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CHAPTER I

INTRODUCTION

1.1 Background of the Study

Graddol (2006) mentions in ‘Content and Language Integrated Learning’ that
the theory of content and language integratedlearning (CLIL) has emerged as a
significant curriculum trend in the educational world. . Therefore, many schools in
Thailand are operating the biliagual program. However, inadequate attention has been
paid to the culture of classrgem dearning which involves both teachers’ and students’
cultural values, beliefsifoles; expectations, and conceptions of teaching and learning.
According to Young (1996),Culture influences people’s perceptions, cognition, value
systems, and ways of comamunication. Therefore, the cultural difference, often
becomes potential sources 0f miscommuniéa-tion Pecause the participants may use
different frameworks to interpret the culturaﬁgnderstanding (Austin, 1998; Chang,

I

1996; Young, 1996). £

Between teachers and students, there él\);/ays exists a cultural boundary which
seriously influencesigeacher-student expectation. Cortazzi (1990) confirms that the
cultural proximity of teacher-student expectation plays a significant role in the
success or failure of language teaching and learning. Li (1999), in addition, states that
cultural variange in role-prescription leads to confusion and misunderstanding. Seeing
the norms being'violated, the students are frustrated and respond negatively to the
teachers. Stidents’-failure to appreciate the teachers’‘classroom behavior can
seriously:affect learning. This violation can lead to teacher-student tensions because

both of teachers and students do not realize that they have violated these class norms.

The mismatches in academic cultures can affect participants’ interpretation.
According to Cortazzi and Jin (1999), the academic cultures in an EFL context
provide a different aspects of academic cultures. It not only mediates the learning of
target culture content, it may also lead to the differences of interpretation because the

students’ and teachers’ academic culture may not be consistent with each other. This



can create the cultural barrier that students may expect different academic cultures
from the teacher and not seeing evidence of them. Therefore, it is important that each
side needs to pay attention to the others’ academic cultures. If it works, cultural
awareness can be developed. This supports the fact that learning about target culture
cannot realistically be separated from either the bilingual education. Foreign language
students, therefore, should become aware of different views of cultural frameworks,
both their own and those of others; or else they might use their own cultural system to
interpret target language culture which is based‘on.different cultural assumptions.
This is why intercultural cempetence is-€rucial-in-understanding the context of other
cultures. In EFL classroom seitinig, the cultural barrier between teachers and students
is prevalent. In accordancewith the idea of Saito and Ebsworth (2004), native
English teachers teaching im'a gountry where the EFL context is the mainstream
usually confront the cultural conflicts within the classroom when they have to deal
with Asian students because of the differencés in academic cultures such as teacher-
expectations and student participation patte-rns:f The conflict of different academic
cultures, as suggested by Li (1998), can be't‘fea}ted if they are combined into a
synergetic culture in which bothteachers andst"[idents from different cultures are
engaged in a process.of mutual fearning to understand.each-other’s cultural values,
roles, and expectations:-Fhis-synergetic culture can-encotirage students and teachers to
assimilate towards each other. This can empower students to draw upon and
investigate their own cultural resources and investigate others. (Pennycook, 1994) and
challenge theirexisting:beliefsiandrassumptionsiderivedifromstheir own academic
culture. It is obyviously Significant that understanding the teachers’ academic culture
will equip the students with different learning options.that.they can-adopt for their
own learning. If the cultural cenflict'still exists, it may not.lead t@ ¢rass- cultural

understanding in classroom learning.

There are also empirical evidences to clarify how culture in the classroom
plays a significant role in classroom learning. Cummins (1998) suggests the extent to
which students’ language and culture are incorporated into the school program
constitutes a significant predictor of academic success. Li (1999) mentions that there

is still a big room for the academic cultures which involve teachers’ and students’



cultural values, beliefs, roles, expectations, and conceptions in teaching and learning.
The cultural differences often become the potential sources of miscommunication as

participants may use different perspective to interpret the information (Austin, 1998).

Therefore, it is important for the students in the bilingual program to
understand the culture of teachers. Nelson (2002) mentions that the role of teachers
influences the academic culture; For example, Mexican teachers are frequently
perceived as relatively authoritarian but loving/parents who are personally responsible
for the learning of their students. American teachers, on the other hand, are perceived
as less personally involved withrstudents but constantly encouraging students’
individual responsibility.dcearaing in the new academic setting can influence both the
psychological and socigeultural adjustments. Oatey and Xiong (2006) state that the
majority of students havesboth psychotogical or sociocultural adjustment difficulties
when they have to study in‘the new sociallcontext. The finding is consistent with the
research conducted by Gu (2006) in that a range of inter-related personal, cultural,
social, psychological facters and the contex‘t.:\{yhere teaching and learning take place

can have an effect on students’ adapting to the new learning environment.

Reeves and Reeves (1997) emphasiZé that not enough is known about the
design of cultural learmingreseurces-and-that-furtherresearch is needed. Collis (1996)
similarly state that there is little extant research on instructional or activity design for
cross academic culture. The lack of culturally relevant materials, varying language
proficiency, and‘working withgifferent stylesof learning.cane the challenges for
students studying in the bilingual program (Yeh, 2002).

JThe above iafarmationhighlights the necessity/ of setting te Cultural
Enrichment Course for the Thai students studying in the bilingual program to
understand the academic culture of the bilingual context before they study in the
program. Since there are many schools operating the bilingual programs, it will be
beneficial for the educators or teachers to implement a variety of instructional or
activity design to enhance students’ cultural awareness in classroom learning. This
hopefully can bridge the cultural disparities between foreign teachers and Thai

students by using the Cultural Enrichment Course as a tool to narrow the cultural gap.



In this study, I, therefore, trace the design involved in the development of a
Cultural Enrichment Course for Thai students to raise the students’ cultural awareness
and investigate students’ learning preference towards Western and Eastern academic

cultures.
1.2 Research Questions

1. How can The Cultural Enrichment:Course be developed?

2. Will The Cultural Enrichment Course-enhance Thai students in the
bilingual program to be aware.of the academic cultures in the bilingual learning
context?

3. Will The CuittralEnrichment Course affect the students’ learning

preference as far as the academic cultures.are concerned?

1.3 Objectives of the Study

1. To develop the Cultural Enrichmeﬁt Course with an emphasis on the
academic cultures for Thai students in the bil'rthaI program.

2. To investigate the students™ cultural awareness towards the academic
cultures in the bilingual classroom before and after participating in the course.

3. To investigate the-students’ learning preference towards the academic

cultures in the bilingual classroom befare and after participating in the course.

1.4 Statements‘of Hypothesis

Cortazzi (1999) purposes that understanding academic cultures is a key factor
in the success and failure of learning in EFL context. In response to Cortazzi’s
statement, the Cultural Enrichment Course is, therefore, developed with two main

hypotheses.

1. The Cultural Enrichment Course has significant effects on Thai students’

cultural awareness towards the global academic cultures.



2. The Cultural Enrichment Course has significant effects on Thai students’

learning preference towards the academic cultures in the bilingual context.

1.5 Scope of the Study

1. This study deals with academic cultures in the bilingual classroom setting.
In this case, the priority was focused on the needs of Thai students and EFL teachers
in the bilingual program of _St” Gabriel Foundation.

2. A time framework-was limited to one semester. This study focuses on both

Western and Eastern academie cultures.

1.6 Limitations of the Study

1. The study deals with'the cultural content-based instruction. The top priority
of this course was the students’ in-depth understanding of the Western and Eastern
academic cultures. The classroam instruction and all research instruments were,

therefore, bilingual.

2. The population is Grade 7 male students in the-Bilingual Program at
Assumption College Samutprakarn; therefore, the results of they study may not be

generalized.

3. All of thegesearch instruments inthis ‘study may not be generalized to other
types of culture because they only focus on the Western and Eastegn.academic

cultures:
1.7 Definition of Terms

Academic Culture refers to six aspects of academic cultures: Collectivism versus
Individualism, Confucian versus Socratic Learning, Discourse of Authority versus
Participation, Convergent versus Divergent Learning, Low versus High Self
Assertion, and High versus Low Context of Communication which differentiate the

Western and Eastern academic cultures on how teachers and students expect, believe,



or value on what kinds of classroom behavior are appropriate in class, how the
materials or activities should be used, and how teaching and learning should be

managed.

Bilingual Program refers to the educational program which the content subjects are
mainly taught in English and Thai. In the context of this study, the educational
program is under St’Gabriel Foundation of Thailand in which four main subjects
(Mathematics, Science, English, Health) aretaught by cooperative teaching between
either EFL or ESL foreign teachers and That ieachers.

Cultural Awareness refers to.students’ recognition of the differences, significance,
and effects of six aspects ofi@academic cultures. Students™ cultural awareness was

evaluated through the-pre-pest.cross cultural awareness tests, interview, learning log.

Students’ learning preference refers to students’ learning preference towards six
aspects of academic cultures. Students® learning preference was triangulated through

three research instruments'including the questionnaire, interview, and learning logs.

The Cultural Enrichment Course refers to tﬁé’culture-based instruction with an
emphasis on raising students” cultural awareness and. their learning preference
towards Western and Easieri-academic-cutiures:Fhe-course content focused on six
academic cultures: Cottectivism versus Individualism, Cenfucian versus Socratic
Learning, Discourse of Authority versus Participation, Convergent versus Divergent
Learning, Lowversus High-SelfAssertion,and Highjversus,L.ow Context of
Communication,  The students wereexposed to six modules with 22 units of learning
in one semester based on the multiple-teaching. model called AIREE Instructional
Model.

Teacher refers to the foreign teachers in 14 schools under St.Gabriel Foundation of
Thailand including both English native teachers and ESL teachers.

Students refer to the Grade 7 Thai students studying in the bilingual program at
Assumption College Samutprakarn. Their first language is Thai. They learn four main

content subjects by the cooperative teaching between the foreign and Thai teachers.



1.8 Overview of the Dissertation
The dissertation consists of five main chapters.

Chapter 1 describes the background of the present study regarding the problem
and need for developing the Cultural Enrichment Course for Thai students in the
bilingual classroom with objectives of investigating the effects of the course on
students’ cross cultural awareness and students’.learning preference towards Western

and Eastern academic cultures in the bilingualclassroom.

Chapter 2 reviews.the'underlying cultural concepts and teaching principles
that are considered relevant and pecessary for the development of the Cultural
Enrichment Course. Sixsmain cultural cohcepts: Collectivism versus Individualism,
Confucian versus Socrati€¢ Lgarping, Disc_qarse of Authority versus Participation,
Convergent versus Divergent/Learning, LQW'versus High Self Assertion, High versus
Low Context of Communication were invés_t_jggted to find out the differences of
Western and Eastern academic cultures. Th(_%_gourse IS based on the integrated-
learning instruction. Five main teaching the@éé—: Active Learning, Constructivism,
Cooperative Learning, Experiential Learningr,—_-arjd,Constructionism are studied to
derive the course rationale and the development of the multiple- teaching models,

called AIREE Instructional Model, for this course.

Chapter 3 covers the research methodology of the study. This includes the

research design research instruments, imethad‘of'data collection, data analysis.

Chapter 4 presents the resultgrand findings.from the study. Information on how
the Cultural Enrichment Course has been develaped and how the eourse affects

students™cultural awareness and their learning preference has been demonstrated.

Chapter 5 summarizes the study, discusses the findings and suggests
implications and recommendations for further study.



CHAPTER 11

LITERATURE REVIEW

The review of literature in this research study was covered in the following
areas.

1. The Theoretical Background of Bilingual Education

1.1 Bilingual education
1.2 Bilingual Education In Thail__and

2. Academic Cultures
3. Cultural Differences in‘'the Western and Eastern Academic Cultures

4. The Western and Eastern Academi(;lCultures
4.1 Confucian versus Socratic Leé_rr;-ing
4.2 Collectivismversus individual_i-;s'.rﬁ'-
4.3 Discourse of Autherity versus Diséburse of Participation
4.4 Convergent versus Divergent Léafﬁing Approaches
4.5 Low versys High SelfAssertion
4.6 High versus Low Context of Communication
5. Theoretical Backgreund and Pedagogical Models on the Teaching Framework;
AIREE Instructional"Model
5. 14 Active-learning
5.2 Constructivist Learning
5.3 Cooperative Learning
5.4 Experiential Learning

5.5 Constructionism

6. The Review of the Principles and Concepts of Course Development



2.1 Theoretical Background on Bilingual Education

2.1.1 Bilingual Education

Graddol (2006) mentions that the bilingual education has become a very
popular educational trend in the education world. To support this educational trend,
Cummin (1998) mentions the advantages of bilingual education as follows:1) The
development of literacy in two languages entails linguistic and cognitive advantages
for students studying in the bilingual educationy2) Significant positive relationships
exist between the development of academic skills.in L1 and L2.

In a broad tesm, Bilingual education is defined as the educational
program that involves thedise.0f fwo languages of instruction at some point in school.
(Nieto, 1992). Brisk (1998) states that there are two types of bilingual education
models varying in how mueh and how mz{(iy,years they use each language for
instruction. The first type aims at being fluent in the first and second languages. It has
no limitations in the number of years a studé,.nt{-can attend. Dual language schools,
immersion education, two-way bilingual edac-at_,!_on are included in this type.
However, the other types including transitiqﬁé_l bilingual education, submersion with
native language and ESL support, bilingual imrﬁersion, and integrated bilingual
education aim at striving for fluency in the second language. Students attend such
programs for limited number of years. According to Brisk (1998), each model share
characteristics across three criteria: goals, target population, and language distribution

and subject matters. The comparisons of madels'are shown in Table 2.1.

Table 2.1: The Comparison of Bilingual Education Models

Models Goals Target Language Distribution
Population Literacy Subject Matter
Dual Bilingualism | Majority Lland L2 All subjects are
Language taughtin L1 and L2
Canadian Bilingualism | Majority L2 first, English | All subjects are
Immersion later. taught in L2 for 2

years; in English
and L2 remaining of
schooling.
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Models Goals Target Language Distribution
Population Literacy Subject Matter
Two-way Bilingualism | Majority, L1 first for each | All subjectsin L1
minority group or Lland and L2 are
L2 for both. distributed equally
over the grades.
Two-way Bilingualism | Majority, Firstin All subjects in
immersion minority minority’s L1 minority are taught
then in English. in L1first, and
increase using of
English over the
grades until it
reaches 50%
Maintenance | Bilingualism-{-Minority« Ld-literacy first, | All subjects are
then.in English taught either in both
languages or some
subjects in native
language others in
English.
Transitional English Mingority L1 literacy first, Most subjects are
Language then in English taught in L1 with
Development ESL instruction;
gradually to all
subjects in English.
Submersion English Minority . | English literacy, | All subjects are
with L1 Language ~limited L1 taught in English
support Development - |literacy with tutoring in L1.
Bilingual English Minority L1 and:English A curriculum is
Immersion Language literacy-fram the | parallel to that used
Development beginning in L1; sheltered
English for all
subjects.
Integrated Partial Minority with L1 literacy first, | All subjects are
Bilingual bilinguatismy=, | tmajerity. exposure to taught in L1 and in
and English participation English from the | English, but
language beginning. assignment by

development

student suited to
language needs, and
particular program
structure.
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2.1.2 Bilingual Education in Thailand

Education management in accordance with the Basic Education
Curriculum B.E. 2544, utilizes a set standard to evaluate the quality of the educational
experience for the students. By the virtue of section 74 of the National Education Act
B.E. 2542, each basic educational institutions shall be assigned the responsibility to
form their own basic curriculum to establish a desirable quality of good members of
family, community, society, and the country. Fherefore, many Thai schools have
formulated the special curriculum to align withrthe.education management of the
Basic curriculum B.E. 2544, emphasizinrg the development of knowledge, ability, and
the social and ethical respensibiliiies of each individual with the ultimate aim of
fostering a well-balancedidevelopment-of each individual as students. In addition,
Thai students are encouraged o seek self?léérning and development through
involvement in practical experiences and ;pplying the skills acquired in class to life’s
situation in the most satisfying and successf_ql manner. Bilingual programs in
Thailand including English Program; Mini_E,ninsh Program, are introduced to many
Thai educational institutions. According to iﬁé‘lk_'_/linistry of Education (2544), the

requirements for establishing the bilingual p&)gl_'ram are represented as follows:

1. TheCenientsubjecis-including-English; Mathematics, Science, and
Physical Education are'mainly taught in English at the primary level. However, all of
the content subjects at the secondary level except Thai or Thai history are taught by

only in English:

2. Teachers in the bilingual program are from both English-Native
speakers or Non-Native speakers. Thai teachers and qualified foreignteachers are

supposed to teach through cooperative teaching in the bilingual program.

3. All of the foreign teachers have to undergo the teaching

methodology and Thai culture training course.

4. All of the subject contents have to align with the National Education
Act, B.E. 2542.
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5. The learning environment in the classroom should integrate

learning contexts between Thai cultural context and international contexts.

From the above information, it can be stated that many schools in
Thailand operate the bilingual education to provide students an opportunity to develop
students’ fullest potential. Responding to this objective, many schools expect students
to fare exceptionally well in English along with other content subjects including
Mathematics, Science.

2.2 Academic Cultures

There are definitions of acaclemic cultures provided by scholars in the areas.
Some of them are listed as‘follows:

Li (1998: 2) states'that “academic eulture is defined as the teachers and
students’ cultural values, beliefs; expectations; and conceptions in teaching and
learning that both teachers and students bringu.into the class.” The key terms in his
definition are ‘value, belief, expectation, coricébtion’ and ‘teaching and learning that
both teachers and students bring-inito the class®

Cortazzi and.Jin (1996:172) defines the academic culture as “academic
cultures that students and teachers bring to the classroom consists of expectations,
attitude, values, and beliefs.about what constitutes a good learning.” The key terms in

their definition‘are "expectations, attitude, values, and belief’ and ‘a good learning’

Nunan (1996: 53) describes‘that “academie.cultures were hased on the
culturalexpectations which derive from.the social norms, attitudes, and stereotypes
judged by teachers and students on the appropriateness of the actions.” The key terms
in his definition are ‘social norms, attitudes, stereotype’ and ‘appropriateness of the

actions”

In summary, academic cultures concern about the expectation, values, and
beliefs of the teachers and students on what kinds of classroom behaviors are
appropriate in class, how the materials or activities should be used, and how teaching
and learning should be managed.
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2.3 Cultural Differences in the Western and Eastern Academic

Cultures

There are both stereotypes of academic cultures in both Western and Eastern
Learning contexts. There are extensive literature reviews providing the overall picture
of the characteristics of academic cultures in Western and Eastern learning context.

Ryan (2000) suggests that there are three main ways that cultural differ in education.

Table 2.2: Differences in Academic Cultures in [.earning Environment,
Learning Styles and Leapning/Approaches, Attitudes to Knowledge and
Learning (Adapted from Ryan, 2000)

1. Relationships in the Learning Environment

Western Culture Eastern Culture
1. Teachers expect students to, be 1T eachers take control of the teaching
independent, to take control of their own ana_learning process.
learning and to take responsibility for -2.'rStudents dre used to high levels of
their own success. personal support and assistance from
2. There is an expectation that their teachers, both in class and with
student will initiate conversation. assignments.
3. Teachers and students have 3./ Teachers and students have a formal
an informal way of relating to each way of relating to each other.
other: 4. \Students show,great respect for their
4. Teachers are not always teachers.
automatically respected. They earn 5. Students do not question or challenge
respect from students. teachers or their classmates.
5. Students can question and
challenge teachers and their classmates.
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2. Learning Styles and Approaches to Learning

Western Culture

Eastern Culture

1. Learning is student-centered.

2. Students are expected to work
independently on assignments.

3. Students are expected to engage in
critical thinking; students should not
reproduce knowledge.

4. The role of studentsis to.understand,
think deeply about and make sense of |
information.

5. Teacher will not tell students the=
correct answer. Many different answers
might be provided by the teachersand
students are expected to reach their own
conclusions.

6. Many different forms of assessment
are used.

7. Being a successful student means
being able to think critically about
others’ ideas/@and‘be creative and
original in constructing new ways of
thinking.

8. Theapproach'io learning that Is
expected of Western students is often

1. Learning is teacher-centered.

2. Students tend to rely on teachers to
transmit information.

3. Students are used to waiting for the
correet answer from teachers.
4.~Fherole of students is to
accumulate knowledge.

5. Students tend to rely on memorizing

: | Information.

6. Students tend to reproduce the
information and knowledge that

1'hias been passed on to them by their

“teacher.
f.?;'f:Students work collectively in study

1 groups.

8. Students believe that they will be
successful if they work hard.

9. Exams and tests usually form a major
part of the“assessmient.

10. The result or product of learning is
often-considered-morg important than

the experience of learning.

called “deep learning”.
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3. Attitudes to Knowledge and Learning

Western Culture

Eastern Culture

1. Ideas can be owned. This is called
“intellectual property”.

2. The ideas of others need to be
acknowledged.

3. The primary function of learning is

considered to be the extension-of

knowledge.

1. No one can own knowledge because
knowledge is owned collectively.

2. Students are free to reproduce.

3. The primary function of learning is
considered to be the conservation of

knowledge.

In the paper “Seeing'English Language Teaching and Learning through The

Eyes of Japanese EFL.and ESL students * proposed by Saito and Ebsworth (2004),

they also propose the differences of academic cultures in both Western and Eastern

contexts which can be summarized &as follows:"

Table 2.3: Different Academic Cultures in Western and Eastern Learning

Context (Adapted from Saifo and Ebstfth; 2004)

Western Academic Culture

Eastern Academic Culture

1. Direct and assertion is valued.

2. Itis highly-valued to question‘and
discuss someone’s 1deas if it is done
properly.

3. Questioning students’ answer will

generate original opinion and ideas.

5. Teachers are viewed as facilitators

and resource person.

7. There is a close physical distance.

4. It focuses on the active participation.

6. Teachers are questioned by students.

1. Indirect and low assertion is valued.
2./Students are not expected to
challenge classmates or teachers.

3= Students prefer to-study in group.

4. 'Students are not'expected to express
their idea freely.

5. Students are perceived the
perfectionist in nature.

6. Students do not voluntarily answer
unless they are save.

7. Students are afraid of making.
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Western Academic Culture

Eastern Academic Culture

with the teachers and students.

8. Participation is elicited through
random calling.

9. Itis favorable to provide students
with feedback.

10. Teachers give activities that
encourage active participation among
students.

11. Class activities are dynamie:

mistakes in front of other people.

8. Teachers’ role is to present
information while students are to receive
and memorize.

9. There is a distance between teachers
and students.

10._Classroom is static; classes are
highly-formal.

11. Students are highly respectful to

their teachers.

Cortazzi and Jin (1999) describe hlow the academic cultures of Eastern and

Western learning are difierent in their paper “Cultural Mirrors and Materials in the

EFL Classroom”.

Table 2.4: Academic Cultures and Cultural Expectations in Western and

Eastern Classroom (Adapted from Cortazzi and Jin, 1999)

Western €lassrooim

Eastern Classroom

1. Western students approach textbook
as resource.

2. Western students involve fearning in
active discussion.

3. Western,learning emphasizes-on
participation.

4. Western learning focuses on the
critical evaluation.

5. Independent thinking is valued.

6. Asking and discussing the questions
are encouraged during the class.

1. Eastern students approach the
textbooks as authority uncritically.
2./ Teachersare‘considered as
authoritarian and provider of
knowledge.

3. 'Students ‘are hesitated-to express
thinking because they will contribute
something new until they are certain.
4. Students are expected to reflect
carefully to be sure that the point is
valid and useful.
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Western Classroom

Eastern Classroom

7. A good question is encouraged in
order to make further discussion.

8. Learning is based on the practical
learning focusing on the process rather
than the product.

9. Learning goal is focused on fluency

and communication.

5. Students are expected to pay respect
for teachers and fellow students.

6. Students are concerned for “face
issue”, for not “showing off”.

7. Students do not ask questions during
the class.

8 Students are hardworking
but-unwilling to express opinions.

9. Students are oriented to exams and

memorization.

2.4 Cultural Values that Differentiate the Western and Eastern

Academic Cultures

There are six cultural aspecis'io differentiate the Western and Eastern

academic cultures. These culturalvalues play asignificant role in determining how

teachers and students believe or behave. These six cultural beliefs are explained as

follows:

2.4.1 Confucian versus Socratic Learning

Accarding toLi (1999), the academic cultures in Eastern learning

context are originated from the Confucianism. Confucianism concerns that a person

shouldgarry,out hisiown duties accarding to his own respoensibility. Therefore, human

relationship is defined by the tradition and social order which lead to the culture of

hierarchical relationship. According to Tu (1985), the primary relationship is called

benefactor and beneficiaries. Those who have resource or knowledge are called

benefactors and those who are in need are entitled as beneficiaries. This reflects the

Confucian value of respecting the elderly because age is important for Confucianism

in the sense that it reminds one of the moral responsibilities. As a result, teachers and
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parents play a significant role to determine the knowledge cultivation. The young are
expected to conform their teachers’ and parents’ teaching.

Conford (1972) contends that the academic cultures in Western
learning context stem from the Socratic philosophy. Socrates encourages individuals
to talk and ask oneself intrinsically (Li, 1999). The knowledge lying within oneself
needs to be inspired with curiosity to find out the hidden reality of things in
themselves. Therefore, Socratic Learning encourages the individual students to detach
themselves from social group which leads to'the Culture of horizontal relationship.
According to Li (1999), individuals are-supposed-io-seek their own self-preservation,
pleasure, and self interest through-questioning and arguing; individuals are then
supposed to judge whether.it'is.good or right.

Table 2°5 summarizes the effects of Confucian Learning on the
differences of academig culitires between étudents and foreign teachers in Eastern

learning context.

Table 2.5: Summary of the Effects of Cdﬁchian Learning on Eastern Academic

Cultures

Students Teachers

1. Students gain knowledge by paying 1. Teachers are supposed to be wise and

attention to what is taught by teacher. capable of exercising authority properly.
2. Students have to pay: respect to 2. Teachers are supposed to transmit
teachers. information directly to the students.

3. Seniority systemplays - andimportant 3/ Teachers are roleimodels to answer the
role in knowledge cultivation. questions, and to cultivate the virtue.
4. Teachers are the best source of

knowledge.
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Table 2.6 summarizes the effects of Socratic Learning on the

differences of academic cultures between Thai students and foreign teachers in

Western learning context.

Table 2.6: Summary of the Effects of Socratic Learning on Western Academic

Cultures

Students

Teachers

1. Students gain knowledge through
argumentation.

2. Students gain knowledge through
questioning and answering.

3. Students discover the ruth through
direct experience.

4. Students are supposed i@ be ready for
academic events such as oral defense,

interviews, questioning, and soliciting.

1._Feachers are supposed to facilitate
learning process.

2. Teachers are supposed to lead
students to find the truth by means of

| discussion, questioning, or arguing.

3. Teachersencourage students to rely

on spoken argument to actively

participate in classroom activities.

In summary, the philosophies of Confucian and Socratic Learning play

a significant role in determining the differences of \WWestern.and.Eastern academic

cultures. That Is to say,-Confucian Learning-focuses-on teacher-based centeredness

with the hierarchical relationship between teacherssand students while Socratic

Learning focuses of student-based centeredness with the horizontal relationship

between teachers and students.

2.4.2 Collectivism versus Individualism

The concept of Collectivism versus Individualism is another cultural

theoretical background that has been widely used to differentiate the Eastern and
Western academic cultures. According to Hofstede (1984; 1986; 1991), the origin of
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the Collectivism is traced back to Eastern philosophy of Confucianism while the
origin of Individualism is traced back to Western philosophy of Individualism.

According to Li (1999), Collectivism originally stems from the concept
of Confucianism. It focuses on loyalty to one’s group and promotes harmonious living
through social role and human relatedness. Hofstede (1984: 51) defines the concept of
collectivism as “a society in which peaple from birth onwards are integrated into
strong, cohesive groups, and continue to proteet them throughout ones’ lifetime.”
Therefore, collectivism places pressure on individual students to avoid disagreement
in order to ensure the security-in group sblidarity.(BarnIund,1989). To avoid the
disagreement, Toomey (1999) staies that the Collectivists emphasize the importance
of the restraint of persopal emotional expressions and the protection of ingroup

members.

