate in an international world (Tomlinson, 2016). Moreover, due to the fact
that the goals of language teaching have developed from linguistic to communicative
and intercultural competence, a change of recognition from English as a second
language (ESL) and English as a foreign language (EFL) to English as an
international language (EIL) existed, making English a common medium of
communication among people with diverse mother tongues (Tajeddin et al., 2020).

Additionally, according to McKay (2018), thanks to its varieties, its use in cross-
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cultural exchanges and its inadequacy of an obvious cultural basis, English was
considered as one of the most challenging languages to teach. Meanwhile, it was a
language with considerable cultural and geographical extent enabling people to be
involved in cross- cultural exchanges and to achieve a wide range of knowledge
(McKay, 2018). According to Lee et al. (2019), more than 80% of English
communication existed among non-native English speakers (NNES). There was
observation in terms of diverse non-digital and digital contexts. For instance, 85% of
Facebook users were non-North American according to the 1.4 billion daily Facebook
users. Even though there was no data about how predominant English was on
Facebook, the language used the most was still English for internet users, accounting
for 1,052,764,386 people (Lee et al., 2019). Therefore, English may be the most
predominant language among Facebook users. Based on this, overall, 40 million small
businesses organized their own Facebook for servicing customers globally. In face- to-
face contexts, international events and programs offer more chances for cross-cultural
communication worldwide. Consequently, it is important to perceive the global spread
of English and cross-cultural communication skills in a variety of aspects. According
to Marlina (2014), the sociolinguistic reality of English has become far more complex
than other languages owing to the colonial and postcolonial expansion of English
and the globalization owing to the colonial and postcolonial expansion of English and
the globalization. English is also considered as a first-rank language in all aspects of
society, including communication, the press, advertisement, motion pictures, sound
recording, transport and broadcasting. It has become the predominant language in
diverse economic and cultural domains such as international organization’s language,

popular music. It is widely known that ‘non- English- mother-tongue’ countries have
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been widespread in employing English. Therefore, it is obvious that these English’s
international roles have contributed English to the status of an international language

(Marlina, 2014).

2. Varieties of English (VE)

It addresses attitudes about English-related varieties, pointing out people
express their acceptance of diverse varieties of English and teachers using
listening materials that possess interactions among non-native English speakers
(Lee & Chen Hsieh, 2018). Moreover, Tajeddin et al. (2020) considered varieties
of English as the acceptance of non-native varieties of English, such as Indian
English, and reflected the teachers ‘awareness of the legitimacy of new existing
English’ diversities to the extent that they are understandable. Also, the
legitimacy of non-native varieties of language was generalized as the increase in
the number of non-native speakers speaking English internationally (Tajeddin et
al., 2020). The different varieties of English education programs, especially
those in  multilingual context, are incorporated. @The English’s
internationalization has something to do with a wide diversity of both native and
non- native speakers’ norms (Tajeddin et al., 2020). These varieties are the
outcome of differences in pronunciation and are acceptable. Additionally,
according to McKay (2018), thanks to the global reach of English, there are
several varieties of English and all those varieties are equivalent and should be
considered as valid. It is said that English has “blended itself with the cultural
and social complex” of the country and thus has become “culture-bond” in it
(McKay, 2018). Hence, new Englishes cannot be criticized by the English’s

norms in inner Circle countries. Instead, new English’s form and function must



be recognized in accordance with the context of circumstance which is proper
for the variety of its users and uses (McKay, 2018). According to Marlina
(2018), EIL acknowledges and respects all varieties of English at many levels
which are social, regional and national. Moreover, according to Nguyen et al.
(2021), students need to take part in numerous English varieties in postmodern
globalization. Therefore, students have to raise an awareness of various
communicative norms for a variety of contexts of communication as well as
obtain accommodation strategies that are not particular for any culture in order
to negotiate with people from diverse linguistic and cultural backgrounds

effectively.
3. Strategies for Multilingual/ Multicultural Communication

(SMC)

It helps to indicate a self-adjustment in conversational styles and behavior.
It was related to the ability to describe personal cultural inclinations and
customs and acceptance to foreign cultures (Lee & Chen Hsieh, 2018).
Furthermore, there were well built, consistent, and self-structured varieties
compatible with particular communities or countries for speakers sharing that
membership (Canagarajah, 2007). Multilingual speakers communicate English
in accordance with their interest, values, and language repertoires in each
interaction. Speakers are able to be successful in communicating if they adopt
context and interaction particular communicative practices that assist them to
accomplish intelligibility instead of sharing a single norm whether Nigerian
English or British English. Additionally, grammar is considered as the

communicative challenges for former approaches to international English
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whereas the new approach proposes it as a question of practice. In the existing
understanding, communicative success is led by people’s adeptness in using a
variety of grammars in each particular interaction, not grammatical proficiency.
Moreover, according to Canagarajah (2014), language awareness is helpful for
multilingual or multicultural communication. This kind of awareness is related
to how grammars typically work in all languages. This is an intuitive knowledge
improved from an individual’s experiences with language in everyday life.
Language awareness assists successful multilinguals sense the new speakers’
grammar they communicate with, apply their grammar or borrow their words for
their own purposes, and come up with a middle ground between the divergent
grammars of both interlocutors (Canagarajah, 2014). However, language
awareness does not rely on formal teacher instruction. Instead, everyone can
have language awareness, according to our human ability to negotiate, and can
enhance it socially. International English’s researchers have demonstrated that
multilinguals communicate their various English very effectively, showing
complex language awareness. Naturally, if teachers do not define the grammar
of particular English varieties as inflexible and correct, language awareness can
be instructed in classrooms. Students can be stimulated to look beyond particular
grammars to take them as instances of how grammars work in communication
generally (Canagarajah, 2014). In addition, according to Nguyen et al. (2021),
for those who use English in multilingual contexts, learning English is to enlarge
their linguistic repertoire for particular communicative purposes, not to take the
place of their first language. Accordingly, most of them do not want to imitate

native speakers. Conversely, they may solely desire to become proficient users
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as well as keep their own linguistic and cultural identities. McKay (2018)
indicated that several studies related to English as a lingua franca have indicated
that multilingual users of English do not put emphasis on native speakers’ norms
when communicating with multilingual users of English. Nonetheless, they
attempt to communicate successfully by focusing on their multilingual repertoire
and shared ‘non- nativeness’ to pass over cultural and linguistic variations and
facilitate interlocutors. Thus, to make learners ready to use English in a global
context, English language teaching (ELT) pedagogy is required in order to shift
from monolingual and monocultural norms to support learners to learn to hold
diversity and their unique identities as the language multilingual users (McKay,

2018).
4. English Speaker’s Identity (ESI)

English speaker’s identity refers to the identities people belong to and the
significance of mutual intelligibility of the use of English in preference to
accomplish correct or native-like English (Lee & Chen Hsieh, 2018). According
to Kirkpatrick and Lixun (2020), mutual intelligibility referred to the
communicative activity that was understandable for each other although non-
standard forms were used sometimes. Also, being a native speaker had no
relationship with mutual intelligibility (Kirkpatrick & Lixun, 2020). However,
people do not have to sound like English’s native speakers. To clarify, there are
several varieties of English native speakers and they are differentiated by various
pronunciations and accents. Therefore, the idea of native speaker pronunciation
is ambiguous. According to Kirkpatrick and Lixun (2020), the expanding role of

English as an international lingua franca indicated more and more people who
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were multilinguals learned English as an international language using
English at international levels (Kirkpatrick & Lixun, 2020). It is obvious that
several English accents and pronunciations are countless. Regarding this, it does
not seem that a native speaker is significant. What is more significant is mutual
intelligibility. According to Marlina (2014), an increasing number of bilingual
and multilingual English’s speakers and this global expansion of English have
contributed to diverse varieties of world Englishes. In terms of communicative
settings at the present, English’s speakers are prone to apply the varieties of
English they know and other languages they speak which count on interlocutors’
linguistic background knowledge of them, and to use a variety of pragmatic

strategies to communicate with English’s other speakers to accomplishment.

2.1.2.2 EIL Materials

Any explicit object of language presentation that can be employed as the
language learning’s purpose refers to English language teaching materials.
English is employed for various cross-cultural communicative goals, so
educators of EIL need to acknowledge the use of English as a language globally
(McKay, 2003). Hence, making a suitable curriculum, how English is included
in the local context is needed to take into consideration. Hence, materials contain
a wide range of highly artificial textbooks to authentic ones of language (Rose &
Galloway, 2019). In addition, it is significant to balance both activities and
exercises when developing materials. Too many activities and a lack of exercise
will prevent students from developing the language and skills whilst too few
activities and too many exercises will delay the capability to communicate

effectively. According to Tomlinson (2016), there is a guideline for particular
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evaluation of EIL materials. This guideline consists of evaluating texts for the

following characteristics

1. The use of authentic texts and tasks

Authentic texts are highly significant as learners have to encounter
language used in the real world, not from coursebook dialogue. Learners learn as a
means to take part in an international world. They need to communicate with
others from diverse cultures and language backgrounds, build credibility,
express their opinion, conduct transactions, and make friends. They need to
experience these in both speech and writing. Hence, learners need to listen and
read authentic texts that relate to the learners' current and future worlds. Also,
authentic tasks allow learners to duplicate in the classroom contexts of
communication from outside the classroom. Nonetheless, it can be pedagogic for
authentic tasks as they duplicate the use of real-life skills in an artificial activity.
This task assists learners to enhance skills in artificial classroom tasks, which
they are able to use for real life tasks outside the classroom. Therefore, all tasks
should be authentic otherwise the learners are not ready for language use in

reality.

2. The use of spoken interaction between non-native speakers
The first need is the course of audio and video recordings of non-native
speakers in authentic interactions as well as web references to other sources of
such interactions, both in film and television programs and in real life.
Practically, successful EIL users and interactants struggling to be successful in

communication are both included in such interactions. While successful non-
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native speaker interactions can stimulate learners and can be positive models,
struggling interactions can give experience of typical reality to the learners and
assist them to enhance strategies for dealing with it. The second need is the use of
mobile technology such as Skype. It can assist learners to take part in lingua
franca interaction and visitors can be invited to class. Learners can become
effective communicators with others at different levels of proficiency through
cross-school activities face-to-face or mobile phones.

3. Learner unstructured interaction

Speaking only English to each other everytime learners meet both inside and
outside the university is helpful for them. Being participated in such
unstructured interaction with others helps to largely enhance in confidence and
communicative competence and especially, increase their length of utterance and
expand their vocabulary during communicating.

4. Pragmatic awareness activities

EIL needs experience of communicating with EIL speakers from diverse
cultures and greater awareness of how intended effects can be accomplished.
Particularly, they need to enhance sensitivity towards a variety of cultural norms
and be able to facilitate their pragmatic norms. EIL learners cannot become
proficient in communicating with interactants from all the regions and cultures
they tend to experience after their course. Nonetheless, their capability to
become sensitive to different ways are enhanced such as greeting people,
inviting people, searching for information, asking for clarification, and
providing opinions. They can enhance their capability to differ the way in which

they perform such speech acts themselves to make the gap closer between their
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own cultural norms and those of their interactants. They will not accomplish it if
they are limited to practicing idealised native speakers like dialogues. Also, they
are required to have monitored opportunities to encounter both successful and
unsuccessful lingua franca interactions and opportunities in the classroom, on
social networks and outside the classroom to take part in lingua franca
communication tasks. In order to be ready for the realities of spoken interaction,
EIL learners are exposed to authentic interactions instead of scripted dialogues
in which native speakers communicate orally in a standard written English.
Additionally, materials for EIL learners should consist of circumstances
regarding problematic conversations among non-native speakers and pragmatic
awareness activities that the learners are able to explore a particular pragmatic
feature which is essential in both a written or spoken text they have already

interacted with overall.

5. Strategies to achieve successful communication in a lingua franca

Written EIL is likely to get closer to native speaker norms, however, it
differs enough to be problems for learners to be unaccustomed with specific
varieties. Generally, learners only experience texts in standard British or
American English. It would be beneficial for them if there were texts from
literature, songs, newspapers, notices, e-mails and letters written by non-native
speakers from such ESL and EFL countries. Rather than deviations from
standard norms such texts should be considered as medals of authentic language
use.

6. Language items and features important for international

communication
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Even though English as an International Language is different from
standard native speaker Englishes by its functions and abilities needed, some
language items and characteristics are considered as EIL instead of standard
English. There are phonology, lexis, syntax, and grammatical features. To analyze
what these items and characteristics are, it would be essential to investigate the
many corpora of Englishes.

7. Intercultural competence.

Making learners experience stimulating literary texts that contain
strategies to explore new ways of their common environment is crucial. It helps
learners to learn actual sensitivities and abilities essential to accomplish lingua
franca cultural integration. Several activities help to improve the development of
multi-culturality such as using literature, songs or film of non-native speakers or
conducting an interview of lingua franca users about their inter-cultural

experiences.

However, this study would focus only on 4 main characteristics of EIL
materials which are the use of authentic texts and tasks, strategies to achieve
successful communication in a lingua franca, language items and features

important for international communication and intercultural competence.

2.1.3 Principles of EIL perception

Several perceptions towards EIL have been conducted during the past two
decades in many NNES countries. According to Bernaisch (2012), American
English (AmE) and British English (BrE) were considerably favoured compared

with Sri Lankan English (SLE) and Indian English (IE) in Sri Lanka. Likewise, in
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India, the study of Bernaisch and Koch (2016) was similar to Bernaisch and Koch
(2016) which stated that Indians preferred BrE in comparison to other varieties
of English such as Ame, IE or SLE. Furthermore, Lee and Chen Hsieh (2018)
proposed Taiwanese and Korean EFL university students’ perceptions of 4
dimensions of EIL which are current status of English (CSE), variety of English
(VE), Strategies for Multilingual/ Multicultural Communication (SMC) and
English speaker’s identity (ESI). Three major findings were explored. The first
finding is Taiwanese and Korean students acknowledge common concepts of
EIL in positive ways. The second finding is that both Taiwanese and Korean
students consider their English ownership over their own local varieties, TaE and
KoE. The last finding is that Korean university students accept English listening
materials that consist of NNES accents and interaction between NNESs more
than Taiwanese university students do (Lee & Chen Hsieh, 2018). Additionally,
teachers’ beliefs or perceptions can be perceived as teachers’ assumptions
regarding students, classroom, learning and the course to be taught (Lee et al.,
2019). Due to the fact that teacher perceptions are highly linked to teacher
practices, they are prone to be a guide for their instructional decision-making in
class. For example, EFL teachers who have positive perceptions of EIL tend to
plan and carry out activities related to EIL rather than those who have neutral or
negative perception toward EIL (Lee et al., 2019). Furthermore, Ahn (2014)
proposed 204 in-service English teachers’ perception of EIL in Korea. It showed
that even though Korean EFL teachers recognized the legitimacy of their own
English variety or Korean English, some found it in negative ways. They

perceived it as an incorrect version of English. Teachers with international
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experience in non- Anglophone countries were likely to consider Asian Englishes
more convincing compared to those who did not have such experience. Also, the
perception of university teachers in China English indicated that most of the
forms in syntax, lexis and accent were considered as low recognition.
Additionally, in Turkey, teachers of English acknowledged native English
speeches’ pronunciation as the standard and ideal form in the classroom context
(Tajeddin et al., 2020). In terms of teachers’ perception of EIL in Iran, a few
studies have been conducted. They illustrate that native speakerism is likely to be
a distinctive ideology among Persian-speaking teachers and learners who try to
imitate a native British or American pronunciation. According to Sadeghi and
Richards (2016), Iranian university students majoring in English and language
learners in language academies perceived the local variety of English as the least
favored form of English. To clarify, the learners of Persian-speaking English
language placed British and American English prior to Persian accent in terms
of social status and attraction. In addition, EIL instruction is crucial, as most
non-native teachers are unlikely to be exposed to varieties of English before
coming to the field of English language education. Also, a majority of pre-
service teachers overlooked the varieties that hold in English use at the present
time. Therefore, they did not prepare to handle varieties that appear in English.
Nevertheless, it appears that the “staunchly native speaker ideology” has been
dominant in ELT practices, making non- native speaker norms negative

(Sadeghi & Richards, 2016).

2.1.4 Related studies English as International Language

According to Marlina (2018), teaching English as an international
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language is not an unfamiliar notion, view, or even movement any longer to
several applied linguistics, teachers and language practitioners in the ASEAN
region and elsewhere. Since the 1970s, teaching English as an international
language has imposed its presence in diverse English Language Teaching or
Applied Linguistics Journals (Marlina, 2018). Moreover, the global status of
English has shifted the major goal of language pedagogy to comprehensibility and
perceptible use of more diversities of English. Additionally, according to
Canagarajah (2014), there has been a radical shift in the way English is seen as
an international language. It is shifted from treating native speaker varieties as
the norm for international use, and shifting to admire grammar of localized
diversities in postcolonial countries and studying the potentiality of a shared
lingua franca norm for all multilinguals which is different from native speaker
norms. Tajeddin et al. (2020) pointed out that the aspect in communication
between English non-native speakers from diverse cultural backgrounds and the
increased interest in global and local considerations has changed attention to the
investigation of English as an international language (EIL). In contrast to
traditional aspects, English as a language for international communication
acknowledges newer diversities, such as Indian English, to be English’s legal
forms. An increase in attentiveness to the pedagogical practices of English
language teaching (ELT) leading to the re- examination of the language and
cultural varieties of English used at the present (Tajeddin et al., 2020). Therefore,
the need for a re-evaluation of ELT practice to meet the fundamental
assumptions underlying teaching English as the common international language

has been highly focused. Although many consider English as an international
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language, many more studies should be conducted to find out how teachers’
beliefs about non- native and native English are displayed in the expanding-
circle countries where people learn English as the most common foreign
language (Tajeddin et al., 2020). Whilst a prominent status in the field of English
language teaching (ELT) is held by Standard British and American English, a
demand to reflect on the view of stakeholder, such as teachers, about the status of
EIL and English diversities is still required. Teachers’ awareness of varieties has
gone rather unremarked. It is significant to point out what teachers, specifically
those in non-English speaking countries, perceive and believe about some
essential issues which are the English’s ownership, the majority of English users
in international context, the status of new appearing varieties of English for
international communication when people from diverse lingua cultural
backgrounds communicate with each other and tactics for multilingual or
multicultural communication. Nonetheless, only a few studies on this issue
demonstrates that the legitimacy of the diversity of English is ignored by most
ELT teachers. Consequently, this can cause a number of academic and social
issues, specifically when teachers misunderstand that there is only one standard
British or American method to communicate in English (Tajeddin et al., 2020).
Generally, several studies present that teachers in many diverse English teaching
contexts prefer Standard English which are American or British English and
overlook other English varieties’ accent. Instead, those teachers recognize them
as incorrect and not good. Meanwhile, according to Groom (2012), the non-
native teachers wanted to have a native speaker’s accent. It is also indicated that

Greek teachers considered native teachers as “the rightful owner of English”.

36



Moreover, according to research in India, Bernaisch and Koch (2016) pointed out
that the pronunciation of the native speaker was preferred compared to varieties
of English. It is obviously clear that the notion of native speakerism considerably

impacts non-native English language teachers’ pronunciation privilege.

Furthermore, according to Marlina (2018), EIL is sometimes conceived or
rather misconceived as a variety of English particularly utilized and expanded
for different communicative goals in international contexts. EIL is also often
mistakenly considered as ‘International English’ or ‘World Standard English’.
This notion is considerably debatable since it proposes the existence of a sole
international aspect over a variety of English that can lead to success in all
communicative exchanges internationally. It is also inconsistent with the EIL
paradigm that disclaims the idea of a single variety of English that is the only
specific lingua franca for communication in international aspects. The EIL
paradigm acknowledges the fluidity and the plurality of English’s use in diverse
international communicative contexts (Marlina, 2018). In short, according to
(Marlina, 2014), EIL pedagogy is an approach motivating students in learning to

enhance:

1. Anawareness and understanding of the flexible, emergent and

self-regulating of English’s feature.

2. Readiness for the disorderedness and uncertainty of English at the

present time; and

3. The capability of using diverse linguistic and multimodal

resources to convey messages as they commute between communities
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and communicative contexts.

Most importantly, making students ready for the disorderedness and
uncertainty of English does not mean that students can employ English in any
way they want to. To clarify, all linguistic errors are fine and will not be
corrected. EIL pedagogy views the significance of correcting students’ mistakes
as crucial as long as those linguistic mistakes are unjustified. Also, an inventory
of typical contexts of communication for EIL users and an inventory of the major
skills and sub-skills required by EIL users are considerably crucial for
developing materials for EIL learners. Thus, authentic tasks are useful to
facilitate the improvement of relevant skills and or pragmatic EIL competence
(Tomlinson, 2016). It is difficult to put too much emphasis on pragmatic
competence in EIL exchanges. In the majority of EIL exchanges, speakers have
different levels of competence in the grammar of English, as well as differences
in their sense of pragmatic appropriateness. As Canagarajah (2007) demonstrates
in most EIL exchanges, the English's form is communicated by speakers for
their purposes. The speakers are able to observe each other’s language
proficiency to perceive mutually the proper grammar, lexis, phonology and
pragmatic conventions that would lead to intelligibility. Hence, it seems difficult
to explain this language. In order to communicate effectively, working to
negotiate comprehension and adapting their language’s form in order for the
listener to be able to understand and interpret the message conveyed (McKay,
2018). In order for communication to proceed smoothly, speakers have to work
to negotiate understanding and adjust the form of their language so that the

listener is able to comprehend and interpret the intent of the message. However,
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according to Canagarajah (2007), form can sometimes be less crucial than use and
meaning in EIL exchanges. Form gets shaped based on the participants and
contexts in an interaction. What are more crucial are other abilities, skills and
awareness that allow speakers who are multilingual to negotiate grammar. Apart
from grammatical competence, language awareness assists speakers to make
instant comprehension regarding their multilingual interlocutors’ norms and
conventions, effective strategic competence to negotiate interpersonal
relationships, and pragmatic competence to apply communicative conventions
that are suitable for the interlocutor, context, and purpose. With the significance
of pragmatic and strategic competence in EIL exchanges, a crucial feature of EIL
classes should be to enhance these competencies. McKay (2018) indicates that

all EIL curricula should focus on these components of language use as follows:

1. Practicing diverse conversational strategies or routines such as
expressing agreement and disagreement, managing turn-taking and
taking leave. Introducing and practicing repair strategies including
inquiring for clarification and repetition, rephrasing and allowing

wait time.

2. Seeking to encourage students’ comprehension of how pragmatic

norms can be varied cross-culturally.

3. Students should be able to express and clarify their own pragmatic
norms but to acknowledge that to the extent these vary from the
expected norms of their listener, there might be cross-cultural

confusion (McKay, 2018).
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2.1 Reading

2.2.1 Definitions of reading

Reading can be defined as an ability to extract or build meaning
from a text. In other words, it is the ability to draw meaning and interpret the
information in a meaningful way (Grabe & Stoller, 2013). Nevertheless, this
definition seems not informative. The most common definition for reading by
several researchers is to identify the essential component skills and abilities
which help reading comprehension to be developed. Moreover, one main
significant factor for reading comprehension abilities is how a process of reading
varies according to the reading purpose. According to Grabe and Jiang (2018),
there are a number of abilities contributing fluent reading comprehension which
are abilities to acknowledge words rapidly and effectively, apply and use a
variety of vocabulary words, construct sentences to build comprehension and
involve a number of strategic processes and fundamental cognitive skills
including setting goals or monitoring comprehension, explicate meaning related
to background knowledge, interpret and assess texts along with reader purposes,
and process texts fluently over a period of time. These knowledge resources and
processes help the reader to build up text comprehension to the level specified
by a task given or reader goal. It is obvious that reading for entertainment far
differs from reading to learn or to synthesize information from various sources.
Moreover, according to Anderson (2018), there are 4 key parts of definitions of
reading which are the reader, the text, strategies and fluency. Firstly, the reader

plays a major role since all readers have their own different knowledge and
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skills within them, contributing to comprehension which is the goal of reading.
Readers can have their own background knowledge from books they have read,
video games they play or even from interaction they have with others. All of
these experiences lead them to approach active reading as a result. Secondly, the
text is also crucial. There are 2 main types of texts which are expository which
gives students new information such as textbooks and narrative texts which are
stories. Both are different and the text directly affects the outcome that the
learner will have in comprehending. Thirdly, there are several strategies that
readers employ to access materials. However, there are no good or bad
strategies. The importance is the readers have to explore many strategies which
can assist them to achieve the goal of reading comprehension. Lastly, it is
fluency that readers should have. Fluency as reading at an appropriate rate with
adequate comprehension. The reading rate will vary which depends in types of
text. People will read narrative text at a faster rate than expository texts. However,
for expository text which people are familiar with, we will read faster compared
with when they read new information. Also, comprehension comes to take a role
as well, meaning fluency has to come with comprehension at the same time
(Anderson, 2018). Additionally, according Cho and Krashen (2016), giving
children interesting books and letting them choose books by themselves can
make them interested in reading, contributing to lasting growth in the overall
English language.

2.2.2 Components of reading

1. Cogpnitive and linguistic components

According to Anderson (2018), learners have to involve the use of
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language systems with systematic and rule-governed, phonological,
morphological, syntactic, semantic, and discourse structures. If the learners
understand the grammar of the language, they can comprehend better. It helps
the learners to have access to semantics and understand that each word might
have several meanings depending on the context. Learners’ language
background has a crucial impact to gain meaning from what learners read. The
size of vocabulary knowledge also plays a role in comprehending texts
(Anderson, 2018). According to Grabe and Jiang (2018), L2 Learners who have
lower proficiency have a smaller L2 linguistic knowledge base when they start
reading in L2. Their understanding of vocabulary, grammar, and discourse
structure is more restricted. Conversely, most L1 learners learn to read first after
orally L1 learning for 4-6 years. They learned to read during childhood and they
have successfully achieved speaking before reading. They have basic
grammatical structures of their L1 as tacit knowledge. In contrast to L1 learner’s
initial linguistic resources, several L2 start to read simple things while they learn
the language. However, several L2 learners have prior reading skills from
learning in their first language. Learners involved in L2 reading will also
experience a range of transfer impacts from their L1 reading experiences
including cognitive skills, strategies and goals and expectations.
2. Metalinguistics and metacognitive awareness

Metacognitive refers to the knowledge of what we know. It is significant
that learners become more aware of how they learn (Anderson, 2018). It assists
learners to step back from their reading and talk about how they are not

understanding while reading. L1 readers often have a more tacit understanding
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of their home language. In contrast, L2 learners typically gain a higher
awareness of L2 itself, likely as a result of direct teaching in vocabulary,
grammar, and discourse structure and possibly of indirect teaching tasks in L2
context. Several L2 learners can discuss and reflect on the linguistic resources that
they use to help them understand. It enables learners to think about planning, goal
setting, task’s explicit processing, progress’s monitoring and recognition and
repair of problems. This indicates a common method to comprehend learning
strategies and specifically our explicit and conscious use of reading strategies

(Grabe & Jiang, 2018).

3. Motivations for reading in the L2

Given L1 and L2 reading contexts, there are different individual
motivations to read and varied sense of self-esteem, attentiveness, engagement
with reading and emotional responses to reading. Some of these differences lie
in academic purposes, socialization practices, previous educational instruction,
or broad cultural framework for literacy uses. In addition to specific reading
motivations and task performance, attitudes towards L2 reading are
interconnected with perspective on past educational experiences in both L1 and
L2 contexts. Such experiences build up learners’ perception of how well L2
readers can perform and contribute to their self-perception of their own
achievement as students and readers. Meanwhile, these perceptions affect
students’ self-esteem, emotional reaction to reading, reading attentiveness and
willingness to persist. These significant issues are considered as a crucial factor

of academic success (Grabe & Jiang, 2018). According to Anderson (2018),
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second language readers sometimes need more facilitation from the teacher to
assist them and maintain levels of motivation. Learners have to understand why
they are reading something and what they are going to do with what they read so

that they can have the motivation to achieve.

4. The amount of print exposure and the kinds of texts read

According to Grabe and Jiang (2018), the experience with a variety of text
genres between L1 and L2 readers is different thanks to the range of texts they
experience. L1 readers take years increasing the amount of exposure to print needed
to develop fluency and automaticity. Conversely, L2 readers will also face L2
reading in a different way since they have encountered reading in 2 different
languages and since cognitive processing will engage 2 language systems. In
addition, Anderson (2018) demonstrated that the time spend reading academic texts
is different from the narrative texts. Students would take a longer period of time to
develop the academic language.

5. Cultural knowledge and content schema

According to Anderson (2018), it is important for readers to
understand that readers always use their background knowledge while reading.
Background knowledge can fill in gaps for what might be missing from texts when
learners are working with second language readers. However, it is not always that all
learners will have background knowledge. Thus, they have to be provided background
knowledge to make connections between what they are reading and what they already
know. Making explicit connections with their background knowledge can facilitate

comprehension (Anderson, 2018). Nonetheless, L2 readers who are not accustomed
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with culturally based knowledge or content schema will face difficulties. They will
face distinct cultural and social assumptions in L2 texts that they might find it difficult
to accept. Also, the ways discourse and texts are gathered can reflect cultural diversities
and social preferences. L2 readers tend to find L2 texts not always to be organized to

associate with their L1 reading experiences (Grabe & Jiang, 2018).

2.2.3 Definitions of reading engagement

Engagement reflects motivated actions, and the action incorporates
emotions, interests, aims, and other psychological processes together with
consistent and effortful behavior. Therefore, reading engagement refers to
interacting with text that is strategic and motivated at the same time (Wigfield &
Guthrie, 2000). According to Guthrie et al. (2004), there are many definitions
related to reading engagement. Firstly, engaged reading is based on readers’
cognitive and motivational characteristics. This engagement can be marked in
readers’ cognitive effort, persistence, and self-direction in reading. Secondly,
engaged reading relates to achievement in reading comprehension. It highlights
affection surrounding engagement, which is “active, goal- directed, flexible,
constructive, persistent, focused interactions with the social and physical
environments”. On the other hand, disaffection which is the adverse term of
engagement, is defined as people who are inactive, burned out, and pay no
attention to opportunities for learning. Thirdly, engaged reading and its
components which are motivation and cognitive strategies can be expanded by
instructional practices directly. It is more cognitive which refers to the depth of

processing while learning. Lastly, a framework that combines cognitive and



motivational strategy support in reading will develop engaged reading and
reading comprehension. It is more activity based, pointing to the amount and

variety of readers’ reading activities both in and out of school.

Reading engagement refers not only to any type of effort such as
accomplishing a task quickly but also to effort taken from utilizing strategies or
deep knowledge for learning from text. Most importantly, the definitions of
engagement put largely emphasis on behavior are essential, but actually not
enough, conditions for engagement. The motivational and strategic aspects of
engagement are also crucial and considerably required. Furthermore, according
to Guthrie and Klauda (2014), reading engagement is formed by reading,
encouraging achievement. When students set their goals and values for reading
and believe in themselves as readers, they are more wholly engaged in reading
activities. Respectively, active reading engagement allows readers to build

different cognitive processes essential to deep reading comprehension.

Moreover, engagement or active involvement in reading, is the direct
outcome of motivation including values, goals, and beliefs. Students who think
that reading is crucial, share reading and feel intrinsic pleasure in reading are
prone to put effort and spend time comprehending text effectively. It also refers
to the motivation to read and consists of a combination of behavioral and
characteristics including affection and enjoyment of reading, and frequent and
various reading practices (Ho & Lau, 2018). One major consideration is time
spent reading. According to Barber and Klauda (2020), motivation practices are
solely purposive if they add the times’ students spend on sustained reading, not on

direct literacy instruction or practicing discrete reading comprehension such as
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identifying the main idea of a paragraph. According to Guthrie and Wigfield
(2017), students must integrate cognitive processes such as vocabulary,
decoding or making inferences to accomplish deep comprehension of an extended
text throughout their independent reading. Reading amount has correlated
relationships with intrinsic motivation, controlling for other related factors such
as background knowledge and achievement, grade level or reading efficacy
(Wang & Guthrie, 2004). Also, time spent on authentic reading allows students
to develop and strengthen their total reading comprehension capacity, which is
highly considerable for their success in all academic subjects and for finding
enjoyment in reading which is recreational. Meanwhile, if students do not have
attractive, various texts, such as books, websites, and other resources accessible
for them, they are unable to spend such time reading. Also, students should be
able to choose types of books that well correspond to their ability to read
independently. In terms of information texts, it should be assured that texts
consist of modern, accurate and interesting content. Conversely, in terms of
fictional texts, the essence is whether to limit them to classic or modern
literature or other genres, such as animal series or graphic novels. Additionally,
deep engagement can occur when students hold extensive choices in and out of
school (Ivey & Johnston, 2013). However, engagement in any type of text cannot
always encourage achievement, but learning can be improved when teachers pay
attention to choices that students read and assist students link their reading to the
required curriculum. Finally, it is crucial to implement motivation-supporting
practices for entirely enhancing students’ development into engaged readers.

Students’ reading engagement is not improved just by the reading experience of
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enjoying collaboration, feeling beneficial, finding reading significant or favoring
it. Instead, if they have diverse motivations, they will be the most engaged. For
instance, when students do not enjoy reading (not having intrinsic motivation),
they still keep reading as they think they are competent readers (having self-
efficacy) and feel the task’s helpfulness (possess task value). If having only a
single motivation dimension as an example above, their level of reading
engagement seems to be decreased. This notion contributes to the design of
reading intervention programs which are CORI and USHER that put emphasis
on combining both cognitive strategy instruction and motivation supports. These
programs have contributed to clear impacts on reading comprehension,
engagement, and motivation for elementary and middle school students (Guthrie
& Klauda, 2014) and students from diverse language backgrounds including
English learners and native English speakers. However, many students found
non-fiction information texts as boring, difficult, and insignificant to them
(Guthrie et al., 2012). This can have a negative impact on students’ motivation
for reading and their performance when reading information texts. As several
secondary schools utilize information texts as a main source of course materials,
it is highly important to assure that students are motivated enough to engage with
and understand these texts. In addition, changing reading instructional practices
can assist to improve students’ motivation. An instructional program namely
Concept- Oriented Reading Instruction (CORI) can be used to support different-
aged students’ motivation for reading and comprehension of information texts.
Teachers apply a number of motivations enhancing practices in CORI, however,

we do not perceive how each affects students’ results (Rosenzweig et al., 2018).
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One of the CORI practices is when teachers highlight the significance of reading

to accumulate students’ valuing of reading.

Together with motivation, students’ engagement in reading is highlighted
and it is proposed that a main goal of CORI is supporting reading engagement
(Wigfield & Guthrie, 2000). Engaged readers are defined as motivated, strategic,
knowledgeable, and actively participated in reading. Also, both students’
competence-related beliefs and task values predict positively their reading
engagement and other subject aspects (Guthrie et al., 2012). Moreover,
engagement consists of behavioral, emotional, and cognitive components.
However, students’ behavioral engagement is highly focused as it is a critical
indicator of reading comprehension (Wigfield & Guthrie, 2000). Additionally,
the practice of importance support is examined to improve students’ utility value
and attainment value for reading (Guthrie & Klauda, 2014). Conducting
expectancy value theory-based motivation interventions in math and science
have presented that intervention practices set to improve students’ valuing have
increased students’ subsequent motivation beliefs and values and achievement.
A majority of these interventions require students to realize how what they are
studying in a course connects to their lives. This makes them sense the course
material as more beneficial (Gaspard et al., 2015). It is crucial to comprehend how
similar intervention practices would impact students in reading. To our
knowledge, solely one value-targeting intervention has been taken in reading. Its
goal is to teach students about career relevance of course material across a
number of academic subjects, but it is unable to enhance students’ reading

grades.
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The concept of reading engagement is added to emphasize its significance
in developing reading literacy. Many researchers such as Barber and Klauda
(2020) have combined both motivational and cognitive aspects of reading in the
concept of reading engagement whereas PISA 2009 puts emphasis on the
motivational elements when it comes to the definition of reading engagement.
According to the assessment framework of PISA 2009, reading engagement
refers to the motivation to read and consists of a combination of behavioral and
characteristics including affection and enjoyment of reading, and frequent and
various reading practices (Ho & Lau, 2018). The operationalization of reading
engagement in PISA (Programme for International Students Assessment) is the
same as the notion of intrinsic motivation, which focuses on personal interest
and enjoyment in the reading task itself, contributing a reader to engage in
reading, not from other external factors. Children who enjoy reading and read
more are prone to become entirely skilled readers than those who fail to enhance
reading habits and interest at the early age. Better readers are likely to read more
as success breeds success, and more reading helps to enhance vocabulary and
improve reading skill. It seems that both cognitive goals of achievement and the
affective or motivational goals of engagement are similarly significant since they
are main aspects of lifelong learning. Additionally, findings from PISA 2000
indicate that students’ levels of reading engagement are notably related with
their reading proficiencies. These and other findings indicate that reading
engagement can reduce some gaps in performance between diverse subgroups in

each participating country.