Kagitcobasi (1996) states that trhé- idea of Individualism is originated from
the Socratic philosophy which emphasizes the free expression of individual’s wills
and interest. Hoftstede (1984:51) defines thef-concept of Individualism as “a society in
which the bound between individuals are Ioéséflféveryone Is expected to look after
himself or herself.” Therefore, individual students are cultivated to judge knowledge
without withstanding the-secial-pressure-(TFraindis; £995). To avoid the conflict,
personal opinions are voiced and acknowledged in orderto define the problem and

draw up the action plan to avoid trouble in the future.

Table 2.7 summarizes the effects of ' Collectivism on the differences of

academic cultures between students and foreign teachers in Eastern learning context

Table 2.7: Summary'of the Effeets of Collectivism on Eastern Academic Cultures

Students Teachers

1. Students conform within the group. 1. Teachers are the center of the
2. Students use collaboration to avoid classroom.

the conflict. 2. Teachers’ role is to transmit
knowledge directly to the students.
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Students

Teachers

3. Students restrain their personal
emotional expression.

4. Students are supposed to be obedient
to the teachers.

3. Teachers focus on a process-oriented
model which focuses on the importance
of the group management.

Table 2.8 summarizes the effects of Individualism on the differences of

academic cultures between students and foreigiarteachers in Western learning context.

Table 2.8: Summary of the Effeets of Individualism on Western Academic

Cultures

Students

Teachers

1. Students are suppesed i0 express
their ideas.

2. Students initiate the classroom
discussion.

3. Students are responsible for their
own learning.

4. Students express their idea directly.

1. Learning process focuses on the
students.

2'."‘Teachers focus on the outcome-
“,:ci)fi‘elnted model which focuses on the
impBrtance of asserting “self” in the
“conflict management.

3. Teachers aesign the activities such as
discussion, debating, questioning and
answering to give students a chance to

express their opintan independently.

In summary, Collectivism versus Individualism ‘are used to determine

the difference of Western and Eastern academic cultures. In other words, Collectivism

is prevalent in Eastern academic culture with an emphasis on self dependence and

group conformity while Individualism is prevalent in Western academic culture which

emphasizes the independence and students’ autonomy.
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2.4.3 Discourse of Authority versus Discourse of Participation

The difference in Discourse of Learning is another cultural theoretical
background that has been used to differentiate the Eastern and Western academic
cultures. According to Li (1998), the Discourse of Learning is defined as the
academic environment that is prevalent in the classroom. Li (1998) states that the
Discourse of Learning is divided into two types: Discourse of Authority and
Discourse of Participation.

The Discourse-of Learning in Easteri-learning context is based on the
authoritative discourse. The Discourse of Authority emphasizes the norm of a
hierarchical teacher- studenirelationship. This is because most of the Eastern society
such as Chinese, Japanese, Kogean, or Thai comes from hierarchical society.
Therefore, the primary.f0le of teachers as;authoritarian IS to teach while the roles of
students are to receive, absorb, and digest knabwledge transmitted by the teachers.
Teachers are respected for being-both authoritarian and a role model. Students are

expected to be obedient to teachers. -

The Discourse of Learning inTWgstern learning context is based on the
Participative Discourse. The discourse of parficipation focuses on a horizontal
teacher-student relationship. Most of the \Western society such as European, American
are familiar with horizontal society. The teacher role as a facilitator is to facilitate,
transplant knowledge through classroom activities such as discussion, brainstorming,
debating, questtoning and answering while students-are expected to be responsible for

striving for knowledge.

Table 29 summarizes the effects of:Discourse of Authority on the
differences of academic cultures between students and foreign teachers in Eastern

learning context.



Table 2.9: Summary of the Effects of Discourse of Authority on Eastern

Academic Cultures
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Students

Teachers

1. Students focus on learning from
teachers and books.

2. Students learn through memorization.
3. Students are silent most of the time,
wait for the teachers’ explanation.

4. Students do not much participate in-
classroom activities such.as discussion,
brainstorming, questioning and
answering.

5. Students are anxious when
expressing the ideas.

6. Students are familiar with'text-
oriented teaching modes and measuring
the progress by the coverage of
textbook. b

1. Teachers usually handle the class

2. Teachers are supposed to transmit
knewledge directly to students.
3...eachers exactly follow the lessons
according to the lesson plan.

4. Teachers are the center of the

classroom learning.

_|'5. Teachers expect students to study

attentively.

6. Teachers expect the classroom

environment to be under discipline.

— J-:

through formal classroom environment.

On the other hand, the Table 2.10 summarizes the effects of Discourse

Participation:on-the-differences of-academic cultures between-Thai,students and

foreign teachers in"Western'learning context.
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Table 2.10: Summary of the Effects of Discourse of Participation on Western

Academic Cultures

Students

Teachers

1. Students are supposed to be
autonomous students.

2. Students focus on learning through
student-student interaction.

3. Students are expected to be willing to
share ideas during the class.

4. Students actively participatethe
classroom activities.

5. Students have no fear of fatlure in
sharing ideas during the class.

6. Students are familiar with the verbal-
teaching modes and measuring their

progress by their comprehensibifity.

1. Teachers involve students in
spontaneous interactions such as group
work, discussions, debate, and role play.
2_Teachers’ role is to facilitate learning
Process,

3. Students are the center classroom
learning

4. Teachers do not rely much on books.

1'5. The lesson procedure is flexible.

6. Teachers expect students to

participate the classroom actively.

7. Teachers set the relaxing classroom

environment.

In summary, the Discourse of Authority and Participation are used to

determine the differences of'academicenvironmentiin \Western:and Eastern

classrooms. That;is to say, the Discourse of Authority is prevalent in Eastern

academic culture with an emphasis on.a hierarchical teacher-student relationship

while Discourse of-Participation is'grevalentin Western academic culture with an

emphasis on a horizontal teacher-student relationship.
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2.4.4 Convergent versus Divergent Learning

According to Ryan (2000), one of the factors that differs Western and
Eastern academic cultures can refer to the way of how the knowledge is approached.
The ideas of Convergent versus Divergent Learning are introduced to identify how the

Western and Eastern students approach knowledge.

According to Ballard and Clanchy (1997), Eastern academic culture
relies on the Convergent Learning, focusing.ontheprocess which students tend to
reproduce the information.and-knowledge that hias-been passed on them by their
teachers. It is acceptable for students o reproduce the ideas of their teacher and the
ideas found in secondary sources.. Therefore, the teachers are exclusive sources of
knowledge which focus on the transmission of information and the replication based
on the transferring of knowledge and skiIE from the teachers. Students in Eastern

culture focus on memorization, imitation, a_nd correctness.

Western academic' cUIture rel-;_'ie; on Divergent Learning, focusing on
the analytical and speculative skills. The tea;éﬁé_[s are considered as facilitator and
collaborator. Students are motivated to mak_ef a_r_gr_itical analysis and to solve problem
leading to the expansion of knowledge. Westérnr academic culture applies the
Divergent Learning thrbugh classroom activities such as discussion, analysis of
information, hypothetical formulation, and collaborative searching, questioning and

answering, judging, and making argument.

Table2.11 summarizes the effects of Convergent Learning on the
differences of academic cultures between students-and foreign teachers in Eastern

learning context.
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Table 2.11: Summary of the Effects of Convergent Learning on Eastern

Academic Cultures

Students

Teachers

1. Students converge their learning
towards the teachers.

2. Students rely on the information and
knowledge that has been passed on them
by teachers. :
3. Students rely on learning#rom boolé-s.
4. Students gain knowledoe ihrough
memorization, imitation; and

correctness.

1. Teachers are the center of the
classroom learning.

2. Teachers are exclusive sources of
knowledge.

3.~ Teaehers’ role is guidance.

4. Teachers are expected to transmit the
information directly to the students.

5. Teachers assess students’ academic

|"performance through memorization.

Table 2.12 summarizes the ef_f_}gc_té of Divergent Learning on the

differences of academic cultures between Thaife{tudents and foreign teachers in

Western learning context.

Table 2.12: Summaiy of the Effects of Divergent Leaining on Western

Academic Cultures

Students

Teachers

1 Students are the.center of classroom
learning.

2. Students diverge their'learning
towards'inside and outside the class.
3. Students approach knowledge
through discussion, speculating, and

testing hypothesis.

1. Teachers’ role are facilitator and
advisor.

2. Teachers designs tearning tasks that
encourage students to synthesize
information critically and creatively.

3. Teachers design the learning activities

ideas into argument.
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Students Teachers
4. Students are expected to expand 4. Teachers are supposed to develop the
knowledge critically and creatively. speculative and critical intelligence.

5. Teachers assess students’ academic
achievement through their contribution to

knowledge.

In summary,.Coenvergent versus Divergent Learning are used to
demonstrate the differences ofWestern and Eastern academic cultures. Convergent
Learning is prevalent ingasternacademic culture in which knowledge is converged
towards the exclusive sources of knowledgé such as teachers and books. On the other
hand, Divergent Learningds commen in Western academic culture. Knowledge is
usually diverged to different'sotrces of knowledge. Students are then expected to

synthesize the information critically.

2.4.5 Low versus High Self Assertion

The new direction to deal with a cross-cultural understanding is based
on the idea that people in different societies and different communities interact
differently in a profound and systematic way. According to Wierzibicka (1991), self
assertion is one of the cultural values that influence the cultural differences in

Western and Eastern academic cultures.

According to Wierzbicka (1991), the Eastern people-are, likely to avoid
self- assertion because it is unacceptable for Asians to stand out and express what they
think, meaning that Asian culture discourages people from saying what they want or
express their wishes, preferences. Suzuki (1986) states that Eastern culture is
perceived as ‘Culture of Anticipatory’ and ‘Culture of Consideration.” This supports
the reason why Eastern people avoid confrontation. According to Lebra (1976),
pressure from group conformity results in the self-restraint by refraining from

expressing disagreement with whatever appears to be the majority opinion.
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According to Toomey (1999), this cultural value reflects the idea of
high power distance which Eastern people give priority and respect to people who are

in higher-status.

In Western academic culture, people feel free to express their wishes,
preferences, and desires. This cultural fact is consistent with what Lebra (1976)
explains that high self assertion is based on the personal autonomy. That is to say,
everyone is encouraged to say freely — at the right time — what he wants and what he
thinks. This cultural value similarly reflects the“idea of low power distance in Western
culture proposed by Toomey.(£999)- stating that-either high status or low status focus

on the informal interaction:

Table 2.43 summarizes the effects of High'Self Assertion on the
differences of academig'culitires between students and foreign teachers in Eastern

learning context.

Table 2.13: Summary of the Effects of High Self Assertion on Eastern Academic

Cultures il
Students , j Tk Teachers
1. Students have a high uncertainty 1. Teachers are expert.
avoidance. 2. Teachers donot expect the

2. Students expect structured learning disagreement from the students.
environment. 3¢ Teachers monitor students’ behavior
3. Students consider teachers? opinion | |{o ensure compliance with teachers’
essential uncontestable. standards.

4. Students areattentive anddonot 4. Teachers are thought to have better
interrupt when they do not understand. | formed and justified opinion than

5. Students are reluctant to ask students.

questions, even when they do not 5. Teachers are supposed to provide clear

understand the teachers. language for students’ comprehension.
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Table 2.14 summarizes the effects of Low Self Assertion on the
differences of academic cultures between students and foreign teachers in Western

learning context.

Table 2.14: Summary of the Effects of Low Self Assertion on Western Academic

Cultures
Students Teachers
1. Students have a low uncertainty 1.+ Teachers’ role is facilitator.
avoidance. 2.~ Teaehers value students’ opinion.

2. Students expect unstructured learning | 3. Teachers expect students’

environment. disagreement.
3. Students’ opinion isamportant, 4. Teachers expect students to ask
4. Students are expectedito raise : 'questions when they do not understand.

questions and objections if they disagree [ 5. Teachers are supposed to elicit
with the teachers. students® opinion.

5. Students learn through discussion.

In summary, Low versus High self assertion are used to demonstrate
the differences of Western and Eastern academic cultures: L.ow Self Assertion is
common in Eastern academic culture where focuses on high power distance and high
uncertainty avoidance..On the other hand, High Self Assertion is common in Western
academic culture where emphasizes low power distance and low uncertainty
avoidance.

2.4.6 High versus Low Context of Communication
Another.culturalicriteriathat is used to differentiate\between the
Eastern and Western cultures is High and Low Context of Communication. According
to Hall (1976), he categorizes Eastern culture as High Context of Communication

while Low Context of Communication is common in Western academic culture.

According to Toomey (1999), High Context of Communication refers to
communicative patterns of indirect verbal mode, ambiguous talk, and interpreter-
sensitive value. In other words, High Context of Communication emphasizes how

intention or meaning can be best conveyed through context (e.g. social role, position)
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and nonverbal channels (e.g. pauses, silence, tone of voice) and nonverbal channels,

(e.g. pauses, silence, tone of voice) of the verbal message. Toomey (1999) states that

the Easterners usually engage in High Context of Communication because ingroup

bound and hierarchical relationship are the central ideas that influence how the

Easterners communicate.

However, Low Context.of Communication refers to communication

patterns of direct verbal mode, straight talk (Teomey, 1999). Low context of

Communication puts an emphasis on the explieit verbal language. The speaker is

expected to construct the clearsmessage that the listener can decode easily. It is said

that Westerners usually approach Low Context of Communication because the

autonomy and horizontalrelation are the central ideas in determining how the

Westerners interact one another,

Table 2.15'summarizes howrl-iigh Context of Communication affects

the differences of academig cultures between students and foreign teachers in Eastern

learning context.

i

Table 2.15: Summary of the Effects of I-ilgh Context of Communication on

Eastern Academic Cultures

Students

Teachers

1. Students express their ideas indirectly.

2. Student expressitheir feelingsithrough
non-verbal communication such as
gesture,.silence.or facial expression.

3. Students often restrain'theitfeeling
through ambiguous communication.

4. Students are reluctant to verbalize
feelings in order not to hurt or offend

other people.

1. Teachers often interpret the students’
message.

2. Teachers are supposed to provide a
clear'explanation.

3. Teachers attempt to neutralize strong
expression to avoid making students

embarrassed.
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Table 2.16 summarizes the effects of Low Context of Communication on

the differences of academic cultures between students and foreign teachers in Western

learning context.

Table 2.16: Summary of the Effects of Low Context of Communication on

Western Academic Cultures

Students

Teachers

1. Students express the ideas directly.

2. Students express the ideas that are
decoded easily.

3. Students use explicit vegoal messages
to convey personal theughts; opiaians,
and feelings.

4. Students are not afraid'of verpalizing
feelings even though they gonflict with

others.

1.~Teaehers expect a clear message from
students.
2. Teachers accept students’ failure.

3. Teachers encourage students to

. participate classroom activities such as

| brainstorming, discussion, or debating.

4. Teachers often provide students a

-Straightforward feedback.

In summary, High versus Low Context of Communication are used to

demonstrate the differences of Western and Eastern academic cultures. It is generally

said that High Context of Communication belongs to Eastern academic culture since it

values the culture of indifeet.and implicit cammunication. However, Western

academic culture relies on Low Context of Communication where puts an emphasis

on the direct and explicit communication.

2.5 The Theoretical Background and Pedagogical Models for the
Teaching Model: AIREE Instructional Model

Joyce and Weil (1996) stress the importance of adopting a multiple-model

approach to teach students with a range of skills and background. Teachers of a class

with a wide range of student background and abilities endeavor to incorporate each of

the teaching theories and models into their course development.




In this research study, five main teaching theories: Active Learning,
Constructivism, Cooperative Learning, Experiential Learning, and Constructionism
are studied to derive the concept for each teaching theory which will be later

transferred into the course rationale.
2.5.1 Active Learning
2.5.1.1 Theory of Active Learning

In active learning, the'siudents learn best when they engage
with course materials and actively partic;ipate in-their learning (Chickering and
Gamson, 1987). Active learning aims at'increasing metivation by involving all
students to work togethep€ooperatively(Fink, 1999). Many teachers today want to
find better ways of engaging students in the learning process since passive
involvement generally leads to alimited ri-a:tention of knowledge by students
(Krivickas, 2005). 8

Fink (1999) plresentsj Jt_h_ret_e components of active learning:
getting information and ideas, experiencingibrzéjfﬂgh doing and observing, as well as
reflecting. All can be done through direct and indirect way.of learning. Based on the
learning theory, the teriminat-goat-of-the-active-teariing-1s:1o autonomous students
who are self-directed and take responsibility for their own learning processes and
make what they have learned as a part of themselves. The concept of is presented in
Table 2.17.

32
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Table 2.17: Concept of Active Learning (Fink, 1999)

The Concept of Active Learning

Getting Experiencing Reflecting
information
and ideas Doing Observing
Direct - Original data | - Real doing in | -Direct -Classroom
o authentic observation discussion.
-Original setting!
sources -Term papers
- In depth
reflective
writing
Indirect -Secondary" data’|/-Case studies - Stories
and sources &
-Simulation
-Lectures, Ya
textbooks -Roleplay

From the-chart, studer:it;sjéan get information and ideas through
two modes: direct mode-which is the information from original sources. It is the data
and ideas that have not yet been fully analyzed and interpreied by others; and indirect
mode- which is the information and ideas that have been-organized and interprets by
the textbook writer orthe lecturer. Secondly, students can have direct experiences
such as engaging in real action.in authentic.setting and.also.indirect experience, for
instance case studies; gaming, simulations and role-playing.'Lastly, teachers
commonly employ two activities that encourage students to reflection the subject of
the course: participating in classroom discussion, and keeping journals on a learning
portfolio.

2.5.1.2 Pedagogical Application

Many scholars propose the pedagogical applications that can be

incorporated in the classroom learning.

Discussion is one of the most common strategies to promote

active learning. In accordance with McKeachie (1998), the discussion is preferable if
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the objectives of a course are to promote long-term retention of information, to
motivate students toward further learning, to allow students to apply information in
new setting, or to develop higher students’ thinking skills. To further assure these
goals, the alternative techniques and strategies for questioning and discussion must be
taken into consideration (Hyman, 1980) and must create a supportive intellectual and
emotional environment that encourages students to take risks (Lowman, 1984).

Bonwell and Eison (1994) also suggest several additional
strategies promoting active.earning through'involving students in doing things and
thinking about the things they-are doing. Popular-instructional strategies are the

problem-solving, analysisithe gase study, debates, drama, role playing and simulation.

Paulson and Faust (2000) introduce various techniques of

active learning which aré categorized-inte-six groups.

17 Exerclses for individ_l_JaI students

Tosenceurage students’ -éxploration of their own attitudes and
values, the techniques of affective response‘ér"ld.’_daily journal keeping will be
implemented. In addition, the techniques inClU_djng daily journal keeping, reading, and
thinking aloud protocal, are implemented to ihcrease of material presented in lectures
and texts.

2. Questions and Answer
To increasesstudents™involvement.and-.comprehension, the

simple ways of guestioning techniques'like the Socratic Method can be implemented.

3. Immediate Feedback
These activities aim to provide formative assessment of
students. For each feedback method, the teachers stop at appropriate points to give
quick feedback; in this way, the teachers can adjust the teaching mid-course, slowing
down to spend more time on the concepts students have difficulty with or moving
more quickly to applications of concepts in which students have a good

understanding.
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4. Critical Thinking Motivators
Discussion of our thinking about course material is
presented in classroom learning or to map out the theoretical landscape. These

activities include the pre-theoretic intuition quiz or puzzle and paradoxes.

5. Share and Pair
Many learning activities including discussion, sharing, and
evaluation of another student’s work can be.done.through grouping students in pairs
which allows students to state their own views;t0 fiear from others, and to encourage
their argumentative skills. Eurihermore, pairs make it virtually impossible for students

to avoid participating.

6. Cooperative Learning Exercise
Sitidents werk ih groups to help each other. The
Cooperative groups encourage discussion of'broblem solving technique and avoid the
uncertainty of students whe have not yet mastered all of the skills required. The
techniques for cooperative learning €xercise includes Cooperative Groups in Class,
Concept Mapping, Active Review Sessions,:\l\l‘c]):rk at the Blackboard, Visual Lists,
Jigsaw Group Projects, Role Playing, Panel Discussion, Debates, and Games.

2.5.2 Constructivism
2.5.2.1 Theory of Constructivism

The Constructivism is primarily based on Vygotsky’s theory
(1978) which says that social interaction acts with a fundamental role in the process of
cognitive developmignt.-Vygotsky (1978) states every:-function in-the'child’s cultural
development appears twice: first, on the social level, and later, on the individual level;
first, between people (interpsychological) and then inside the child
(intrapsychological).” Vygotsky’s Social Development Theory rests on two main
principles: the More Knowledgeable Other (MKO) and the Zone of Proximal
Development (ZPD). The MKO refers to anyone who has a better understanding or a
higher ability level than the students, with respect to a particular task, process, or
concept. The MKO usually refers to the thought of being a teacher, coach, or older
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adult; but the MKO could also be peers, a younger person, or even computers or
books.

Zone of Proximal Development (ZPD) refers to the distance
between the actual development level as determined by independent problem solving
and the level of potential development as determined through problem solving under
adult guidance or in collaboration with more capable peers. In other words, the adult
guidance or the peer collaboration can encourage.a student to perform and accomplish
the task.

Tharp and Gallimore (1988) have developed a four-stage model
describing students’ progression through their zones. The first stage begins with
complete dependence-on the'teachers, and then the students moves to the second stage
when students begin togerform the task aione. In the third stage, the students can
perform the task easily and with complete ‘irnao-lependence. The final stage allows

students repeat the learning again and agaihtfor the development of complete task.

2.5.2.2 Pedagogical Application

According to Hausfather {1996), the teacher should
collaborate with his/her students in through peer collaboration and guided teacher
instruction to access the Zone of Proximal Development. He also proposed the
instructional strategies-that can be applied in the class First, scaffolding and reciprocal
teaching are effective stratégies to access ZPD, Scaffolding requires the teacher to
provide students theopportunity toextend their cutrent skills and knowledge. The
teacher must engage students’ interest, simplify tasks so they are manageable, and
motivate students to pursue the instructional goal. In addition, cognitive guided
instruction is another strategy to implement. This strategy involves the teachers and
students to explore the problems and then share their different problem solving

strategies in an open dialogue (Hausfather, 1996).

Kauchak and Eggen (1998) assert that Constructivism has

important implications for student motivation which are listed as follows:



37

1. Students are faced with a question that served as a focus for
the lesson.

2. Students are active, both in their groups and in the-whole
class discussion.

3. Students are given autonomy and control to work on their
own.

4. Students develop understanding and make sense to
knowledge.

5. Students acquire undesrstanding that can be applied in the
everyday world. )

To Inerease motivation In the Constructivist classroom,
building lessons around preblemsand questions can stimulate curiosity because it is
one of the characteristics gifinirinsically mativating activities (Lepper and Hodell,
1989). In addition, the.elassroom.in construc}ivism encourages active involvement

because active learning is mare motivating than being passive, (Zahorik, 1996).

Maddux et al- (1997_)_,_indentify the four principles that can be

applied in constructivist classroom. s2s2 4

1. learning and developmentis.a social, collaborative
learning.

2. The Zone of Proximal Developiment can serve as a guide for

curriculum and lesson plan.

3: 1Schoaol learning should occur in @ meaningful context and
not be separated from learning and knowledge that students develop in the real world.

4. Out-afschool.experiences should be related to the students’
school experience.

2.5.3 Cooperative Learning
2.5.3.1 Theory of Cooperative Learning

Cooperative learning advocates back up on the theoretical
work of developmental psychologists Piaget (1976) and Vygotsky (1978), both of

whom stress the central role of social interaction in learning.
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The key principles of cooperative learning are individual
responsibility and accountability to the task and the group (Johnson and Johnson,
1989). These relationships are integrated in accordance with the positive
interdependence within which students perform tasks that cannot be completed by a

single student.

Lang and McBeath (1995) state that cooperative learning
focuses on the positive interdependence, students.are responsible not only for their
own learning but also for that of everyone else-in their group. To reach the goal
successfully, each group member must Complete the tasks assigned. Therefore, the
teachers have to encourage students o help one another by explaining content and
process to one another asithey are learning, making constructive suggestions, helping
one another analyze and @o assignmens, and giving feedback. The students are also
responsible for compléeting a cooperative Ixéarning task. Each student will have to
demonstrate mastery of‘the content or process and of the interpersonal or group skills

that he or she needs in order t0 share that Iea}rning with the group.

2.5.3.2 Pedagogical Applica%ioili':

Harel (1992) states thét teachers.in content-based learning
speak less than in teacher-fronted classes. Teachers are supposed to provide broad
questions to challenge thinking, prepare students for the tasks they will carry out,
assist students with the learning tasks, and give few commands imposing less
disciplinary controls. Therefore, the teachers are'served as a facilitator of learning
(Riachard and Rodger, 2001).

Lang and:McBeath (1995)also state that'caoperative learning
offers students the benefits of working together in groups and supporting one another
in the interactive process of learning through doing cooperative tasks. He proposes the

planning for cooperative instruction as follows:
Step 1: Organizing Learning Groups

The teachers need to clearly identify the task assigned,

the learning goal, and the expected outcomes.
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Step 2: Building a Climate of Trust

Lang and McBeath (1995) state that the best way for
students to acquire cooperative learning skills is to build a classroom climate of trust
by gradually introducing cooperative learning and activities such as games in order to

help students acquire knowledge. To maintain such a climate, the teacher should:

1. ensure that'the students have the skills to express

acceptance, support, and the desire to cooperaie:

2-encourage students. to contribute openly information,
tasks, thoughts, feelings..inttitions, and reactions, to share materials and resources,
and to express cooperative intentions, acceptance, and support of one another as they

work together.

3.discourage ﬁon-supportive behaviors that shut off the

future cooperation.

4, periodically ask cooperative groups to evaluate their
behavior, check if it is trusting and trustworthy, and determine how they might

strengthen their coopération (Johnson and Johnson, 1975)!

After preparing the class, l-ang and McBeath (1995)
propose the procedures on how to teach cooperative class as follows:

Step 1: Teaching Cogperative Planning Skills

Teachers should intraduce cooperative planning topic
gradually, and have students practice it-in a variety-of situations before 'they begin a
cooperative learning project. This can be done through the whole-class or small-group
discussions to stimulate ideas for carrying out an activity that lends itself to

cooperative learning.
Step 2: Explaining Cooperative Procedures

Explain to each group the procedures required for task

completion, role expectations, and evaluation criteria.
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Step 3: Implementing Cooperative Learning

A number of strategies for implementing cooperative or
team learning are applied broadly across the classroom interaction aiming to promote

direct interaction and cooperation among members of small teams.
Step 4: Observing and Monitoring

A cooperativedearning class provides opportunities to
observe, reflect, and intervene supportively, €ven in.a large class to answer what is
going on in the classroom, Simultaneously, the teachers need to monitor the students

that they are accountable.ie'their group.
Step 8. Intenvening Supportively

Teachers mustintervene in a supportive way through
encouraging, showing patience; and providing the students with opportunities for

reflection so that they can'work more effec_tiyerly.
Step 6: Promoting Group Self-Evaluation

To promote cobp—erative goal achievement, it is
important to train groups to evaluate their effectiveness ofien, perhaps at the end of
each work session. Members should assess the processes they use to achieve their
tasks and the teacher should.train; 1) individuals to evaluate themselves; 2) team
members to evaluate constructively-oné another’s use of processes; 3) groups to

evaluate their own processes.
Step 7: (Obtaining Feedback

The teachers can obtain the feedback from the students
on the use of cooperative instruction methods. The teachers evaluate products or
processes to consider how well students accomplish their task and how well they help
one another. The academic progress can be assessed, through homework, classroom
assignments, projects, or papers. The teachers can also prepare a summative profile of
individual progress that records each student’s mastery knowledge and skills,
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communication skills, cooperative social skills, problem-solving techniques, and

success in working independently.

Sharan (1980) proposes two main cooperative learning strategies
that should be handled in the cooperative classroom: peer tutoring and group
investigation which each group member must complete the assigned task. The
students are then assigned to be responsible to the group for completing a particular
part of a cooperative learning task.

2.5.4 Experiential Learning

2.5.4.1 Theory of Experiential Learning

Experiential instruction facilitates the acquisition of
knowledge through experiencesand reflecfion. It is a self-paced and personalized
action strategy, focusing @n progess ratherthan product, and involving students in
self-directed, hands-on experiences that involve the real world of people and things,
and affective experiences that shape. feelings, attitudes, and values. Hands-on
experiences may take the form of projects, games, work situations, field trips, field
interviews, simulations, role playing, skits, dramatization, and building models. These
experiences move students beyond “knowing about™ to “kKnowing how” and “being

able to do”.

Lang and McBeath (1995) state that the experiential education
shares the characteristics of indirect instruction:it is students-centered, integrated, less
structured than direct instruction, and promotes inductive and deductive reasoning. It
takes aceountofindividual-learning needs-and-stylesand-accommodates different
cultural mterests'and values. Students often work cooperatively, combining
cooperative experiences with reflection, which encourages them to construct personal
meaning and apply their leanings in new contexts. The Experiential Learning process
is considered as a sort of internal “creation” of knowledge. Personal reflection on
experience and planning to apply learning in other contexts are integral parts of the
process. This type of learning occurs only when students “participate in an activity
...... critically look back on the activity to figure out learning and feelings....draw

useful insight from analysis, and ....put learning to work in new situations” (Pfeiffer
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and Goodstein, 1982: 45). To accomplish this, Experiential students must develop the
flexibility to work cooperatively in a holistic way to their social and physical

environment.

Figure 2.1: The Experiential Learning Cycle

» Experiencing—

Applying Sharing

(using the learning in a new.situation) (observing and reacting)
Inferring Analyzing

( generalizing, applying) " (discovering structure or key aspects)

Lang ana-McBeath (1995) explain that the experiential learning

cycle consists of five phases ifiustrated in Figure 2.1.

1. Experience: generating information through activities such

playing a game, role playing, field project, field interview, field observation.

2., Sharing:.sharing.the.information-with. members of their
groups or class through-orak reports; free discussion; interviews, written reports, and

posting points on a bulletin board or‘chalkboard.

3. Analyzing: processing data by systematically “talking
through” the shared experiences and feelings. Strategies include classifying
experiences, seeking, and identifying patterns of events or behavior. Students try to

seek structure, patterns, or key aspects of their experience.

4. Inferring: making logical assumptions or drawing logical

conclusions based on experience which is presented through rules, or generalizations
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that respond to the questions, “What have I learned?” Valid inferences depend on

systematic and thorough analysis and careful reflection.

5. Applying: Transferring the principles, rules, or

generalizations inferred into new academic contexts and into life.
2.5.4.2 Pedagogical Application

Experiential Instructional strategies can strengthen motivation,
heighten students levels of social and personal-responsibility, increase their self-
esteem, and contribute to creativity and the use of higher-level mental processes
(Lang and McBeath,1995)«The ‘Experiential Learning strategies can induce students’
motivation by using thema'to teach both subject-specific content also the knowledge,
values, skills, and abilities'sueh as/communication, critical and creative thinking, and

personal and social values:

Experiential-instruction‘can be effectively combined with direct
instruction. The teachers might begin by eXf}Iaining terms and concepts, and then
assign an individual or group to experientialf-leé'r’ning project. Providing students to
learn independently will increase students to practice.the use of interpersonal and
group skills.

LLang and McBeath (1995) also suggest that the Experiential
Instruction can assess students’ performance from highly structured experiential
methods (e.g. a'game with set rulesy and gradually work toward completely
unstructured method (e.g. improvised role play). In other words, the evaluation
procesS,will hecome!less structured as‘the'structurelof students? ledrning experiences
decreases. To achieve the learning goal in the experiential learning, students must 1)
participate actively in new experiences; 2) use reflective observation to relate their
previous experiences to new observation; 3) to form abstract concepts through which
they can create theories and generalizations that are logically sound, and to use these

new theories in making decision and solving problems.

The Kolb theory of Experiential Learning (1984:4) suggests

“ideas are not fixed and immutable elements of thought but are formed and reformed
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through experiences”. Thus, learning is a process in which concepts are constantly
modified by experience. Learning occurs through experiences. Through a cycle of
observation, theorizing, and strategizing, students go from one experience to another

and move toward mastery of the subject matter at hand.

In this model, the stages occur and in sequence: 1) concrete
experience, where students participatein the experience and are engaged on a number
of levels - intellectually, physically, emotionally, and spiritually — depending on the
nature of the content and the form of experienee iiself; 2) reflective observation,
where, the students pause to.reflect on what happened in order to describe what
happened, staying with the*facis of the experience; 3) abstract conceptualization,
where the students are assigned 0 experience through developing explanations or
theories - either the students’ 0wn or drawn from other sources; 4) active
experimentation, the pointat which the students prepare {0 reenter experience by
devising strategies consistent with personal.l_eqrning goals, the nature of the content,

and the form of the experience.

In terms of the stageé ro‘f""the cycle, Moran (2001) clarifies the
point that concrete experience becomes parti'cipation, where the task is direct or
indirect engagement ifi-the-cutiure; with-an-emphasis-on-knowing how. Reflective
observation becomes description, with a focus on knowing about. Abstract
conceptualization becomes interpretation, where the students concentrate on knowing
why. Active participation becomesiresponse; with anjemphasis:on self-awareness or

knowing oneself.

2.5.5 Constxuctionism
2.5.5.1 Theory of Constructionism

Constructionism is the theory of education developed from the
other learning theory called Constructivism by Piaget (1972) focusing on the
importance of students-center learning. Piaget believes that the students can construct
their own knowledge through the accommodation and assimilation process. The
students are usually exposed to the new experience and assimilated or accommodated

with the existing one.
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An approach to learning is developed by Paperts (1980). He
calls his approach as "Constructionism." It includes everything associated with
Piaget's constructivism, but goes beyond it to assert that Constructivist Learning
happens especially well when people are engaged in constructing a product,
something external to themselves such as a sand castle, a machine, a computer
program or a book. Paperts (1980) states that constructing a product or something
concrete and external to students can facilitate the learning process. This can provide
the students the object-to-think-with. He alse statesthat a good learning does not only

limit to lecturing, rather, giving students a chance-te-eonstruct their own knowledge.

Constructionist Learning Is inspired by Constructivist Theory
of learning which propases thatleamning is an active process wherein students are
actively constructing mental models and tbéories of the world around them.
Constructionism holds that learning can happen most effectively when people are
actively making things'in the real world. Th_at is to say, students can construct

knowledge by letting them actively participate in the learning activities.

Paperts (1980) indica}fég {hat the Constructionism is based on
two main conditions: 1) students can construct f—heir own Knowledge, not juts relying
on the inflow information. The knowledge is the result of transferring the new
knowledge to accommodate with the existing one, 2) learning process will be

effective if the learning context is meaningfulto students.
2.5.5.2 Pedagogical Application

Regarding the Constructionism, there are three main

principles for pedagogical applications.

1. Learning is originated from the problem-solving process
that the students experiment on their own and assimilate or accommodate the new

experience with the existing one.


http://en.wikipedia.org/wiki/Constructivism_(learning_theory)
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2. The students can implement the constructional tools such as
computer, simulation and modeling to help the students construct the knowledge

concretely.

3. To successfully make the abstract become more concrete,
the constructional tools can help students to recognize and categorize information

systematically.

In brief, the Construetionism.is the process of learning by
doing and making (Paperts, 1980). In other words, learning can be achieved once the
students get a chance to aciively participate in constructing the concrete and

meaningful knowledge.

Thesteacher, therei_fore, should activate students to
independently construct their knowledge tf]_r(;ugh the learning accommodation
process. The teaching-learning method should'be shifted to more students-
centeredness. Paperts further explains the pr':fm(—_:iple how to implement
Constructionism theory in the instructional desugn as follows; 1) Learning process
should be originated-from the leaning; 2) Lééffﬁhg process-should focus on learning
by doing and making-frocess-which-can-be-achieved-through constructing the
concrete products suchas project and presentation; 3)Students should transfer and

accommaodate their new knowledge with the existing one to construct the knowledge.

Figure 2.2 proposed:by: Kaewsrigham (1996) summarizes how

the theory of Constructionism can be implementegdsin the instructienal design.



Figure 2.2: The Implementation of Constructionism in Instructional Design
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Constructionism
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Constructionism

Learning Theory

1) Provide students
with a variety of
stimuli as follows:

a) avariety of
methods

b) avariety of
styles

2) Provide students
with a suitable
learning
environment such as

a) ‘relaxing
environment

b) making a good
rapport
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1) Exploring
Stage: to assimilate
the new experience

2) Experiment
Stage: To
accommodate the
new experience
with the existing
one

3) Learning by
doing Stage: To
independently learn
to construct the
learning

4) Doing by
learning Stage: To
caneretely
canstruct the new
knowledge after the
assimilation and
accommodation
process in order to
generate the
powerful learning
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2.6 The Principles and Concepts of Course Development

There are many scholars who provide the principles and concepts of

how the course should be developed.

Carter (1983) states that there are three features common in designing
the course. i.e. authentic materials, purpose-related orientation, and self-direction.
Authentic materials are usually feasible and highly useful for intermediate and
advanced level of the course. Purpose-related orientation is communicative tasks
required of the target learning setting. Self-direction is a characteristic of the course
which turns students inte'users.«in.erder for seli-direction to occur, Carter (1983)
insists that the students'musishave a certain degree of freedom to decide when, what,

and how they will study:.

Robinson (1991) suggests fhat. the course design is the product of
dynamic interaction between a number of “e_lements, I.e. the results of the needs
analysis, the course designer’s apprbach to_f_t]e'course, and methodology and existing

materials. il

Murcia and Olshiain (2000) iﬁ'd'iéate that the process-based curriculum
may be focused on ene.or.allof the following curriculum:-atask-based curriculum, a
needs-based curriculumy and a students-based curriculum which gradually shift from
an emphasis on product to emphasis on process. In accortance with Nunan (1988),
students are viewed as the focus,of.the.curriculum,they.are.also full of participants in

the course development:

Graves, (2000) states that theprocess of course designiisia flow chart

which isggshown in Figure 2.3.
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Figure 2.3: A Framework of €ourse Development Processes

The process ofcourse debelopment pegins anywhere in the
framework, depending ond@rticulating beliefs and the reality of the context which
serve as the foundation forthe other procgs.se-s. For example, if the process begins
with formulating the goal and objectives, t;_h_e content of the course needs to be taken

in consideration as well. .

Grave (2000) also mentions fl’iéi”&ourse design is a system that
planning for one component wik contribute to others; changes to one component will
influence all the others.-Forexample, the materials-are-developed appropriately if
students’ needs are assessed clearly. Therefore, the course 'design requires course
designers to make souiid choices about each of the processes in the framework so that
they can transferwhat they-knew, ahout teaching and;learning.into a coherent course

plan.

In simmary, certain dspects in the‘above literature.are useful to be

taken into consideration for the course design of the present study.

2.7 Gap for the Present Study

From the literature in this chapter, several studies as previously
mentioned seem to highlight one important aspect that understanding academic
cultures is a key factor in the success and failure of learning in EFL context.
(Cortazzi,1990). However, inadequate attention has been paid to academic cultures

which involves both teachers’ and students’ cultural values, beliefs, roles,
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expectations, and conceptions of teaching and learning. As a result, teacher and
students may interpret the cultural understanding differently (Austin, 1998; Chang,
1996; Young, 1996). It is important that each side needs to pay attention to the others’
academic culture. If it works, cross cultural awareness can be developed. However,
there is little extant research on instructional or activity design for cross academic
culture understanding (Collis,1996).

The present study of the researcher them attempts to fill such a critical
gap. A multiple-model appreach (Joyce andVveil, 1996), five of basic teaching
theories including Active learning, ConsEructivism, Cooperative Learning,
Experiential Learning, ané*Constructionism are synthesized into AIREE Instructional
Model for enhancing studénts? cross cultural awareness and investigating students’
attitudes towards six cultures,of learning "rrf(':luding Individualism versus
Collectivism, Socrates versus Confucianis'—l}n;-Discourse of Participation versus
Authority, Divergent versus Convergent I_Jea.rr]ing, High versus Low Self Assertion,
and High versus Low Context of Communi_(_éafi'on.

— J-:
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CHAPTER III

RESEARCH METHODOLOGY

3.1 Introduction

This chapter describes the research methodology of the study. The description
covers research design, population and samples,.instruments for each stage of the
research together with methods of data collection-and data analysis.

The main objectives.ofthe present study are 1) to develop the Cultural
Enrichment Course with amermphasis on the academic cultures for Thai students in
the bilingual program; 2) te'investigate the students” cultural awareness towards the
academic culture in the'bilingual classroor_ﬁ before and after participating in the
course; and 3) to investigate the studgnts’ 1§afning preference towards the academic
cultures in the bilingual classroom before éﬁp after participating in the course.

o

3.2 Research Design 2

In this research study, rtﬁé'methodolb.d')_/_\*/\_/és based On quasi experimental
research (One- GroUp Pretest and Posttest Design). A group of Thai students in the
bilingual program participating inthe Cultural Enrichment Course were measured and
observed for cultural awareness and their learning preference towards academic

cultures in the'lilingual-context before and after being exposedito the course.

@) X1 (@]
Pre-cultural test The Cultural Enrichment Post-cultural test
Pre-Questionnaire Course Post-Questionnaire

Pre-Interview Post- Interview
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3.3 Context of Study

According to Graves (2000), the information below summarizes the various

aspects of context that have been defined in this study.
3.3.1 Participants

Fifty two male students in Grade 7 at Assumption College
Samutprakarn had been in the bilingual program.for four to six years. They were
taught content subjects including English, Mathematics, Science, and Physical
Education by using English-asa medium of instruetion. However, the content subjects
such as Thai or Thai hisiery weretaught in Thai.

Teachers were boih native English speakers or Non-native English
speakers. The foreign teachersand Thai teac__hers used cooperative teaching in their
instruction. The teachersthad to follow the guideline stated in the National Education
Act, B.E. 2542. 4

3.3.2 Physical Setting A

First,the Cultural Enrichment Course was implemented in formal
classroom setting. The classroom was air-conditioned with Tifty two students’ desks.
There was a big white board and an overhead projector in class. In addition, the Cultural
Enrichment Course was implemented outside the class. Students often studied in the
Audio-Visual Room whenthe activitytasks:were conducted through Active Learning
Board. Teacheralso brought students out of the classroom to study in natural learning

enviropment-such as school garden, school playground.
3.3.3 Nature of Course

The Cultural Enrichment Course was mandatory. However, there was no
relation to other content subjects. The score of students’ works or tests were not included
in the grading of their academic performance. The contents of the course focused on
raising students’ cultural awareness on six academic cultures including Collectivism
versus Individualism, Confucian versus Socratic Learning, Discourse of Authority

versus Participation, Convergent versus Divergent Learning, Low versus High Self
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Assertion, and High versus Low Context of Communication. First, the learning process
was focused on the teacher-centeredness in order to raise students’ cultural awareness
explicitly and then gradually shifted to student-centeredness so as to cultivate students’

cultural awareness implicitly.
3.3.4 Teaching Materials

All the materials such as books, movies, advertisements, articles from
newspapers and magazines were developed by.the researcher with the aim of exposing

students to learn in the authentic.and meaningful-learning context.
3.3.5 Time

From May to'September 2009, the researcher had implemented the
Cultural Enrichment Course: Siudents-studied the Cultural Enrichment Course two
periods a week for four months, Each period"lasted for fifty minutes.

3.4 Population and Sample

3.4.1 Population

The population of the study consisted of approximately 950 Thai
students and 150 foreign teachers in the bilingual program-under St. Gabriel
Foundation. Most of them had exposed to the bilingual program since they were in

primary level.
3.4.2 Sample

3.4.2.1% Cluster: Sampling toObtain Participants for The Needs

Analysis
In this study, cluster sampling was implemented in which six

schools among fourteen schools in St. Gabriel Foundation in Thailand that operated
the bilingual program were selected. According to Frankel and Wallen (2000), the
cluster sampling is ideal when it is impossible or impractical to complete a list of
elements composing the population. From cluster sampling, two groups of subjects
were selected. 120 students and 60 EFL or ESL foreign teachers from six schools
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within St. Gabriel Foundation were obtained to be respondents in the questionnaire
survey. 20 samples (10 foreign teachers and 10 Thai students) were interviewed and

asked reflective writing for additional information.

3.4.2.2 Purposive Sampling to Obtain Participants for the Course
Implementation

A purposive sampling had been used to obtain fifty two
students in the bilingual program that met the‘Criteria as participants in the main
study.

According to Emory (1976), purposive sampling normally
involves an effort to obtain'a sample that conforms to some predetermined criteria.
In the present study,the criteriafor selecting participants for the main study were
listed as follows: -

W Partigipants were -.(-:urrently studying in the bilingual
program. %4

2. Participants Wer'e‘;ab‘le to attend the class on a regular basis.

From purposive sampii'rfg, 52 Grade 7 students studying in the
bilingual program atAssumption-Coliege Samutprakarriwere purposively selected
as the participants forthe main study. To answer the research questions on students’
cultural awareness, all participants in the Cultural Enrichment Course were
purposively selected to take theipre<postcultural tests.-Qualitatively, ten students
were randomized 10 be'interviewed through the syStematic sampling technique in
which.individuals.were selected.from a list by, taking every fifth.name of the
students’ list.

To answer the research questions regarding to the students’
learning preference, all participants in the Cultural Enrichment Course were given
the pre - post questionnaires to measure their learning preference towards academic
cultures in the bilingual contexts. 10 students were randomly interviewed to find out
their learning preference towards the academic cultures through the systematic
sampling technique by taking every fifth name of the students’ list.
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3.5 Stages of Research

There were nine main stages in this research study as described in Table 3.1.

Table 3.1: The Phases and Procedures of the Research Study

Phase

Procedures

Phase 1: Needs Analysis

1.1 Studied six academic cultures that differentiate
Western and Eastern academic cultures intensively.

1.2 Conducted the'needs analysis to investigate the the
cultural dis;;arities of Thai students and foreign teachers
inihe hilingual program. According the triangulation
pLOCESS,/the instrumenits consisted of guestionnaire,

unstructured-interview, and reflective writing.

Phase 2:
Conceptualizing the
content

il De-veloped_ and synthesized information from needs
analysis to conét—ruct the modules for the Cultural

£
Enrichment Cou_r_se.
F, A -!j.,l

il

Phase 3:

Course development.

3.1 Integrated f_i_.TA_/_f_{Enain teaching theories including
Active Learning, Constructivism, Experiential Learning,
Cooperative Learning, and Cronstructionism to derive the
rationale for the Cultural Enrichment Course.

3.2 Implemented:the rationale to develop the multiple
teaching model called the AIREE Model.

Phase 4:

Validation Process

4.1, Prepared the materials and activities for the Cultural
EnrichmentCourse.
4.2 Validated the content and format of lesson plan,

materials, and assessment by three experts.
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Phase

Procedures

Phase 5: Pilot Study

5.1 Conducted the pilot study on the course with Thai
students in the bilingual program in Assumption College
Samutprakarn.

5.2 Revised and validated the course materials and

activities.

Phase 6:
Pre- Evaluation

6.1 Provided pre-questionnaire to Thai students who
participated in the Cultural Enrichment Course to survey
thelratiitudes towards the-academic culture in the
bilingual context,

6.2, Conducted the Pre in-depth interview with the
students to subfey their understanding and attitudes of the
agademic cultﬁréé In the bilingual contexts.

6.3 Provided sﬂl_dents the Pre-cultural test with the aims to
measure studeritétlevel of cultural understanding

regarding to acadféﬁ"r'ic cultures in the bilingual context.

Phase 7: Main Study

7.1 ;Implemented'the Cultural/Enrichment Course

Phase 8:

Post-Evaluation

8.1 Provided post-questionnaire to Thai students who
participated in the Cultural Earichment Course to survey
their attitudes towards the academic cultures in the
hilingual context.

8.2 Conducted the Post in-depth interview with the
students to'survey theirunderstandingiand learning
preference towards academic cultures.

8.3 Provided students the post-cultural test with the aims
to measure students’ level of cultural understanding
regarding to the culture of learning in the bilingual

context.
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Phase Procedures

Phase 9: 9.1 Conducted the cultural day camp with group-focusing

technique.
Follow-Up Evaluation

3.6 Research Instruments

As there were three stages in the study iie._needs analysis, course development
and course evaluation, the.instruments designed.-and.used for each stage are described
below.

3.6.1 The Instruments for Neéeds Analysis
The instruments used.in.needs analysis were composed of three

different main instruments; a questionnairé, an unstructured interview, and a reflective
writing :

3.6.1.1 Questionnaires

Two paralfet forms of questionnaire were designed based on
this question: “What were foreign teachers® and students’ cultural attitudes towards
different values of academic-cultures-in-the bilingual-contexts?”” The questionnaires

as shown in Appendices F and G were divided into four-main parts.
3.6.1.1.1 Demographic Information

The-first part aimed-at gathering background information
of the participants i.e. personal background of teachers and students‘about their gender,
ages, years of teaching'and learning; teachers’ teaching background, and students’

cultural background
3.6.1.1.2 The Cultural Attitude towards A Variety of

Academic Cultures

The second part of questionnaire aimed at analyzing

the cultural disparities between teachers and students. Items in this part were graded



on a Likert Scale of one to five to represent the foreign teachers’ and students’
attitudes towards the cultural statements.

3.6.1.1.3 The Open-Ended Questions

The last part was developed with the aim of gaining
in-depth information. The foreign teachers and Thai students were encouraged to

provide additional information to reflect their.cultural attitude.
3.6.1.1.4 Specification of the Questionnaire

The items in the guestionnaire were based on six

academic cultures which can'bessummarized as follows:

Table 3.2: The Structuge of Questionhafi'e for Needs Analysis.
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Academic Cultures Questions . Academic Cultures Questions
Collectivism versus B2, 3,22 _(;ohvergent Versus 11, 12,13, 14,
Individualism Divergent Learning 16, 17, 18, 19,
Confucian versus 4,576, 4, Low versus High Self | 23, 24, 25, 26,
Socratic Learning 15, Assertion 27
Discourse of Authority 8,9, 10, 20, | High versus Low 26, 27, 28
versus Participation 21; Contextiof

Communication

The researcher requested three experts to validate the content
validity of the questionnaire. The experts consisted of one English teacher with
doctoral degree, one Thai specialist with at least five years of teaching language and
culture courses, and one foreign teacher with at least ten years of teaching overseas.

The experts’ comments are summarized as follows:
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Table 3.3: Summary of the Experts’ Comments towards Questionnaire for

Needs Analysis

Comments Solution
1. The translation of the questionnaire 1. The researcher asked Thai English
between Thai and English should be teachers to assure the accuracy of the
accurate. translation between Thai and English

2. There were some technical terms in the | 2.-Theresearcher simplified the
questions that might confuse-the students. | questions to make some technical terms
3. The question should avoid.seme words | were comprehensible.

that could lead students to show their 3. The researcher modified the questions
opinions with bias. - | so that the test question could not lead

+ students to hias.

Besides, Crgnbach Alpha coefficient was used to measure the
instruments’ internal consistency: reliability.}é\‘s-‘a result, it was found that the
coefficient reliability of the questiorinaire for _fofeign teachers was 0.76 and 0.77 for
Thai students. According to Dornyai (2003), the reliability coefficient in excess of

0.70 is acceptable.
3.6.1.2 Unstructured Interview

In'order to gain marezin-depthinformation from 10 foreign
teachers and 10 Thai students, the unstructured interview was used. ;The questions for
the interview werehased on the responses of the participants in the questionnaire.
Therefore, the participants were given an opportunity to express their in-depth
attitude.

3.6.1.3 Reflective writing

10 teachers and 10 students were asked to write reflective

information to provide a direct and in-depth cultural disparities.
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3.6.2 The Instruments for Course Development

The Cultural Enrichment Course was developed based on

information from the needs analysis. To ensure the course met the cultural needs

analysis, the course was validated by two teams of experts. The first three experts

were asked to validate the instruments for course materials while the other three

experts were asked to validate the instruments for course evaluation. In addition, all

learning materials and tasks were piloted forone semester. The experts provided some

comments on the lesson plans and learning materiaisas follows:

Table 3.4: Summary of the Experts’ Comments towards Lesson Plans

Items Comments Solution
1. Objective | 1.1 There was some overlapping of | 1.1 The researcher integrated
the objectives. the lesson plans that had
similar objectives into one.
2. Content 2.1 There were some technical 2.1 The researcher simplified

terms in the lesson that possit;li__y; :
confused students’ cultural
awareness.

2.2 The content of the materials
might be toe:-difficult for Grade 7
students.

2.3 The content of each key word
mignt be too difficult for Grade 7
students.

2.4 Students should be given a

chance to find the information from

a variety of sources.

the content of the lesson by
using both Thai and English so
that the class can be handled
effectively.

2.2 The researcher translated
the materials into Thai
language and explained the
concept.

2.3 The researcher designed
the worksheet to explain
students the terms that they

were not familiar.
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Items Comments Solution

2.5 It would be more effective to 2.4 The researcher gave the

first let students be aware of the assignment in advance to let

theoretical concept first. students search for
information from different
sources such as newspapers, or
magazines.

3. Activity | 3.1 The timeallowance for the 3.1 The researcher adjusted

activity might.mot.be enough to
challenge and construct Knowledge
independenily. _

3.2 Theie should be less worksheets
so that the'students cotild Hav}a more
time for discussion !

3.3 Some of the materials vv'e':’re—_ _
probably too diffioutt for students.
3.4 The translation between *
Thai and English texts should be
accuratg since it might confuse
students.

3.5(5tudents shouldhe encouraged
to,use either Thai or English to pool

out information.

the activities so that students
could understand what they
were supposed to do.

3.2 The researcher provided
more time for each activity
and reduced number of
worksheets to give students
more time for discussion.

3.3 Fhe researcher simplified
the-danguage in the materials
to'make the content
comprehensible.

84 Therresearcher asked the
Thali English teachers to
assure the parallel translation
of Thai and'English text.

3.5 Students were allowed to
share the information and
reported the information in

either Thai or English.
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Items Comments Solution
4. Teaching | 4.1 The translation between Thai 4.1 The researcher asked Thai
Aids and English texts should be accurate | English teachers to assure the
since it might confuse students parallel translation of Thai and
4.2 The teaching aids such as movie | English text.
should be more authentic. 4.2 The researcher brought out
4.3 Because of the difficulty.0f.the | one movie that was more
content, the-lesson should motwvate.| authentic.
students’ interest: 4.3 The researcher delivered
the information through
power-point presentation,
active board presentation and
graphical presentation.
5. 5.1 It would be/more &ffective if 5.1 The researcher asked
Assessment | students deme@nstrated their'WO(lfs students to demonstrate the

in different forms.

5.2 The test-format should provide
students respond to open-end
questions. Cloze test should not be
used as a means to reflect students’
Cultural;awareness.

5.3 Because of the deep cultural
content,.there should be the. test.that
students'can‘'suimmarizé how a
variety of cultures were hidden

behind the conversation.

knowledge through reflective
writing, self assessment,
refiective writing, mind
mapping.

5.2 The researcher adjusted
the testormat into open-
ended questions so that the
students.could provide in-
depth information.