2.2.4 Characteristics of engaged readers
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Engaged readers can be defined as readers who are motivated
intrinsically, shape knowledge, use cognitive strategies and interact to learn from
text socially (Guthrie et al.,, 2004). Readers who are engaged cognitively
conceptually think and employ strategies including comprehension monitoring
during learning. In addition, according to Guthrie and Klauda (2014), engaged
readers are found to be active, motivated, effortful, and taking part in reading.
They also use cognitive systems, together with either conceptual knowledge or
cognitive strategies. Moreover, engaged readers continue reading outside their
class and they further apply the information they have read to something else
(Anderson, 2018). Moreover, engaged readers can be defined based on 4 main
elements which are the reader, the text, strategies and fluency. For the reader,
the reader plays a crucial role in reading as every reader possesses different
skills and knowledge that contribute to comprehension in reading texts. The
readers gain background knowledge from books or things they have read and
experiences they have from interactions they have with others. For the text, there
is a difference in texts which have an impact on readers. There are expository
texts which provide new information whereas narrative texts give many readers
who have had experience in their lives related to stories they have read. In terms
of strategies, readers have to be exposed to a wide range of strategies that can
contribute them to comprehend in texts. For fluency, engaged readers have to
read with adequate comprehension at an appropriate rate. Nonetheless,
reading rates are varied which it depends on the types of texts. Also, readers do
not have to understand all the texts they read as understanding only 70% of the

text with an appropriate rate will allow them to get through many texts that they
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are going to read more (Anderson, 2018).

2.2.4 Constructs of reading engagement

There are 5 main constructs of reading engagement which are
competence- related beliefs, task values, perceptions of competence support,
perceptions of importance support and behavioral engagement with reading
information text (Rosenzweig et al., 2018).

1. Competence-related beliefs

The first construct is competence-related beliefs. It is an individual’s
belief about his or her capacity to successfully complete reading tasks. The two
most proximal beliefs that indicate students’ motivation for academic tasks given
are their expectancies for how well they will do on the task and the extent they
see value in the task. Students’ expectancies are also considerably connected to
their beliefs about the current ability in a domain. Students’ competence-related
beliefs are able to forecast their reading comprehension and behavioral
engagement. Thus, students’ competence-related beliefs are prone to be a
stronger indicator of test scores and grades than task values.

2. Task values

The second construct is task values. It is the belief in the significance and
usefulness of reading. There are three factors that primarily determine students’
task values. The first factor is how beneficial they think the task is. The second
factor is the task’s significance to their sense of identity. The third factor is how
interesting they think the task is. Many researchers have indicated that students’

competence- related beliefs and task values positively associate with each other,



and both estimate positively students’ outcomes in diverse academic subject areas
which include reading (Durik et al., 2006).
3. Perceptions of competence support

The third construct is perception of competence support. It is an
individual’s perception of his or her capacity to successfully achieve reading
tasks. This helps students to ensure that they possess the ability to read
something successfully or efficiently. Students can perceive whether what they
already perform well or what they need to improve on a given task. Moreover,
students are notified of the way to improve their ability needed so that they can
meet challenges in reading.

4. Perceptions of importance support

The fourth component is perceptions of importance support. It is an
individual’s perception of teacher’s support. In the study, the CORI practices are
applied to be importance support which are based on Eccles and colleagues’
expectancy-value theory. Examining the practice of importance support helps to
improve students’ utility value and attainment value for reading. Many studies
related to expectancy-value-theory-based motivation intervention in math and
science have demonstrated that intervention practice set to improve student’s
valuing have enhanced students’ subsequent motivational beliefs and values, and
achievement. Students are asked to think about the relationship between what
they are studying in a course and their lives so that they are able to realize that
the course material is more beneficial for them. It is crucial to comprehend how
similar intervention practice would have an impact on students’ reading.

Nonetheless, there are no indirect impacts of perceiving importance support on



students’ reading outcome.

5. Behavioral engagement with reading information text

The fifth construct is behavioral engagement with reading information
text. Behavioral engagement is the observable act of students being engaged in
learning. It is a direct involvement in a range of activities and consists of
positive conduct, efforts to perform, and participation in extracurricular
activities. Behavioral engagement is considerably interconnected with academic
performance. Additionally, students’ ability to comprehend information texts
given which is measured understanding of words, phrases or concepts, word
meanings, relational understanding, or summary of the text. In addition, students’
perception of importance support indicates students’ later competence-related
beliefs, but not their task values. Meanwhile, students’ competence-related beliefs
indicate students reading comprehension and behavioral engagement while task

values indicate reading engagement (Rosenzweig et al., 2018).

Nonetheless, in this study, according to principles of EIL and the
characteristics of EIL materials, both of them were analyzed and some of them
were selected to form a research framework to find out students’ perceptions of
EIL materials as follows:

Table 3.1 Principles of EIL and the Characteristics of EIL materials

Principles of EIL
(Lee & Chen Hsieh, 2018)

1.Current Status of English:

The perception that English is recognized by people as an international
language for global communication in various aspects including business,
culture and education.

2.Varieties of English:
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The acceptance of varieties of English including both native as well as non-
native varieties of English. EIL accepts and respects all varieties of English at
social, regional and national levels.

3.Strategies for multilingual/ multicultural communication:

When learners experience texts from songs, newspaper or letters that are written
by non-native speakers from ESL and EFL countries for example.

4.English Speakers Identities:

The identities people belong to and the significance of mutual intelligibility of
the use of English in preference to accomplish correct or native-like English

The Characteristics of EIL materials
(Tomlinson, 2016)

1. The use of authentic texts and tasks:

the use of any texts that are written for any purpose rather than teaching and
learning language. It is significant as learners have to experience language used
in the real world, not from a textbook

2. Strategies to achieve successful communication in a lingua franca:

an adjustment of ones in conversational styles. It was relevant to the potentiality
of indicating one’s cultural inclinations and customs and acknowledgement of
foreign cultures. Multilingual users of English do not focus on native speakers’
norms, but they try focus on their multilingual repertoire and share ‘non-
nativeness’ to pass over cultural and linguistic variations and accommodate
interlocutors.

3. Language items and features important for international communication:
some language items and characteristics are regarded as EIL rather than
standard English, including phonology, lexis, syntax, and grammatical features.
4. Intercultural competence:

when learners encounter stimulating literary texts that have strategies to find out
new ways of their environment. It enables learners to learn to achieve lingua
franca cultural integration. There are many activities that assist to develop multi-
culturality such as having an interview of lingua franca users about their inter-
cultural experiences.

In terms of reading engagement, in this study, based on the construct of
reading engagement and engaged readers, some of them were selected to form a

research framework to find out students’ reading engagement as follows:
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Table 3.2 Constructs of Reading Engagement

Constructs of reading engagement

1. Competence-related beliefs: one’s belief about his or her ability to achieve
reading tasks successfully.

2. Task values: the belief in the importance and usefulness of reading.

3. Behavioral engagement with reading information text: reading information texts
which refers to the act of students being engaged in learning that can be observed. It
is an involvement in many activities and consists of positive conduct, attempt to
perform and participation in extracurricular activities.

4.Engaged readers: readers who are intrinsically motivated, form knowledge, use
cognitive tactics and interact to learn from text socially. They are active, persistent
and taking part in reading.
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CHAPTER 111
RESEARCH METHODOLOGY
This chapter presents the research methodology applied to investigate
students’ engagement in reading EIL materials and to explore student perception of
EIL in order to explore the relationships between students’ level of reading
engagement and their perceptions towards EIL materials. It consists of research
design, context, participants, research procedure, research instruments, data

collection, and data analysis.

3.1 Research design
The study applied a mixed-method approach using quantitative and
qualitative methods. For a quantitative method, a survey was used to explore the
findings of this study. For a qualitative method, this study conducted an open-

ended semi-structured interview which was open and flexible.

3.2 Context
This study gathered data from the students enrolled in the faculty of
Business Administration which all major in International Business at one private
college located in Bangkok.
It is a college established to be an academic and high-level specific
vocational center. It uses both Thai and English as the main languages for
instruction. A wide range of programs are provided for a number of students. The

students are taught by both non-native and native English teachers.

3.3 Participants

The participants of the main study were 113 students from second to fourth



year Thai undergraduate students of one private college from the Business
Administration faculty, majoring in International Business. They were chosen by the
random sampling method. The group consisted of males and females aged 18 to 22
years old. They possess different levels of English proficiency which range from
lower intermediate to upper intermediate at the intermediate level of English

proficiency.

3.4 Research instruments
The instruments applied in this study were adapted from the EIL
perception questionnaire and reading engagement questionnaire and the semi-

structured interview. Both questionnaires and interviews were conducted in Thai.

3.4.1 Reading Engagement Questionnaire

The close-ended questionnaire was adapted from Rosenzweig et al. (2018).
It was used to explore the relationships between students’ level of reading
engagement based on four main constructs which are competence-related beliefs,
task values, behavioral engagement with reading text and engaged readers.
The Reading Engagement Questionnaire is divided into 2 parts

Part 1: Background information (Personal data)

Part 2: Students’ reading engagement based on 4 main constructs

The Reading Engagement Questionnaire applies a four-point likert scale
format which consists of (1) strongly agree, (2) agree, (3) disagree and (4)
strongly disagree. It consists of 32 questions under 4 main constructs which are 6
items for competence-related beliefs, 7 items for task values, 12 items for

behavioral engagement with reading text and 7 items for engaged readers.
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The criteria for evaluating the students’ level of reading engagement

was divided into four scales as follow:

1 = strongly agree

2 = agree

3 = disagree

4 = strongly disagree

These criteria can be interpreted as strongly agree = high level, agree = neutral

level, disagree = low level, and strongly disagree = very low level
3.4.2 EIL perception questionnaire

The close-ended questionnaire was adapted from Lee and Chen Hsieh
(2018). It addressed students’ perceptions about 4 principles of EIL, which are
current status of English (CE), varieties of English (VE), strategies for
multilingual/multicultural communication (SMC) and English speaker’s identity

(ESI).

The EIL perception questionnaire applies a four-point likert scale format
questionnaire. The four-point likert scale format consists of (1) strongly agree, (2)
agree, (3) disagree and (4) strongly disagree. There are 14 items which are 3 items

for CSE, 4 items for VE, 4 items for SMC and 3 items for ESI.

The criteria for evaluating the student perception on EIL is divided into
four scales as follow:

1 = strongly agree

2 = agree

3 = disagree
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4= strongly disagree

These criteria can be interpreted as strongly agree = high level, agree = neutral

level, disagree = low level, and strongly disagree = very low level

3.4.3 Semi-structured interview

The purpose of conducting the semi-structured interview was to explore
the deep understanding of the relationships between students’ level of reading
engagement and their perceptions of EIL materials. The findings from the

interview were used to triangulate with the questionnaire findings.

An open-ended semi-structured interview consisted of four questions for
perceptions of reading engagement and four questions of EIL. The researcher
already listed some fixed questions and some further questions that might come up
during the interview as a result of participants' responses. This allowed new ideas
to be brought up during the interview which was very beneficial for the researcher
to gain insight perspectives of the relationship between students’ level of reading
engagement and their perceptions of EIL materials. Also, 3 participants were
randomly chosen to interview. Their perceptions were analyzed in descriptive

ways to triangulate together with the data from the questionnaires.

3.5 Research procedure
There were 5 major stages of research procedure. The first step was to
construct the instrument by collecting information related to the main study. The
second step was to validate the instruments by giving to 3 experts. The third step

was to do pilot test to ensure all the instruments were reliable. The fourth step was
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to revise all instrument according to comments from the experts and polit testing.

The last step was to conduct the main study. All steps were presented in figurel.

Figure 1 Research Procedure

«  Constructing

Validating

Pilot testing

Revising

Conducting the main study

3.5.1 Constructing the instrument

3.5.1.1 Studying documents

In this stage, documents related to English as an international language
(EIL), reading, reading engagement and recent related studies in the field were
reviewed as a guideline for constructing the main instrument. These documents
were compared to find correlations and construct research framework as presented

in figure 2.



Figure 2 Research Framework

Principles of EIL (Lee & Chen 2018)
1.Current Status of English (CE)

2. Varieties of English (VE)
3. Strategies for Multilingual/

MulticulturalCommunication(SMC)
4. English Speaker’s Identity (ESI)

The Characteristics of EIL
Materials (Tomlinson, 2016)

1. The use of authentic texts and tasks
2. The use of spoken interaction
between non-native speakers

3. Learners unstructured interaction
4. Pragmatic awareness activities

5. Strategies to achieve successful
communication in a lingua franca
6. Language items and features
important for international
communication

7. Intercultural competence

Constructs of Reading Engagement
(Rosenzweig et al., 20]8)

1. Competence related beliefs

2. Task values

3. Perceptions of competence support
4. Perceptions of importance support
5. Behavioral engagement with
reading information texts

Engaged readers (Guthrie et al.,

2004; Guthrie and Klauda, 2014;
Garbe, 2017; Anderson, 2018).

3.5.1.2 Validating

Content validity and construct validity are assessed by 3 experts who are

v

Perception of EIL Materials

1. Current Status of English (CE)

2. Varieties of English (VE)

3. Strategies for Multilingual/
Multicultural Communication
(SMC)
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> 4. English Reader’s Identity

5. The use of authentic texts and
tasks

6. Strategies to achieve successful
reading in a lingua franca

7. Language items and features
important for international
communication

8. Intercultural competence

Reading Engagement

1. Competence related beliefs

2. Task Values

3.Behavioral engagement with reading
texts

4. Engaged readers

reading engagement and their perception of EIL

Students’

professional in the field of English teaching (see appendix A). A form of the Index
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of Item Objective Congruence (I0C) was sent to the 3 experts to ensure the validity
of the content of each item of the questionnaire. A three-point likert scale was
provided to the experts which are - 1 (incongruent), 0 (questionable), and 1

(congruent). Mean scores obtained for the results were calculated. It was found

both questionnaire and interview questions reached 10C at 0.820 and 0.785 (See

appendix B).

3.5.1.3 Revising

According to the Index of Item Objective Congruence (10C) of part 1,2 and 3,

the valid items that the experts provided comments and suggestions were revised

(See appendix C).

3.5.2 Validating

After ensuring the validity of the content for the first time, many of the items
were considered either irrelevant or redundant. Thus, other documents were studied
and gathered in order to construct a new version of instruments. A form of the Index
of Item Objective Congruence (IOC) was sent again to the 3 experts to ensure the

validity of each item. Mean scores obtained for the results were calculated and both

questionnaire and interview questions reached 10OC at 1 (See appendix D).

According to the Index of Item Objective Congruence (10C) of part 1 and 2,

the valid items that the experts provided comments and suggestions were revised (See

appendix E)
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3.5.3 Pilot testing

The questionnaires were distributed to thirty students who did not participate
as a sample in this study. These students were randomly chosen from the second to
the fourth-year students. Also, these participants were asked to participate in the pilot
test for an interview. Only three participants were randomly selected to be
interviewed. The interview was conducted for fifteen minutes.

After gathering data from pilot study, the data was computed by using the
Reliability Coefficient (Cronbach’s alpha) formula to investigate the reliability of the
questionnaire. The table below presented the Reliability Coefficients of part 1 and
part 2 of the questionnaire (0.975 and 0.977) as shown in Table 3.1 and Table 3.2.
Overall, it could be inferred that the results were higher than 0.8 which the
questionnaire was reliable.

Table 1 Reliability Coefficients of the Questionnaire Part 1

Cronbach’s Alpha Cronbach’s Alpha Based Number of Items
on Standardized Items

975 975 32

Table 3.2 Reliability Coefficients of the Questionnaire Part 2

Cronbach’s Alpha Cronbach’s Alpha Based Number of Items
on Standardized Items

976 977 14

The reliability of Reading Engagement Questionnaire and EIL Perception

Questionnaire categorized into the main aspects as presented in Table 3.3



65

Table 3.3 The reliability of Reading Engagement Questionnaire and EIL Perception
Questionnaire categorized into the main aspects

Reading Engagement EIL Perception Questionnaire
Questionnaire

Cronbach’s Cronbach’s
Aspects Alpha Based on Aspects Alpha Based on
Standardized Standardized
Items Items
Competence- 907 Current Status of English 0.945
related beliefs
Task values 0.972 Varieties of English 0.976
Behavioral Strategies for
engagement 0.948 Multilingual/Multicultural 0.930
with reading Communication
texts
Engaged 0.928 English Reader’s .888
readers Identities

However, when checking corrected item total correlation, it was reported that

3 items got the result lower than 6.00 (See appendix F).

3.5.4 Revising

After the questionnaires and the interview were revised based on expert

validity and pilot test, the revised version of both instruments was employed in the

main study (See Appendix G).

3.5.5 Conducting the main study

After validating the instrument, the questionnaires and the semi-structured
interview were applied with the sample of this study. The questionnaires were
distributed to the participants online through Google Forms. The participants who

were the samples of this study were required to respond to the questionnaire truthfully
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based on their perceptions. Also, the interview was conducted with the three
participants who were randomly chosen to assure the accuracy of the data gathered

from the questionnaire.

3.6 Data Collection

3.6.1 Questionnaires

The Reading Engagement Questionnaire and EIL Perception Questionnaire
were distributed online through Google Forms to the participants of this study. The
participants were required to respond to the questionnaires. Then, the questionnaires

are collected for analysis.

3.6.2 Semi-structured interview

After the semi-structured interview was constructed, three participants were
chosen to be interviewees. These interviewees are selected based on the simple
random sampling method from the sample of this study. During the interview, the
researcher asked interviewees questions related to reading engagement and EIL
materials. The interview was conducted online via Zoom. Each interview was taken
approximately fifteen minutes. The interviewees’ responses were noted and recorded.
Then, the qualitative data from the interview was transcribed and analyzed along with
the questionnaires. The interview data from selected interviewees were used to assure
the precision of the data from the questionnaire. All data assisted to elicit the findings

of this study.

3.7 Data analysis
The data from the close-ended questionnaire and semi-structured interview

were gathered and analyzed. Data from the questionnaires were analyzed applying the
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Descriptive Statistics, the One-way Analysis of Variance (One-way ANOVA) and
correlations method through the SPSS program. Descriptive statistics were applied to
find the answer to the research questions. Moreover, the findings from the semi-

structured interview were used to triangulate with the questionnaires’ findings.

For the research question 1: “To what extent do students engage in reading
ElLmaterials?”, reading engagement questionnaire is used to collect the findings.
Descriptive statistics were applied to find the answer to the research questions. The
analyzed data of descriptive statistics was presented in terms of mean and standard

deviation (S.D.).

For the research question 2: “What are student perception of EIL materials?”,
EIL questionnaire was applied to gather the findings. Descriptive statistics are also
applied to find the answer to the research questions. The analyzed data of descriptive

statistics was presented in terms of mean and standard deviation (S.D.).

For the research question 3: “What are the relationships between students’
level of reading engagement and their perception on EIL?”, the findings from both

questionnaires and interview were both analyzed using the Pearson Correlation.
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CHAPTER IV
RESULTS

This chapter presents the findings of the data collected from the
questionnaires and interview. The quantitative data obtained from Reading
Engagement Questionnaire and EIL Perception Questionnaire were analyzed by
SPSS. The qualitative data obtained from the open- ended questions based on
reading engagement constructs and principles of EIL were summarized,
interpreted, and triangulated with the qualitative results. Both quantitative and
qualitative data were analyzed and shown. The findings were analyzed in relation
to three research questions:

1. To what extent do students engage in reading EIL materials?
2. What are student perception of EIL materials?

3. What are the relationships between students’ level of reading
engagement and their perception on EIL?

In order to answer the research questions, the findings from the
questionnaires are demonstrated with Descriptive Statistics, and Pearson Product

Moment Correlations (PPMS). Accordingly, the findings from the interview

analyzed are revealed to support the questionnaires’ findings. It is categorized into
three main parts as follow:

4.1 Background of students
4.2 Students’ reading engagement in EIL materials
4.3 Student perception of EIL materials

4.4 The relationship between students’ reading engagement and their
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perception of EIL materials

4.1 Backgrounds of the students

Table 4.1 represents students’ background. The most common group of

participants was fourth year students (74.3%) while the least was found among third
year students (11.5%).

Table 4 1 The frequency and percentage of the students categorized by the year of the
study

The year of study Frequency (f) Percentage (%)
Second 16 14.2%
Third 13 11.5%
Fourth 84 74.3%
n=113

Table 4.2 presents the year of studying English. It was shown that the
majority of the participants learned English for more than 10 years which accounted
for 71.7%.

Table 4.2 The frequency and percentage of the year of studying English categorized by
the year of the study

The year of studying Frequency (f) Percentage (%)
English
Below 5 years 0 0%
5-10 years 32 28.3%
More than 10 years 81 71.1%
n=113

4.2 Students’ reading engagement in EIL materials

This section demonstrates students’ reading engagement in EIL materials.

Mean score and standard deviation (S.D.) are applied to analyze the students’

reading engagement in EIL materials according to the research question.
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According to the findings, the students agreed that they had competence related-
beliefs, task values, behavioral engagement in reading texts, and possessed
characteristics of engaged readers. The mean score of the overall result of the

questionnaire in terms of part 1 was 2.42 (S.D. =1.07). It could be implied that

students perceived to have all constructs of reading engagement.
The items that gained the highest mean scores were “item 3.9 I do not let

other activities distract me from reading EIL materials Mean=2.63", “item 2.6 |

think that reading EIL materials is more useful than most of the learning activities

in English class (Mean=2.61), and “item 3.1 I spend as much time as needed to
complete my EIL reading tasks (Mean=2.57), respectively. On the other hand, the

item that got the lowest mean scores were “item 3.11 I reread university EIL

materials that | do not understand (Mean= 2.34), “item 4.4 1 have gained
background knowledge from things | have read (Mean = 2.34), and “item 4.31 have

many skills and knowledge that contribute to comprehension in reading EIL

materials (Mean= 2.35). The finding of each construct shows as follows:

Construct 1: Competence-related beliefs
Table 4.3 The Means and Standard Deviation of Competence-Related Beliefs

Construct X SD Meaning
1.Competence related-beliefs 2.43 1.03 Agree
1.1 1 can understand all EIL materials that I read 2.49 1.08 Agree
1.2 I can correctly answer questions based on EIL 245 1.12 Agree
materials that | have read for university
1.3 I understand what the author is trying to tell me 5 45 1.01 Agree

when | read EIL materials
1.4 1 can find the main idea of EIL materials 537 1.09 Agree

1.5 I can figure out what unfamiliar words mean in 542 0.82 Agree
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EIL materials

1.6 | can explain what I have read in EIL materials 538 108 Agree

n=113

Table 4.3 presents students reading engagement in terms of competence-
related beliefs. The mean score of competence-related beliefs was 2.43

(S.D.=1.03). This means that the students possess competence related-beliefs.

The students claimed that reading something that is not written by native
speakers find no difference if compared to reading something written by native

speakers.

“...reading something whether the writer
was native or non-native was not matter.
What was matter was about my
understanding in a topic that I read...”

Student#1) “....reading something written

by non-native speakers sometimes was easy

to me to understand...” Student#2)
“....non-native speakers sometimes wrote
something

that was much more understandable for me who

used English as a second language...”
Student#3)

Construct 2: Task values

Table 4.4 The Means and Standard Deviation of Task Values

Construct X SD Meaning
2. Task values 2.43 1.22 Agree
2.1 1 think that EIL materials give me useful 2.40 1.30 Agree

knowledge



2.2 | think that studying EIL materials is important  2.38
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1.33 Agree
to me
2.3 | think that understanding EIL materials for 2.40
L X 1.31 Agree
university Is very important to me
2.4 | always learn something from EIL materials 241 118 Adree
that I read at the university ' g
2.5 | can use the knowledge that I learn from EIL 2.35
. 1.19 Agree
materials
2.6 | think that reading EIL materials is more useful 2.61 105 Adree
than most of the learning activities in English class ' g
2.7 | think it is very important to me to be 2.50 115 Agree

successful in reading EIL materials for university

n=113

Table 4.4 presents students reading engagement in terms of task values. The

mean score of task values was 2.43. (S.D.= 1.22).This indicates that students

considered task values as an important aspect in reading.

Most students argued that reading English written by native speakers is not

more beneficial than reading something by non-native speakers.

“... I believed that reading English articles that
were written by native speakers was similar to
those written by a non-native speaker as it
depended on a language they used...”

Student#l) “...I think reading something

written by non-native speakers was the same as
reading something written by native-speakers.

Several writers who were non-native were able to
use a language that was easy to understand.

Thus, I could understand

what he or she was trying to say much more

easily...” (Student#2) “... reading English written

by native speakers sometimes seemed difficult to
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words that were too complex to be understood by me... " (Student#3)

Construct 3 Behavioral engagement in reading texts

Table 4.5 The Means and Standard Deviation of Behavioral Engagement in Reading

Texts

Construct X SD  Meaning
3. Behavioral engagement in reading texts 246 0.96 Agree
3.1 | spend as much time as needed to complete my EIL 257 0.94 Agree
reading tasks

3.2 | carefully read the EIL materials my teacher has given  2.39 0.95 Agree
3.3 I make sure that I have enough time for my EIL reading 2.46 0.97 Agree
assignments

3.4 | complete my EIL reading tasks at the university 2.37 1.08 Agree
although they are difficult

3.5 1 go above and beyond what is expected of me inreading 2.36 0.92 Agree
EIL materials for my university

3.6 | put a lot of effort into reading my university EIL 250 0.95 Agree
Materials

3.7 | do everything | can to complete my EIL reading 247 1.06 Agree
assignments

3.8 | try my best on all my EIL reading assignments even 247 1.03 Agree
they are difficult

3.9 I do not let other activities distract me from reading EIL  2.63  0.88 Agree
Materials

3.10 I do not give up on difficult EIL reading assignments ~ 2.54  0.88 Agree
3.11 | reread university EIL materials that 1 do not 2.34 0.99 Agree
understand

3.12 | devote as much time as necessary to reading my 250 0.89 Agree
university

n=113

Table 4.5 presents students reading engagement in terms of behavioral

engagement in reading texts. The mean score of behavioral engagement in reading

texts was 2.46 (S.D.= 0.96). This indicates that students had behavioral

engagement in reading texts.

The interview findings show that most of the students tended to feel

enjoyable when reading EIL materials for hours.



“...1 certainly enjoyed reading EIL

materials only when a topic was

interesting for me. | could spend time

reading all night long. However, if a topic

was not interesting,

| could only read in a short period of time. |
think everyone felt the same as I did...”
(Student#1)

“... when I continue reading EIL materials
For hours, | sometimes felt bored. However,
if I was interested in a topic | read, | could

read or hours for sure...” (Student#2)

“... it depends on a topic. If a topic was
attentive to me, I could read as long as |
felt sleepy ”(Student#3).

Construct 4 Engaged readers

Table 4.6 The Means and Standard Deviation of Engaged Readers
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Construct X  SD Meaning
4. Engaged readers 2.38 1.06 Agree
4.1 I always continue reading EIL material outside my class. 240 1.17  Agree
4.2 | enjoy reading EIL materials for hours. 239 097 Agree
4.3 | have many skills and knowledge that contribute to 235 1.01  Agree
comprehension in reading EIL materials.
4.4 | have gained background knowledge from things I have 234 1.09  Agree
read.
4.5 | am exposed to several strategies that facilitate meto 243 1.05  Agree
comprehend in EIL materials.
4.6 1 can read with adequate comprehension at an 242 098  Agree
appropriate rate.
4.7 | think even if | do not understand all EIL materials, 238 112  Agree

understand only 70% allows me to get through many texts
that | am going to read more.

n=113

Table 4.6 presents students reading engagement in terms of engaged readers.
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The means score of engaged readers was 2.387 (S.D.= 1.061). It indicates that students

seem to be engaged readers, leading to reading engagement.
The students mentioned that most of the time they applied their background
knowledge whenever they read EIL materials.
“... I had to use my background
knowledge that I had in some certain
topics that | read in order to have a
bigger picture while reading EIL

materials...” (Student #1) “...applying my

background knowledge seemed necessary
for me while reading EIL materials as some
topics might contain some complicated
structures for reading.

Therefore, | had to apply my knowledge to

have a better understanding...” (Student#2)
“...sometimes | had to use my background knowledge

in order to understand some topics.
However, it depended on each topic
whether | had to apply my background

knowledge or not...” (Student # 3)

To summarize, the construct that achieved the highest means score was found

in behavioral engagement in reading texts (Mean =2.46, S.D.=0.96) while engaged
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readers was considered to have the least mean score (Mean = 2.38, S.D. =1.06) as
shown in a Table 4.7

Table 4.7 The Summary of Means Score and Standard Deviation of Students’
Perception of Reading Engagement Categorized by Construct

X S.D.  Meaning

Competence related-belief 2.43 1.03 Agree
Task values 2.43 1.22 Agree
Behavioral engagement with reading texts 2.46* 0.96 Agree
Engaged readers 2.38**  1.06 Agree
n=113

*the highest mean score
**the lowest mean score

With regards to research question 1 “To what extent do students engage in
reading EIL materials?”, the findings demonstrate that the students engaged in
reading EIL materials based on four major constructs of reading engagement. The
construct that possessed the highest mean score was behavioral engagement with

reading texts (Mean = 2.46, S.D. 0.96) while the lowest mean score belonged to
engage readers (Mean 2.38, S.D. =1.06).
4.3 Student perception of EIL materials

This section reveals student perception of EIL materials. The mean score

(x) of the overall of the questionnaire in this part was 2.39 (S.D.= 1.16), showing
that students agreed with four principles of EIL materials.

The items that gained the highest mean scores were “item 2.2 I think that
teachers can use EIL materials that are written by people who are non-native

writers” (Mean = 2.49), “item 1.3 | believe that English is the language of

business, culture, and education around the world today” Mean = 2.45, “item 4.1 I
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think English teachers should not force me to read at the same rate as them”, and

“item 4.3 It is unnecessary to read only EIL materials” (Mean = 2.45). In contrast,

the items that accounted for the lowest mean scores were “item 3.3 | am open-
minded about accepting reading patterns that are different from those of native-

speakers’ writers” (Mean = 2.33), “item 2.3 | think that different varieties of

English such as Indonesian English, Taiwanese English and Japanese English

are acceptable today” (Mean = 2.34), and “item 3.4 | can adjust my reading styles
based on writers from many nationalities” (Mean = 2.35), respectively.

The findings of each principle as follows:
Principle 1: Current status of English
Table 4.8 The Means and Standard Deviation of the Current Status of English

Construct X S.D.  Meaning

1.Current status of English 238 125  Agree

1.1 I believe that English is used today as an international 239 1.31  Agree
language to communicate effectively with people from
around the world

1.2 | believe that many non-native English speaking 237 114  Agree
countries currently use English as their official or working

language

1.3 | believe that English is the language of business, 245 1.31  Agree
culture, and education around the world today

n=113

Table 4.8 presents students perception of EIL materials in terms of current

status of English. The mean score of current status of English was 2.38 (S.D. =1.25),

indicating that students perceived current status of English as an international

language.

According to the interview findings, the students mentioned that reading

something in English seemed to be more credible than reading something in Thai.
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“...people around the world use English to communicate

in their daily lives. This makes something
written in English is much more credible than
in Thai...” Student#l) “...reading in Thali

seemed less credible and contains some bias,
especially when it comes to reading news...”
Student#2)

“...it is much more credible to read in English as
it is supposed to be accepted from people
globally...” Student#3)

Principle 2: Varieties of English

Table 4.9 The Means and Standard Deviation of Varieties of English

Construct X S.D. Meaning

2.Varieties of English 239 1.2 Agree
2.1 1 think that different varieties of English such as Hong 2.38 1.27  Agree
Kong English, Indian English and Singaporean English are

acceptable today

2.2 | think that teachers can use EIL materials that are 249 124  Agree
written by people who are non-native writers

2.3 | think that different varieties of English such as 2.34 1.13  Agree
Indonesian English, Taiwanese English and Japanese

English are acceptable today

2.4 1 think that teachers can include the texts between non- 2.36 1.16  Agree
native and non-native English writers in EIL materials

n=113

Principle 3: Strategies for Multilingual/Multicultural Communication

Table 4.10 The Means and Standard Deviation of Strategies for
Multilingual/Multicultural Communication

Construct X S.D. Meaning

3. Strategies for Multilingual/Multicultural Communication  2.37 1.04  Agree

3.1 | can adjust my reading styles based on EIL materials 240 0.99  Agree
that | read

3.2 | can explain my own culture and customs clearly when 242 0.98  Agree
reading EIL materials
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3.3 | am open-minded about accepting reading patterns that ~ 2-33  1.12 Agree
are different from those of native-speakers’ writers

3.4 | can adjust my reading styles based on writers from  2-35 1.10  Agree
many nationalities

n=113
Table 4.10 presents students’ perception of EIL materials in terms of strategies

for Multilingual/ Multicultural Communication. The means score was 2.37 (S.D.=

1.04), showing that the students agreed with strategies for multilingual/multicultural

communication.

Furthermore, according to the interview findings, most students claimed that it
was necessary for them to adjust their reading styles while reading EIL materials based
on writers from various nationalities.

“...each writer has his or her writing styles such as the use
of words or phrase which might depend on his or

her nationality, so | have to adjust my reading

styles accordingly...” (Student#1)

“...adjusting my reading techniques while reading
EIL materials seems necessary, but it still depends

on a topic that | read... ’(Student#2)

“...0t 1S unnecessary to adjust my reading styles since

writers use English in writing still... ”Student#3)

Principle 4: English reader’s identities
Table 4.11 The Mean and Standard Deviation of English reader’s identities
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Construct x S.D Meaning

4. English reader’s identities 244 115 Agree

4.1 | think English teachers should not force me to read 245 119 Agree
at
the same rate as them

4.2 1 do not mind if people laugh at my reading rate when 243 117 Agree
|

read because it is my own rate
4.3 It is unnecessary to read only EIL materials 245 110 Agree

n=113

Table 4.11 demonstrates students’ perception of EIL materials in terms of

English reader’s identities. The mean score was 2.44 (S.D. =1.15). It can be interpreted

that students agreed with English reader’s identities.
Together with the interview findings, it was found that each reader should
not be pressured to read EIL materials at the same rate.

“...everyone has his or her own rate when it
comes to reading, so it all depends on their
rate...” (Student#l)

“...reading at the same rate with others does
not help me to understand what I read still...”
Student#2)

“...reading rate has nothing to do with my comprehension,

so each person should not be forced to read at the same rate...”
Student#3)

To conclude, the principle that gained the highest mean score was engaged

readers (Mean = 2.44, S.D.= 1.15 whereas strategies for multilingual/multicultural
communication was found to be the lowest (Mean = 2.37, S.D. = 1.04) as presented in

Table 4.12



81

Table 4.12 The Summary of Means Score and Standard Deviation of Students’
Perception of EIL Materials by Principle

Current Varieties of Strategies for English

Status of English Multilingual/Multicultural reader’s

English Communication identities
Mean (X ) 2.38 2.39 2.37* 2.44*
S.D. 1.25 1.20 1.04 1.15
Meaning Agree Agree Agree Agree

n=113

*the highest mean score

**the lowest mean score

With regards to question 2 “What are student perception of EIL
materials?”, the findings reveal that the students perceived EIL materials
positively based on 4 principles of EIL. The construct that had the highest mean

score was English readers’ identities (Mean = 2.44, S.D. = 1.15) whereas the

lowest mean score was the principle of strategies for multilingual/multicultural

communication (Mean =2.37, S.D. = 1.04).

4.4 The relationship between students’ reading engagement and their perception
of EIL materials
This section presents the relationship between students’ reading engagement
and their perception of EIL materials. The correlations of mean scores are used to
find out the strength of the relationship between 2 variables as presented in a Table

4.13
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Table 3 3.13 The Correlations of Mean Scores of Students’ Reading Engagement and
Their Perception of EIL Materials
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Competence-related beliefs  1.000

Task values .880  1.000

Behavioral engagement 823 873 1.000

with reading texts

Engaged readers .864 896 .885 1.000

Current status of English 793* 894 817 .826 1.000

Varieties of English .828 890 820 .842 908 1.000

Strategies for

multilingual/multicultural 989** 903 865 897 862 899 1.000

communication

English reader’s identities 817 861 797 804 845 835 .849 1.000

Mean 2.43 243 246 238 238 239 237 244

S.D. 1.03 122 09 106 125 120 104 115

In response to research question 3 “What are the relationships between

students’ level of reading engagement and their perception of EIL materials?”, the

Pearson Product Correlations (PPMC) coefficients are applied to find out the

strength of the relationship between 2 variables. Based on the findings, the



correlation among these (0.793<r<9.89) implied that all the pairs were significantly
correlated at the .01 level. It was then showed that significantly correlated at the .01
level. It was then showed that the construct of reading engagement: competence-
related beliefs and the principle of EIL: strategies for multilingual/ multicultural
communication was correlated the most, r= .989, p<.01 (n=113). Moreover, it is
obvious that there was a strong relationship between students’ reading engagement

and their perception of EIL materials.
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CHAPTER V
DISCUSSION AND CONCLUSION
This chapter summarizes by concluding the overall study which the main
objectives, the findings, illustration on the discussion, and suggestions based on the

findings will be discussed.