5.3 The researcher encouraged
students to summarize the key
concepts of a variety of
academic cultures through

discussion.
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The results from the evaluation form revealed that the experts all
agreed that the lesson plans in terms of topics, objectives, procedures, and evaluations
were appropriated. However, there were some comments in details that the experts
suggested as shown in Table 3.4. The researcher adjusted the lesson plans according
to the experts’ suggestions and then asked them to approve the revised version. The

final version were approved by the experts.
3.6.3 The Instruments for Course Evaluation

After the.main studythe effectiveness of the course was evaluated.
The course was expected to enhance students” cultural awareness and to investigate
students’ learning preference towards six academic cultures. To evaluate the
effectiveness of the course thefresearcher conducted the triangulation process to
evaluate the course. Five main researeh inétruments were: the Pre-Post cultural
awareness tests, the attitudinal questionnaire:-semi-structured interview, and learning

log.
3.6.3.1 The Pre-Post'.Cu._l_tural Test

To correspond with the research question: Will The
Cultural Enrichment Ceoufse-enhance-Fhai-studenis-in-the bilingual program to be
aware of the academic-cultures in the bilingual learning environment? the Pre-Post
parallel forms of cultural tests were the first research instrument in this research study.
They were develaped ta:measuresthe effectiveness of one of-the:dependent variables,
students’ cultural awareness, to find out how the course could affect their cultural

awareness. Each test was divided into four main parts.
3.6.3.1.1 Cultural Mismatch Identification

This part of the test as shown in Appendix B
was a multiple choice format aiming for students to identify the cultural disparities
between foreign teachers and Thai students. The test specification is summarized as

follows:



Table 3.5: The Structure of Cultural Mismatch Identification Part
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Academic Cultures Questions Academic Cultures Questions
Collectivism versus 1,3,4,5,6,9, Convergent versus 2,3,4,5,6,7,
Individualism 10, 13, 14, 15 Divergent Learning |9, 10
Confucian versus 1,3,4,5,6,9 Low versus High 1,3,456,9,
Socratic Learning 10, 13,14, 15 Self/Assertion 10, 11, 12
Discourse of Authority +4;3;4,8, 9, 10 | Highwversus Low 11,12

versus Participation

Context of

Communication

3.6.3.1.2 Cultural Significance Identification

Thi_gipart of the test as shown in Appendix B

was a true-false format. The test:aimed for students to identify the significance of

each academic culture. The test specification is summarized as follows:

Table 3.6: The Structure of Cuitural Significance lderitification Part

Academic Cultures Questions Academic Cultures Questions
Collectivism versus BN 20 Convergentyversus 2,8,18,19
Individualism Divergent Learning
Confucian‘versus 1, 375,10, 11, "| 'Low versus High 22,23, 13
Socratic‘Learning 15 Self Assertion
Discourse of Authority | 4, 12, 14 High versus Low 16, 17, 21, 24,
versus Participation Context of 25

Communication




3.5.3.1.3 The Effects of Cultural Awareness

This part of the test as shown in Appendix B

was a multiple choice format. Based on the data from needs analysis, the test aimed

for students to identify the effects of cultural awareness of different academic

cultures. The test specification is summarized as follows:

Table 3.7: The Structure of the Effects of Cultural Awareness Part
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Academic Cultures Questions Academic Cultures Questions
Collectivism versus S, L8 Convergent versus 2,4,8,9, 10,
Individualism Divergent Learning | 11, 12,17, 18
Confucian versus L3498 ~TLow versus High 3,13
Socratic Learning 10,42516, 16, | | Self Assertion

18, 18
Discourse of 5482 {Hi‘gh versus Low 13,14

Participation and
Authority

Context of

“Communication

3.6.3.1.4 Cultural Identification

The last part of the test as shown in

Appendix B wasa matching format. Based on the data from needs analysis, the test

aimed for students 0 identify the cultural terms whether they beloigto Western or

Eastern academic cultures. The test specification is summarized as follows:

Table 3.8: The Structure of Cultural Identification Part

Academic Cultures

Questions

Academic Cultures

Questions

Collectivism versus

Individualism

1,5,17,19

Convergent versus

Divergent Learning

2,6,9,20
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Academic Cultures Questions Academic Cultures Questions
Confucian versus 4,6,7,10,11, | Low versus High 3,13, 14, 15,
Socratic Learning 12, 20, 24 Self Assertion 22

Discourse of Authority | 18, 21, 23,25 | High versus Low 8, 16

versus Participation

Context of

Communication

Jhree experts were asked 10 evaluate the effectiveness of

the pre and post cultural tests. Fhe comments are summarized in Table 3.9.

Table 3.9: Summary of the Experts’ Comments towards Cultural Awareness

Test

Parts Cominents Solution
1. Cultural 1.1 The translation-of the test 1.1 The Thai English teachers
Mismatch between Thai and English should. | were asked to assure the correct

Identification

be accurate.

1.2 Fhere were some technical
terms in the questions that might
confuse thesstudents.

1.3'Some questions provided same
clues to guide the answer.
1.4-Somme questions might be toa

long.

translation between Thai and
English.

1.2 The researcher simplified
the questions to make some
technical-terms comprehensible.
1.3 The researcher modified the
guestions sosthat they did not
give students clues to answer
the questions.

1.4 The researcher revised the

questions.
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Parts Comments Solution
2. Cultural 2.1 The translation of the test 2.1 The researcher revised the
Significance | between Thai and English should translation to assure the parallel

Identification

accurate.

2.2 There were some technical
terms in the questions that might
confuse the students.

translation of the test.

2.2 The researcher simplified
the question to make some
technical terms become

comprehensible.

3. The 3.1 The translation of the test 3.1 The researcher revised the
Effects of betweenglhaisand English should translation to assure the parallel
Cultural be accurate. form of the test.

Awareness 3.2 The questionshould aVoid 3.2 The researcher modified the
some wordsithat could lead . . questions so that the test
students t0 answer the ques_t‘ip__n' question cannot lead students to
with bias. answer the questions with bias.
3.3 The content of questioné =
should be more consistent

4. The 4.1 There were some technical 4.1 The researcher simplified

Significance | terms in the questions that might the question to make some

of Cultural confuse'the students. technicalterm become

Awareness comprehensible

The results of pre-post cultural tests were calculated for

reliability values by using the method of reliability coefficient (KR 20) which was

0.70. That is to say, there was high reliability coefficient between the pre and post

cultural awareness tests.




68

3.6.3.2 Questionnaire

The questionnaire as shown in Appendix C was another
research instrument in this research study. It was developed to measure the
effectiveness of another dependent variable: the students’ learning preference towards
academic cultures in the bilingual context. To respond to the research question: Will
The Cultural Enrichment Course affect the students’ learning preference as far as
the academic cultures are concerned? The guestionnaire was designed to find out
how students perceived each.academic culture+n the bilingual context. The

questionnaire was divided inte-two main parts.
3.6.3.2.1 Demographic Information

The first part aimed at gathering background
information of the participants, i.e; person'al background of students about their gender,
ages, years of studying.in the bilingual program, year that they started studying in the
bilingual program, students’ home Ianguag_e:ar-id culture.

3:6.3.2.2 Students’ Learning Preference towards

Six Academic Cultures

The second part of questionnaire aimed at
analyzing the shift of students’ learning preference after participating the course. The
items in this part were graded ema L ikert Seale of & to/5 te-represent the students’
learning preference towards'six academic cultures. Fhe structure of items in the
questionnaire was based on six academic culturesWwhich can be summarized as

follows:
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Table 3.10: The Structure of Questionnaire for Students’ Learning Preference

Assessment

Academic Cultures Questions Academic Cultures Questions
Collectivism versus | 1, 6, 10, 20 Convergent versus 4,8, 13, 14, 15,
Individualism Divergent Learning 16, 25, 26, 35,
Confucian versus 2,7,17,18,19, | Low versus High Self |9, 21, 22, 23, 24,
Socratic Learning 33,34 Assertion 27, 28
Discourse of 3y O it e High versus Low 28, 30, 31, 32
Authority versus Context of

Participation :["Communication

Three-experts Were asked to evaluate the effectiveness of

the questionnaire. The comments are summé;ri;ed in the Table 3.11.

A4

Table 3.11: Summary of the Experts’ Commgnts on Questionnaire

Commients

© Solution

1. The translation of the questionnaire
between Thai and English should be
accurate.

2. There were some technical terms in the
questions that might confuse the students.
3. The question should avoid some words
that could lead to bias.

1. The researcher asked Thai English
teachers to assure the parallel translation
between Thai'and English.

2. The researcher simplified the
questions to make samle technical terms
comprehensible

3. The researcher modified the questions
so that the questions could not lead to

bias.
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Once the questionnaire was revised as suggested by the
experts, the reliability was calculated by using Cronbach’s Alpha Reliability Estimate
which as set at 0.70. The Cronbach’s Alpha Reliability obtained from calculation was
0.73. That is to say, the reliability of the questionnaire was higher than the set value
0.70.

3.6.3.3 Semi-Structured Interview

The Interview guestions a shown in Appendix D were
designed based on the questionnaire to elicit students* opinions towards the Cultural
Enrichment Course including.iheir cultural awareness and their attitude towards the
Eastern and Western academic eultures. To answer the research questions regarding
how the course affectsthe students’ cross cultural awareness and learning preference
towards the academic cultuges, the semi-sgtructured interview was applied in this
study. Six sets of questions aimed at expld“[iﬁg students’ in depth cultural awareness

and learning preference.
"
o

Three experts 'w,gre asked to evaluate the effectiveness

of the interview questions. The comiments a_a_s_um_marized in Table 3.12.

Table 3.12: Summary-eof the Experts” Comments on-interview Format

Comments _ Solution
1. The translation of the interview 1.The mesearcher.asked Thai English
questions between Thai-and English teachersto assure the parallel translation
should be accurate. between Thai and English.
2. There'were some technical termsain 2. Theiresearcher simplified the questions
the interview questions that might to make some technical terms
confuse the students. comprehensible.
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3.6.3.4 Learning Log

The format of the learning log as shown in Appendix E
was designed to allow the students to express their opinions towards each of the
academic cultures before and after studying each module. The content of the students’
log was varied depending on the content of the academic culture they learned in each
unit. The learning log aimed at answering the research questions: 2) Will The
Cultural Enrichment Course enhance Thai sit'dents in the bilingual program to be
aware of the academic cultures in the bilingual learning environment?; and 3) Will
The Cultural Enrichment Course affect the students’ learning preference as far as
the academic cultures areconeerned? The content of the learning log was
qualitatively and quantitatively analyzed at the end of the course to support the data
from the cultural tests and questionnaires.-éach learning log was divided into three

parts.

3.6:3:41 Culfural Awareness and Attitudinal

Questions =Ekh

The 'ﬁr_srt_part of learning log was divided into

four areas. The specification is shown as follows:

Table 3.13: The Structure of Cultural Awareness and Attitudinal Questions

Question Format Objective

1-3 Yes'or No question Toassess students’ cultural
awareness before studying the

module.

4-7 Likert scale To represent students’ learning
preference towards the cultural

statements before studying module.

8- 10 Yes or No question To assess students’ cultural

awareness after studying the module.
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Question Format

Objective

11-14 Likert scale

To represent students’ learning
preference towards the cultural

statements after studying module

3.6.3.4.2 Classroom Environment

‘The second-part of the learning log was an

open-ended question format with.the aim of Investigating students’ attitude towards

the classroom environment.

3.6.3.4.3 Overall Classroom Learning

Thg Jast part of the learning log was used the

Likert scale of 1 to 5 to represent the students™attitude towards the materials and

activities in each module.

#

— J-:

Three-experts ﬁ?_r_e_ asked to evaluate the effectiveness

of the learning log. The comments are summarized in Table 3.14.

Table 3.14: Summary of the Experts’ Comments on the Learning Log

Comments

Solution

1. The translation of thelearninglog
between Thai and English should be
accurate:

2. There were some technical terms in the
learning log questions that might confuse
the students.

3. There should be some open-ended

questions to elicit insightful information.

1. "Theresearcher asked Thai English
teachérs to_ assure the parallel translation
between Thai.and English.

2. The researcher simplified the question
to make some technical terms
comprehensible.

3. The researcher added open-ended

questions.
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Comments Solution
4. The questions to elicit students’ 4. The researcher revised the questions
attitude should be in the Likert scale format by using Likert scale.

format.

3.7 Data Collection

3.7.1 Data Collection for Needs Analysis

During May —September 2008, Questionnaire, interviews, reflective
writing had been used.t0 gatherthe cultural background information for this study.
120 copies of questionnairesiwvere given fo. 'Thai students while 60 questionnaires
were given to foreign teaghers in the bilinguél program. 10 foreign teachers and 10
Thai students had been interviewed in ordéf.__to_find in-depth information. 10 reflective
writing from foreign teachers and Thai students were also collected. All the data at

this stage were used to conceptualize the mo@&l’és of the Cultural Enrichment Course.
3.7.2 Data Collection for the Main St;dy

Both quantitative and qualitative data have been collected to evaluate

the effectiveness of the"Cultural Enrichment Course.

Quantitative data were obtained from the cultural awareness test,

questionnaire, interview, and learning log.
Procedures used for collecting quantitative data were:

1. The cultural awareness pre and post tests had been

administered twice i.e. on the 17 May 2009 and 26 September 2009 respectively.

2. The pre and post questionnaires were administered on the 18
May 2009 and 27 September 2009 respectively.

3. The pre and post semi-structured interviews were conducted

on the 19 may 2009 and 28 September 2009 respectively.
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4. The quantitative information from the learning log was

recorded before and after studying each module.

The qualitatively data had been collected via the learning and
interview. Students recorded the logs at the end of each module. Altogether, 6

teaching logs and 312 learning’s logs from all students had been collected.
3.8 Data Analysis

3.8.1 Data Analysis for Needs Analysis

The descriptive statistics including the means and standard deviation was
used to analyze the findings: The t-test was also implemented to find out the cultural
disparities between Thai and foreign teachers’ attitudes. The content analysis was
also applied to analyzethe information of‘thg_ Semi-structured interview and reflective

writing.
3.8.2 Data Analysis for Cultural Awareness

To answer the second researcrrqu'éstion, the following statistics and

qualitative analysis were applied:

1. Descriptive statistics was used in analyzing-the means and standard
deviation of the data from pre and post cultural tests.

2. Dependent.sample t-test wastimplemented to determine whether the
obtained scores from the pre and post cultural tests were significantly different at .05
level.

3. Thevdata from pre and past Semi-structured interyigws were analyzed
through content analysis.

4. The data from learning log were also analyzed through both

descriptive statistics and content analysis.



3.8.3 Data Analysis for Students’ Learning Preference

To answer the third research question, the following statistics and

qualitative analysis were applied as follows:
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1. Descriptive statistics were used in analyzing the means and standard

deviation of the data from the pre and post questionnaires given to students.

2. Dependent sample t-test was used to determine whether the obtained

scores from pre and post questionnaires were significantly different at .05 level.

3. The data from-pre and post semi-structured interview were analyzed

through both descriptive statisiics-and content analysis.

4. The data frem learning log were also analyzed through both

descriptive statistics and content analysis; .

Table 3.15: Summary of Research Insti‘duments

Instruments Purpeose j]_]iming Validation Means of
222 h Analysis
Pre-post To evaluaté the Before andw, | By.three Descriptive
cultural test effectiveness of the | after the experts statistics (
course in terms of | course means/ SD) ,
the cross cultural Dependent
awareness sample t-test
* For quantitative
data
Questionnaire | To evaluate the Before and: | By three Descriptive
gtfectiveness of the || after the experts statistics
course in terms of | course (percentage/
the attitude means/ SD),
* For quantitative Dependent

data.

sample t-test
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Instruments Purpose Timing Validation Means of
Analysis
Semi- To evaluate the Before and | By three Descriptive
Structured effectiveness of the | after the expert statistics
Interview course in terms of | course (Percentage),
both the cultural Content
awareness and analysis
attitudes
*For quantitative
and qualitative data {J
Learning Log | To evaluaie the Before and.. | By three Descriptive
progress.of the after experts statistics
course by, studying ( means/ SD) ,
recording 1. how each module Dependent
studentssreflected 1 sample t-test,
their progress in Content
the cultural analysis
awareness and 5
learning preference
towards the =
academic cultures -
before and after
each module ; 2.
how the classroom
environment is like
3. .what‘the
students’ attitude
towards the
materials and
activities is like
3.9 Pilot Study

Having conceptualized the Cultural Enrichment Course, the researcher

conducted the pilot study for one semester to validate the research instruments

including the lesson plan, learning materials, teaching aids, and course evaluation

instruments. During the pilot study, three experts were asked to attend the three
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classes to comment the lessons. The results of the pilot study were summarized as

follows:

1. The classroom materials should expose students to concrete

experience through interview, movies, internet, or magazine.

2. The learning tasks should be authentic. The experts suggested that
applying a variety of authentic teaching aids such as newspapers, movies, or
magazines could give students an opportuniiy.io sge clearer picture on how the
Western and Eastern cultures-were prevalentin-the bilingual classroom. As a result,
the students were energetiC anacurious to discover the cultural facts by themselves.

3. The teacher.should teach students to understand the cultural terms

first because there were seame/cultural term§ that the students were not familiar.

4. The teachegshould facilitafe the classroom activities such as
discussion, and brainstorming o:that they could exchange their ideas with other

classmates. A

5. The teacher shouid reduce fh_e worksheets so that the students would

have time for discussion.
6. The teacher should set friendly and relaxing classroom environment.

7. The teaeher. should emphasize on student-centered classroom

activities such as discussion, brainstorming, questioning and answering.

8. The teacher should‘collaborate and facilitate students to demonstrate
their understanding throeugh a wariety ef.classroomgactivities suchsas problem-solving

activity and guided discussion.

9. The teacher should simplify the learning materials and give students

longer time for discussion.
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3.10 Summary

This chapter describes the research methodology of the present study. The
population for needs analysis consisted of approximately 950 Thai students and 150
foreign teachers in the bilingual program in schools under schools of St. Gabriel
Foundation. Cluster sampling had been used to obtain 120 Thai students and 60
foreign teachers in six schools among fourteen schools of St.Gabriel foundation to
serve as respondents for the needs analysis stage. In addition, the purposive sampling
had been used to obtain 52 Thai students in the-eourse implementation stage.

A single group pretest-peosiiest design was usedto measure the students’
cultural awareness, their leaining preference towards six academic cultures. Students

kept record in each log‘before and after stug_lying each medule.

To answer thefirsiresearch question, “How can the Cultural Enrichment
Course be developed?’’three main research instruments i.e. the questionnaire,
unstructured interview, reflective writing h_ad Been employed to find out the cultural
disparities of foreign teachers and Thai studéh'tg.__ Subsequently, this information was
implemented as a starting point to develop thé_lé_sson plans, learning materials and

tasks for the Cultural’'Enrichment Course.

To answer the second research question, “Will The Cultural Enrichment
Course enhance Thai'students in the bilingual program to be aware of the
academic cultures.in the bilingual-learning-enavironment?:” lastruments including
the pre and post cultural-tests, semi-structured interview, learning logs were designed

and used to measure the effect of thé course on students’ cultural awareness.

Tio answer the third research question, “Will The Cultural Enrichment
Course affect the students’ learning preference as far as the academic cultures are
concerned?” Instruments including the pre and post questionnaires, semi-structured
interview, learning logs were designed and used to measure the effect of the course on
students’ learning preference. The research results and findings for each research

question will be presented in details in Chapter IV.
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CHAPTER IV

RESULTS AND FINDINGS

Introduction

This chapter presents the findings from the study according to its research

questions as follows:

1. How can The Cultural- Enrichment Coursebe developed?

2. Will The Cultural Enriehment Course enhance Thai students in the
bilingual program to be aware of the academic culture in the bilingual learning
environment? ;

3. Will The Cultural Earichment éourse affect the students’ learning

preference as far as the acadgmic culttres %}_re concerned?
The results and findings from each _s;t_ep. have been reported as follows:

Part | reports the results'of the proceé-,sr-o'lfdeveloping the Cultural Enrichment
Course starting from.the transformation of hé'é'dé'analysis into the course
conceptualization. Then;-the-process-of-the-developmeni-Of the Cultural Enrichment
Course framework wilt-be reported, starting from the synthesis of five teaching
theories into the course rationale to the transformation of the rationale into AIREE

Instructional Model. This part isttoranswerthefirstreseareh,question.

Part Il reports the effectiveness of the Cultural Enrichment Course on
students’ cultural awareness afier-the course implementation from,both quantitative

and qualitative aspects. This part is to answer the second research question.

Part 111 reports the effectiveness of the Cultural Enrichment Course on
students’ learning preference after the course implementation from both quantitative

and qualitative aspects. This part is to answer the third research question.
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Part I: The Process of The Cultural Enrichment Course

Development
The steps of the development of the Cultural Enrichment Course were:
1. An intensive study of six academic cultures
2. The transformation of needs analysis into course development
3. The synthesis of five teaching theories into the course rationale
4. The transformation of-course fationale Into-AIREE Instructional Model

5. The development ofithe Cultural Enrichment Course Framework
4.1 An Intensive Stidy onh Six Academic Cultures

In this study, six‘academic cultures‘ which were Collectivism versus
Individualism, Confucianwersus Socrattc L_é,éfhing, Discourse of Authority versus
Participation, Convergent versus Divergent_ll_-_éar__ning, Low versus High Self assertion,
High versus Low Context of Communicatiqﬁ—_\(vé_re intensively studied to find out how
they differentiate Western and Eastern acader-ni;: cultures./The detail of each aspect

was discussed in Chapter 2.

4.2 The Transformation of Needs Analysis into Course Development

4.2.1 Findings from Needs Analysis

The resulis of needs-analysis,were based an.ithree research instruments
i.e. questionnaires,‘unstructured interviews, and'reflective-writing. Theaims here
were to find out the cultural disparities of the foreign teachers and Thai students in the

bilingual learning context.
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4.2.1.1 Findings from Questionnaire

The analyses of the cultural needs analysis are presented in
three main parts: demographic information, the cultural disparities between foreign

teachers and Thai students.
4.2.1.1.1 Demographic Data

The results in this.area demonstrate the teachers’
demographic data i.e. nationality, the native Culture, years of teaching in Thailand.
w

The results are presented as in-Fable 4.1 as follows:

Table 4.1: Foreign Teachers’ Demographic Data

Demographic Dataj Samples T Percentage
Nationality 2 { 4
American 7729 44
British 2 1 )erkdy 36
Australian Melr '8 12
European (Holland, 7e e ha 4
African) -
Asian 2 - 4
(Indian, Chinese)

Total 60 100

The cultural background that the foreign teachers

are grown up with

Western Culture 56 94
Eastern Culture 4 6
Total 60 100
Years of teaching in Thailand
Less than one'year 14 24
1-3 years 29 48
4-6 years 6 10
Above 6 years 11 18
Total 60 100
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Table 4.1 reveals that the majority of foreign teachers in
the bilingual program mostly came from the native English speaking countries
including America (44%), Britain (36%), and Australia (12%). However, there were
some foreign teachers came from the countries that used English as a second

language, Europe (4%) and Asia (4%).

It also indicates that 94% of foreign teachers in the
Bilingual program grew up in the \Western caliure and 6% of them grew up in the

Eastern culture.

Table4.1 reveals that the majority of the foreign teachers
had been teaching in the bilingual.program for less than three years in which 48% of
them had taught for onéyear to'three years,and 24 % had been teaching in Thailand
for less than one year. Besides,10% had l:;)een teaching in Thailand from 4 to 6 years

and 18% had been teaching in Thailand fof rhore than 6 years.

I addition; the ;_r',es'ults are shown through the students’

demographic data i.e. language used at home, ¢1._1_.Iture that the students had been

brought up, years of studying in the bilingua_l—fp_r;qgram as shown in the Table 4.2.

Table 4.2: Students>bB

emographic Data

Demographic data Samples Percentage

Language used at home

Thai 86 72

Thai and English 34 28
Total 120 100

Cultures that the students have-been brought up

Western 5] 4

Eastern 43 36

Western and Eastern 72 60
Total 120 100

Years of studying in the bilingual program

Less than one year 18 14

1-3 years 38 32

4-6 years 64 53
Total 120 100
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Table 4.2 shows that 72% of Thai students came from
monolingual family because they solely used Thai as their language at home.
However, 28% of them were more familiar with the bilingual setting since they stated

that their parents used Thai and English to communicate with them.

It also indicates that 60% of Thai students in the
bilingual program were brought up in both the Western and Eastern cultures while
43% of them grew up in the Eastern culture and 5% grew up in Western culture.

Table 4.2 reveals that 53% of Thai students had been
studying in the bilingual program.for 4-6 years while 32% had been studying in the
bilingual program for 1-3 years;and 14% of Thai students had been studying in the

bilingual program for-less than/one year.. .

4.2.1.1.2 Hindings '_flrom Questionnaire towards Cultural

Disparities between Foreign Teachers and Thai Students

The results—'_'in this area demonstrate the findings from
the cultural disparities between foreign teacrigr’élj"énd Thai students. The results are

presented as shown in Table 4.3: Y———
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Table 4.3: Means, Standard Deviations, t-values, and the Significance of the

Cultural Disparities between Foreign Teachers (N= 60) and Thai Students

(N=120)

Cultural Mean

Statements

Foreign
teachers

Thai
studenis

Mean

Difference

S.D.

1. Thai students have 2.7k
independence of

taking control their

own of learning.

2. Thai students rely 3.54
on personal support

and assistance from
teachers.

3. Thai students do 3.03
not reject or challenge

their classmates.

4. Group conformity. £3.85
is very important for

Thai students:

5. Seniority playsan '3.56
important role in how

Thai students behave to

others.

2.96

o774

341

290

3:58

-0.25

0.77

-0.38

<0795

-0.02

0.87

0.46

0.57

0.40

0:36

-1.37

4.24*

-2.17*

6.27*

-0.86

*p<.05
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Cultural Mean Mean S.D.

Statements Difference
Foreign Thai
teachers students

6. Thai students

2.44 . 1. .
§‘!@d 134 0.49
—

give respect to their
teachers in class.
7. Thai students

0.76
do not question or
challenge what their
teachers tell them.
8. Thai students 2.0 0.65
always question and
challenge their teachers.

9.Thai students 0.54

always strive to
construct knowledge. '
10. Thai students

.W“'b“”c"eﬂ‘UEJ’Jﬂﬂﬂﬁﬂﬂ?ﬂ‘i

if they work h

oy W DR PTOR RPN I1 0T

the discussion in class.

0.65

-8.90*

1.56

-6.00*

-5.00*

-3.14*

-3.67*

*p<.05
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Cultural Mean Mean S.D.

Statements Difference

Foreign Thai
teachers students

12. Thai students 0.55
do not question
and challenge their
teachers.

13. Thai students

learn well with the

0.53

student-centered
approach.
14. Thai students

always expect teachers

0.74

to transmit knowledge.
15. Thai students
are always willing
to share their ideas m
in class.

16.Tha studeﬁ! UHAY ﬂs‘lﬂ‘ﬁ WELS 1T oes

always engage |

k5] 5197 30 AN TNV 2

17. Thai'students  3.56 3.65 -0.09 0.23
prefer having

0.50

knowledge transferred.

-0.18

-1.81*

2.66*

-3.36*

-6.90*

-0.46

*p<.05
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Cultural Mean Mean S.D.

Statements Difference
Foreign Thai
teachers students

18. Thai students 3.1 0.54
always accumulate
knowledge through
memorizing.

19. The students

always rely on

0.86

practical learning.
20. Thai students
always memorize

0.74

the theories in textbooks. BN 2N
21. Thai students - 76 320 g { 0.65
reproduce other P
people’s ideas withoum
giving a citation

22, Tha swdﬂu 43N ﬂs‘lﬂ‘ﬁ WELl1T oms

always punctual

@SN TO) U TN A Y
their assignments.

23. Thai students do 2.25 2.52 -0.27 0.57
not hesitate to express

their ideas.

-0.17

-5.12*

-3.28*

3.30*

-5.12*

-1.45

*p<.05
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Cultural Mean Mean S.D.

Statements Difference
Foreign Thai
teachers students

24. Thai students 3.95

do not voluntarily

answer questions unle 5" 7

they feel confident.

1.12 0.77

25. Thai students 0.65
have no fear of failure

when expressing thei

ideas.

26. Thai students 0.58

always express their
ideas directly. S
27. Thai students (4293 273 020 0.32

always express what+"

they think through m

non-verbal lan

suchaseyecoﬁaﬂq Qn ﬂwiw ﬁlqﬂ‘j
or facial expres ons.

o 0 46 018711 ) ) i

always express what

they think indirectly.

6.75*

6.20*

-4.60*

1.99*

1.67

*p<.05



89

From the Table 4.3, the findings show that the
statements 2, 3, 4, 6, 8, 9, 10, 11, 13, 14, 15, 16, 19, 20, 21, 22, 24, 25, 26, 27 were
significantly different at .05 level. That is to say, there were cultural disparities

between the foreign teachers and Thai students towards those statements.
4.2.1.2 Findings from Unstructured Interview

The findings from the:unstructured interview reveals that there
were cultural disparities between foreign teachers and Thai students. The results can

be summarized through six-academic cultures as follows.
4.24°2.17Collectivism versus Individualism

First of all, the foreign teachers stated that
Collectivism played andmpartantrole-in determining how Thai students behaved in
classroom. Thai studentsisually relied on th"é personal support and assistance from
secondary sources of information: Therefore; Thai students did not actually reject or
challenge their classmates. However, Thai stUdents responded that they were less
dependent on secondary sources of informatioﬁ"because they sometimes used the
primary source of information such-as newspapers, magazines, internet to extend their

knowledge.
4.2.1.2.2 Confucian versus Socratic Learning

The foreign-teachers responded-that Thai students did
not question or challenge the teachers because they-only preferred accumulating
knowledge through listening to the teachers. As a‘fesult, Thai students approached
knowledge theoretically rather thangpraetically. Thai students, onithe/other hand,
responded that they approached knowledge more practically through questioning or
discussing with the teachers in class because the foreign teachers in the bilingual class
often encouraged them to share their ideas. As a result, Thai students thought that they
were less dependent on the theories. Besides, Thai students stated that they were
supposed to pay respect to the teachers because they gained the knowledge from the

teachers. Without them, they could not fulfill their future expectations. However,
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foreign teachers thought that Thai students did not give much respect to the teachers.
Rather, students preferred showing respect to Thai teachers only.

4.2.1.2.3 Discourse of Authority versus Participation

From the foreign teachers’ perspective, Thai students
were not willing to discuss, question, or challenge the teachers in class. That is to say,
they did not engage in class participation. The teachers recommended that the
classroom activity should be shifted to the sitdent-eentered approach to provide
students an opportunity to.participate actively. However, Thai students indicated that
they were more willing to discussyquestion, or challenge the teachers because they
were bored to study from the'teacher and books only. Thai students also stated that the
teachers did not organize the sttdent;centered learning environment. Rather, many of

them still depended on.the teacher-ceniered approach.
4:2.1.2.4 Convergent versus Divergent Learning

The foreigﬁ teachers responded that Thai students
approached knowledge through ConvergentLéé’fning. First of all, Thai students did
not engage in critical thinking skills to solve the problems because they preferred
having knowledge transterred-io-them-directty-through-secondary source of
knowledge such as teachers or books. Therefore, Thai students obtained knowledge
through memorization. From the view of foreign teachers, Thai students often
reproduced other people/stdeaswithaouticiting thessources-because they did not give
much importance to the'sources of ‘information. However, the students responded that
they used more critical thinking skills to synthesize“information. Therefore, they did
not need toimemorize everythingindhe-book. Rather, Thai.students tried to synthesize
information from both inside and outside sources of learning such as textbooks,

internet, newspapers, or magazines.
4.2.1.2.5 Low versus High Self Assertion

From the teachers’ perspective, they stated that Thai
students usually hesitated to express their ideas unless they were confident enough.

This was because they wanted to avoid confrontation. However, Thai students
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indicated that they were more expressive because most of the foreign teachers in the
bilingual program often encouraged them to express their ideas in class. They thought

that they were more ready to confront the conflicts.
4.2.1.2.6 High and Low Context of Communication

From foreign teachers’ opinions, they thought that
Thai students usually expressed their ideas indirectly because they usually used non
verbal communication such as eye contacts et.facial expressions. Therefore, the
teachers often needed to interpret what the students.wanted to say. However, Thai
students responded that'they were-more willing to express their ideas directly because
most of their foreign teachers preferred students to express their ideas directly and

clearly.

10 summaﬁze, It IS quite obvious that there were the
cultural disparities between forgign teachers _ar_l_d Thai students towards six main
academic cultures. From foreign teachers’ perépectives, they stated that Thai students
still relied on the Eastern academic.culture t‘ei/-én__.though they studied in the bilingual
program. However, the students responded thdt :[hey shifted towards the Western
academic culture because they similarly expréssed that they had been studying with

foreign teachers for many years.
4.2.1.3 Findings from Reflective Writing

The results of needs.analysis was also presented through
reflective writings from both teachers and students. The content analysis reveals that
both the foreign teachers and stutients ‘needed ‘somel training to make ‘them aware of
the significance of Western and Eastern classrooms to prepare themselves for the
bilingual context. This should be conducted before the program started. The results of

the content analysis are summarized as follows

First of all, Thai students valued culture of seniority because it
could create the relationship among society. However, the foreign teachers felt that
Thai students often showed respect but not sincerely gave the respect. Foreign

teachers thought that Thai students did not like to argue if their ideas were contrastive
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to others. Nevertheless, Thai students thought that they felt free to argue with others if
they were confident enough. Second, regarding the discourse of learning, foreign
teachers thought Thai students were less assertive because they did not like to
participate in the classroom activities. However, Thai students thought that they were
more expressive because they were familiar with studying with foreign teachers. In
addition, the foreign teachers thought that Thai students did not think critically and
creatively as much as they should. From the teachers’ perspective, it is good for
students to construct their own knowledge through.the process of synthesizing the
critical and creative thinking.ln-contrast'to the ieachers’ view, Thai students thought
that they made use of various.sources of information to Critically construct
knowledge. Next, Foreign.ieachers thought that Thai students were hesitant to
express their ideas beeause.0f egmbarrassment. Thal students, on the other hand,
responded that they were willing to expreés their opinion. To improve the quality of
the program, the foreign teachers suggested fhat Thai students must not copy other
people’s work. They should also-give more-r'espect to the foreign teachers by paying
attention in class. On the other hand; Thai St‘hdgnts thought that foreign teachers
should be more prepared for the ¢class, rather thal"h asking them to discuss or
participate in class. e

4.2.2 Translating Needs Analysis into Module Development

Main findings from the needs analysis on the cultural disparities
between foreign teachers and Thai'students-are classified into’six main academic

cultures:
a) (Collectivism versus Individualism

1.1 Foreign teachers thought that Thai students relied more
on personal support and assistance from their teachers while Thai students thought

that they were less dependent on the teachers.

1.2 Foreign teachers thought that Thai students did not
challenge or reject their classmates while Thai students thought that they did.
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1.3 Foreign teachers thought that group conformity was
important for Thai students while Thai students thought that they were less conformed

to the group.

The content analysis from unstructured interview and
reflective writing reveals that there were cultural disparities between foreign teachers

and Thai students which are summarized as follows:

1.4 Foreign teacher ihought that Thai students relied on the
teachers while Thai students-thought that they relied.more on other sources such as

newspapers and internet.

1.5.Foreign teachers thought that Thai students did not

express ideas that were contrastive with others while students thought that they did.
b)/Confucian VersusJ80cratic Learning

2.1.Foreign teachérs;'thought that Thai students did not give
much respect to the teachers'white Thai students thought that they always gave

respect to the teachers.

2:2-Foreigh-teachers-thought-that-Thai students did not
question and challenged their teachers while Thai studenis thought that they often

questioned an challenged their teachers.

2.3 Foreign teachers thought that Thai students did not

strive to construct knowledge while Thai students thought that they did.

2.4 Forelgn teachers thought that 'Thai'students might not be
successful even though they worked hard while Thai students thought that they would

be more successful if they worked hard.

The content analysis from unstructured interview and
reflective writing demonstrates that there were cultural disparities between foreign

teachers and Thai students which are summarized as follows:
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2.5 Foreign teachers thought that Thai students
accumulated knowledge through listening to the teachers while Thai students thought
that they constructed knowledge through questions and discussion because many

foreign teachers in the bilingual program often encouraged them to do so.

2.6 Foreign teachers thought that Thai students did not
sincerely give respect to the teachers, but students thought they did. Thai students
thought that they gave much respect to the teachers because they owed their
knowledge to the teachers.

¢) Discourse of Authority versus Participation

3.k Foreign teachers thought that Thai students did not

initiate much discussion inl class\while-Thai students thought that they often did.

3.2 Foreign teachérs thought that Thai students did not
learn well with the student«centeredness while'Thai students thought that they could

learn better with the student-€enteredness. -

3.3 Foreign teachrér's_ thought that Thai students expected
teachers to transfer them knowledge while Thal students thought that they did not
expect teachers to transfer knowledge all the time.

3.4 Foreign teachers thought that Thai student were less
willing to share-ideas in class while, Thaistudents thoughtthat-they were more willing

to express their ideas.

‘The-Cantent'analysis from unstructured.interview and
reflective writing reveals that there were cultural disparities between foreign teachers

and Thai students which are summarized as follows:

3.5 Foreign teachers thought that the classroom activity
should be shifted to the student-centered approach to provide students an opportunity
to participate the class actively while Thai students stated that the teachers did not
create the student-centered learning environment. Many of them still depended on

teaching through the teacher-centered approach.
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3.6 Foreign teachers thought that Thai students were less
assertive because they were not willing to participate in the classroom activities.

However, Thai students thought that they were expressive in class.
d) Convergent versus Divergent Learning

4.1 Foreign teachers thought that Thai students did not
engage in critical thinking skills while Thai'students thought that they did.

4.2 Foreign teachers-thought that Thai students did not rely

on practical learning while Thai students thought that they were.

4.3 Foreign teachers thought that Thai students learned
more through memorizatiop‘whilg I'hai students thoughtthat they were less reliant on

learning through memarization: ~

4.4 Foreign teachers thought that Thai students reproduced
other people’s ideas witheut giving citation yvhile Thal students thought that they did

not always copy other people’s,ideas. w2y

4.5 Foreign teachers thought that Thai students were not
punctual when submitting-their-works-wiike-TFhai-students think that they were.

The content analysis from unstructured interview and
reflective writing revealsithat there were cultural disparities between foreign teachers

and Thai students which are_summarized as follows:

4.6 Foreign teachers theught that Thai students put an
emphasis on the thearetical learning while Thai students thought'that they were more

dependent on practical learning.

4.7 Foreign teachers thought that Thai students usually
relied on the secondary source of information while Thai students thought that they

relied on both primary and secondary sources of information.
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e) Low versus High Self Assertion

5.1 Foreign teachers thought that Thai students did not
voluntarily answer the questions unless they felt confident enough while Thai students
thought that they voluntarily answered the question more even though they did not

feel confident.

5.2 Foreign teachers.thought that Thai students had fear of
failure when expressing their opinions while“Thal students think that they had less

fear of failure when expressing ideas.

The content analysis from unstructured interview and
reflective writing revealsthat.there were cultural disparities between foreign teachers

and Thai students which are summarized 'aé' follows:

5.3 Foreign teach"lgras- thought that Thai students usually
avoided confrontation while Thai students fhought that they were more ready to
confront the conflicts. - _

5.4 Foreign teache_r?t_h_o_ught that Thai students were
reluctant to express their ideas because of emba—frassment. Thai students, on the other
hand, thought that they' were more willing to express their.opinions without

embarrassment.
f) High yersus Low-Context of Communication

6.1 Foreign teachers thought that Thai students did not
express. théir ideas directly while Thai‘students thought that they‘were direct.

6.2 Foreign teachers thought that Thai students expressed
their feelings through non- verbal communication such as eye contact, gesture while
Thai students thought they less expressed their feelings through non-verbal

communication.
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The findings from unstructured interview and reflective writing
regarding the cultural disparities between foreign teachers and Thai students were

similar to finding from the questionnaire.

The results of needs analysis were used as a means to develop the six
modules. To conceptualize the modules of the Cultural Enrichment Course, the
content of learning were structured aceording to the cultural disparities as shown in
Table 4.4.

Table 4.4: The Results of Needs Transformation-into Module Development

Module L Individualism and Collectivism

Unit Topic Lesson Objective Cultural Period/
& Disparities Week
1 | Being the Toenable students to be 1.1,12,14,15 1
Independent aware that the value of the
Students independence.can bengfit

their 1earning process.
de sl g4

2 | Individualism To-enable studentsito 11,1.2,13,14, 2
understand the basic 1.5
concept of individualism '
and how being
individualist can be ,
beneficial to their learning.

3 | Group Conformity | Ta enable/students to 11,13 2
understand the basic
concept of group
conformity and how it
affects their learning.

4 | Dare to Challenge | To enable studentstolearn | 1.1,1.2,1.4,15 1
how to challenge and how
it benefits the knowledge
construction.
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Module II: In The World of Confucianism versus Socrates

Unit Topic Lesson Objective Cultural Period/
Disparities Week
5 | What is Socrates To enable students to be 2.1,2.2,2.3,24, 1
and aware of the significance 25,26
Confucianism? of cultural values under the
Socrates and
Confucianism.
6 | Are You Socratic |"Teenable studenis-to 2.1,2.2,23, 24, 1
or Confucian? reeognize the effecis.of 2.5,2.6
being-Socratic or
Confucian and adapt them
to their learning style.
7 | HowDoll T@ enable students to adapt | 2.2, 2.3, 2.5 1
Approach the the/Socratic-or Confucian
Knowledge ways of learning and
through the assessment.method in
Socrates and classtoom learhing,
Confucianism? =5
Module I11: Discourse of Learning
Unit Topic Lesson Objective Cultural Period/
Disparities Week
8 | Western and To enable students to be 3.1,3.2,3.3, 34, 1
Eastern«Classroom" | aware of the driferences 3.5,3.6
between the discourse of
learning in Western and
Eastern contexts.
9 | The Significance | To enable students to be 3.1,3.2,33,34, 1
of Discourse of aware of the significance 3.5,3.6

Participation

and effects of the cultural
values such as spontaneity,
active learning, flexibility,
student-centered learning
in the discourse of
participation.
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Module III: Discourse of Learning

Unit Topic Lesson Objective Cultural Period/
Disparities Week
10 | Learning through | To enable students to 3.1,34,35,3.6 1
Discussion construct the knowledge or
concept through discussion
and sharing ideas.
11 | Learning through | To enable studentsto 3.1,34,35,36 1
Questioning and construct the knowiedge or
Answering concept through asking and
answering guestions from
their teachers or
classmates.” .
Module IV: How Dol Conserve or Diverge My Knowledge?
' :::L J;
Unit Topic Lesson Objective Cultural Period/
o = Disparities Week
] a g
vl
12 | Learning through | 'Enabling studepgsﬁ_}p be 41,4.2,43,4.4, 1
Memorization and | aware of the d:rf:fe*_fénces 4.5,4.6,4.7
Arguing between learning through
| memorization and
argumentative learning.
13 |Howdo | To enable students to adapt+| 4.3, 4.4, 4.6 1
Approach the the different learning
Knowledge? approaches such as
memorization or
argumentative discousse to
canstruct the knowledge.
14 | What Do | Gain? | To enable students to be 4.3,4.4,4.6 1

aware of the effects of
using memorization and
argumentative discourse in
their learning.
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Module IV: How Do I Conserve or Diverge My Knowledge?

Unit

Topic

Lesson Objective

Cultural
Disparities

Period/
Week

15

Learning through
Debating

To enable students to
construct the knowledge
from controversial issues
through the pracess of
debating and arguing.

4.1,4.6,4.7

16

Punctuality

To-enable students-to'be
aware of the significance
and-effects of adapting
canceptiof tf]e punctuality.

4.5

17

How Can | Think
Critically?

To gnable students to
cangeptualize ideas
through ritical thinking
pyocess,

L 4
o

4.1,44,4.7

Module V: EisLMeets West

=3 .- 3 .J'r-'

18

East Meets West

To enable students to be
aware of the differences
between self assertion in

the Western and Eastern fi--

contexts.

5.1,52,53,54

19

How do | Assert
Myself?

Enabling students to learn
how to creatively assert
themselves with
confidence.

51,52,53,54

20

What'Will Happen
Ifl Love
Assertion?

To enablé students'to
recognize the effects of
self-assertion in classroom
learning.

5.1,15:215.3,5.4
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Module VI: Contexts of Communication

Unit Topic Lesson Objective Cultural Period/
Disparities Week
21 | High and Low To enable students to be 6.1, 6.2 1
Context of aware of the differences
Communication between high and low

contexts of
communication:

22 | What Do | Gain To-enable studenis-to 6.1,6.2 1
from High and reeognize the significance
Low Context of and-effects of the high
Communication? _contexts of communication
and to0,adapt them to their
classioom interaction.

)

4.3 The Synthesis of Five T-eziching? i"ﬂeories into the Course

Rationale (et sty

The rationale for the Cultural Enrichment Gourse was derived from the
integration of five teaehing theories which were Active Learning, Constructivism,
Experiential Learniné, Cooperative Learning, and Construbtionism. Based on the
theoretical and pedagogical principles discussed in Chapter 2, the results from the
study were analyzed and synthesized. The resulis for eachilearning theory are
presented from Figures 4.1-4.5.




Figure 4.1: The Synthesis of the Key Concepts of Active Learning
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Key Concepts

A 4

Active participation

Learning Scholars Theoretical and
Theories Pedagogical Principles
Active Chickering and Gamson Students learn best when they engage

. (1987) with course materials and actively
Learning
participate in their learning
Fink (1999) Active Learning Concept is compesed of;

three main stages; getting information,
experiencing.by doing and observing, and
reflecting:

Getting information

Experiencing by doing and observing

Krivickas (2005)

i
AciiVe Learningallows students to

receive, participate, discuss and doing

Reflecting

McKeachie (1998)

=
Discission'is learning strategy to promote
ad -
’ \ H
active lgarning Y

o

Learning through discussion

Hyman (1980)

Active Iéa'rning' encolrages student to

i
Iearning through.giestionings _J'*-'
344 Fi

F fd, > Ay

Learning through questioning and answering

Bonwell and Eison (1991)

Active'learning encourgaes students o

involve students in doing thingsla_ 1

thinking about the things they are doing

through.different.activities.such.as

Learning through debate, drama, role
playing

debates, drama, role playing.

Baldwin and William (1988)

There are six stages in active learning; a
warm-up activity, a group-forming
system,/cooperative[2arming;

transformation, reflection, winding down,

Warm-up activity

Learning through cooperative learning

Lowman (1984)

In active learning, The classroom
emvitonment should be Supportive

environment.

Learning in group

£

Supportive Environment
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Figure 4.2: The Synthesis of the Key Concepts of Constructivism

Learning Scholars Theoretical and
Theories Pedagogical Principles
Constructivism Vygotsky (1978, 1986) 1) The constructivism focuses on the social

interaction

2) The problem-=solving process under adult
guidance or the peer collaboration can
narrowed down students’ ZPD:

Key Concepts

Tharp and Gallimore (1988)

Students” ZPD can be narrowedsdown bysthe
guided-instruction.

- )

\ 4

Social Interaction

guided-learning instruction

Hausfather (1996)

1)Theteacher collaborate with-his/her
students insorder to create and construct
Knowiedge:
2)iThe individual participation in peer
collaboration or guidﬁed teacher instruction
gan agcess the Zone (1f Proximal
Development.
3)F Theteacher must engage students” interest
, and'simplify the.task.so they are
manageable, and moti\ia_lte students to pursue
the learning goals.
4) Students are encouraged to explore the
problems and share prolﬂem solving
strategies in aniopen and relaxing
environment. b

- b o a

peer collaboration

collaborative learning

— N

active participation

Kauchak and Eggen (1998)

1) Students were active;both in their groups
and iin thebwhole class disclission,

3) Studentswere given autonomy and
contret to work on their own, = =

3) The'teacher is supposed-taexplain and
answers ta.proplems and quqs-tjpns'
“4) Secial ifteraction plays-ah important fole
in explanations and answer derivation

students’ motivation

problem-solving

Lepper and Hodel1"(1989)

Lessons are built around problems and
questions can stimulate curiosity.

open and relaxing environment

Zahorik (1996)

Active involvement in learning activity can
motivate students.

Learning through group and whole class
discussion

Maddux_et al.,(1997)

1) Learning and development'is a social,
collaborative learning.

2) Learning should take place in a
meaningfulcontext.

3) Students are exposed to both inside and
outside sourgg of learning..

Autonomous learning

Learning in meaningful context

Gaining knowledge from inside and outside
sources of knowledge.
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Figure 4.3: The Synthesis of the Key Concepts of Cooperative Learning

Key Concepts

Learning Scholars Theoretical and
Theories Pedagogical Principles
Cooperative Piaget (1972) The social interaction is the central role of
Learning classroom learning
Vygotsky (1978) The social interaction is the central role of

classroom learning

Social Interaction

Johnson and Johnson (1989)

Individual accountability and positive
interdependence play a significant role.in
classroom learning

!

Individual accountability and positive
interdependence

Lang and Mcbeath (1995)

1) Eaeh group member must recognize that
they.are responsiblelnot only for their own
learning hut also for that of everyone else.in
their group:

"2) The best way to a;ilquire knowledge is to

build a'classroom environment of trust

3) Studentsshould be encouraged to share
opinion J . o

4) Itjis impoftani-io periodically evaluate the
studlents® progressiveness,.

5) Students should be exposed to the topic
gradually,“and practice gem in a variety of
situations. b

6)The classroom interaction should be
implemented o promote_g,il;gpt interaction
and cooperation. g

7) Students shotild be pravided opportunity
to reflect supportively. - 4

8) Studenis record their mastery knowledge
anel $kitts and-sticcess in working.

Classroom environment of trust

Learning through sharing

Students’ progressiveness evaluation

Situation-based learning

Learning through interaction

Richard and Rodger (2001)

1)-Studentsiare required to'p
“activities actively. o
2) The teacher ‘s role is a facilitator of
learning.

ticipate the
ke he

Reflection

4

L F .
Harel (1992)

The teachers are supposed to provide broad
questions to challenge students to
cooperatively work on them.

Portfolio

Sharan (1980)

The Cooperative learning strategies falls into
two main strategies; peer tutoring and group
ihvestigation

Active participation

Teacher’s role as a facilitator
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Figure 4.4: The Synthesis of the Key Concepts of Experiential Learning

Learning Scholars Theoretical and Key Concepts
Theories Pedagogical Principles
Experiential | Kolb(1984) 1) Knowledge iqigretedithrough the i The transformation of experience
Learnin transfor: of n >
g s
. i Learning through concrete experience such
is acquired I .
) as game, situation, anecdote, movie,
and reflection . .
- interview
are supposed to
rticipate the acti tively. Reflection
Lang and McBeatl i ased on -
If
re supposed I Knowledge conceptualization
learni
a-'isfhé
e 0Cess. \
4)° Students” (_ n is Ol Active participation
hlystructured methogs t
5) #Students arg expe partic
ey to aaquirs 1 Student-centeredness
wreed :
inking. +?i4?
e
Pfeiffer and Goodstein (1982) §tuy i ( cu? Learning through cooperation
in der. sighi
froi walysis.
A o
5 Unstructured to structured assessment

] §
AU INENINYINS
AN TUNN NN Y
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Figure 4.5: The Synthesis of the Key Concepts of Constructionism

Learning Scholars Theoretical and Key Concepts
Theories Pedagogical Principles
Constructionism Paperts (1980) 1) Students actively participate the activities > Active participation

2) A good learning does not only limit to
lecturing, rather, giving a chance to
conconceptualize their own knowledge.

3) Learning is origi from the problem-
solvin i

Iae

\, g process

S

|-6)-Students aranuired (G initiate learning
rpm— =

Kaewsrigham (1996 | eache
. rl
s

ruct the k edge by

Knowledge conceptualization

\

Problem —solving activity

Learning through discussion and
brainstorming

The diversity of learning environment

Learning in meaningful context

Knowledge initiation

Learning through doing and making

t:_‘.' . Ii;

AUEINENTNYIN
IR TN INYIAY

Learning through project work

Student-centeredness

d

Learning though a variety of methods and
styles
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Based on the key concepts obtained from the study, analysis and

synthesis of the theoretical and pedagogical principles of five teaching theories, the

rationale for the Cultural Enrichment Course were developed as shown in Table 4.5.

Table 4.5: The Synthesis of Concepts of Five Main Teaching Theories

Active Constructivism | Cooperative | Experiential | Constructionism

Learning Learning, Learning
1.1. Students 2.1. Learning is 3.1. Learning is 4.1. Learning 5.1. Students actively
engage in course | based on social based on social focuses on participate in the
materials. interaction. interaction. knowledge activities.
1.2. Students 2.2. ZPD is naciowed-{-3.2. Learhing is transformation. 5.2. Students
actively down by guided- based on peer 4.2. Students learn conceptualize
participate in the | learning instruction: tutoring/and group |through concrete knowledge.
activities. 2.3. Learning is avestigation experience such as 5.3. Learning focuses
1.3. Students get | based on techniqués. games, situations, on problem-solving.
information collaboration 3.3. The focusiis anecdotes, movies, 5.4. Learning is focused
through learning. o the-environment | interviews. on discussion and
experiencing by | 2.4. Studeats of trust.— 4.3. Students are brainstorming.
doing, participate in the 34 Students learn required to reflect 5.5. Learning focuses
observing, and activities activelys through sharing what they have on knowledge
reflecting. 2.5. Students’ ,and discussion. 4 learned. initiation.
1.4. Students motivation is 35.Studentsare | 4.4. Students are 5.6. Learning focuses
acquire important. evaluated =Jua required to on doing and making.
knowledge 2.6. Students learn in, | progressively.— =/ | conceptualize the 5.7. Students are
through relaxing 136 Learning‘iﬁ— J knowledge. required to construct
discussion and environment. +_based on situation- | 4.5. Students knowledge through
questioning. 2.7. Thefocusison | based instruction. actively participate | project work.

1.5. Students
learn through
activities such as
a, role playing.
1.6. Students are
exposed to
warm-up
activities.

1.7. Students are
required to study
in groups;

1.8. Students are
required to
reflect what they
learned.

1.9. Classroom
environment is
supportive.

autonemous learning.

3.7. Students are

2.8. Students learn in
a meaningful context.
2.9. Students are
exposed to both
inside and outside
sources|of learning.

required to reflect
what they have
learned.

3.8. Students are
required to record
what they learned
in-the portfolio.
3.9. Students
actively participate
in the activities.
3.10. Weacher’s
role is a facilitator.

in-the activities
4.6. Learﬁ[mg is
student=-
centeredness.
4.7. Learning
focuses on
cooperative
learning.

4.8. Students are
evaluated
progressively fram
structured-to
unstructured
assessment.

5.8. Learning is
student-centeredness.
5.9. Students learn
through a variety of
methods.
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The concepts from five teaching theories were then used to derive the

rationale of the Cultural Enrichment Course as shown in Table 4.6

Table 4.6: The Derivation of the Rationale for the Cultural Enrichment Course

Rationale for The Cultural

Enrichment Course

Theoretical and Pedagogical Background

1. Teaching is student-centeredness

1. Learning is student-centeredness. (4.6, 5.8)*

2. Teaching is based on individual and

group work.

1. Students'are required to study in groups. (1.7)*

2. The focus.ison autonomous learning. (2.7)*

3. Learning focuses on students’
active participation.

1. Students participate in the activities actively.
2, 24489, 65, 1)*

2. Students engage in learning materials. (1.1)*

4. Learning is based on social

interaction.

1. Learning Is based on'sacial interaction. (2.1, 3.1)*

5. Students are exposed to'warm-up

activities.

1. StudzentS-are exposed to warm up activities. (1.6)*

6. Students are exposed to a variety of =

classroom activities such as
experiencing, discussion, sharing,
brainstorming, problem-solving,
questioning and answering, role
playing, dramatization, peer tutoring,
and group investigation technigues:

1. Students learn through activities such as dramas, role
plays. (4.2)%

e Studenéédﬁuire knowledge through discussion and
questioningr.—_.(l_‘.{}),*

3. Students learn through sharing and discussion. (3.4)*

4. Students learn through prbblem—solving activity. (5.3)*
5. Students learn through discussion and brainstorming.
(5.4)*

6., Students learn through peer-tutoring and group

investigation activity: (3.2)*

7. Students are supposed to observe
and reflect the,ideas.

1,.Students reflect their ideas on what they have learned.
(1.3 1183307 ¢4 3)™

8. Students learn through different
teaching methods such as guided-
learning instruction, collaborative
learning, situation-based instruction,
and cooperative learning.

1. Students’ ZPD can'be narrowed down'through guided-
learning instruction and collaborative learning. (2.2, 2.3)*
2. Students learn through cooperative learning. (4.7)*

3. Students learn through situation-based learning. (3.6)*

4. Students learn in the environment of trust. (3.3)*
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Rationale for The Cultural

Enrichment Course

Theoretical and pedagogical background

9. Students are required to
demonstrate their own knowledge in
different forms such as project work
and portfolio.

1. Students are required to record what they learned in the
portfolio. (3.8)*

2. Students construct knowledge through project work. (5.7)*

10. Students are exposed to concrete
experience such as games, situations,

anecdotes, movies, interviews.