5.1 Summary

The popularity of English as an International Language has been rapidly
growing, contributing EIL materials to have become more widespread in learning.
Moreover, reading is one of skills that plays a key role in English learning. Readers
who believe that reading is crucial and have intrinsic pleasure in learning are prone
to attempt and spend time comprehending texts effectively. This can be regarded as
reading engagement. To further clarify, engagement is led by motivated or inspired
actions and the action with passion, enjoyment, intentions and other psychological
processes together with consistent and effortful behavior. The main issue regarding
reading is that something that students read is not interesting for them. Thus,
conducting studies on students’ reading engagement and their perception of EIL
materials can be useful to find out the connection between reading engagement and
materials students read. Consequently, this study was conducted to explore the
relationships between students’ reading engagement and their perception of EIL

materials. The three main objectives of this study were as follows

1. Toinvestigate students’ engagement in reading EIL materials.

2. To explore student perception of EIL materials.

3. To explore the relationships between students’ reading engagement and
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their perception of EIL materials.

The research designs were both quantitative and qualitative methods. The
main instruments applied in this study were questionnaires and open-ended semi-
structured interview.

There were two main stages in this study. The first stage dealt with
constructing research instruments. In this stage, the three sub-stages were used to
constructed the questionnaires and interview questions: (1) studying documents, (2)
constructing the instruments, (3) developing the instruments. The documents
related to the study were reviewed and analyzed as a guideline to construct research
framework for the study. The instruments were constructed according to the
framework of reading engagement and perception of EIL materials and then
validated by experts and further by pilot testing. The second stage was about
implementing the instruments for the main study. This stage consisted of three sub-
stages: (1) conducting the main study, (2) analyzing the data, and (3) reporting the
findings. The questionnaires were distributed online to 113 students in the sample
of the study. Accordingly, 3 students were randomly chosen to be interviewees in
order to ensure the accuracy of the collected data from the questionnaires. The
quantitative data was collected and analyzed by the descriptive statistics and
Pearson Product Correlations (PPMC) coefficients. Also, the qualitative data from
the interview was analyzed by the content analysis.

The findings of this study demonstrated students’ reading engagement and
their perception of EIL materials which were categorized into two facets: 1)
students’ reading engagement in EIL materials, and 2) student perception of EIL

materials.
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5.1.1 Students’ reading engagement in EIL materials

In response to research question 1, the students engaged in reading EIL
materials. The students agreed that they all had constructs of reading engagement in
EIL materials including competence- related beliefs, task values, and behavioral
engagement, engaged readers. It revealed that behavioral engagement in reading
texts, with mean score = 2.46, had a higher mean score than the other constructs,
followed by competence-related belief, task values, behavioral engagement with
reading texts, and engaged readers with a mean score of 2.43, 2.43 and 2.38

respectively.

5.1.2 Student perception of EIL materials

In response to research question 2, the students perceived EIL materials
positively. They all agreed with the main principles of EIL materials which were
current  status of  English, varieties of English, Strategies for
Multilingual/Multicultural Communication, and English reader’s identities. It
showed that English reader’s identities received the highest mean scores among 4
main principles, followed by varieties of English, current status of English and
strategies for multilingual/ multicultural communication with a mean score of 2.39,

2.38 and 2.37 in order.

According to the interview findings, the students believed that reading
English that was not written by native writers had no difference with reading
English written by native writers. Students did not all agree that reading English
written by native writers was more useful than reading something by non-native
writers. Students also possessed many behavioral engagements in reading texts as

most of the students were likely to feel enjoyable when reading EIL materials for
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hours. They seemed to be engaged readers as they said that they applied their
background knowledge while reading EIL materials. Additionally, students argued
that reading something in English was more credible than reading something in
Thai and it was also acceptable for them to read something in English written by
several nationalities of writers. Furthermore, students agreed with English reader’s
identities as they found that each reader should not be pressured to read EIL

materials at the same rate.

5.1.3 The relationship between students’ reading engagement and their
perception of EIL materials

The correlations of mean scores of students’ reading engagement and their
perception of EIL materials were 0.793<r<9.89, which can illustrate that all the
pairs were significantly correlated at the .01 level. Furthermore, the construct of
reading engagement: competence related- beliefs and the principle of EIL:
strategies for multilingual/ multicultural communication represented correlated the
most, r=.989, p<0.1 (n=113). This points out that there was a strong relationship
between students’ reading engagement and their perception of EIL materials.
Moreover, it is clear that students perceived EIL materials positively, enabling them
to engage in reading EIL materials.
5.2 Discussion

The discussion of the findings was divided into two aspects: 1) students’ reading

engagement in EIL materials, 2) student perception of EIL materials, and 3) the

relationship between students’ reading engagement in EIL materials and their

perception of EIL materials.
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5.2.1. Students’ reading engagement in EIL materials

Based on the findings, the students engage in reading EIL materials with a
neutral level. They agreed that they had competence-related beliefs. Most of them
think that they are able to understand EIL materials they read They also perceived
that reading something written by non- native writers was also similar to reading
something written by native writers. This can be interpreted that they believe in
themselves that they have ability to read something without reference to a writer’s
nationality. This is related to previous studies (Guthrie et al., 2012; Rosenzweig et
al., 2018), which indicated that positive outcomes in comprehending texts can be
led by students’ competence related-beliefs. Additionally, most students argued that
reading something written by native writers was not more beneficial than non-
native writers writing. This can be inferred that students believe in task values. To
clarify, students believe in materials they read instead of a writer. This is related to
Conradi et al. (2014), which presented that task values can be considered as one’s
belief about to what extent which reading is enjoyable, useful and significant. Also,
the students agreed that they possessed behavioral engagements in reading texts and
they were likely to keep reading EIL materials for hours. This can be inferred that
EIL materials can make students enjoy reading for hours. A similar finding was
found by Anderson (2018), which stated that when readers are interested in a text,
they are able to read it for a long time and how long they are able to read mostly
depends on the type of texts they read. Hence, it is obviously the students are
interested in EIL materials, which makes them enjoy reading for long. Moreover,
students agreed with all characteristics of engaged readers. They also pointed out

that applying their background knowledge was something that they always did



whenever reading something, including EIL materials. This can be implied that
during reading, they apply their background knowledge in order to make them
comprehend better. This result is consistent with Anderson (2018) and (Grabe &
Stoller, 2013) which demonstrated that in order to have a better comprehension in
texts and become an engage reader, all readers have to apply their background
knowledge to what they read.

In addition, the construct of behavioral engagement with reading texts
gained the higher mean score than the other constructs. Also, that “I do not let other
activities distract me from reading EIL materials” was the item that has the highest
mean score, which can be concluded that students seem to highly engage in reading
EIL materials since they considerably concentrate on reading despite other
distractions. This is consistent with prior studies (Barber & Klauda, 2020; Guthrie
& Wigfield, 2017; Ho & Lau, 2018), which pointed out that behavioral engagement
is linked to engaged readers. Readers who are engaged can be seen that they are
persistent in reading

5.2.2 Student perception of EIL materials.

According to the findings, the students perceived EIL materials positively.
They all agreed with all of the constructs of EIL. The agreed with current status of
English which indicates that English is acknowledge to be an international
language for communication globally. They all believed that reading in English
seemed to be more reliable than reading in Thai. This can be inferred that they
acknowledge that English is an international language that people around the world
accept it. This finding is similar to many studies (Marlina, 2014; McKay & Brown,

2015; Rose et al., 2021; Tajeddin et al., 2020), which revealed that the most common
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language used as a second or third language for global communication is English.
Furthermore, the students agreed with varieties of English as an international
language. They claimed that reading English written by writers from many
nationalities was satisfactory for them. This means that they believe in EIL. This
finding is consistent to existing studies (McKay, 2018; Xu, 2018), which proposed
that there are a number of varieties of English used at the present. In addition, the
students agreed with strategies for multilingual/ multicultural communication. They
demonstrated that it was crucial to adapt their style of reading when reading EIL
material. This can be defined that with a different nationality, each writer has his or
her own writing style, so adjusting reading style can be necessary for readers. Lastly,
the students agreed with English reader’s identities. They believed that it is
unnecessary for all readers to read EIL materials at the same rate. They might find
that all readers have their own speed in reading and how much they can understand
what they read does not depend on the reading rate. This finding has a similar result
with former studies (Anderson, 2018; Guthrie & Wigfield, 2017), which showed that
fixed reading rate does not exist. The rate of reading will vary depending the type

of text read.

Also, the principle of EIL which had the higher mean score than the other
principles. There were 2 items received the highest mean scores which were “I
think English teachers should not force me to read at the same rate as them” and “it
is unnecessary to read only EIL materials”. This can be inferred that students might
believe that all individuals have their own reading rate and they can read any
materials that they want to regardless of a type of text. This has a similar finding with

Anderson (2018), which proposed that there is no fixed reading rate since it all



relies on a type of texts readers read. The study illustrated that when readers read
expository texts consisting of new information, they tend to read slower than
reading narrative texts. Thus, it is clear that readers should not be forced to read at
the same rate with others.

5.2.3 The relationship between students’ reading engagement and their

perception of EIL materials

The correlations of mean scores of students’ reading engagement and their
perception of EIL reading materials were 0.793<r<9.89, which can illustrate that all
the pairs were significantly correlated at the .01 level. This points out that there was
a positively strong relationship between students’ reading engagement and their
perception of EIL materials. This can be interpreted that since students have a
positive attitude towards EIL reading materials, they can be more engaged in
reading EIL materials. This is consistent with the Anderson (2018), which claimed
that the type of texts has a huge impact on reader’s engagement. Each reader has his or her
own interest, so they enjoy reading in a different type of texts. In other words, it could be
said that EIL materials are a type of text that students positively perceive and are interested
in, so they are able to engage in reading EIL materials. Therefore, it is obvious that
students perceived EIL materials positively, enabling them to engage in reading
EIL materials. Furthermore, the construct of reading engagement: competence
related- beliefs and the principle of EIL: strategies for multilingual/ multicultural
communication represented correlated the most, r=.989, p<0.1 (n=113). This can be
implied that students are more likely to engage in reading EIL materials when they
believe in themselves that they are capable of reading successfully such materials.

However, they might have to adjust their reading styles according to the writer’s
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nationality. For example, a writer from some nationalities might use idioms in their
writing, so students need to clearly understand such idioms in order to completely
understand what they are going to read.

5.3 Conclusion

According to the questionnaire findings of this study, the students engaged in
reading EIL materials with a neutral level as they have an average score for four
main constructs which are competence-related beliefs, task values, behavioral
engagement with reading texts and engaged readers. All of these constructs are
essential to measure to what extent students engage with reading EIL materials. The
students found themselves to have more behavioral engagement with reading texts
than the other constructs of reading engagement. On the contrary, it was also found
that some characteristics of engaged readers were found inadequate, leading the
construct of engaged readers to have the lowest mean score among the other
constructs.

The students were perceived EIL materials positively with regard to four
main principles of EIL which are current status of English, varieties of English,
strategies for multilingual/ multicultural communication and English’s speaker
identities. These principles are necessary for EIL materials. The students
considered English reader’s identities with the highest mean score compared to the
other principles. In contrast, they agreed with strategies for multilingual/
multicultural communication less than the other principles of EIL, making it to

have the lowest mean score among the other principles.
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5.4 Pedagogical Implementations

This study is presented as one of the exploratory survey studies that explore the
relationships of students’ reading engagement and their perception of EIL
materials. It came up with a framework to measure to what extent students engage
in reading and student perception of EIL materials. Since EIL materials have
become much more popular than the past, it is recommended that Thai education
should support and promote EIL materials among students in order for them to
know more about what are EIL materials and become engaged more with reading
EIL materials.

According to the findings of this study, it is suggested that teachers should
provide a variety of EIL reading materials for their instruction. This can make
students become more familiar with reading EIL materials, possibly leading to
become more engaged with reading EIL materials. Moreover, they should arrange a
class to teach about EIL. A class should include all main principles of EIL and its
importance to raise awareness of the significance of EIL and to ensure that students
profoundly realize what are main characteristics of EIL materials. This can enable
them to be more familiar with EIL reading materials. This is to ensure that students

can engage more in reading EIL materials.

Apart from teachers, it is recommended that students should believe more in
their ability to successfully accomplish their reading tasks and should believe more
in the importance and benefits of reading EIL materials. Consequently, they are
likely to become more engaged in reading EIL materials. Additionally, they should

be provided with EIL reading materials in classroom so that they can become
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familiar with EIL reading materials, which might make them more engage in
reading EIL materials.
5.5 Limitations of the Study

The study faced one main difficulty. This topic, EIL, seems to be new for
some groups of people who are not in the field, so this makes them unable to
comprehend the true meaning of EIL. Therefore, a clear explanation of the definition
of EIL materials is needed for most participants. Moreover, this study was designed to
apply qualitative methods by interviewing three participants. Also, the scope was only
limited to one group of students at one private college. Consequently, the result could

not be generalized to the large pool which might lead to inaccurate information.

5.6 Recommendation for Further Studies

Further studies should be conducted to highlight more on qualitative data to find
more explanation to find the correlation between students’ reading engagement and
their perception of EIL reading materials. This is because quantitative data is related
only the number. It may provide the direction or the level of the relationship.
However, it does not give the in-dept reasons behind that. Qualitative data can be

classroom observation or interview, so the correlation might be clearly explained.
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Chulalongkorn Language Institute, Chulalongkorn University
Tanyaporn Arya, Ph.D.

Chulalongkorn Language Institute, Chulalongkorn University
Panna Chaturongakul, Ph. D.

Thammasat Language Institute, Thammasat University
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Appendix B
Index of Item Objective Congruence (10C) Form

(Expert’s evaluation form)
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A STUDY OF STUDENTS’ READING ENGAGEMENT AND PERCEPTION OF
EIL MATERIALS
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The Analysis of the Index of Item objective Congruence (Part 1)
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No. ltems Analysis of [ 10C Results
I0C from score
experts
1(2]3

1. | enudaTumnuanansaiidsndos (Competence-related beliefs)

1.1 | suanusathTansoukviue 111101 0.666 valid
(I could understand all the readings)

1.2 | suanunsameudnuiAsfunseuldeingnsdes 1112101 0666 | valid
(I could correctly answer questions about the readings)

1.3 | asddrywasuvanuaninsahlaldisdmsudu 1(1(1 1 valid
(The key points in the text were clear to me)

1.4 | swdwsasiinsTunmsmlaauddawesunanu 11110/l 0666 | valid
(The main ideas of the readings were easy to find)

1.5 dumm'sm‘ﬁﬂamwumwaamﬁwm‘“ﬁ"lsiﬁumﬂ 11111 1 valid
(I could figure out what unfamiliar words meant)

2 Aoy (Task values)

2.1 | mssulenugiisivssloanifudu 111210/ 0.666 | valid
(The readings gave me useful knowledge)

2.2 | donsiBsumsasuiiustlumidudu 11110 0.666 | valid
(Studying the materials was beneficial to me)

2.3 Asvinanug lasudanmssuanduds:lpaidu Tuaoaa 11111 1 valid
i
(Understanding the reading materials will help me in
the future)

2.4 ﬁ,uvlﬁl,%‘uug’f’mqam\iﬁéwﬁﬂ&mmmsdﬁuﬁvlﬁi”uua‘uvtmu 111101 0.666 valid
(I learned something valuable from the reading
assignments)

3. | suneswasmsaiuayumNaunsa (Perception of competence support)

3.1 | Aaumsposdu 1(1]1 1 invalid
My teacher ...
Fuduliaduauaonidg
(Said | did well when | read aloud)

3.2 anunsavan lsnuie lnsiidudosmsanuzhumas 111101 0.666 valid
(Usually knew when | needed help)

3.3 | wansismsvimunTumsouIndusu 11111 1 valid
(Showed me how to improve in reading)
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3.4

vanassinauasdusnduluiosou
(Almost always let me know when | did something
right in class)

0.666

valid

3.5

dhumdodudodunusuanuivneTuassnu
(Helped me meet challenges in reading)

0.666

valid

nunaswasaNuddryTunsatiuauu (Perception of importa

nces

upp

ort)

4.1

AMAATVIIAL

My teacher....

aAUT Ao uduispuianuddeyoiwlsTuouanvos
AU

(Discussed how our class readings are important for
my future)

1

0.666

valid

4.2

naee suninaseuivse luan
(Showed me that reading is valuable)

valid

4.3

Tilduans duinmsem Tuduisouddeydusu
(Did not show how class reading is important for me )

valid

4.4

gaudnimssudonisisounisaeuiimnuddydudan
(Taught me that reading our materials is important for
me)

valid

4.6

Tanuadryinduanansa ldsuuss Toaiannnnsenu lude
finanAnany

(Emphasized how | can benefit from reading a variety
of topics in social studies)

0.666

valid

msfidusmvnannsinssuTunssuiilonndona
(Behavioral engagement with reading information texts)

5.1

sulghan Tumssuumenusnnuiniidusdasns
(I spent as much time as needed to complete my
reading homework)

0.666

Valid

5.2

sush laviynaui ldsunaunang
(For every assignment, | worked hard)

Valid

5.3

gusfulandufinaiisawes Tunseui ldsunaunane
(I made sure | had enough time to complete my
reading assignments)

0.666

Valid

5.4

Aautamseuit IdsuneumnaiimnusnnissIn sus
anansavin Ikdusale

(Even if the reading assignments were difficult, |
completed them)

Valid

5.5

Suanusavin IeAna e anunyoosios Tunseu
(I went above and beyond what was expected of me in
reading)

Valid
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5.6 | suldmnunsnouesraenalunise 1 Valid
(I put a lot of effort into reading)
Average Score 0.820 | Valid




The Analysis of the Index of Item objective Congruence (Part 2)
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No.

Iltems

of 10C
from
experts

Analysis

I0C
score

Results

1

2

3

anuzvasnnsange Tuaaiu (Current status of English: C

SE)

11

1.1 mudanaudumuiifiuszandamTunnsdeanssesiu
anavospuvinlan

(English is used today as an international language to
communicate effectively with people from around the
world)

0.333

invalid

1.2

Tunapguszmait i Tdmunssnquiunmwman lsinsiauTs
Andangwduameienig

(Many non-native English-speaking countries currently
use English as their official or working language)

valid

1.3

1.3 wntuibih lan Tgmussnguitiunuvnessia, Saiusssu
wazMSANY

(English is the language of business, culture, and
education around the world today)

valid

ANNRAIARANLYNIAENYRINENdIngy (Varieties of English: VE)

2.1

Tunnuileanunannanaivasnundingy fathaiu
AMENSINOBVNYNFOINY, BNDULGE wArMAIA UKD
HLRET

(Different varieties of English, such as Hongkong
English, Indian English, and Singaporean English, are
acceptable today)

valid

2.2

Haouanunsn ldomsaounaiunsnsinquiigniudinlag
il ssnausinaduiies e

(Teachers can use English listening materials that are
recorded by people who have different kinds of English
accents)

valid

2.3

Tunnfuiienurannmansvasnnsingy fotaau
munsanauuasvndulaiids, ldniuuasdiuduiivonsu.
(Different Varieties of English such as Indonesian
English, Taiwanese English, and Japanese English are
acceptable today)

valid

2.4

Haouanunsaunuaividuiusszninai b le Ta
Mmusinauiumumian sedaau amdulaiiduduen
dvuTudomalansndanee

(Teachers can include the interaction between non-

0.666

valid
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native and non-native English speakers (e.g.
Indonesian-Japanese speakers) in English listening
materials)

nagnsEmsuNTdoansvainEuarImusTINANaINNaIY

(Strategies for multilingual/multicultural communication: SMC)

3.1

sSuanunsaUsuiasusuuuunsaunun Iiasandosfunad
UAdniusAugauiidinanseimusssy

(I can adjust my conversational style according to my
interactions with people from other cultural
background)

-1

0.333

invalid

3.2

duanungnodunyimustssnazUsandivosduidunmudings
oA iamsssuiishaanndu Idotsdaiau

(I can explain my own culture and customs clearly in
English to people from other cultures)

0.333

invalid

3.3

sulvmsousuAusULuuMSWanToMseDNIAINTILANFNIAN
thiAnuein

(I am open-minded about accepting
speaking/pronunciation patterns that are different
from those of my hometown country)

valid

3.4

a oo

SuanunsnUsnnfuivRotnaninzan IXaeaadoariueTa
MNSInaERsUaUNUY

(I can behave appropriately according to English users |
speak with)

0.333

invalid

Anvaansiivasiyanwdinge (English speaker’s identity: ESI)

4.1

Haoumussnau limsiiaznasulvdunamiouduidives
AEN

(English teachers should not push me to speak like a
‘native’ English speaker)

1

1

valid

4.2

sulidaTadfazaunads luduilssmunsinguoosduliie
sSuyanziuAomendinge Tuluusesdu

(I don't mind if people laugh at my English accent
when | speak because it is my own English)

valid

4.3

lifienudBuiiazye indouduvneomsfiunsosndinnw
mnmMundanguussduiduiit lalddmsuddu

(It is unnecessary to speak like American or British
English speakers as long as my English is intelligible for
(understandable) to others)

valid

Average Score

0.785

valid
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No.

Items

Analysis of

I0C form
experts

10C
score

Results

1

2 |3

WnBouianuAafinang lsenazguunanuidn
MENdINAE
(How would you think about reading in English?)

Valid

ﬁﬂﬁﬂuﬁm'jﬁmidmummmmms‘ﬁﬂﬂﬂﬁ Uszloalinnni
suunanudunun nevio i ognals

(Do you think that reading in English is more beneficial
than reading in Thai? And how?)

Valid

dnisuudeinnsiinauesnanun Iifutniouianunsnsu
MuSinauetuAasuAmthunanau Tl iinifousaus
UMANMNAENSINaEEe Mot ls

(Do you think that complimenting from teachers to
students who are able to read English fluently can
motivate students to read English more or not, how?)

0.333

Valid

dnifouAaiiuating lsfumsiaaesatvayu Ty inisousu
unanuiiulalfummnsinguanansuunaNNiidn

M vy

(How do you think about teachers encourage students
to read in English rather than in Thai?)

0.666

Valid

daspuaunsnouunaNNiidumnsinge Ief ot bilde
wihpwlazaudunauunso lisgnels

(Can you read in English without feeling bored even
you read for hours?)

Valid

dnlssudainnssuunANNAENSInaedinnua iode
innniam lnevdeli otnals

(Do you think that reading in English is more credible
than reading in Thai? And how?)

Valid

niFounasinuauAEsInauiduu laoiduu i
munsangulunsul wiloundosnerugidoud T
mMunsanaudumuniians

(Is reading something written by a native writer
different from reading something written by a writer
who uses English as a second language?)

Valid

tnisouAaindanudnlunse ot s lumsiisnu unanu
MNSanauuAIBudamTIUTusTTIR LG NTaIR DU
(Is it necessary to know a cultural background of a
writer before reading something in English?)

0.333

Invalid

dnisudaindousms lmunsinquiinasionisidhla
UMANMNAENSINaEnEe Mot ls

(Do you think that does the use of English words have
an impact on your understanding in reading English or
not and how?)

Invalid
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Appendix C

The Original and Revised Version of the Questionnaire Items

Part Original Revised
1.1 suaunsawhlanissukimus 1.1 suaunsawh launanundsdeiisuitaiua
1 (I could understand all the readings) (I am usually able to understand the

readings)

1.2 suanunsanausaxAAunngonnle
HRNREHY

(I could correctly answer questions about
the readings)

1.2 SuansanouAMNIAIAULNAMNNS0A
figuvianun ldatinugnsiag

(I am able to correctly answer the majority
of the questions about the readings)

1.3 suanansnith laaeddryvosunana e
alpNNaH

(The key points in the text were clear to
me)

1. 3duindsufuddryvosunanu ldoeng
LA

(The key points in the text are usually clear
to me)

1.4 siwdwisosiiia Tunsm lamnuddryas
unANMN

(The main ideas of the readings were easy
to find)

1.4 mamn Tamnuddryoosunanu Wudsiie
dnsudu

(The main ideas of the readings are
generally easy to grasp)

Yl =

2.1 msgulienusifus: looifudu
(The readings gave me useful knowledge)

2.1 unenundodaionuTwenusiifivs: Tuanifu
au
(The readings gave me useful knowledge)

2.2 Aonnsispunsaoudis: luanifudu
(Studying the materials was beneficial to
me)

2.2 msisouanndomsisounnsasuiivslowl
AU

(Studying the materials was beneficial to
me)

2 4 suldzpuguesnaiidrdyannmss il
Isunaunany

(I learned something valuable from the
reading assignments)

2.4 suldspusuvesiifius: Tomiannnnseu
i lssunaunany

(I learned something valuable from the
reading assignments)

3.4 venasiiinnuasdusnduTuieasou
(Almost always let me know when | did
something right in class)

3.4 \Aeurmnadidiondu Weduvinerlsld
pnses Tuoasuu

(Almost always let me know when | did
something right in class)

3.5 ghasdunuiodunuanuenaiunnlunis
U
(Helped me meet challenges in reading)

3.5 ehasusufosuanuvneTuassnu
(Helped me meet challenges in reading)

4.1 sAaumuinmssuluduigsuiinnuadrday
ot lsTuounan

(Discussed how our class readings are
important for my future)

4.1 aémy'jwmdmﬁs[ﬁ’[m?m%’ﬂuﬁmwﬁ']ﬁfy
ot lsTuouran

(Discussed how our class readings are
important for my future)
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4.5 osunyimseudivds: lvanlAudgu
(Explained that reading gives me useful
information)

0y

4.5 asunginmsenuvinTwdu ledsudoy
Uszlyand

(Explained that reading gives me useful
information)

afidl

4.6 wiuiiduaunsa lesudssloiannnis
uluhdodivannnany

(Emphasized how | can benefit from
reading a variety of topics in social
studies)

4.6 winthnsuanunsa lesudssloaiiannnis
g Tumdovsdsauamandinannnain ldoesls
(Emphasized how | can benefit from
reading a variety of topics in social
studies)

5.1 sulghan Tunmsvihastulunnssnuunn
winigudosnisandisa

(I spent as much time as needed to
complete my reading homework)

5.1 sulghaviniisndulunsvinnsthunis
guaudza

(I spent as much time as needed to
complete my reading homework)

5.3 dwiulanduiinawisawe lunseu
(I made sure | had enough time to
complete my reading assignments)

5.3 suldghaursawa Tunsvinasthunnssuil
Ietsunounine

(I made sure | had enough time to
complete my reading assignments)

5.5 Suanxnsavin lARANAARINBY DY
Tunisan

(I went above and beyond what was
expected of me in reading)

5.5 fuanunsavin lfiAuanueerinoiiagss 1
Tunseu

(I went above and beyond what was
expected of me in reading)

1.1 mdanaulumuiifiszandamTunns

Aoansszsiuannavasauvialan

(English is used today as an international

language to communicate effectively with
people from around the world)

1.1 TudRatiumunsenguiunmenannai iie
msfoansatnfivs:AandmwAuauvialan
(English is used today as an international
language to communicate effectively with
people from around the world)

2.2 ffaouanansalddemsilunmundanauiign
vudinlaw Tomunssnaueineduilos e
(Teachers can use English listening
materials that are recorded by people who
have different kinds of English accents)

2.2 Wasuanunsa [odonsisnmunsinquiign
vuiinlawTomunssnquensdiilosTunsaeu
s

(Teachers can use English listening
materials that are recorded by people who
have different kinds of English accents)

2.4 fasuaunsanuniunmsidfduiusszming
i1 L g T sanaqubunwmdn dhotatu
yndulailidofurndiu Tudonss
MdenNae

(Teachers can include the interaction
between non-native and non-native
English speakers (e.g. Indonesian-
Japanese speakers) in English listening
materials)

2.4 aouanunsadonunsnmsiufanniug
seinaeii W 8T unsanguiiuamumnan
shatnatu amdulaflidusuenediu Tudoms
WM uNSIna Y

(Teachers can include the interaction
between non-native and non-native
English speakers (e.g. Indonesian-
Japanese speakers) in English listening
materials)

3.3 suTwnsuensuriusUuuunswanions
ponIdusiiuanseantnulAnvasiu

(I am open-minded about accepting
speaking/pronunciation patterns that are
different from those of my hometown

3.3 dusansusUuuuNSWANEon1soa I8N
uansienTILIARYDIRL

(I am open-minded about accepting
speaking/pronunciation patterns that are
different from those of my hometown
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country)

country)

4.2 sulisalashauazenadn Tuduilos
mMunssnnuuasdudodunwanaziudo
mudanae luluuzosin

(I don't mind if people laugh at my English
accent when | speak because it is my own
English)

4.2 sulisaladhauazenadoduilos
mMenssnnuuasdudodunwanaziudo
mudainae luluuvosin

(I don't mind if people laugh at my English
accent when | speak because it is my own
English)

4.3 lifanudnduiiazwa infiourdusm
DNSAUNIDTMSINOBUINAAENSIN VIR
Duiith T lddmsueisu

(It is unnecessary to speak like American
or British English speakers as long as my
English is intelligible for (understandable)
to others)

4.3 lifienudnduiiassosamundanae T
W UAUYMONEAUNTDTMITINOBUIA
mnssnauuasdwduiidh T lddmsuisu

(It is unnecessary to speak like American
or British English speakers as long as my
English is intelligible for (understandable)
to others)




109

The Original and Revised Version of the Interview Questions

No.

Original

Revised

AniBpuianuAswinodnd lsdnazsuunanui
Wunendange

walsuidmnudafinoge lsTunssuunans
Afumusanauit W sideulaodidouiitiu
LRANYDINEN

dnissudainnsiinaasnanaon Iisutinigou
fignunsnanumMENSing ot NAa0IuAaTIY
wansulminiFousaus uunANuAEINSINAY
n3o i

tnisuuAninmMsfinaesnanouiniEuui
ANHNFNUAENBTIN YO WNAFDIMAAITIY
wansuTiiniBousaus uunANUAMENSINAY
w30 i

dnifouAaiiuating lsfunmsiinansaivauu
Twinisvusuunanuiuadumunsinge
innnBuunANNdua s ny

inisoudafiuaing lsrumsitnansatuayu Ty
inFsusuuneNudumendinguunna
uunanuiidumu vy

Asuaisas uwUNeNMNTIuAENSIngy
Teags biidominswiazerwdunaturunso lu
atials

inisouddnitannsTunseuuvanuiibu
mdinaeiuszznaiuu ldnse ldotnals

dnidsunarinuveuMunsinguiidoulos
Widouiimudinaumiunviud mlounio
saruriduud ldmundinquinawiiass

dniEsutariuaNuMENSInauiduulay
Widouiiameuiidunmudingwviidounss
sharfugiduui ldmundinquiluawniiass

dnisouAaindanudintunso ot lsTunsii
SIUUNANNABNITINOBUAIDTUBDINT Y
FouusssuNuiNvidan

aaa

ﬁm"%yumsms(ﬂaqms’)amqmumia‘wuua:
vihanugh launanuaunsinguitins o
Fdwvianrannidouifinfindmneimusssy
Aiginariu

wnsuuAnndour s gmunsingeiinasio
msih launanumunsingunse iotnels

wnBpuAsndisfinasionisinanugnlaly
ASAUNUINSD odnals
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No.

[tems

Analysis
of 10C
form
experts

IOC score

Results

[2]3

anuida TumnuanunsaiiAsdos (Competence-related beliefs)

1.1

guanunsnth lanmsdoansnmisonununsingue lugius
MEUNUITNE Iinue
(I can understand all EIL materials that | read)

1111

Valid

1.2

aiummiﬂmaummm‘[uﬁamsa’mmméﬁnqw‘[ugwu:
A disusulunminedo s
(I can correctly answer questions based on EIL

materials that | have read for university)

Valid

13

sguthTaTudeigusanensnuiiazdaidodusudonns
mummaaﬂqﬂugﬁuwmmmmmmvlm

(I understand what the author is trying to tell
me when | read EIL materials)

Valid

14

fuanansam lRanundnwssdonssiunsndingelu
FIUEANUNUNTNE 16
(I can find the main idea of EIL materials)

Valid

1.5

guanunsath lamuminuuasAdwyitt liduias Tu
mMssumMussnae lugnusasuuend

(I can figure out what unfamiliar words mean in
EIL materials)

Valid

1.6

fuanunsnosunvAsidusuaundings lugiuzae
w6 et
(I can explain what | have read in EIL materials)

Valid

Aoy (Task Values)

2.1

gudaindenisenunundinge lugrusasuiuiens
Twuss lomnidusu

(I think that EIL materials give me useful
knowledge)

Valid

2.2

fuAninnsdnsndon1senumeSInaEgIULATEN
wwITNAIANNEAAURL

(I think that studying EIL materials is important
to me)

Valid

2.3

sudainmsitn lademssumensinge Tugiuzam
wued luuminendsfianuddaydudu

(I think that understanding EIL materials for
university is very important to me)

Valid

2.4

Fuipuguneteannsenudenisenumesnsingy lu
51u~n’n:nu’m’1°zr1ﬁﬁﬁuamﬂuﬂmmuauam
GIRIEHD

(I always learn something from EIL materials

that | read for university)

Valid

2.5

vl o

aummsa‘[ﬁmm‘swaulfsuu‘smﬂﬁamsmu
mmaqﬂﬂwiugmwmmmmmm

(I can use the knowledge that | learn from EIL
materials)

Valid
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2.6

sudainmssudonsndange lugnuzasuiuiens
fustlvmbinnnnAanssuainlnay Tunminends

(I think that reading EIL materials is more useful
than most of the other activities for university)

Valid

2.7

duAninsUszauaudIEa lumssuuneu
mMudsnaulugruzmuununanfituisesddny

(I think that it is very important to me to be
successful in reading EIL materials for university)

Valid

nwainssumsidusinTunseu
Behavioral Engagement with Reading Text

3.1

suldhanawihidusesnislumsinnuniseude
msa‘wummﬁaﬂquTugﬁu:mmmm%ﬁﬁnuéﬁL%a

(I spend as much time as needed to complete
my EIL material reading tasks)

Valid

3.2

FusudoN1ToUMBNTINOWFIUAIUNUNTGT
onanstineuTwetiesoumau

(I carefully read the EIL materials my teachers
given)

Valid

3.3

sulghnaniisane Tunssudenserunmunssnaulu
IUEANEUUNTNET IFUNDUINY

(I make sure that | have enough time for my EIL
material reading assignments)

Valid

34

Suvinanuii idsunaununs TudomssunmunsangeTu
gruzAvIwIfaudisaniinazenn

(I complete my EIL material reading tasks for
university although they are difficult)

Valid

35

fuanunsavin IfiAuAmuAanuNpYase Tunseu
Aonsonunsndange lugruzamsunuensidmsy
HAINENAY

(I go above and beyond what is expected of me
in reading EIL materials for my university)

Valid

3.6

gulgmnunsnsnuainann funssudanissu
Mdenaelugiusasuiue s uumninendy

(I put a lot of effort into reading my university
EIL materials)

Valid

3.7

FuvinmneefiduanuNsaRin Ui IFsuNaURNNY
Tunseudenssnunsnsdingu lugrusaiun
wwna ledisa

(I do everything | can to complete my EIL
material reading assignments)

Valid

3.8

Suvimneeiduanunsniiazvinui ldsutounung
Tunseudenssnunsndangu lugruzaiun
wuTNAdinzen

(I try my best on all my EIL material assignments
even they are difficult)

Valid

39

du uaesTwAanssudusnfsanuanlavasdu Wann
msaudonsonunsndings lugnusasuiueng
(I do not let other activities distract me from
reading EIL materials)

Valid

3.10

gulisonuwTunssudonmssunmunsingeTugiue
AMENUUTNETIHANNENA
(I do not give up on difficult EIL material

reading assignments)

Valid

3.11

sunadu luouTuduvasdonssnunmnsdange lugus

Valid
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MBI igh Tadnas
(I go above to read in section in university EIL
materials that | do not understand)

3.12

fuafirnatathunn lWdunnseudonseu
mMndanae Tugiuzm s luuminendy

(I devote as much time as necessary to reading
my university)

Valid

Engaged Readers

4.1

fusuunanuiiinundinge lugrusasuiuieng
uanwoasuaseaiaue

(I always continue reading EIL material outside
my class)

Valid

4.2

Suwanmaudumsouden lwmunsinauiuaen
uwnend Ifouunanegh lus
(I enjoy reading EIL materials for hours)

Valid

43

suflvinwuazanusinannvanpdeens Tvdweh TaTu
ASEUUNANNT TSI aETuMEuILNTE 16
(I have many skills and knowledge that
contribute to comprehension in reading EIL
materials)

Valid

4.4

duldaraumnugiuguandsisu g uan
(I have gained background knowledge from
things | have read)

Valid

4.5

sufinagms lumssuiinannranoiizhs IwdugTlaTu
AMssuUNANUMENSINaE Tugura UG

(I am exposed to several strategies that facilitate
me to comprehend in EIL materials)

Valid

4.6

fuanunsnou ldotnadh lalusnsianusivosns
uimunzau

(I can read with adequate comprehension at an
appropriate rate)

Valid

4.7

guaunsath laTuunenui [gaunssnaulugus
Mg faudhduazndr lauisas 70% vog
UNANNTINNG

(I think even if | do not understand all EIL
materials, understand only 70% allows me to
get through many texts that | am going to read
more)