1. Students learn through concrete experiences such as

games, situations, anecdotes, movies, interviews. (4. 2)*

11. Students’ motivation is
encouraged through studying in-the
supportive, relaxing, and trustful

environment.

. Student’s'mativation is important. (2.5)*

. Classroom-environment is supportive. (1.9)*

. /Students learn in the environment of trust. (3.3)*

12. Students are required to.initiate,
transform and conceptualize

knowledge.

i

A

3. Classroom environment is relaxing. (2.6)*

4

i | Lea‘rning focuses on knowledge transformation. (4.1)*
2

" Learni'hg focuses on knowledge conceptualization.
(43,52, 55)*

13. Students are required to gbtain
knowledge from inside and outside
sources of knowledge in a meaningful

context.

1.; Students learn in a meaningful context. (2.8)*

/| 2 Students are exposed to both inside and outside sources of

learning. (2:9)*

14. Students are progressively
assessed from structured to

unstructured assessment.

1. Students are evaluated progressively. (3.5)*
2. Students are assessed from structured to unstructured

assessment. (4.8)*

15. Teacher’s role is a facilitator.

1. Teacher’s role is a facilitator. (3.10)*

Remark: (*Numberindicating the-theoretical and-pedagogical background from

Table 4.5)

4.4 The Transformation of Course Rationale into AIREE

Instructional Model

The rationale for the Cultural Enrichment Course was then

implemented to develop the instructional model called the AIREE Instructional

Model. It is described as follow:
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Figure 4.6: The Transformation of Course Rationale into AIREE Instructional

Model

Rationale for the course

1. Teaching is student-centeredness

The AIREE Model Steps

2. Teaching is based on individual and
group work.

3. Learning focuses on students’ active
participation.

4. Learning is based on social interaction.

5. Students are exposed to warm-up
activities.

6. Students are exposed to a variety-of
classroom activities such as.experiencing,
discussion, sharing, brainstorming,
problem-solving, questioning and
answering, role playing, dramatization, peer
tutoring, and group investigation techniques

AWARENESS

1.1 Guide Instruction

1.2 Assisted Teaching

1.3 Learning through situation-based
learning

1.4 Learning through concrete
experience

1.5 Knowledge conceptualization

7. Students are supposed to observe and
reflect the ideas.

8. Students learn through different
teaching methods such as guided-learning
instruction, collaborative learning,
situation-based instruction, and cooperative
learning.

INTERACTION

2.1 Brainstorming

2.2 Discussion and sharing

2.3 Questioning and Answering
2.4 Role playing and dramatization
2.5 Learning through cooperative
learning such as group investigation
2.6 Learning through problem-
solving

9. Students are required-te demonstrate
their own knowledge in diiferent forms
such as project work and portfolio.

REFLECTION
3.1 Concept monitoring
3.2 Reflective Thinking

10. Students are exposed to concrete
experience such as games, sittations,
anecdotes, movies, interviews.

EVALUATION

4.1 Structured to unstructured
assessment

4.2 Progressive evaluation

11. Students’ motivationiis.encouraged
through studying in the supportive
Jrelaxing, and trustful environment.

12. Students.are requited to initiate;
transform‘and conceptualize knowledge:

EXHIBITION

5.1 Project work-based learning
5.2 Knowledge exhibition
through portfolio

13. Students are required to obtain
knowledge from inside and outside sources
of knowledge in a meaningful context.

14. Students are progressively assessed
from structured to unstructured assessment.

15. Teacher’s role is a facilitator.
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Note : ﬁ/ shows the influence on all steps of the model

> shows the influence on each steps of the model

After the AIREE Instructional Model steps had been developed, the

description for designing the cultural lesson plan based on the AIREE Instructional

Model was set up and presented in Tahle 4.7.

Table 4.7: The Description for Designing the'Course based on the AIREE

Instructional Model s
Stages Description
Awareness The teaghing stage aimed at explicitly raising students’ cultural awareness. To

raise the cress cultural awareness, the students assimilated and accommodated
their new experience with the existing knowledge through the process of assisted
learning orscaffolding within'the authentic and concrete context. As a result, the
students were/expected to be a’\yare of the knowledge.

Interaction

The teaching stage aimed at enaQIin'g students to apply social interactions from
inside and outside classroom through indirect instructional strategies such as
discussion, brainstorming, problem-solving technique, and group investigation.
The students were expected to build their own knowledge and apply the cultural
understanding to the authentic context of the situation which would be achieved
through the interaction between teacher and students, and interaction among
students:

Reflection

The teaching stage aimed at enabling student to reflect and monitor their cultural
awareness. The students needed to reflect their Cultural awareness and attitudes
either their aceceptance or rejection’towards each academic culture. The students
were expected to recall their experience, report personal perception and share this
information with'others. Reflection by'means of socialinteraction, graphic
organization were used.as a method to activate students to reflect their cultural
awareness.and attitudes.

Evaluation

The teaching stage aimed at exposing students to Unstructured to structured test to
assess their cross cultural awareness. The students were expected to undertake a
variety of assessment such as self assessment, objective test, portfolio and project
assessments.

Exhibition

The teaching stage aimed at enabling students to concretely demonstrate their cross
cultural awareness. The students applied their cultural knowledge to do the works
such as mind mapping, project, drawing, or reflective writing. Throughout the
course, the students exhibited their cultural awareness through project and
portfolio.
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4.5 The Development of the Cultural Enrichment Course Framework

To summarize, the Cultural Enrichment Course covers the steps in translating the

cultural needs analysis into a course development which includes:

1. Exploring cultural background of the six academic cultures that

differentiate Western and Eastern academic culture.

2. Conducting needs analysis io find the cultural disparities between

foreign teachers and Thai students.

w

. Specifyingamportant findings from needs analysis.

o

. Conceptualizing the course module.

Exploring five theoretical and pedagogical principles for course

d

o

development.

S

Deriving the key: concep’tJ-s_ from each learning theory.

\l

. Synthesizing the key coneépi§ into the course rationale.

. Transferring the course rationale into AIREE Instructional Model

oo

The framework for the course has been illustrated:in Figure 4.6.
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Figure 4.7: A Framework for The Cultural Enrichment Course

The Theoretical and Pedagogical
Backgrounds

1. Active learning
2. Constructivism
3. Experiential Learning
4. Cooperative learning

5. Constructionism

\."|/

Rationales for AIREE models

1. Teaching is student-centeredness.

2. Teaching is based on individual and group
work.

3. Learning focuses on students’ active
participation.

4. Learning is based on social interaction.

5. Students are exposed to warm-up activity.
6. Students are exposed to a variety of
classroom activities such as experiencing,
discussion, sharing brainstorming, problem-
solving, questioning and answering, role
playing, dramatization, peer tutoring, and
group investigation techniques.

7. Students are supposed to observe and
reflect the ideas.

8. Students learn through different teaching
methods such as guided-learning instruction,
collaborative learning, situation-based
instruction, and cooperative learning.

9. Students are required to demonstrate their
own knowledge in different forms such as
project work, portfolio.

10. Students are exposed to concrete
experience such as game, situation, anecdote,
movie, interview.

11. Students’ motivation is encouraged
through studying in the supportive, relaxing,
and trustful environment.

12. Students are required to initiate,
transform and conceptualize knowledge.

13. Students are required to obtain
knowledge from inside and outside sources of
knowledge in a meaningful context.

14. Students are progressively assessed from
structured to unstructured assessment.

15. Teacher’s role is a facilitator.

The Cultural Background

1. Collectivism versus Individualism

2. Confucian versus Socratic Learning

3. Discourse of Authority versus Participation

4. Convergent versus Divergent Learning

5. Low versus High Self Assertion

6. High versus Low Contexts of Communication

Needs Transferring

Cultural disparities between
foreign teachers and Thai students

Module Development

The Cultural Enrichment Course

Teaching Goal: To raise students’ cultural
awareness and attitudes towards a variety
of academic cultures in the bilingual
context

TeachingProcess:L.earning process is
conducted through the AIREE model:
Awareness, Interaction, Reflection,
Evaluation, and Exhibition

Learning Outcomes; 1) Students are
expected to be aware of the cultural
difference, significance, and effects of
academic cultures; 2) Students are expected
to show their cultural preference towards a
variety of the academic cultures in the
bilingual contexts.
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Part II: The Effects of The Cultural Enrichment Course on
Students’ Cultural Awareness

This section describes the course evaluation concerning about the effects
of the Cultural Enrichment Course towards students’ cultural awareness. In response
to the second research question: Will The Cultural Enrichment Course enhance
Thai students in the bilingual program to be aware of the academic cultures in the
bilingual learning environment? , information«ncluding both quantitative data and
qualitative data from three research instruments;«the cultural awareness test, semi-

structured interview, and 1earning logs is demonstrated accordingly.
4.6 Findingsfrom The Cultural Awareness Test

The objectiveof the cultural awareness test was to answer the second
research question. 1) Will the Cultural Eﬁ:ric-hment Course enhance Thai students
in the bilingual program to'be aware of fhe academic cultures of classroom
learning in the bilingual éontext? The cul_tl-;ra{'l awareness test, therefore, aimed at
assessing Thai students’ crass cuttural awaré%és:_s towards a variety of academic
cultures in the bilingual context before and aft}e_r_ participating the Cultural Enrichment
Course. The cultural test analysis was organiiec] into two main parts: the descriptive
statistics of the pre and post cross cultural tests, and the degree of variance through t-

test analysis of pre and post tests.

Table 4.8: MeansyStandard Deviations, t-values; and the Significance of the Pre-

Cultural Awareness Test and the Post- Cultural' Awareness Test (N=52)

Mean N SD t
Level of'Cross Cultural 52.67 52 8.61 10.49*
Awareness- Before the Course
Level of Cross Cultural 65.98 52 10.17
Awareness- After the Course

p< .05

From Table 4.8, the findings from the Cross Cultural Awareness Test

show that the level of the students’ cross cultural awareness was significantly
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different at .05 level. That is to say, the students’ cultural awareness before and after
participating the Cultural Enrichment Course was significantly different. Therefore,

the hypothesis was accepted.

It is, therefore, apparent that the Cultural Enrichment Course had a
significant effect on the students’ cross cultural awareness. This means that, on
average, the students had lower level of cultural awareness before the class began.
After exposing to the course, students’ cultural’awareness towards a variety of
academic cultures in the bilingual classroom had increased.

4.7 Findings from-Semi-Structured Interview

The objeetiveof the semi-‘_structured interview was to provide both
quantitative and qualitative information tqﬁrovide in-depth information in response to
the second research question Will the Cult_,ural Enrichment Course enhance Thai
students in the bilingual program te be avi}a_,re__of the academic cultures of classroom

learning in the bilingual‘Context? ¥

4.7.1 Students’ Dem(rgfz'iphic Data

: Ten students from the class were purposively selected for
the Semi-structured taterview before and after participating the course. The duration
of each interview was-approximately 45 minutes to one hour. The interview took
place between May to June-of the 2009 academic year for the Pre Semi-structured
interview and September toOctober for thePost-semi-structured interview.
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Table 4.9: Students’ Demographic Data in Frequency

Characteristics Categories Frequency
Informant’s gender Male 10
Informant’s age 11-13 years old 10
The number of years Less than 1 year 1
studying in the 1-3 years 2
Bilingual Program 4-6 years 7
Students” Home Language i Thai 10
(L1)

Students” Home Culture Western Culture -
EastéLH"Culture 6
Both Eastei';n and Western 4

Cu_ngt?s

' §
i

ACcofding to ?abfé 4.9, the participants consisted of 10
male students ranged.from 11-13 years oId.""i"ﬁé*'h"iajority had been studying in the
bilingual program between-4=6-years (7 students)- At of the students used Thai as
their first native Iangda'ge. Out of ten students, 6 students grew up in Eastern culture
while the rest were familiar with both Western and Eastern cultures.

4.7.2 Findings from Students’ Interview on Cultural Awareness

In order to.obtain.in-depth.information, the interview aimed at
exploring students™cultural’awarenéss-before and after the-course. The findings from
semi-structured interview were demonstrated through six main academic cultures that

differentiate the Western and Eastern academic cultures.
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4.7.2.1 Collectivism versus Individualism

Table 4.10: Findings from Interview on the Cultural Awareness towards

Collectivism versus Individualism

Interview Results on Collectivism versus Individualism

Pre-semistructured Interview Post-semistructured Interview
1. What is Collectivism like?
Frequency Percentage Frequency | Percentage
1. I didn’t 10 100 % 1. It focused on the 9 90
know. group interrelation.
| 2. It focusedon the 7 70
| conflict avoidance.
- 13, It valued the group 9 90
= | conformity.
" | 4." Students were 8 80
|, dependent.
2. What is Individualism like? I
Frequency Percentage _J;' Frequency | Percentage
1. I didn’t 10 =100 4. It focused on free 8 80
know. expression of
- individual opinion.
2. It emphasized'on 7 70
the independence.
3/ It valued learning 8 80
through argument and
discussion:
4. It stressed using 8 80
high self assertion|

From the findings, 100% of the interviewee indicated

that they had no idea what the value of Individualism was like before the class. After

the course, most of the students identified four main characteristics of Collectivism

and Individualism as shown in Table 4.10.
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When asked if the course could significantly raise the
cultural awareness, one student made an interesting remark, “ In my opinion, I think
that I have known this kind of culture already since | was young but this course has
activated me to be more aware of what this cultural value really means and how it

affects my life.”

It is apparent that one student had acquired some of the
cultural background before taking the course. However, the course significantly raised
their cultural awareness towards Individualism-and.Collectivism. This cultural
background was mostly originated fromJthe influence of the parents as one student
responded that ““ | have gxperienced the culture of Individualism....because my

parents always teach medo rely on myself.....

To conelude; the findings from interview support the
fact that the Cultural Engichment Course séighificantly raised students’ cultural

awareness on Collectivismversus Individualism.

.
I |F A

4.7.2.2 Confucian versus Socratic Learning

Table 4.11: Findings from Intérview on the Cultural Awareness towards

Confucian and Socratie Learning

Interview Results on Confucian versus Socratic Learning

Pre-semistructured/Interview Post-semistructured Interview

1. What is Confucian Learning like?

Frequency Percentage Frequency | Percentage
1. 1 didn’t 10 100 1. It gave an emphasis 7 70
know. on human relatedness.
2. Textbook and 9 90

teacher were the main
sources of learning.

3. Students were 6 60
mostly cultivated from
teachers.
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2. What is Socratic Learning like?

Frequency Percentage Frequency | Percentage
1. I didn’t 10 100 1. It focused on 8 80
know. individual learning
2. Itstressed learning 7 70
through questioning
3. It heavily relied on 9 90
learning through
arguments.

-

From Table 4.11, 100% of the students stated that they
had no idea what the value.of Socratic and Confucian Learning was like before the
class. After the course; three main characteristics of Collectivism and Individualism

were identified by the students: 4
)

From the in-depth interview, before the course, the
students were able to indentify the conceptjéf_rc.:onfucian versus Socratic Learning
simply by the sound of the terms: (ie. Confu'c‘ieinj,ism sounded Asian while Socrates
sounded Western). However, the course had;-TH:Iige their cultural awareness as shown
from one of the students” remark: “Before studying this caurse,......... the Socratic
Learning seems to belong to the Western culture because of its name. However, | have
discovered many facts.and now | can understand why many foreign teachers always

encourage me to question and to discuss.”

To conclude, the findings from interview support the
fact that.the Cultural Enrichment Course, significantly. raised students’ cultural

awareness on Confucian versus Socratic Learning.




Table 4.12: Findings from Interview on the Cultural Awareness towards

4.7.2.3 Discourse of Authority versus Participation

Discourse of Authority versus Participation
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Interview Results on Discourse of Authority versus Participation

Pre-semistructured Interview

Post-semistructured Interview

1. What is the Discourse of Authority like?

Frequency | Percentage Frequency | Percentage
1. I didn’t know. 10 100 1.” It focused on 10 100
learning through
teacher and textbooks.
2. It emphasized the 8 80
. | teacher-centeredness.
4*3. The classroom 8 80
_ aetivities were usually
- done through
memorization and
testing.
2. What is the Discourse of Parficipafion fike?
Frequency | Percentage Frequency | Percentage
1. 1 didn’t know. 10 100 1. It focused on active 9 90
, participation.
2. |t focused on 6 60
student-centeredness.
3./Classroom 8 80

activities usually
focused on.the
discussion.

From Table 4.12, 100% of the students mentioned that

they had no idea what the Discourse of Authority versus Participation were like

before the class. After the course, they were able to identify the concept of the

Discourse of Authority versus Participation.

According to the in-depth interview, it is obvious that

the students were able to differentiate the Discourse of Authority versus Participation.
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One student said that ““Having studied this course, | recognized that my Thai teacher
usually uses the Classroom of Authority while most of my foreign teachers usually use

classroom of Participation.”

To conclude, the findings from interview support the
fact that the Cultural Enrichment Course significantly raised students’ cultural

awareness on Discourse of Authority versus Participation.

4.7.2.4 Convergent versus.Divergent Learning

-
Table 4.13: Findings from nterview on the Cultural Awareness towards

Convergent versus Divergent Learning
\

" |

Interview Results on Convergent versus Divergent Learning

_—

Pre-semistructured Interview Post-semistructured Interview

1. What is Convergent Learning like?

Frequency Percentage | . Frequency Percentage
. i
sl il o
1. I didn’t 10 100 e !t_:focused on 9 90
know. — learning through
teachers and
“textbooks.
T 2. itsiressed on. - 8 80

learning through-~
memorization.

3. It emphasized 9 %0
learning through

group.

Interview Results on Convergent'versus Divergent Ledining

Pre-semistructured Interview Post-semistructured Interview

2. What is Divergent Learning like?

Frequency Percentage Frequency Percentage

1. 1 didn’t 10 100 1. It focused on 7 70
know. learning from
inside and outside
the classroom.
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Interview Results on Convergent versus Divergent Learning

Pre-semistructured Interview Post-semistructured Interview

2. What is Divergent Learning like?

Frequency Percentage Frequency Percentage
2. Itplaced an 9 90
emphasis on the
critical and
creative thinking

From Table 4.13,100% of the students had no idea
what the Convergent and Divergent learning were like before the class. After the
course, the students were able to characterize the main factors of Convergent versus

Divergent Learning. 4 48

TIo conclude'-ih the findings from interview support the
fact that the Cultural Enfichment CoUrse significantly raised students’ cultural
awareness on Convergentversus D_i-yergeri”;earning.

§ J iind ’_.J'_!j
4.7.2.5 Low versus High Self Assertion

el

Table 4.14: Findings from Interview on the Cultural Awareness towards Low

versus High Self Ass;:rtion

Interview Results on Low versus High Self Assertion

Pre-semistrictured Interview Post-semistructured Interview

1. What is Low Self Assertion like?

Frequency Perecentage Frequeney | Percentage
1. Students did 3 30 1. It focused on 10 100
not share idea indirect
much. expression.
2. ldidn’t 7 70 2. The students 10 100

know. hid their opinion.
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Interview Results on Low versus High Self Assertion

Pre-semistructured Interview Post-semistructured Interview

2. What is High Self Assertion like?

Frequency Percentage Frequency | Percentage
1. Students 3 30 1. It focused on 10 100
shared the idea direct expression.
in class.
2. | didn’t 7 70 2. it focused on 7 70
know. lowconflict
avoidance:
3. Itfocused on 8 80
the clear message.
4. The students 10 100
usually hid their
‘opinion.

Before the clés_s, 70% of the students stated that they had
no idea towards the culture of Low:versus High self assertion, while 30% of them
identified the concepts of Low versus High é’_é;lf‘éssertion as shown in Table 4.14.
After the course, the students coutd identify -fhe;eoncept of the High versus Low Self

Assertion.

From the in-depth interview information, it is apparent
that the students raised ap interesting point to highlight the interview findings that the
culture of face management strongly influenced the value of High Self Assertion. One
student gave a remark that, “........ I always see my friends not being brave enough to
say what hewant..swhat he\dees4s just being silent,. awhenjl-asked myfriend....what |

got in reply was that my friends did not want to humiliate himself...”

To conclude, the findings from interview support the
fact that the Cultural Enrichment Course significantly raised students’ cultural

awareness on Low versus High Self Assertion.




124

4.7.2.6 High versus Low Context of Communication

Table 4.15: Findings from Interview on the Cultural Awareness towards High

versus Low Context of Communication

Interview Results on High versus Low Context of Communication

Pre-semistructured Interview

Post-semistructured Interview

1. What is High Context of Communication like?

~

Frequency Percentage Frequency | Percentage
1. Students 1 10 T | LItfocused on the 8 80
expressed their indirect expression.
ideas indirectly.
2. I didn’t know. 9 90 |
2. What is Low Context of Communication like?'

Frequency Percentage. | Frequency | Percentage

d

1. Students 1 10 ~#4. It focused on 8 80
expressed their 2 | direct and clear
idea directly. | €xpression.
2. 1 didn’t know. 9 90 2. Itfocused on 6 60

high assertion.

o el

Before the course, 90% of the students stated that they

had no idea what the High versus Low Context of Commiunication meant. After the

course implementationgthe-majority of;the.students,could.identify the characteristics

of High versus Low Context of Communication.

Tocanclude; the findings from intefview support the

fact that the Cultural Enrichment Course significantly raised students’ cultural

awareness on High versus Low Context of Communication.
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4.8 Findings from Learning Logs

The objective of the learning log was to provide both quantitative and
qualitative information to provide in-depth information in response to the second
research question Will the Cultural Enrichment Course enhance Thai students in
the bilingual program to be aware of the academic cultures of classroom learning
in the bilingual context? The findings from learning log were demonstrated through
six main academic cultures that differentiate the Western and Eastern ways of

learning.
4.8.1 Collectivism versus Individualism

Table 4.16: Findings irom.the Learniﬁ_g Log Indicating the Students’ Cultural
Awareness (N=52) .

Questions Frequency
Yes No
Before studying the module, do you knew what the cu!tu;e of 2 50
Collectivism versus Individualism mear? =
After studying the module, do-you know what the culture of 50 2
Collectivism versus Individualism mean?

Table 4.17: Findings from.the Learning Log Indicating the Students’ Cultural
Awareness in Collectivism.versus Individualism Before and After Module

Implementation (N=52)

Questions Before the Module After the module
Western Eastern | I do not Western Eastern | I do not
Culture Culture | know Culture Culture | know
1. Which culture does 2 3 47 1 50 1
Collectivism belong to?
2. Which culture does 3 2 47 50 1 1
Individualism belong to?
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From Table 4.16, 50 participants responded that they did not

know the culture of Collectivism versus Individualism before studying the module

meant. However, after the module, 50 participants responded that they were aware of

the basic concepts of Collectivism versus Individualism.

From Table 4.17, it shows that before studying the module, 47

students were not able to identify the culture of Collectivism versus Individualism.

However, after studying the module, 50 students responded that the culture of

Collectivism versus Individualism belonged te-Easiern culture and Western culture

respectively.

Fromdearning log, the students provided the in-depth

information as summarizeddin Table 4.18.

Table 4.18: Summary of In-Depth Data'_‘lfrom the Learning Log towards

Collectivism versus Individualism

My cross cultural awareness before the module

“My cross cultural awareness after the module

1. | had never learned anything like this-before.

2. 1 didn’t know what the Individualism.and
Collectivism mean.

3. I had never learned about-the-culture-explicitly.
4. 1 didn’t know what the-culture of
Individualism and Collectivism belonged to.

el
Collectivism

1. Collectivism belonged to Eastern culture.
because the Easterners were afraid of uncertainty.
2-Collectivism-focused on the group
interrelation.

3. Collectivism focused on the value of seniority.
4. Collectivism focused on teachers.
Individualism

1.4Individualism-belonged to Western culture.
because the Westernefs preferred learning through
arguing.

2. _Students had more freedom to express their
learning.

3. Students participated more in the classroom.

In summary, the findings from the learning log show that the

module had raised the students’ cultural awareness towards the Collectivism versus

Individualism.
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Table 4.19: Findings from the Learning Log Indicating the Students’ Cultural

Awareness (N=52)

Questions Frequency
Yes No
Before studying the module, do you know what the'culture of 2 50
Confucian versus Socratic Learning imean?
After studying the module, do you knew what the culttie-of 50 2

Confucian versus Socratic Learning mean?

Table 4.20: Findings from the Learning Log Indicating the Students’ Cultural

Awareness in Confucian versus Socratig.Learning Before and After Module

Implementation (N=52)

Questions Before the Module After the module

Western Eastex-'ij' [ I'donot | Western | Eastern | I do not
Culture Culture - i know Culture | Culture | know

1. Which culture does 1 3 48 1 48 3

Confucian Learning belong

to?

2. Which culture does 3 " 48 48 1 3

Socratic Learning belong to?

From Table 4.19, 50 participants responded that they did not

know what'the‘CultUre of Confucian versus SoCratic Learning meant before the

module, while 50 students responded that they were aware of the meaning of

Confucian versus Socratic Learning after module.

From Table 4.20, it indicates that before studying the module,

48 students were not able to identify the culture of Confucian versus Socratic

Learning. However, 48 students responded that the culture of Confucian versus

Socratic Learning belonged to Eastern culture and Western culture respectively after

the module.
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From learning log, the students provided the in-depth

information as shown in Table 4.21.

Table 4.21: Summary of In-Depth Data from the Learning Log towards

Confucian versus Socratic Learning

My cross cultural awareness before the module

My cross cultural awareness after the module

1. I didn’t know what the term “Learning through
Socrates and Confucianism” means.

2. | just guessed the concept of leearning through
Socrates and Confucianism by l6oking at Thai =
translation but I did not its concept in.detail.

3. I didn’t know Learning through Secrates and
Confucianism means because | had never learned
before. |
4. Socratic learning seemed todelong to Westeri-
culture. rd
5. Confucius learning seemed to belong
Eastern culture.

6. It focused on uncertainty avoidance.

)

Confucius Learning

It focused on learning through group.
It focused on the seniority culture.

It focused on the teacher-centeredness.
It focused on low self assertion.

It focused on dependent learning.

It focused on uncertainty avoidance.

OO0 04 [OR TR

| Socratic Learning
1. Westerners were assertive and not afraid of
uncertainty.
2. It focused on high self assertion with

-|{.confidence.

/| 8. Itfocused on learning and sharing.
"_le-lt focused on the equality in learning.

5, Jt'focused on student-centeredness.
,?It focused on learning through problem-
'solving technique.

7. It focused on independent learning.

In summary, the findi

Ags from the learning log show that the

module had raised the students’ cultural awareness towards the Confucian versus

Socratig Learning.
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4.8.3 Discourse of Authority versus Participation

Table 4.22: Findings from the Learning Log Indicating the Students’ Cultural
Awareness (N=52)

Questions Frequency

Yes No

Before studying the module, do the students know what the culture 3 49
of Discourse of Authority versus Participation mean?

After studying the module, do the'students know, what the-eulture of 49 3
discourse of Authority versus Participation mean?

Table 4.23: Findingsfrom'the Learning I.og Indicating the Students’ Cultural
Awareness in Discourse of Authority Versus Participation Before and After

Module Implementation (N=52)

Questions Before the Module After the module

Western | Eastern | 1 donot | Western | Eastern | I do not
Culture Cultur’ej —_ know Culture | Culture | know

1. Which culture does 1 4 47 1 50 1

Discourse of Authority

belong to?

2. Which culture does 4 1 47 50 1 1

Discourse of Participation

belong to?

From Table 4.22; 47 studentsiresponded thatithey did not know
what thecculture of Discourse of Authority versus Participation meant before the
course. However, after participating the module, 50 students responded that they were

aware of the meaning of the culture of Discourse of Authority versus Participation.

From Table 4.23, it indicates that before studying the module,
47 students were not able to identify the culture of Discourse of Learning. After
studying the module, 50 students responded that the culture of Discourse of Authority

versus Participation belonged to Eastern culture and Western culture respectively.
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From learning log, the students provided the in-depth

information as presented in Table 4.24.

Table 4.24: Summary of In-Depth Data from the Learning Log towards

Discourse of Authority versus Participation

My cross cultural awareness before the module

My cross cultural awareness after the module

1. I didn’t know what the term “Discourse of
participation and authority mean.

2. | just guessed the concept of the discourse of
participation and authority by looking at Thai
translation but | did not its coneept in.detail.