Valid

Average Score

Valid




The Analysis of the Index of Item Objective Congruence (Part2)

113

No.

ltems

Analysis of
IOC form
experts

|OC score

Results

1]2]3

amuzfuaqmmé”mﬂﬂuﬂaqﬁu (Current Status of Engli

sh)

1.1

sudanh Tutatunmmnsinguiluauannai 1gide
msdeansedniivszandawsuaurinlan

(I believe that English is used today as an
international language to communicate effectively
with people from around the world)

1111

Valid

1.2

suwdomnavquszmai W ld Igausinamiuaen
wan IgiinsiEu Idnwnsinguiuasvnanis

(I believe that many non-native English speaking
countries currently use English as their official or
working language)

Valid

1.3

sudoimniuilvihlanTgmunssnqutiunnwvng
530, TMUSIIN wazATENEN

(I believe that English is the language of business,
culture, and education around the world today)

Valid

ANARANRANUYNANENYDINYNTIN
(Varieties of English: VE)

2.1

sudaah Tunnfuienuranransveinmunsingy
shotnaunNSInnuYoITIsadnd, sndulailids
wazpasn WsHuiiveusy

(I'think that different varieties of English such as
Hong Kong English, Indian English and Singaporean
English are acceptable today)

Valid

2.2

sudninanasansn [donsenumundinguTu
FuzAEUUINS luansissumsaonls

(I think that teachers can use EIL materials that are
written by people who are non-native writers)

Valid

2.3

suAaivniuilenunanmanuwesmunsinguidu
mnssnauasrdulailids, Musinguueum
lewiu uazmnsenquuasvndlwuiivonsu

(I think that different varieties of English such as
Indonesian English, Taiwanese English and Japanese
English are acceptable today)

Valid

2.4

FUARTINAMATANNNTATIUTINUNANNANTIUALT L
Tosgfidoudiluwasneuasiduui lilsidves
mnTudomssounisaouls

(I think that teachers can include the texts between
non-native and non-native English writers in EIL
materials)

Valid

AagmsAmsuA i uariaiusssuinananas Tuns
foans

(Strategies for Multilingual/Multicultural
Communication: SMC)
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31

suanunsaUsudsusduuunseuli@enndesiuns
umusinae lugruzmsunug ldotnamnunza
(I can adjust my reading styles based on EIL materials
that I read)

Valid

3.2

SuanunsnasunuTmusTanualsuneivassnguios s
pHaNGLEERN Lfia«:tua"mummmmmaj”qﬂqus[ugmz
AEUIUDIB

(I can explain my own culture and customs clearly
when reading EIL materials)

Valid

3.3

suTnmssonsuAusULuUAMSSUALeAsNIA DU
Wuldhwasaen

(I am open-minded about accepting reading patterns
that are different from those of native-speakers’
writers)

Valid

3.4

fuanunsaUsusduuunssuldotnamanzandunng
umusinae lugrusmsunwendidoula
Hidouannratoidouni e

(I can adjust my reading styles based on writers from
many nationalities)

Valid

English Reader’s Identities

suAnmuAsIaUMENSINaE limsTianiasu Twdu
ulusamanuBuisuwindunnien

(I think English teachers should not force me to read
at the same rate as them)

Valid

4.2

sulisuAvasdpuanenadufusnsiauE lums
FUYDITWNT R INHUADTNTINTINUVDIRY

(I do not mind if people laugh at my reading rate
when | read because it is my own rate)

Valid

43

sgudain ldaBuiiazdossuusimssunisndingelu
FIULANENUUNTNH
(It is unnecessary to read only EIL materials)

Valid
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No.

Iltems

Analysis
of I0C
form
experts

IOC score

Result

1123

Competence-related belief

amﬁmmﬁmLﬁuamq"l{[um‘idwummE')”Qﬂf]wﬁ"lsi"lﬁ
Woulaodiduuiifiudwssnun

(How do you think about reading something
that is not written by native speakers?)

1T 11]1

Valid

Task values

AMLARTIIMSETUMINSINAWT i Ididuulasidves
mnTds:lomlinnninsuuneauiiduulasidves
e la

(Do you think that reading English written by
native speaker is more beneficial than reading
something written by native speakers or not,
how?)

Valid

Behavioral Engagement with Reading Text

ASANDEN |5 lumssnuunANuAISInae Tugus
AN ATBNA UYL

(How do you feel when you continue reading
EIL materials for hours?)

Valid

Engaged readers
antlsinAmusiuguvoIauINUsne [BAUNS
umusinae lugruzamuunuendnie llogals
(Do you apply background knowledge while
reading EIL materials or not and how?)

Valid

Current Status of English

AAAININTaUMENSINaEiiaNutafennin
i lnowse listnels

(Do you think that reading English is much
more credible than reading in Thai or not and
how?)

Valid

Varieties of English

AfLAANUNANMUMENSINauiidou laseidou
nannnanuidennfifluiinonsuvasnnunie histnels
(Do you think that is it acceptable for you to
read something in English that is written by
writers from several nationalities and how?)

Valid

Strategies for Multilingual/Multicultural Communication

anAaMsUsusUuUL Tumseumunsinguuus
Menunuend leggidouannratsnvanuidowna i
AuINTunse liotnsls

(Do you think that adjusting reading styles in
reading EIL materials according to writers from
various nationalities is necessary or not and
how?)

1T 11]1

Valid

English Reader’s Identities

amﬁm’hu,m'azﬂu"l;imiﬁa:gnﬂmﬁusiﬁmu
AHISINOHGIUEMENUIUNTNA TUSHTIANNLEI

valid
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windumndo ki ot ls

(Do you think that should each person not be
pressured to read EIL materials at the same rate

or not and how?)

Average Score

Valid
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The Original and Revised Version of the Questionnaire Items

Part | Item Original Revised
1 1.1 | duanusahlademssunmunsinaulu | suaaunsadhlhdonssrumundingy
FIUEABUNUITNG LR Tuguzmwunueni ldvianus
(I can understand all EIL materials that | (I can understand all EIL reading
| read) materials that | read)

1.2 | suanusameudnuTudoniseu suanunsanausiau ludoniseu
mudainaelugruzasunuendiduou | mendeinge lugiusauununefidu
Tunminende e ulunmivendels
(I can correctly answer questions | (I can correctly answer questions
based on EIL materials that | have read | based on EIL materials that | have
for university) read at the university)

13 | dwthTaludidusangouazdodosusu | swdnlaludsidusiansnonadoiiodu
fomsoumudinaelugiuzaien gudonsorumundinge lugiuzau
UKD UIUDB
(I understand what the author is trying | (I understand what the author is
to tell me when | read EIL materials) trying to1 tell me when | read EIL

materials)

1.5 | suanusah laannuvsnouessndwii ki guanunsaitn lamuninsvasAdwyiv
duips Tudomssnumunsinaulugue LiduiesTudomssunmnsinguTugius
AENUIUNDE AUUITIBR
(I can figure out what unfamiliar words | (I can figure out what unfamiliar
mean in EIL materials) words in EIL materials mean)

1.6 | sSuaunsnesunudsisusumedingelu | suamnsnesunuifioanuanndonisou
FIUEAMBNUNUNTG IS Mmudanaeugrusasunueg o
(I can explain what | have read in EIL | (I can explain what | have read in EIL
materials) materials)

2.1 | sudnidomsoumunsingelugiusamn | sudaidonmsonununsingue lugius
e s loanifudu M unend enudiudu
(I think that EIL materials give me | (I think that EIL materials give me
useful knowledge useful knowledge

2.3 | sudainmsithladenseunsndingelu | dudainnsihladennseunsnsingy
UMD RN TN AT Tugruzasunuendi e usminenas
ANNAREYAUSL fanudAsyunnAusy
(I think that understanding EIL | (I think that understanding EIL
materials for university is very | materials that | read at the university
important to me) is very important to me)

24 | fwsvusuegaannnseudenisonu duiBpufuetsanmMsudenisou
mudingelugruzamsunuendiduoiu | mensenge lugiusauununefidu
Tunwivendvetsasiaue s luaurivenduiane
(I always learn something from EIL | (I always learn something from EIL
materials that | read for university) materials that | read at the

university)

2.6 | sudninnseudonmsaensinge lugius sudainnmssudomsnmudingelu

M idUs lowinaninAansan
AuTnaTuumineds

(I think that reading EIL materials is
more useful than most of the other
activities for university)

gﬁu:mmmmmﬁﬁﬂsﬂuﬂﬁmﬂm"1
AanssudulumuiBsunsnsdanny

(I think that reading EIL materials is
more useful than most of the
learning activities in English class)

2.7

SuAeinAsUszaumnudsalunNss

suAninAmsUszauanudsalufanssy
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umANuAESInas luguem B uIweng | mssumusinge lugiuzaie
Dwisosddey uunenfilbuisosdrdey

(I think it is very important to me to be | (I think it is very important to me to
successful in reading EIL materials for | be successful in reading EIL
university) materials for university)

3.1 | aulghamnnwvindidudosnsumsvineu suldnaunnwihiidudosms luasin
Mo udansenumensinau lugiuznw | Aanssunisonunsaumensenge T
wefaudga FIUAMENUUITIHAUAIER

(I spend as much time as needed to | (I spend as much time as needed to
complete my EIL material reading | complete my EIL reading tasks)

tasks)

3.2 | dusudomssunmunsingugiuzae Fusudon1seunSINaEEIUTAIYN
wwenfivionanstuou IWotwsoumau ww@vionansgueu [Wegesoumau
(I carefully read the EIL materials my | (I carefully read the EIL materials my
teachers given) teacher has given)

3.3 | sulghawsanaTunseudoniseu sufnaioawe lunseudoniseu
mudanae lugrusas e §in lasu MuSanae TugIusMBUIUNTNET IR5U
NDUNNY UDUNNY

(I make sure that | have enough time | (I make sure that | have enough time
for  my EIL material reading | for my EIL reading assignments)

assignments)

3.4 | guvihauil dsunauvany Tudensenu suvhaui idsunaunanuTuAanssuns
mudainaelugrusamsunuiendaudifa | sumnunsinge lugruzamsunuiendau
wiinazenn AFawiinazenn

(I complete my EIL material reading | (I complete my EIL reading tasks at
tasks for university although they are | the university although they are

difficult) difficult)

3.5 | susnsavinldiAumnumanunowssies | suanunsavin ldiAuANNAArINEDd
Tunseudonssnunsndannu lugus shies lumsaudonissnunsnsdannuTu
AU DBV TINLAY FIULAENUIUNTHFRTUNAINLAY

(I go above and beyond what is | (I go above and beyond what is
expected of me in reading EIL | expected of me in reading EIL

materials for my university) materials for my university)

3.6 | sulgmnuwsngueinaunnTumssude suldanuwensuainannTunssude
msumusingeTugiuemsuined | mumnsingeTugiusamsnuunenélu
Tunwanenaw NAIMENAY
(I put a lot of effort into reading my | (I put a lot of effort into reading my
university EIL materials) university EIL materials)

3.7 | duviwnegnaiiduaansaiiasineuildsy | dwihvnegwiiduanunsavin lsidea:
souninsTunisoudomseumusinge | v idsuneunane Tunnseudenns

Tugnuzamuunuend ldd5a umudinge lugiuzasunueng e
(I do everything | can to complete my | &5
EIL material reading assignments) (I do everything | can to complete

my EIL reading assignments)
3.8 | duvimnegaiiduainsaiiasinnuildsy | suvimnegsiidguanungn lumsnui
sounmnsTunmsoudemseunmusingy | ldsunounins Tunmseudonnsenu

Tugnuzmeunuenfideuiinazen mMudanae lugruzm g
(I try my best on all my EIL material | fawsiinxzenn
assignments even they are difficult) (I try my best on all my EIL reading
assignments even they are difficult)
3.10 | 3.10 sulisouunTunseudonssu 3.10 siubivonulunssudoniseu
mssanaelugrusasnuuendidens | munsingelugiusamusunuenfng
gn ANNEA

(I do not give up on difficult EIL | (| do not give up on difficult EIL
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material reading assignments)

reading assignments)

3.11 | sunduluswTuduvesdonmssu sundulusuTuduvssdonmssu
mudangu lugrusasunuenfisau ld mudanae lussdunmivends Tugiue
iwhTasnass MUY lumsiEsuszy
(I go above to read in section in | uminsndviisuliithTasnass
university EIL materials that | do not | (I reread university EIL materials that
understand) | do not understand)

3.12 | duafiAnanatunn lirunseudens suaiidnanathann irunseudenns
umudinae lugrusmsuunenA u umudinae lugiusmesuuena iu
UWINENAY ASIBUUTLAUNAINNAL
(I devote as much time as necessary to | (I devote as much time as necessary
reading my university) to reading my university)

41 | susuumeanuidamundanaulugiuzaien | susudemssnunmunsinguelugiue
uunfiuaniesifoustneainane MynuTNfusniedifoussainaue
(I always continue reading EIL material | (I always continue reading EIL
outside my class) material outside my class)

42 | suwaswausuniseudedi [dnunsinge | Sunwdawausumssudomundangy
Duamsuunona ldemuiuraiod lug Wunsuunend ldemuiunansdi lug
(I enjoy reading EIL materials for | (I enjoy reading EIL materials for
hours) hours)

43 | suivinwsuazanusiinarnnanodees T sufivinuzuazenusiivannanodeny Tw
suwdnh lalunsemunanuiildmensingy | suithlamseudonmusingulugius
Wunesnununond et AMEUNUNNE |6
(I have many skills and knowledge that | (I have many skills and knowledge
contribute to  comprehension in | that contribute to comprehension in
reading EIL materials) reading EIL materials)

45 | suitnagusTunmssuinanauansiigheTw | sussnnagusTunseuiivannuanuii
suwdhlalunsemunanummnsingeln | wlisutrlamsoudonmusingeiu
FIUEAMBIUIUIVIR FIUEAMYIUIUITA
(I am exposed to several strategies | (I am exposed to several strategies
that facilitate me to comprehend in EIL | that facilitate me to comprehend in
materials) EIL materials)

46 | suanunsnouldesnudrrlusamanuigr | suansaswdhladsiounazeuldiin
YoaMToUA LNz Tuszduiimanzan
(I can read with adequate | (I can read with adequate
comprehension at an appropriate rate) | comprehension at an appropriate

rate)

47 | suanunsndnaTuonenuitlgamnsingy | widuazlihladsiouisnus usinns
Tugnuzmsuiuend fusiinduazndrla i TadonmnsanguTugiuzanm
WWeuA 70% YoaunANUTnLR wunen@iRes 70% Aisawe Tunsenu
(I think even if | do not understand all Hosinwqudn
EIL materials, understand only 70% (I think even if | do not understand
allows me to get through many texts all EIL materials, understand only
that I am going to read more) 70% allows me to get through many

texts that | am going to read more)

1.1 | dudenTudastiumunssnquiu suAain Tutaatununsainguiu
Aunannai [diientsdeansotine menannaii [iiensdoansosned
UszandmwAuauvihlan Uszandnnriuauilan
(I believe that English is used today as | (I believe that English is used today
an international language to as an international language to
communicate effectively with people communicate effectively with people
from around the world) around the world)

1.2 | sSudoinmansgqusuvaii ki ldgmunsinge | swdonnavqusamai ol

Dumunndn ldinsisu Tdnsnsinguiu

amudanaudumeu leinmsisuly
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MBWMNANT
(I believe that many non-native English
speaking countries currently use
English as their official or working
language)

AEndangiumenieasuialdunen
Tumsvinaeu

(I believe that many non-native
English speaking countries currently
use English as their official or
working language)

2.1 | dudainlunniuiiemuvanranuvas sudain Tunnfuilmuvanranuvas
AMETINOBFIDLIUYUMBITINOBVNTN | MBITNNHEEI0 YU BISINO BV
gouny, vndulailidy uazemAsalusiiui | wwudesns, uuudulaiiids wazuuy
ONSU asa lUsiDuiivonsu
(I think that different varieties of (I think that different varieties of
English such as Hong Kong English, English such as Hong Kong English,
Indian English and Singaporean Indian English and Singaporean
English are acceptable today) English are acceptable today)

2.2 | sudaiAuasanunsn [9demssnu Sudnnasaninsa lidenseu
Mensanau Tugiusnsuuend luns mudanae Tugruzm s dnidou
Bounsaou lef Tt i TehdwasnnTunsisunms
(I think that teachers can use EIL Ao lef
materials that are written by people (I think that teachers can use EIL
who are non-native writers) materials that are written by people

who are non-native writers)

2.3 | sudsiwniuilenuvanananuved gudaivniuilenurannanswes
AN HYUNIEITIN BVDITN METINOHPUNBTIN  BVDIMUY
sulnilidy, munsenauoosen lniu uaz | sulailids, mundinguooauuldniu
mmﬁmqwmaqsﬁnﬂjﬂumuﬁuaué’u LLa:mma‘“mqwumLLUUﬂjﬂuL‘ﬂuﬁﬂau%”u
(I think that different varieties of (I think that different varieties of
English such as Indonesian English, English such as Indonesian English,
Taiwanese English and Japanese Taiwanese English and Japanese
English are acceptable today) English are acceptable today)

24 | SuAeNAMATANNNSATIUTINUNANNAS | dudainAsaninsa [9Ransenudiidou
switdoulesfidouiifwdwesnuina: | lewfidouiiduhvssnmesnuazgidoui
fidoud biloidwosmu ludomsisoums | liloidwssmun Tudomsisuumsaouls
aou ey (I think that teachers can include the
(I think that teachers can include the texts written by non-native and non-
texts between non-native and non- native English writers in EIL
native English writers in EIL materials) materials)

3.1 | duanansausuasusuuounissu Ty suanunsaUsuilasustuuunseu
aompdasrumsoumssinge luas aoaAdoIfUMsTUAMENSInaE Tugue
e Ifotnamanza AMEUNUNYNE IFotnamanzan
(I can adjust my reading styles based (I can adjust my reading styles based
on EIL materials that | read) on EIL materials that | read)

3.2 | duaunsnadungimusssuuazUsawaioas | duaunsnasungimusssnnazusziwel
shawd ldosunszans Wedusmwunanu | wasdidules ldotnedniau asusu
Munsanaelugruzasnuunang unANnuANSInau luguzam
(I can explain my own culture and UUNDNR
customs clearly when reading EIL (I can explain my own culture and
materials) customs clearly when reading EIL

materials)

3.3 | sulwmssensufusuuuunmssuiuensng | susensusUuuunseuiiuansngann

nndouiifudvainiun

(I am open-minded about accepting
reading patterns that are different
from those of native-speakers’ writers)

Hidouiifludvaaniun

(I am open-minded about accepting
reading patterns that are different
from those of native-speakers’
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writers)