3. I didn’t know what the disceurse of
participation and authority meantbecause I had |
never learned before.

Discourse of Authority

1"_itreferred to learning through the teacher and
textbooks:

2. The students did not favor to assert their
opinion independently.

3. Easterners usually converged the knowledge to
the powerful source of knowledge.

4. It focused on the teacher-centeredness.

_ I'5. Because of Low Self Assertion, the teacher was
‘| the center of classroom.

.| Discourse of Participation

1.1t referred to learning through the independent
sharing and discussion.
“2. The students asserted their opinion directly.
8. The teacher and students’ relationship was
close.
4. Westerners usually diverged the knowledge
towards different sources.
5. It focused on the student-centered learning.

In.summary, the findings from the learning log show that the module

had raised the students’ cultural awareness towards'the Discourse of Authority versus

Participation.
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4.8.4 Convergent versus Divergent Learning

Table 4.25: Findings from the Learning Log Indicating the Students’ Cultural
Awareness (N=52)

Questions Frequency
Yes No
Before studying the module, do you know what the Convergent versus 1 51
Divergent Learning mean?
After studying the module, do you know what Convergentversus Divergent 52 0
Learning mean?

Table 4.26: Findingsfrom'the Learning I.og Indicating the Students’ Cultural
Awareness in Convergent yersus Divefgent Learning Before and After Module

Implementation (N=52)

Before.the Module

Questions After the module

Western Eastern | 1 donot | Western | Eastern | I do not
Culture Cultu’r;_ " know Culture | Culture | know

1. Which culture does 1 2 49 2 50 0

Convergent Learning beloig

to?

2. Which culture does 2 1 49 50 2 0

Divergent Learning belong

to?

From Table 4.25, 51 participants responded-that they did not

know what/the culture of Convergent versus Divergent Léearning meant before the

studying module. After participating the module, 52 participants responded that they

were aware of the meaning of the culture of Convergent versus Divergent Learning.

From Table 4.26, it indicates that before studying the module

“Divergent versus Convergent Learning”, 49 students were not able to identify the

culture of Convergent versus Divergent Learning. After studying the module, 50
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participants responded that the culture of Convergent versus Divergent Learning

belonged to Eastern culture and Western culture respectively.

From learning log, the students provided the in-depth

information as shown in Table 4.27.

Table 4.27: Summary of In-Depth Data from the Learning Log towards

Convergent versus Divergent Learning

My cross cultural awareness before the module

My eross cultural awareness after the module

1. I never learned before.

2. | never came across these teims hefore.
3. It focused on learning through'memorizing the
content from books and teaghers.

4. It strongly related to the Confucianism.

5. It focused on learning only inside the ~
.|'5. It strongly related to the Confucianism.
/| 6. It focused on learning only inside the

classroom.
6. It focused on dependent learning.

Convergent Learning

1. It belonged to Eastern culture.

2. It focused on uncertainty avoidance.
3. It focused on the teacher centeredness.

| 4. It focused on learning through memorizing the

content from books and teachers.

classroom.

| 7. It focused on dependent learning.

Divergent Learning

1. It belonged to Western culture.
2. It focused on learning through arguments and
sharing. :

3. It focused on'student-centeredness.

4. It focused on self assertion.

5. It strongly related to Socratic learning.

6. The classroom activity was various.

7. It focused.on learning from inside and outside
the classroom.,

8. 1t focused on independent learning.

9. It focused on active participation.

In summary, the findings from the learning log show that the

module had raised the students’ cultural awareness towards Convergent versus

Divergent Learning.
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4.8.5 Low versus High Self Assertion

Table 4.28: Findings from the Learning Log Indicating the Students’ Cultural
Awareness (N=52)

Questions Frequency
Yes No
Before studying the module, do you know what the culture of Low versus 3 49
High Self Assertion mean?
After studying the module, do you know what the culttie.ef L-ow versus 51 1
High Self Assertion mean?

Table 4.29: Findingsfrom'the Learning I.og Indicating the Students’ Cultural
Awareness in Low versus High Self Assertions Before and After Module

Implementation (N=52)

Before.the Module

Questions After the module
Western Eastern | 1 donot | Western | Eastern | I do not
Culture Cultqr;__ - know Culture | Culture | know
1. Which culture does Low 2 5 45 1 51 0
Self Assertion belong t0?
2. Which culture does High 5 2 45 51 1 0
Self Assertion belong to?

From Table 4.28, 49 students responded that they did not know

what the,cultureroft.ow versus-High Self Agsertion, meantbeforethe module while 50

participants responded that they were aware of the meaning of the culture of Low

versus High Self Assertion after the module.

From Table 4.29, before studying the module “East Meets

West”, 45 students were not able to identify the culture of Low versus High Self

Assertion. After studying the module, 51 students responded that the culture of Low
versus High Self Assertion belonged to Eastern culture and Western culture

respectively.
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From learning log, the students provided the in-depth

information as summarized in Table 4.30.

Table 4.30: Summary of In-Depth Data from the Learning Log towards Low

versus High Self Assertion

My cross cultural awareness before the module

My cross cultural awareness after the module

1. I had never learned before.

2. High self assertion seemed to belong to

Western culture.

3. Low self assertion seemed to'belong to Eastérn

culture.

4. | thought that the high self assertion seemed to

belong to Western culture because | gver saw it in

the Western movie. |
. | thought that the low self assertion seemed-io--

belong to Eastern culture because/Thai people did

not assert their opinion much. \

6. The low self assertion seemed {0 belong o

Eastern culture because | observed from the

Chinese soap opera that the Chinese did not assert |

their opinion.

7. It was typical for the Westerners to'assett their
opinion while Easterners were less likely to assert
themselves.

Eow Self Assertion

itfocused on hiding emotion.

It belenged to Eastern culture.

It belonged to Confucius learning.

It focused on the indirect expression .

It focused on the teacher-centeredness.

. It focused on learning from the teacher.
Therefore the students were not brave enough to

QEUT 20 £ IR Ty

‘argue with the elder.

High Self Assertion
. It focused on arguing and sharing opinion

2 /It focused on active participation.
3. It focused on self confidence.
‘_4_.j' 1t was a kind of Socratic learning.

itbelonged to Western culture.
6 It focused on the competitive classroom.
7. It focused on the straightforward expression.
8. It focused on‘the student-centeredness.

In summary, the findings from the learning log show that the

module. had raised ihe stutents’ cultural awareness towards LLow versus High Self

Assertion.
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4.8.6 High versus Low Context of Communication

Table 4.31: Findings from the Learning Log Indicating the Students’ Cultural
Awareness (N=52)

Questions Frequency
Yes No
Before studying the module, do you know what the/Highwversus Low 1 51

Context of Communication mean?

After studying the module, do you knew what the High versus Low Context 51 1

of Communication mean?

Table 4.32: Findingsfrom the Learning Log Indicating the Students’ Cultural
Awareness in High versus Low Context of Communication Before and After

Module Implementation (N=52)

Questions Before the Module After the module

Western | Eastern ' | L.do not | Western | Eastern | I do not
Culture Culture Kknow Culture Culture | know
1. Which culture does Low 2 il 49 49 2 1
Context of Communication
belong to?
2. Which culture, dgessHigh 1 2 49 2 49 1
Context of Communication
belong to?

From Table 4.31, 51 students responded that they did not know
what the culture of High versus Low Context of Communication meant before the
course while 51 students responded that they were aware of the meaning of the culture

of High versus Low Context of Communication after participating the course.

From Table 4.32, it indicates that, before studying the module,
49 students were not able to identify the culture of Contexts of Communication. After

studying the module, 49 participants responded that the culture of High versus Low
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Context of Communication belonged to Eastern culture and Western culture

respectively.

From learning log, the students provided the in-depth

information as shown in Table 4.33.

Table 4.33: Summary of In-Depth Data from the Learning Log towards High

versus Low Context of Communi

odule &ultural awareness after the module

My cross cultural awareness

m& Communication

1. I had no idea what these t;
2. | had never learned before

‘_,__ir_&,,x. {' =
1( nding ga ning log show that the

n"_t}lln summary, the
igh versus Low Context

module had raised t

of Communication. D m
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Part III: The Effects of The Cultural Enrichment Course on
Students’ Learning Preference

This section describes the course evaluation concerning about the effects of
the Cultural Enrichment Course towards students’ learning preference. In response to
the third research question: Will The Cultural Enrichment Course affect the
students’ learning preference as far as the academic cultures are concerned? The
information including both quantitative cate.and qualitative data from three research
instruments; the questionnaire, semi-structured.interview, and learning logs is

demonstrated accordingly.
4.9 Findingsfrom Questionnaire

The objective of the questio'hnaire was to answer the third research
question: Will The Cultural Enrichment x@:ourse affect the students’ learning
preference as far as the'academic cultures are concerned? The questionnaire,
therefore, aimed at eliciting the studenis’ op;i,.nilbns about their learning preference
before and after participating the Cultural E_r.ir-ict__]ment Course. The questionnaire was
organized into two main parts: demographigfi—_r}fo_rmation and the students’ learning
preference towards the cultural statements; ném—ely, Collectiyism versus
Individualism, Confugian versus Socratic Learning, Discourse of Authority versus
Participation, Convergent versus Divergent Learning , Low versus High Self

Assertion, and High versts.k.ow Context of.Communication.
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4.9.1 Students’ Demographic Information

Table 4.34: Summary of Demographic Information

Demographic data Samples Percentage
Respondents’ number of year studying in the Bilingual program
Less than one year 3 6
One to three years 2 4
Four to six years 47 90
Total o2 100
Respondents’ year that they started studying in the Bilingual Program
Primary 1 44 85
Primary 2 . -
Primary 3 | 2
Primary 4 . ™) 4
Primary 5 1 3 -
Primary 6 e 9
Total o] 52 4 100
Respondents’ language thatthey communicate with the parents
Thai 425, 81
Thai and English -l 19
Others £ -
Total : 52 100
Respondents’ cultureé that they are brought up
Western culture 5 10
Eastern culture 22 42
Western and Eastern 25 48
culture
Total 52 100

52 Thai male students ranged from 11 to 13 years of age in the
Bilingual program of Assumption College Samutprakarn were purposively selected to
participate the Cultural Enrichment Course for four months. The demographic

information is presented as follows:
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From the Table 4.34, 90 % of the respondents had been
exposing to the bilingual program for 4 to 6 years. In addition, the rest of the students

had only exposed to the bilingual program less than three years.

As shown in Table, 85% percent of the respondents learned in
the bilingual program while the rest of the respondents had less exposure to the

bilingual classroom

In addition, it indicates ihat 81% of the students were
monolingual because they.solely used Thai as theirlanguage at home. However, the
rest of them were more familiarto-communicate bilingually since their parents used

both Thai and English'as means0f communication.

Last ofall it shows that 25% of the students were familiar with
the bilingually cultural setéingsince their ‘Earents had eultivated them with both
Western and Eastern cultures. 5% of the siudents were brought up in the Western
culture while 22 % of the studenté ih the clé§s merely grew up with the Eastern

cultures. ik

4.9.2 Findings From Attitudinal '-Qu'éstionnaire towards Academic

Cultures

Table 4.35: Means, Standard Deviations, t-values, and the Significance of the

Pre- Questionnaire andithe Post- Questionnaire (N= 52)

Cultural.Statements Mean Mean S.D. t
Difference
Before After
1. I like taking 2.56 3.94 -1.38 0.60 -16.67 *

control of my learning.

p< .05
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Cultural Statements Mean Mean S.D. t
Difference

Before After
2. | want to have 3.65 2.21 1.44 0.64 16.20*
assistance and support
from the teacher.
3. I like participating 2.81 3.85 -1.04 0.56 13.40*
actively in class.
4. 1 like waiting for the 3.60 2.58 1.02 0.64 11.46*
teacher’s explanation
5. I like initiating 2160 3.38 -0.79 0.50 -11.41*
the discussion in
class.
6. | like listening to 3.38 2.58 0.81 0.40 14.64 *
the discussion in class.
7. I don’t like 1.83 1.73 0410 0.30 2.32*
showing respect to
the teacher.
8. I like showing 417 421 0.04 0.28 -1.00
respect to the teacher.
9. | like questioning 2.27 3.73 +1.46 0.64 -16.45*

the teacher immediately

during the class when

| don’t understand the lesson.

p< .05
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Cultural Statements Mean Mean S.D.

Difference

Before After

10. I don’t like 348 ” 48 1.00 0.49
questioning the teacher ) ! /é
immediately in class. —————

ety 50 -0 051

11. | like studying
through student-

centeredness.

12. 1 like studying 0.50
through the teacher-

centeredness.

13. | like studying 0.44
through memorization.

14. 1 like applying u;-‘i 3 7 0.43

]
0

critical thinking to m

synthesize the information .« Q/

ronieesd] U8 A NYNTHEING
e oild NN 30 AR HTE

teacher.

2

i

14.87*

9.46*

8.68*

12.37*

8.68*

13.27*

p< .05
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Cultural Statements Mean Mean S.D.

Difference

Before After

16. 1 like relying on -0.87 0.49

the sources of
knowledge both |nS|de

and outside the class. /

17. 1 like paying 0.50
attention to lessons and
studying hard.

18. | like studying 0.44
through discussion
and argument.

19. I want to be 0.49
successful in my st -‘* -
to fulfill my parents’ m
expectations.

20 .Wammﬂ'um%l;ﬂﬂ‘m Halld

succes
m.f,..:égmmmm wnwmaﬂ
21. I don’t like 3.52 248 1.04 0.52
expressing opinions

which might be

in conflict with others.

12.83*

6.87

-12.37*

1.06

3.55*

14.33*

p< .05
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Cultural Statements Mean Mean S.D.

Difference

Before After

22. 1 like sharing 2.60. ’,ﬁSZ -0.83 0.47
opinions even though : , /

they might be é——“
conflicting with others. \

23. I don’t like .6 0.51
sharing opinions if »
I am not confident
enough.

24. | like sharing 0.48
information even
though I am not 3
confident about it. 7.

s

25. 1 like citing 2.8 0.55

AU ANENINYINS
 ABAAN I NI INEN A

without citing the sources.

12.59*

9.45*

11.27*

10.84*

14.89*

p< .05
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Cultural Statements Mean Mean S.D.

Difference

Before After

27. I don’t like 0.40
sharing opinions in
class.

28. 1 like sharing 0.59
opinions because of
having no fear of
failure.

29. | like expressing 0.51
ideas directly.

30. | like expressing 0.44

ideas indirectly. -

31. 1 like expressin, 0.50
myself with clear and mect
verbal langua |

e UE INENTNYINT

the me ily ¢ — o/
= AR N IUUNY TN
opinions through

non-verbal language

such as gestures, eye-contact,

or facial expressions.

15.70*

12.63*

10.89*

13.10*

8.02*

9.03*

p< .05
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Cultural Statements Mean Mean S.D. t
Difference
Before After
33. | like being punctual 3.60 3.69 0.09 0.30 -2.33*

whenever | do anything.

34. 1 do not like being oty 242 0.05 0.24 1.77
when | do anything.

35. | like relying on 2.60 3.44 . -0.85 0.46 -13.27*
practical learning rather '

than theoretical learning.

36. | like relying on 3.62 Lh2875Y  0.87 0.53 11.89*
theoretical learning rather

than practical learning.

*p < .05

From Table 4.35, the findings show that all the statements except 8, 19,
34 were significantly different at .05 level. That is to say, students’ learning
preference before participating the Cultural £nrichment Course was significantly

different after participating the course.

Thefindings alSo 'shew that the cultural statements 8, 19, 34 were not
significantly different at .05 level. In other words, the students’ learning preference
towards those statements before participating the Cultural Enrichment Course was

more or less the same after participating the course.

In summary, the findings from the questionnaire are relevant to the fact
that the Cultural Enrichment Course had a significant effect on the students’ learning

preference towards six aspects of academic cultures. After participating the course, it
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is obvious that, overall, students had a positive attitude towards applying most of the
Western academic cultures in the bilingual classroom. Nonetheless, students’
perception towards some of the Eastern academic cultures was still positive for

learning in the bilingual classroom in Thai context.

4.10 Findings from Semi-Structured Interview

The objective of the semi-structured interview was to provide both
quantitative and qualitative information to previde in-depth information in response to
the third research question : Will- The Cultural-Enrichment Course affect the
students’ learning preference asfar as the academie cultures are concerned? The
demographic informatien from the semi-structured interview was demonstrated on
page 122. In order to obtaindn-depth inférmation, the interview aimed at exploring
students’ learning preference towards a véfiety of academic cultures before and after
the course. The findings from interview W}eré'presented through six main academic

cultures that differentiate the \Western and East_ern ways of learning.
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Table 4.36: Findings from Interview on the Students’ Learning Preference

towards Collectivism versus Individualism

Interview Results on Collectivism versus Individualism

Pre-Semistructured Interview

Post-Semistructured Interview

The reasons why the students prefer either Coll

ectivism versus Individualism

Collectivism Collectivism
Frequency Percentage’J Frequency | Percentage
1. I didn’t 10 100 1. I'liked-being 8 80
know. dependent on my
| | teacher.
2. | liked relying on the 8 80
+*group interrelation.
3.1 liked avoiding the 3 30
_conflict.
4.1 liked conforming to
the group.
Individualism R Individualism
Frequency Percentage Frequency | Percentage
1. I didn’t 10 100 1. | liked asserting 4 40
know. myself.
2. | liked learning 6 60
independently.
3. Iliked arguing or 5 50
discussing with my
teachers:
ALl liked-expressing my 5 50
feeling freely.

Before participating in the Cultural Enrichment Course, none of

the students responded that they had no any preference towards Collectivism versus

Individualism because they did not know what they were.
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After completing the course, students were asked which aspect
of academic cultures they preferred. From the findings, most of the students preferred
Individualism while some of them still preferred Collectivism as shown in Table 4.36.
Some still placed value on the Collectivism in Thai classroom. One student
commented that* .....Even though our teacher encourages the students to rely on

ourselves, | think that Collectivism works well in Thai classroom.....

To conclude, it is obvious that the course affected the students
to be positive preference on.applying the culture ofdndividualism in the bilingual

classroom.
4.10.2 Confucian yvevsus Socratic Learning

Table 4.37: Findings frem Interview on the Students’ Learning Preference

towards Confucian versus Socratic L.earning
J

Interview Results on'Confucian versus Socratic Learning

F .

Pre-semistructured Interview s Post-semistructured Interview

- My

The Reason why the students prefer either Confucian versus Socratic Learning

i

Confucian Learning = Confucian Learning
Frequency Percentage Frequency Percentage
1. 1 didn’t 10 100 1. I'liked learning 2 20
know. - in group.
2. liked the 2 20
teacher-
centeredness.
3. 1 didn’t have to 1 10
assert myself.
Socratic Learning Socratic Learning
Frequency Percentage Frequency Percentage
1. 1don’t 10 100 1. It was good for 4 40
know. the bilingual
classroom.
2. | liked asserting 3 30

more.
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Interview Results on Confucian versus Socratic Learning

Pre-semistructured Interview Post-semistructured Interview

The Reason why the students prefer either Confucian versus Socratic Learning

Socratic Learning Socratic Learning
Frequency Percentage Frequency Percentage
3. | liked studying 2 20
inithe challenging
classroom.
4. Lliked.arguing 6 60

and discuss with
the teachers.

5. | liked learning 5 50
s through student-
centeredness.

Before participating the Cui;t.u;al Enrichment Course, the students had
no preference towards both Confucian VeI’SliI-S'-SQCI’atiC Learning. From Table 4.37, it
was found that the course affected the studer;t—s_’;attitude. There were some who were
positive learning preference towards Socratic-Learning wihile others favored the

Confucian Learning:

After completing the course, students’ opinions were elicited to find
out which aspects of academic:culturesithey-preferred./From the findings, most of the
students preferred Socratic Learning while some still preferred-the cultural aspects of

Confucian Learning.

Overall, the interview findings are also relevant to the questionnaire
in that the Cultural Enrichment Course had positively affected most of the students.
That is, they were willing to adapt the culture of arguing, active participation, and

confidence in the bilingual classroom.
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Table 4.38: Findings from Interview on the Students’ Learning Preference

towards Discourse of Authority versus Participation

Interview Results on Discourse of Authority versus Participation

Pre-semistructured Interview

Post-semistructured Interview

The Reason why the students prefer either the D

iscourse of Authority versus Participation

Discourse of Autherity

Discourse of Authority

Frequency | Percentage Frequency | Percentage
1. 1 liked learning 3 30 1. | liked learning 3 30
through teachers through teachers
and textbooks. and textbook.
2. | liked gaining 1 10 + 2. | liked teacher- 3 30
knowledge from centeredness.
teacher directly. i
3. lliked the i’ 10 | 3. Idid not like to 2 20
classroom was _assert myself.
discipline. J
4. 1 didn’t know. 5 50

— J-:

The Reason why the students prefer either the Di_s_c,o_l!i’ser of Authority versus Participation

Discourse of Participation

Discourse of Participation

Frequency | Percentage Frequency | Percentage
1. 1 was relaxed. ¥ 10 1. 1 liked active 7 70
participation.
2. | liked active 2 20 2. | 'liked 4 40
participation. discussing.
3. 1 didn’t know. 7 70 3. | liked student- ) 50

centeredness.

Before participating the Cultural Enrichment Course, 50% of

the students responded that they had no preference towards the Discourse of Authority

versus Participation. However, 20% of the students favored the Discourse of

Participation while the rest favored the Discourse of Authority.
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After completing the course, the students were asked which
aspects of academic cultures they preferred. From the findings, most of the students
preferred the discourse of participation while some of them still preferred the cultural

aspects of the Discourse of Authority.

In brief, the interview findings affirm that the Cultural
Enrichment Course had affected most of the students’ learning preference. That is,
their learning preference was positive towards.the cultural aspects of Discourse of

Participation.

-

4.10.1.4 Conyergent versus Divergent Learning

Table 4.39: Findings {zom Interview on the Students’ Learning Preference

towards Convergent vegsus Divergent Learning

Interview Results on Convergent and Divergent Learning

Pre-semistructured Interviéw Post-semistructured Interview

ol
The Reason why the students prefer either Convég’g‘en_t or Divergent Learning
i de i dd

Convergent Learning ~— il Convergent Learning
Frequency wUIV’ercentage il Frequency | Percentage
1. 1 didn’t know. (>0 100 1. 1 could acquire 1 10
. knowledge .

directly from
teacher and books.

25 | liked learning 2 20
in group.
3. I liked learning 1 10
through
memorization.
Divergent Learning Divergent Learning
Frequency Percentage Frequency | Percentage

1. I didn’t know. 10 100 1. I could acquire 8 80
knowledge
critically.
2. | liked getting 7 70

knowledge from
both inside and
outside the class.
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Before completing the course, the students had no preference

towards Convergent versus Divergent Learning. From the post- interview findings,

the course had affected the students’ attitude. They could clarify their reasons why

they preferred either Convergent or Divergent learning as shown in Table 4.39.

In summary, the course had positively affected the students’

learning preference on the culture of Divergent Learning.

-

4.10.1.5 Low versus High Self Assertion

Table 4.40: Findings from Interview on the Students’ Learning Preference

towards Low versus High Self Assertion

IntervievyResults on Low versus High Self Assertion

Pre-semistructured Interview —

Post-semistructured Interview

The Reason why the students prefer either Low_"versus High Self Assertion

Low Self Assertion

. !|

Low Self Assertion

Tk

Frequency' | Percemtage [ = Frequency | Percentage
i 4. ;!1‘_.1
1. I liked waiting 2 20 1. 1 liked learning 3 30
for teacher’s | “from the teachers.
explanation.
2. | liked 4 10 2. | liked 1 10
avoiding the free avoiding the |
expression. uncertainty.
3. I didn’t know. 7 70 32 1 did not Tike'to 2 20
sharing.
High Self Assertion High Self Assertion

Frequency Percentage Frequency | Percentage
1. | liked sharing 2 20 1. 1 liked 6 60
the ideas expressing my
independently. opinion directly.
2. | liked sharing 1 10 2. 1 liked 7 70

the ideas with
friends.

obtaining the clear
message that is
easy to decode.
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Interview Results on Low versus High Self Assertion

Pre-semistructured Interview

Post-semistructured Interview

The Reason why the students prefer either Low versus High Self Assertion

High Self Assertion

High Self Assertion

Frequency Percentage Frequency | Percentage
3. 1 didn’t know. 7 70 3. I liked the 5 50
active
participation.
4e1"l1ke 5 50
J discussing

independently.

70% of the interviewees responded that they had no preference

towards the classroom.of high and low self assertion. 30% of them, however, showed

their preference towards either the value d[high or low self assertion.

From Table 4.40, it hiiéhl'ights the interview findings that the

students who were positive towards high self‘a$§ertion and those who were favorable

of the low self assertion could specify their_@_sgn_s why they preferred either High or

Low Self Assertion.

In general, the course obviously affected the students’ learning

preference. That is, they were positive towards the culture of High Self Assertion.
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Table 4.41: Findings from Interview on the Students’ Learning Preference

towards High versus Low Context of Communication

Interview Results on High versus Low Context of Communication

Pre-semistructured Interview

Post-semistructured Interview

The Reason why the students prefer either High

versus Low Contexts of Communication

High Context of Communication

High Context of Communication

Frequency | Percentage Frequency | Percentage
1. 1 didn’t know. 10 100 1. I liked 1 10
expressing the'idea
indirectly to avoid
.the conflict.
~ 2. | did not want to 1 10
| /effend the senior.
| 3. L liked paying 1 10
attention to the
_teacher.
Low Context of Communication = "~ Low Context of Communication
Frequency | Pércentage [ = Frequency | Percentage
1. I didn’t know. 10 100 1. 1 liked 9 90
expressing ideas
straightforwardly
and clearly which
is easy to be
decoded.
2. I liked.high self 7 70

assertion.

In accordance with the findings, the students had no preference

towards both High versus Low Context of Communication before the course. From

the post interview findings, the course had affected the students’ attitude in that the

interviewees had preference towards either High or Low Context of Communication.

In summary, the interview data confirm that the course had

affected the students’ overall learning preference. That is, they were positive to the

culture of Low Context of Communication.
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4.11 Findings from Learning Logs

The objective of the learning log was to provide both
quantitative and qualitative information to provide in-depth information in response to
the third research question Will The Cultural Enrichment Course affect the
students’ learning preference as far as the academic cultures are concerned? To
derive the immediate feedback, the logs for six main modules were given to students
before and after participating in each module..The findings from learning log were
demonstrated through six main-academic culttiresthat differentiate the Western and

Eastern academic cultures:

4.11.1 Students’ I earning Preference towards Collectivism versus

Individualism

Table 4.42: Means, Standard Deviations, t-values, and the Significance of the
Pre- Learning Log and the Post-Learning Log (N=52)

Cultural statements Mean== - Mean S.D. t.
- Difference
Before After
1. | like the culture 3.81 2:09 5 1.72 0.17 13.45*

of Collectivism;
2. | likestheculture 2.83 3:58~ 0175 044 12.37*

of Individualism.

*p < .05
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Cultural statements Mean Mean S.D. t.
Difference
Before After
3. | like applying the 3.08 A% 0.20 0.54 3.87*

culture of Collectivism

for my study.

4. 1 like applying the 312 3.40 . -0.28 0.50 4.1
culture of Individualism '

for my study

*p <.05

From Table4.42, the fino‘l‘ings show that all the statements were
significantly differentat .05 level. That is to say, students’dearning preference before
participating in the medule of “individualism and Collectivism” was significantly

different after participating in the module.

Thein-depth information that was presented in the open-ended
questions is shown in Table4.43.

Table 4.43: Summary.of In-Depth,Data from the Learning.Log towards

Collectivism versus Individualism

My attitude towards the culture before the My attitude towards the culture after the module
module
1. I had no idea. Collectivism

1. I preferred giving respect to the teacher.
Collectivism o 2. | preferred studying from teachers because the
1. I preferred working in group. teacher is powerful source of knowledge.
2. | preferred learning with teachers. 3. | preferred working in group.
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My attitude towards the culture before the My attitude towards the culture after the module

module

Individualism 4. | preferred low self assertion.

3. | preferred studying with the foreign

teachers. Individualism

4. Foreign teachers always asked students to 1. | preferred learning through discussion and
discuss and argue. arguing.

2. | preferred learning through competition.

3. | preferred learning through sharing.