4.1 | sudenmaesaaunnsingy lasias fuAninAgauENSINaY liAsiaz
e Tsus ulusnsanuduiouwinsu vsdususuTusnsanuduiouwi
WAL AUWINLN
(I think English teachers should not (I think English teachers should not
force me to read at the same rate as force me to read at the same rate as
them) them)

4.2 | dulbisafgaigauanonzndofudnm su lisuAvadpuanonzdusan
anuEh Tumsouvasiuwsizingiude anuiE lumseuvasdunsirindudo
IHRTINNTOUVDNTU IHTIANTUDNTU
(I do not mind if people laugh at my (I do not mind if people laugh at my
reading rate when | read because itis | reading rate when | read because it
my own rate) is my own rate)

43 | sudain bisduiiazdossuusinngonn SuAein ks nduiiazdossuanzda

mdainge lugruzasunuieg
(It is unnecessary to read only EIL
materials)

mMuSanae lugrusm g
(It is unnecessary to read only EIL
materials)
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The Original and Revised Version of the Questionnaire Items

Part | Item Original Revised
1 1.1 suanunsnith lademssunmnsingulu guanunsaith ladomsunsnsangeTu
FIUEAMBUNUITNE LU UL EUNUNTNE Iianue
(I can understand all EIL materials that | (I can understand all EIL reading
| read) materials that | read)

1.2 suanunsaeeusnu Tudoniseu duanunsaeeurnu Tudeniseu
mnsanauTugrusnsuuendfidusiu | mundinguelugnusmunununen@isu
Tunwanende s ulunminenads s
(I can correctly answer questions | (I can correctly answer questions
based on EIL materials that | have read | based on EIL materials that | have
for university) read at the university)

13 | suwdhlludsidusanononasdododusu | swdhlaTudeigusanenouazdoiiiosu
Aonsoumundanae lugnuzaimn sudonmssnumundangu lugiuzaumn
UWIUDA UWIUTNA
(I understand what the author is trying | (I understand what the author is
to tell me when | read EIL materials) trying to1 tell me when | read EIL

materials)

1.5 guanunsath lamnumnovesddwivi il | duanansagh larnununevesendwii b
Fuips Tudemsounmunsenaulugiue FuipsTudomssnumunsanaulugiue
A UIUYR AU DR
(I can figure out what unfamiliar words | (I can figure out what unfamiliar
mean in EIL materials) words in EIL materials mean)

1.6 fuaunsnosuvdsiausumnmdingslu | suanunsaesunsilomnuanndonisou
FUEAHUNUITE 16 mnsanaelugruzasnuunens s
(I can explain what | have read in EIL | (I can explain what | have read in EIL
materials) materials)

2.1 dudnindemssnumundingulugiuzaun | dudeindeniserumundange lugius
i sz lomidudu MU Ieusiudu
(I think that EIL materials give me | (I think that EIL materials give me
useful knowledge useful knowledge

23 | dudenshladenseunmmnsinguelu | sudaimsithladenmssununsingw
FIULANENUUNDIFNAINENALS Tugmzmmmmmﬁﬁ's[qﬂu:ums‘mma”yﬁ
ANNAAYAUSL ANNAAYHINAUSL
(I think that wunderstanding EIL | (I think that understanding EIL
materials for university is very | materials that | read at the university
important to me) is very important to me)

2.4 FuiBpuguetaInMesudenisou FuwispuguegeanmMssudonissu
mMnsanaeTugrusnsuuendidusiu | mundinguelugiusmuununen@isu
Tunwivenduatnsasiiaue suluuminenduane
(I always learn something from EIL | (I always learn something from EIL
materials that | read for university) materials that | read at the university)

2.6 sudainnmssudemsmundinge lugius fudninnsudemsmunsingu lugue
A divsslouiinnninAanssy msunanddvsslosinnninAanssy
dulna) Tuuwinende sulumuisuununsingw
(I think that reading EIL materials is | (I think that reading EIL materials is
more useful than most of the other | more useful than most of the learning
activities for university) activities in English class)

2.7 fufninmsUszauanudisalunissu fudninnsuszauanudisaluAangsu

unanuMESInge lugueam iU
Dwsosddey

(I think it is very important to me to be
successful in reading EIL materials for

mMsouMEnsInge TuguzAm UG
Duwsosddey

(I think it is very important to me to
be successful in reading EIL materials
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university) for university)

3.1 | duldhasnnvinidudesmsTunsvineou | duldhanunnwinidudesmsTunsin
Msudonsenumensinae lugiuzay | AanssuansonumsoumMesInae ugiue
wIAuEE MEITRAUFE
(I spend as much time as needed to | (I spend as much time as needed to
complete my EIL material reading | complete my EIL reading tasks)
tasks)

3.2 FusudomsouNENSINaEEIUATEN FusudonseumMNSINaEEIULAEN
uuendienansdueuTietieseumau uwnendvieransdueuTietneseumau
(I carefully read the EIL materials my | (I carefully read the EIL materials my
teachers given) teacher has given)

33 | suldhawdsswaTunmssudoniseu gufinaiisane lumssudenisou
Asanae Tugiuzasnuue§iv ldsu AMndanaeTugiusas Ui ldsu
HOUVHNY HOUWHY
(I make sure that | have enough time | (I make sure that | have enough time
for my EIL  material reading | for my EIL reading assignments)
assignments)

34 | suvihawilldsuneurmineTudemssu guvinnuit Idsuneuvans TuAanssums
mw'\a"anquTugwuzmmmmmﬁauﬁﬁL%a shumma”qﬂquTugmxmmmmmﬁau
wdnazenn dgawdinazenn
(I complete my EIL material reading | (I complete my EIL reading tasks at
tasks for university although they are | the university although they are
difficult) difficult)

35 Fuanunsavi IflAuAm UM ARINEYDEIeY | duanunsavih idiAuANNANaRINETY
Tumsdwu?{am‘id'\ummE‘J”mqﬂug'm: (;‘hLaﬂumidmﬁ'amidmmmE')”mm:f[u
AR NIUNAINENAY FIUAENUIUITHANRTUNNINENAY
(I go above and beyond what is | (I go above and beyond what is
expected of me in reading EIL | expected of me in reading EIL
materials for my university) materials for my university)

3.6 | suldmnuwsnoueatnaunnlumssude guldmuwsnouagannTuniseude
mssunmnsenqelugiuznmsuuiend | mundangelugruzauuunanadlu
Tunwinende HAINENAY
(I put a lot of effort into reading my | (I put a lot of effort into reading my
university EIL materials) university EIL materials)

3.7 | dSwihmnedwiidguanunsafiasinnuiiledsu | duvimnedneiduanainsavin ldiroas
34a‘umnys[umsdwu?{amsmumma”mﬂw Vi Issunaununs Tunnssudons
Tugnuzmuwununnd lddisa gunensanae lugnusasnuuens e
(I do everything | can to complete my | @5
EIL material reading assignments) (I do everything | can to complete my

EIL reading assignments)

3.8 | dwihmnedwiiduanunsaiiasvinnuiilesu | suvimnenefiduanansa Tunnsaui ldsu
34aimmys[umsa'm?iamsa‘mmma’aﬂﬂw ua‘umnU‘[umsa'm?iamsa‘mmmﬁanaw
Tugnuzameunuenfdeutinazenn Tugruzamuunuienddeudinazen
(I try my best on all my EIL material | (I try my best on all my EIL reading
assignments even they are difficult) assignments even they are difficult)

3.10 | 3.10 sulivonunTunseudoniseu 3.10 suligonuiTunssudoniseu
mudaingelugruzasunuendifiene | meundinge lugiuzasnuunen@idainu
gn gn
(I do not give up on difficult EIL | (I do not give up on difficult EIL
material reading assignments) reading assignments)

3.11 | sunduldeuluduvssdonisenu gunau W Tuaduwesdonisou

mudange lugruzasunuen sl
i Tadnase
(I go above to read in section in

mndanaeTussduuminends Tugiue
Ao lumsisussduuninead
fisgulithlasnags
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university EIL materials that | do not
understand)

(I reread university EIL materials that |
do not understand)

3.12 | suafiAnaasuinn lWfunseudens fuafirnatathunn Wiuniseudens
umudinae lugrusmsuunanA u umMESInae TugIusMBUIUNTNA U
HAINENAY MFBUUTLHUNAIINENAY
(I devote as much time as necessary to | (I devote as much time as necessary
reading my university) to reading my university)

4.1 susuuneanuifinssinaue luguzanu | dusudonssunsnsings lugiuzanu
uunfiuaniesifoustnainane uufiuaniedifoustnainane
(I always continue reading EIL material | (I always continue reading EIL
outside my class) material outside my class)

42 | suwdawaudunmsouded [Baundingy | duwanmauduniseudemunsinguiu
Wunesnununond ldonuunanodi lus AMunund Idonuuranoda lus
(I enjoy reading EIL materials for | (I enjoy reading EIL materials for
hours) hours)

43 | suivinwsuazanudivannvasdaneT | sufivinwzuazenugiinannnanodeehs Ty
suwdnhlalunsewunanuildaunsingy | duthlanissudensnsdanaulugiu:
Dumsnuunena e MEUNUIE L5
(I have many skills and knowledge that | (I have many skills and knowledge
contribute to comprehension in | that contribute to comprehension in
reading EIL materials) reading EIL materials)

45 | fufinagnsTunsouiivananaeiiehe T | sussnnaynsTunseruiivarnnanuiiens
suwdhlalunmsemunanummnsinguelu | Twdughlanseudensnseinagulugu:
FAUEMBIUIUITA AU DR
(I am exposed to several strategies | (I am exposed to several strategies
that facilitate me to comprehend in EIL | that facilitate me to comprehend in
materials) EIL materials)

46 | susansasulderauthlalusamanui | suanunsnsuh ladsiisuuazaulsis
YoaMTIURALNZAN Tusssuiimanzas
( can read with adequate | (I can read with adequate
comprehension at an appropriate rate) | comprehension at an appropriate

rate)

47 suaansath aluunanuildausdingy | widuaslivh ladsionuismne usinns
Tuguzmsuuend fusiHinduazndrla iwhTadomunsangeTugiueasuunené
WBauA 70% YosunANNiaite Wen 70% Aisaws Tunisonudesinequdn
(I think even if | do not understand all | (I think even if | do not understand all
EIL materials, understand only 70% EIL materials, understand only 70%
allows me to get through many texts allows me to get through many texts
that | am going to read more) that | am going to read more)

1.1 suAaah Tutaatunmunsinguiu gudnh Tudaatunmunsinguilu
AManaii iiensAoansednail AManaii e sdoansedui
UszandmwAuauvihlan Us:audmwAuauvihlan
(I believe that English is used today as | (I believe that English is used today as
an international language to an international language to
communicate effectively with people communicate effectively with people
from around the world) around the world)

12 | swdohmawquszmai W s [gausingy | dudoimanssusanadi bilale

Dunmwndn leinsisu Tnunsannuiu
MBS

(I believe that many non-native English
speaking countries currently use
English as their official or working
language)

mudanaumiumuud lsinsisu Ty
mMusinauilunsamsnioldunimn
Tumsvinnu

(I believe that many non-native
English speaking countries currently
use English as their official or working
language)
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2.1 | dude lunatuilanuvannnanuwes gudah Tunniuilenurainraiowes
AMETINOBFIDIIUYUMBITINOBVINTIY | MBITINOEEI0EINTUNIENSINO BV
goang, vndulailidy uazs A lUsitud | wwusesns, wwuduleiidy uazuuudsalus
BaNSU Wuiieusu
(I think that different varieties of (I think that different varieties of
English such as Hong Kong English, English such as Hong Kong English,
Indian English and Singaporean Indian English and Singaporean
English are acceptable today) English are acceptable today)

2.2 Sudninanasanunsn [98enseu fudninasanunsn [9denseu
Mensanau Tugiusnsuued lums mMnssnaeTugrusnsuuenfiduu
Bounsaou lef Togit i T wasnmun Tumsisauns
(I think that teachers can use EIL aou st
materials that are written by people (I think that teachers can use EIL
who are non-native writers) materials that are written by people

who are non-native writers)

2.3 fuAaivniuilenunannanswes suAaivniuilanunannanywes
AN HYUNIETIN BVDIT ANENSINHBUNENSINHVDIRUY
sulnilids, Mmunsenguoose lsniu uaz | sulailidy, mudinauoaauuldniu uas
mmﬁaﬂﬂumaa‘nnﬂjﬂut‘ﬂuﬁuamﬁu mmaﬁ"anqwnaqLLUUfﬁﬂuLﬂuﬁﬂau‘fu
(I think that different varieties of (I think that different varieties of
English such as Indonesian English, English such as Indonesian English,
Taiwanese English and Japanese Taiwanese English and Japanese
English are acceptable today) English are acceptable today)

2.4 AUARTIAUATAINITOTIUTINUNANNATG duﬁmdwmgmmsn%ﬁﬁamsdmﬁLSﬁUuTmf_l
switdoulosidounifudwesnmuina: | didouiifudwesnmuuasdiduud il
fidoud biloidwosmu ludomsisuums | idhessnmunTudemsidounsaouls
aoulet (I think that teachers can include the
(I think that teachers can include the texts written by non-native and non-
texts between non-native and non- native English writers in EIL materials)
native English writers in EIL materials)

3.1 guanunsaUsuiasusuuunsou duanunsaUsuasusuuuniseul
aompdasdumMssumsSingeluas aoaAdDIfUMsoIUAMENSIna Tugue
w6 Ifatnamanza AMnuund Idegnamanzan
(I can adjust my reading styles based (I can adjust my reading styles based
on EIL materials that | read) on EIL materials that | read)

3.2 auansnosungimusssuuazUsndioas | duaunsnaduneimusssnuasUsunaiuag
shaules ldotenszans Wodusuumeny | shdulesldainedniru iedusuunany
mMnsanaeTugiusmsuune mndanaeTugruzam e
(I can explain my own culture and (I can explain my own culture and
customs clearly when reading EIL customs clearly when reading EIL
materials) materials)

33 sulvmsyensuAusUuuumMssuinensne | dugensusUuuumssuiunnseann
nnidouiifdvesnem Hidouiidudvesnen
(I am open-minded about accepting (I am open-minded about accepting
reading patterns that are different reading patterns that are different
from those of native-speakers’ writers) | from those of native-speakers’

writers)

4.1 FuARINAMATIBUANENSINAW liiATTR: FudninAsaeuMENSInaw limsiiasiady

edu TduauTudamanuidnisuwindu
WA

(I think English teachers should not
force me to read at the same rate as
them)

TsusuTusnsanusduisuwindunin
iy

(I think English teachers should not
force me to read at the same rate as
them)
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42 | sulisuAvadhfruansnaguiusns du lisuAvaspuansnasusnnanuih
anus lunseuvasdumazinsiude TumssuwsssummnzinsiuAosnnis
IMTINFTONUDDIRU UVDIRU
(I do not mind if people laugh at my (I do not mind if people laugh at my
reading rate when | read because itis | reading rate when | read because it is
my own rate) my own rate)

43 fufn lisiuiiassiosouusinisou fufnin lisfuiiazsossuianizde

mudainae lugruzasunuies
(It is unnecessary to read only EIL
materials)

mudaingelugiuzasunuieng
(It is unnecessary to read only EIL
materials)
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The Original and Revised Version from Total Correlation

No. Corrected Original Revised

ltem Total
Correlation
Part 1

1.5 4.16 guanunsath lamnunungvag duanusagh lamnursnovossdwy
Fndwivi mdwasTudonseu | ddulisannusuvseutwanndons
MSsnae Tugiusnmn gumMensanaue lugiusmuunuené
UIUIBE e
(I can figure out what | can understand the meaning of
unfamiliar words in EIL vocabulary word that | do not
materials mean) know from the context given in EIL

materials.

3.9 467 du liyaesTwAnssuduinsa sul¥muaularunseudenissu
anuaulavasdnliannseu mm5@ﬂqw‘[u§1u:mmmmsm€l
?iam‘smumma”dﬂf]ﬂugﬁuz Ao udonisonudug
AUIUITA | am interested in reading EIL
| do not let other activities materials rather than materials
distract me from reading EIL | from other sources.
materials.

4.2 4.75 sumanmaudunmseuderly | susdnndswaufunssudedild

mMnSinauluasnuunna e
sununansd g

| enjoy reading EIL materials
for hours.

mMuSanamduasunuend b
SUZNATUIU

| enjoy reading EIL materials for a
long time.
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Appendix G
Reading Engagement Questionnaire
wuuasuaumsivgduriusTunssuvesiniduu

Aduas Weavinedasmany v asludasiinssfuanudafiusoainn
mouit 1 Foyavialu
dutl 0 U2 0 o3 0 Tii4
sssnafileuidsumundingey Odesnin 589 05-107  Qunnh 100
Uszaumsallums lu@nusiausama O wae Q Liwe
fuay szoznanwinls 0

pouit 2 msfivgduriusTunmssuvesiniduu
suAMNAaiin 1= Wiushootwbe 2 = Wushe 3=liiushy 4=lifusvoteia

JHRUANMNAALRAL
UFHAUANMNARIAL WAusY WAL Tiiushy | Liiushe
hHNEN opld] nHRNEN

1.anuds Tumnuaunsaiidodo

1.1 suanunsan lanisdeansmssumunsingeTu
IUEANUNUNTNE VRN

1.2 duanansanaurinu ludemssnumunsingulu
gz unddusu uuminenas e

1.3 dwth laluadsidusowsnouiiazdoidodusudons
a'ﬁumma"mqﬂugmzmmmmmﬁ"lﬁ

1.4 suanansam larnundnuaidannsenunesnsdangy
Tuguzasunuiand le

1.5 guanunsnigh lamnuvansuassdwyi duims Tu
msa‘wumma”dﬂs]wélugwuzmmmmmﬁ

1.6 suanunsnasunsasiidusunmunsenge lugius
AMEUUNTNE L6

2. AUAITDNU

2.1 fudeinmsdnendoniseunssinaeguzAN
wARAMNEAyAURL

2.2 duAninmsieh ladanisenunmesnsanne Tugus
MG luimninendsfinnudddudu

2.3 dwispugueegsannmesudeniseunmundingy
Tugmzmmmmﬂmﬁﬁﬁ,uamﬂuumﬁmya”uaahq
adane

2.4 Suanunsaldmugiiduisauganndonmseu
mMndangeugruzasnuuneg

2.5 duAninmsoudanmudinge lugiusais
wnddvsslsmiinaninAanssuanlna Tu
NINEIAY

2.6 duAninmsUszauanudisa lumseuunany
mudange lugrusamsunuenfiduidosdrdey

3. wadnssunmafidusin lumssu

3.1 sulghaninnwiniigudosnis lunsvinaunissude
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Interview Questions
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