4 Because of learning with many foreigners, it was
suitable for the bilingual classroom.

4| 5. Fpreferred having more freedom in learning.

6. | preferred active participation in the classroom.

In'summary, it shows that overall students had a positive
attitude towards applying the culture of Individualism in.the bilingual classroom.

]

4.11.2 Students’ Learning Preference towards Confucian

versus Socratic Learning .

B |
wead A4

Table 4.44: Means, Standard Deviationsfﬁiff;ilues, and the Significance of the
Pre- Learning Log and the P6§t-Learnin'g'-f6*é (N=52)

Cultural Statements - Mean Mean S.D. t
Difference
Before After
1. | think that the culture 2.77 2.15 0.62 0.53 8.38*

of Confucius Learning is

good for bilingual classroom.

*p < .05
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Cultural Statements Mean Mean S.D. t
Difference
Before After
2. | think that the culture 2.98 387 -0.89 0,42 14.93*
of Socratic Learning is
good for bilingual classroom.
3. | like applying the 2198 2.385. "6il 0.60 7.13*
culture of Confucius
Learning in my study.
4. 1 like applying the 2.85 3.85 -1.00 0.52 13.76*

culture of Socratic

Learning in my study.

*p<.05

From Table 4.44, the findings shoWw that all statements were

significantly different at .05 level. That is to say, students’ learning preference before

participating in-the:module of “In the Woarld: of SocrateSiand Caonfucianism” was

significantly different after participating the module.

The iin-depth infarmation that was presented in- the open-ended

questions is summarized as shown in Table 4.45.
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Table 4.45: Summary of In-Depth Data from the Learning Log towards

Confucian versus Socratic Learning

My attitude towards the culture before the

module

My attitude towards the culture after the

module

1. | had no idea which one is better.

Confucius Learning
1. It seemed that it is suitable for Eastern
culture.

Socratic Learning
1. It seemed that the foreign-teachers.preier this
teaching method.

Confucius Learning

1. Arguing and asking slowed down learning.

2. | liked learning from teachers because they are
resourceful.

3..Knewledge from teachers was reliable.

Secratic Learning
1. It was suitable for the bilingual classroom
because foreign teachers were familiar with.
2. | liked learning through discussion and arguing
3. It was boring to study from teacher.

| liked participate in class.

1,
i 5. I 'liked independent thinking.
6.

| liked learning from outside the class.

#

In summary, it revealé-iﬁ?,t__, overall students had a positive

learning preference towards applyifig the cql_f_u_re_of Socratic Learning in the bilingual

classroom.
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4.11.3 Students’ Learning Preference towards Discourse of

Authority versus Participation

Table 4.46: Means, Standard Deviations, t-values, and the Significance of the

Pre- Learning Log and the Post-Learning Log (N=52)

Cultural Statements Mean Mean S.D. t
Difference
Before After
1. | think that the culture 23 _2.69 0.54 0.50 7.71*

of Discourse of Authority is

good for bilingual classgoom.

2. | think that the culture g. 77 | 325 -0.48 0.50 6.87*
of Discourse of

Participation is good

for bilingual classroem.

3. | like applying the 3.40 RO 0.47 10.24*
culture of Discourse

of Authority in-myistudy!

4. 1 like applying the 2.87 340 -0.53 0.50 7.71%
culture of Discourse

of Participation for my study.

*p < .05

From Table 4.46, the findings show that all the statements were

significantly different at .05 level. In other words, the cultural attitudes before
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participating the module of “The Discourse of Learning” were significantly different

after participating the module.

The in-depth information that was presented in the open-ended

questions is summarized as shown Table 4.47.

Table 4.47: Summary of In-Depth Data from the Learning Log towards

Discourse of Authority versus Participation

My attitude towards the culture before the

module

My attitude towards the culture after the

module

1. I had no idea which one isdbetter,
2. 1 was not sure what the discourse.of learning *
was.

Discourse of Authority

1. The teacher seemed to be the center of
classroom.

2. 1 'was not brave enough to share idea:

3. Thai students usually only listened to the
teacher vocabulary.

4. The classroom activity was not boring.

Discourse of Participation

1. | preferred participating the classroom
activates. ]

2. | preferred sharing and discussing in the class.

e L

Discourse of Authority

1. Thai students were not able to communicate
- with foreign teachers in English.
2. |'was safe to learn with the teacher.

3. | liked the culture of seniority.

4. 1t was impolite to argue with the teacher.

1 5. I'was familiar with this kind of learning.

6. Learning through participation did not give
_much respect to the teacher.

Dis’éiiurse of Participation
~1. Itserved well with the bilingual curriculum.
2. | liked learning through active participation.
3. | liked expressing opinion independently.
4. Learning through authoritarian could obtain
the knowledge from only one source of
knowledge.
5.. | liked cooperatively learning with my
classmates.
6. I preferred through-discussion.
7. 1t was suitable for my classroom because most
of my:teachers are foreigners.
8." The students were able,to learn by themselves.
withoutreproducing the knowledge.
9. 1 could apply this way to learn other subject
taught by foreigners.

In summary, it shows that overall students had a positive

learning preference towards applying the culture of Discourse of Participation in the

bilingual classroom.
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4.11.4 Students’ Learning Preference towards Convergent versus

Divergent Learning

Table 4.48: Means, Standard Deviations, t-values, and the Significance of the

Pre- Learning Log and the Post-Learning Log (N=52)

Cultural Statements Mean Mean S.D. t
Difference
Before After
1. I think that Convergent 343 254 o, 089 0.50 8.71*

way of learning is goodfor

bilingual classroom.

2. | think that Divergent g.57 | 345" -0.88 0.50 7.97*
way of learning is good

for bilingual classroom.

3. | like applying the 3.45 263 082 0.47 11.24*
Convergent way

of learning in my study.

4. 1 like applying the 2167 357 0 053 0.90 9.61*
Divergent way of

learning for my study.

*p<.05

From Table 4.48, the findings show that all the statements were
significantly different at .05 level. That is to say, the learning preference before
participating the module of “Divergent and Convergent Learning” was significantly

different after participating the module.
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The in-depth information that was presented in the open-ended

questions is summarized as shown in Table 4.49.

Table 4.49: Summary of In-Depth Data from the Learning Log towards

Convergent versus Divergent Learning

My attitude towards the culture before the My attitude towards the culture after the
module module
1. 1 had no idea which one was beiter. Conyergent Learning

1.--preferred studying from teachers.

2. I-preferred not learning through sharing and
discussing.

3. Because of language limitation, | preferred
learning from teachers in my bilingual classroom.

".Divergent Learning
=1 1. | did not like studying alone.
[ 2. 1 like getting knowledge from sharing with
: ! others.
3. 'Learning through argument was suitable for the
bilingual classroom.
4. ]Jpreferred not learning only from
memorization.
e preferred learning from a variety of activities.

In summary, it reveals that overall students had a positive
learning preference towards applying the culture of Divergent Learning in the
bilingual classroom.




164

4.11.5 Students’ Learning Preference towards Low versus High

Self Assertion

Table 4.50: Means, Standard Deviations, t-values, and the Significance of the

Pre- Learning Log and the Post-Learning Log (N=52)

Cultural Statements IMean Mean S.D. t
Difference
Before After
1. | think that the culture 300 04 Nl B4 0.50 15.20*
of Low Self Assertion
is good for bilingual
classroom.
2. | think that the culture 342 450 -1.38 0.60 16.67*
of High Self Assertion
is good for bilingual
classroom.
3. | like applying the 3.69 2.08 1.61 0.49 23.71*
culture of Low Self
Assertion in my;study.
4. | likeapplying the 2.42 3627 12 0.56 15.31*

culture of High Self

Assertion in my study.

*p < .05
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From the Table 4.50, the findings show that all the statements
were significantly different at .05 level. That is to say, the cultural attitude before
participating the module of “East Meets West” was significantly different after

participating the module.

The in-depth information that was presented in the open-ended

questions is summarized as shown Table 4.51.

Table 4.51: Summary of In-Depth Data from the Learning Log towards Low

versus High Self Assertion

My attitude towards the culture before the My attitude towards the culture after the
module | | module
1. 1didn’t know which one was better. - | Low Self Assertion

< | 1. | preferred waiting the answer from the
Low Self Assertion 3| teacher.
1. It seemed to be suitable for Thai classroom. - 5 | yreferred not arguing with others.

3. Learning through low assertion could speed up
Jlearning process because the teacher was the only
person to transfer the knowledge.

25 My parents kept telling me to pay respect and
“not argue with the elder.

5. | was afraid of making a mistake.

High Self Assertion
1. It seemed to be suitable for the bilingtial
classroom.

High Self Assertion

1. | preferred having opportunity to obtain
knowledge equally.

2. | preferred sharing the information.

3. (twas suitable foridearning in the bilingual
classroom.

4. Learning became more challenging.

5. Asseértion could help me'to construct the
knowledge.

6. The knowledge could be'extended .

7. 1 was able to practice the leadership skill

8. | preferred to be independent to share opinion.
9. It gave students the opportunity to find the
knowledge by themselves.

10. The students were able to gain the knowledge
from a variety of sources of knowledge.

11. There were many foreign teachers in the
English program.
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My attitude towards the culture before the My attitude towards the culture after the

module module

12. With high self assertion, it gave students
opportunity to gain the new knowledge from
others.

13. With the low self assertion, | would not get
what | want to know.

14. With the high self assertion, the students were
able to monitor their understanding through asking

‘)7 ring
s suitable for language learning.

self assertion, the students would
active.

0 211 A eraion
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| y parents kept telling me to pay respect and

- |.net argue with the elder.

raid of making a mistake.

T summary, it reveals that ov sttidents had a positive
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attitude towards apply| he cu " serﬂ»n in the bilingual
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4.11.6 Students’ Learning Preference towards High versus Low

Context of Communication

Table 4.52 : Means, Standard Deviations, t-values, and the Significance of the

Pre- Learning Log and the Post-Learning Log (N=52)

Cultural Statements Mean Mean S.D. t
Difference
Before After
1. | think that the culture P45 . 256 0.89 0.60 8.76*

of High Context of

Communication is goodk:

2. | think that the culture 2.65 3;75 - 0.56 8.75*
of Low Context of

Communication is good.

3. I like applying the 3.58 2.78 0.80 0.61 9.67*
culture of High Context

of Communication in

my study.

4. 1 like applying the 2.76 3.35_ -0.59 057  8.56*
culturetef Low Context

of Communication

in my study.

*p<.05
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From Table 4.52, the findings show that all the statements
were significantly different at .05 level. That is to say, the cultural learning preference
before participating the module of “High and Low Contexts of Communication” was

significantly different after participating the module.

The in-depth information that was presented in the open-ended

questions is summarized as presented in Table 4.53.

Table 4.53: Summary of In-Depth Data from the Learning Log towards High

versus Low Context of Commuinication

My attitude towards the culture before the My attitude towards the culture after the
module | | module
1. 1 did not know which one was better. “| High Context of Communication

1. It took longer time to understand the context.
427 Itwas polite not to express the idea
“straightforwardly and directly to others.

3. It was likely to generate the conflict to
* communicate through the low context if
communication.

4.1 Was not brave enough to communicate
straightforwardly with the more senior.

5. | liked low self assertion.

Low Context of Communication

1. Foreigners preferred students to express the
opinion straightforwardly and clearly.

2.1t took short time to understand the content.

3. Licould reach theknowledge faster and clearer.
4. | preferred high selfassertion.

5. It was suitable for the bilingual classroom.

6. The'students may misunderstand through high
context of communication:

In summary, it indicates that overall students had a positive
attitude towards applying the culture of Low Context of Communication in the

bilingual classroom.
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4.12 Summary

This chapter presents the results and findings in response to the research
questions. Information from the needs analysis via the use of questionnaire,
unstructured interview, and reflective writing had been reported. The information
points out that there were the cultural disparities between foreign teachers and Thai

students towards six academic cultures.

To fill the disparities, the Cultural Enmchiment Course had been developed.
The process of the Cultural Enrichment Course development had been presented in

the following steps:
1. An intensivestudy on six academic cultures
2. The transfosmation of needs an_al-yasis into course development
3. The synthesis of five teaching thgor_j_es into the course rationale
4. The transformation of course rat'iiinqllg into AIREE Instructional Model
5. The development of the Cultural,lghrichment Course Framework

In response to-second-research-question; the-findirigs from all research
instruments which were the cultural awareness test, semi-structured interview,
learning logs consistently confirm that, in general, the Cultural Enrichment Course
had significantly, raised'students’jcultural awareness towards six academic cultures in

the bilingual context.

In response-tothird research question, the findings-from ail research
instruments which were questionnaire, semi-structured interview, and learning logs
similarly confirm that, in general, the Cultural Enrichment Course had significantly
raised students’ learning preference towards both Western and Eastern academic

cultures.
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CHAPTER V

SUMMARY AND DISCUSSION

This chapter consists of three parts. The first part begins with a brief summary
of the study. It reviews the research objectives, the research hypotheses, the research
design, the research procedure, and the research findings. The second part relates to
the conclusion that discusses the interpretation.of the findings. The third part provides
the pedagogical implication derived from the‘Study. The last part presents

recommendations for further research.
5.1 Summary of the Study

1. The Research Objegtives
The objectivesof this study were:

1.1 To develop.the Cultural Enri_chrﬁent Course with an emphasis on the

academic cultures for ThaiStudents in the bﬁilin’gual program

1.2 To investigate the-students’ cultural awareness towards the academic
culture in the bilingual-classroom-before and-after partictpating in the course.

1.3 To investigate the students™ learning preference towards the academic
culture in the bilingual elassroom before and,after participating in the course.

2. Research'Hypotheses
Two hypothéses werepropesediif thisStudy

2.1 The Cultural Enrichment Course has significant effects on Thai

students’ cultural awareness towards the academic cultures in the bilingual context.

2.2 The Cultural Enrichment Course has significant effects on Thai

students’ learning preference towards the academic culture in the bilingual context.
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3. Research Procedure
The procedure of this research consisted of three phases:

Phase 1: The Transformation of Needs Analysis into the Course

Conceptualization

120 Thai students,and 60 foreign teachers in the bilingual
program from six schools within St. Gabriel/Feundation participated in the needs
analysis. The main focus of.the needs analysiswas to find out the cultural disparities
between foreign teachers and.Fhai students towards six academic cultures through
three research instruments#questionnaire, interviews, and reflective. As a result, the
findings of the cultural disparities were conceptualized into six modules of the

Cultural Enrichment Course.

Phase 2: Course Framewark De\;élopment

The Course framework:_dé've|opment phase was composed of four
main stages: 1) study the academic culture_s- Eh@t differentiate Western and Eastern
academic cultures; 2) study, analyze, and syﬁ;hesize to derive the key concepts from
five main teaching theories including Active Le—zalrning, Canstructivism, Cooperative
Learning, Experiential’Learning, and Constructionism; 3) synthesize the key concepts
to derive the course rationale for the Cultural Enrichment Course; 4) transfer the

course rationale into AIREE. Instructional Madel.
Phase 3: Course Implementation’and ‘Evaluation

The instruments for the coursedevelopmentincluding the lesson
plans, learning materials, teaching aids were validated by three experts using 10C.
They also gave additional comments and suggestions. The instruments for the course
effectiveness evaluation including the cross cultural awareness test, the attitudinal
questionnaire, the interview format, the learning log format were validated by the

other three experts.
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All lessons were piloted with fifty two students having similar characteristics
with the participants in the main study. The information obtained from the pilot study

was used to adjust the research instruments.

The course was implemented for four months totaling of 18 weeks through six
modules with 23 units of learning. The cultural awareness pretest and pre-
questionnaire were given to the studenis before participating in the course. Then, ten
students were randomized for pre-Semi-structured interview. The students were then
exposed to six modules covering with 23 unitsof learning. Each class lasted for 50-60
minutes. By the end of each.medule, the studentswere asked to complete the learning
log to express their culturalawareness, their learning preference towards each
academic culture After finishing the ceurse, the data from post-cultural awareness

test, questionnaire, post Sémi< siructured interview were once again collected.

To analyze the data, both quantitativé'-and qualitative approaches were applied.
T-test and descriptive statistics were employedfto guantitatively analyze the scores of
students’ cultural awareness, learning prefe'rénce towards a variety of cultural values
before and after the course implementation. j'-I'h"e""data from the interviews were
analyzed by content analysis and percentage; The data. from.the students’ learning log

was analyzed by the deseripitve siatistics;-i-tesi;-and-content analysis.
5.2 Findings

The findings were presented in‘three parts. The first one was the finding from
the Cultural Enrichment Course development. Another was the findings from the
effect of.the.Cultural Enrichment-Course on-students’cultural-awareness. The other
was the findings from the'effect of the'Cultural Enrichment Course on-students’

learning preference.

In response to the first research question: How can The Cultural Enrichment
Course be developed? The development of the Cultural Enrichment Course in this
study consisted of five steps. First, six academic cultures which were Collectivism
versus Individualism, Confucian versus Socratic Learning, Discourse of Authority

versus Participation, Convergent versus Divergent Learning, Low versus High Self
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Assertion, High versus Low High Context of Communication were intensively
studied to find out how they differentiated Western and Eastern academic cultures.
Second, the needs analysis was conducted to find out the cultural disparities between
foreign teachers and Thai students towards six academic cultures. The similar findings
from all needs instruments similarly show that there were the cultural disparities
towards six academic cultures. These cultural disparities were then conceptualized
into six modules in the Cultural Enrichment Course. Third, five teaching theories
which were Active Learning, Constructivism, EXperiential Learning, Cooperative
Learning, and Constructionisim were studied, iniegrated, and synthesized to derive the
rationale for the Cultural Engiehment Course. Fourth, the rationale for the Cultural
Enrichment Course was them' implemented to develop the multiple- instructional
model called the AIREE Maedel. Fifth, all the components of the course including
studying on the cultural‘background en sik academic cultures, findings from needs
analysis, the derivation of course rationale, tﬁe transformation of the course rationale
into AIREE instructional model were used to construct the framework for the Cultural

Enrichment Course. i

In response to the second research qUéstjons, Will The Cultural Enrichment
Course enhance Thakstudents in the bilingual program.to be aware of the
academic cultures in.the bilingual learning environment? The information from the
cultural awareness test, semi-structured interview, learning log had been collected and
analyzed. The results indicate that the Cultural Enrichment Course successfully
raised the students” cultural awareness towards the academic cultures in the Western

and Eastern academic cultures.

In response to the third research-question: Will The Cultural'Enrichment
Course affect the students’ learning preference as far as the academic cultures are
concerned? The information from the questionnaire, semi-structured interview,

learning log had been collected and analyzed.

Both guantitative and qualitative findings from all the research instruments
consistently indicate that the students had positive learning preference towards both

Western academic cultures: Individualism, Socratic Learning, Discourse of
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Participation, Divergent Learning, High Assertion, and Low Context of
Communication. However, students still valued the Eastern Academic cultures: the
seniority, hard working, learning for future achievement to fulfill parents’

expectations.
5.3 Discussions

This study demonstrates how the Cultural Enrichment Course had been
developed tailoring to the culiural disparities between the foreign teachers and Thai
students. The findings of this'research study are discussed on three main aspects: the
development of the Cultural.Enrichment Course, the distinguishing features of the
course that have contributed to.he students’ improvement in their cultural awareness

,and their learning preference towards \Western and Eastern academic cultures.

5.3.1 The Development of Cultural'Enrichment Course

5.3.1.1. An/Overall Picture of the Cultural Enrichment Course

According te Tubtim:E(_jng- (1994), many courses today hardly
utilize the concept of needs analysis to design the course. However, the present study
had completely covered the whole process of course development ranging from a
thorough needs analysis to course development, course implementation and course
evaluation. Referring to Figure 4.6 “Framework for Course Development’ mentioned
in Chapter IV, the study Started from needs @nalysis with relevant theories of six
academic cultures. The study then moved to the process of the Cultural Enrichment
Course development. The validationsprocess had been conducted through experts and

pilot study.
5.3.1.2 The Effectiveness of Course Design

There are features of the Cultural Enrichment Course that lead

to the effectiveness of the course design.

One of the most important reasons leading to the effective
course design is that the course had been tailor-made based on the needs analysis of
the cultural disparities between foreign teachers and Thai students towards six
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academic cultures. According to Dudley-Evans and St. John (1998), needs analysis is
the core of the course development process that leads to a very focused course.
Results from this present study confirm that needs analysis which specified the
cultural disparities between foreign teachers and Thai students, was the key and

crucial step for a successful the Cultural Enrichment Course design.

Another feature is the course framework development.
According to Murcia and Olshtain (2000), the process-based curriculum gradually
shifts from product to an emphasis on process~The framework for the Cultural
Enrichment Course was developed to enbourage students to learn systematically.
Therefore, the course framework started from the study on five main teaching
theories: Active Learning, Consiructivism, Experiential Learning, Cooperative
Learning, and Constructienism. After the-intensive study of five teaching theories, the
key concepts from each theory were syntﬁ?sized to derive the rationale for the
Cultural Enrichment Course. The rationale'\_/\_/a_g then implemented to develop the
multiple-teaching model ealled the AIREE_I;nstructionaI Model. All the teaching
stages in the AIREE Model‘encouraged stuéé'-ntg-to gradually and systematically grasp

the cultural awareness through five main tea?;—hirr_]g stages.

An-tmportant-feature-of-the-Culiural Enrichment Course that
leads to the effective course design is AIREE Instruction'Model itself. Researchers
(Cronbach and Snow, 1997; Glaser, 1968; Miller, Wilkes, and Cheetham,1993) have
noted that no single teaching, approach:on course structure«s, optimal for all students.
Students diversity in‘terms of cognitive styles, personality, individual preference for
teaching styles, achievement, motivation, and othervariables suggests that attention to
the course structure and'its influence onlearning and students’ satisfaction is critical
to successful implementation of teaching strategies (Miller et al, 1993). Therefore, an
eclectic approach, selecting principles and techniques from many theoretical
perspectives, plays a primary role in analyzing and synthesizing various instructional

theories and principles that result in the creation of AIREE Instructional Model.
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The AIREE Instructional Model was composed of five main
steps: Awareness, Interaction, Reflection, Evaluation, and Exhibition. Each of main

steps of the AIREE Model is discussed as follows:

The *Awareness’ teaching stage was the first teaching stage
which aimed at assisting students to explicitly understand the terms through teacher-
centered instruction because there were many cultural terms that they were not
familiar with. Once the students understood.the terms, the learning-teaching method
was then gradually shifted to students-centeredness.aiming at implicit cultivation of
students’ cultural awareness..Students vvére exposed to concrete experience from a
variety of sources such assmowies; newspapers, anecdotes, and magazines because
they could help students.see clearer differences between of Western and Eastern
academic cultures. From ene of the Iearninij logs, one student gave an interesting

remark as follows:

S4: Oncg'listening‘to ther'teacher’s explanation, I could
understand the culturé‘i tef,ms ‘Discourse of Participation
versus Authoerity”. qu]fe\./;:r, | can see a clearer picture
on Discourse of Particibét—ion and Authority once

I watched movie.

During ‘Interaction’.teaching stage,-the-students then gradually
grasped the in-depth cultural understanding“through-the indirect instructional
strategies that focused on students’ interaction suehsas group and Wwhole class
discusstan, brainstorming, prohlem.solving, and group investigatton. These activities
could help students acquire in-depth cultural understanding through sharing ideas with
other classmates. Extracts from learning logs show how students could grasp the

cultural understanding through the ‘Interaction’ teaching stage.
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S10: Through brainstorming activity, | could understand

the concept more once | exchanged my ideas with other friends.
S28: | enjoyed the lesson “Being Independent Students and Dare

to Challenge’ because I and my friends worked together

very well to compete with other groups.

To extend students’ cultural awareness into their own
perception, the ‘Reflection’ teaching stage aimed at encouraging students to reflect
their cultural perceptiontowards academic cultures through classroom activities such
as oral presentation, reflective wriiing, and peer discussion. An extract from one
learning log shows that'some aetivities in the reflection could elicit students’
perception. =

S42: When'| was asked to reflect my learning preference
towards Individualis_tn_énd Collectivism, I was very happy to
share ideas with my:friend.

Students-were-then-exposed-io-“Evaluation’ teaching stage to
self evaluated their cultural awareness and cultural perception through a variety of
classroom activities such as self assessment, group and whole class discussion,
questioning and-answering;and testing: Studentswere/themasked to extend their

cultural awarengss into different students’ works. One of the students wrote:

S26:, Once asked to evaluate my cultural awareness and
learning preference in group discussion, could get
clearer information on how Discourse of Participation

is beneficial in the bilingual classroom.

The *Exhibition’ teaching stage was to encourage students to
transfer their cultural awareness and cultural perception into different forms of

students’ work such as drawings, writing anecdotes, doing mind mapping, and doing
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project works. These works were collected in their cultural portfolio so that the
students could see their progress of their cultural awareness and perception. One of

the students wrote:

S35: | thought that drawing picture to demonstrate the
differences between Classroom of Authority versus Participation
was good for me and:my friends to understand the concept
of Discourse of Learningin Western and Eastern

academic cultures.

5.3.2 Students’ Cultural Awareness

Many fagetorsof the Cultural Enrichment Course had increased

students’ cross cultural awareness which-will be discussed as follows:

5.3.2.1 Explicit Instruction -'

The explicit instructidhs%ere applied to raise the students’
cultural awareness through guiding studentsto l"e-arn the terms that they were not
familiar with. In accordance with Hausfather (1296), Kauehak D.P. and Eggen P.D.
(1998), the guided-instruction can narrow down the zone-of proximal development
because the teacher helps students construct knowledge. The students in the course
were, thereforesexplicitly taught.the cultural'terms.and-concepts that they were not
familiar with. At the'beginning'of each'-module, the-eultural terms that students were
not familiar with such as Individualism, Collectivism, Convergentiand Divergent
learning\were introduced to students first. Extractsfram learning1ags similarly show

the effects of explicit instruction:

S8: After learning with the teacher, | was more aware of the
cultural concepts such as Individualism or Collectivism that

| had never learned before.
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S12: From the course, | had learned many cultural vocabularies that |

did not know.

5.3.2.2 Implicit Instruction

Implicit instruction also attributed to the effectiveness of the
course to raise students’ cross cultural awareness. Many features of the Cultural
Enrichment Course had implicitly cultivated ihgir cultural awareness on both Western

and Eastern academic cultures:.

5.3.2.2:1 Fhe Authenticity of the Cultural Enrichment

Course

Accordin;g:;to the Constructivism theory developed by
Vygotsky (1978), the students® zone of pr@ximal development can be narrowed down
through learning withinthe authentic contéx_t of learning because it can lead the
students to move to their-highest potential development. In this study, the Cultural
Enrichment Course applied the‘@uthentic learing instruction through the authentic
learning materials such as movies; magazineéj-'riewspapers, or internet. These
materials could motivate students to learn how they could apply either Western and
Eastern academic cultures to the authentic context of the situation. Extracts from

learning log are presented as follows:

§5: The Classroom activity like watching movie made it easy
to understand the differences of Western and Eastern
academic culture.

S13: | had opportunity to discover the cultural facts such as
the significance of punctuality from field interview
with foreigners.
S2: After listening to my friends’ anecdotes, | could learn how

Western and Eastern academic cultures affected their study.
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S37: | critically discovered the cultural facts when | learned from
the reliable sources of information like newspapers, magazines,

or internet.

5.3.2.2.2 Active Participation

In accordanceWwiihr McKeachie (1998), discussion
and sharing are the learning strategies promating students’ active participation. In
consistence with the construgitvist learning, the students were, therefore, supposed to
be given an equal opportunity te verbal their thinking and refine their understanding
by comparing the ideas with others: Therefore, the activities in the Cultural
Enrichment Course were designed toatlow s}udents to investigate and discover the
cultural fact through open discussion and share their critical and creative thinking
from activities such as brainstorming, cultufal ‘mind mapping, propaganda analysis.
The students in the Cultural Enrichiment CderSe,were also required to analyze the
differences and similarities of theircultural &ndérstandings with other classmates.

Extracts from learning logs are presented as follows:

S4: Beth teachers and students were egualtin this class, so | felt free
to-discuss with the teacher.
S9:»From;the, caurse, 1 had freedom-te guestion-my teacher

whenever | wanted to.

5.3.2.2.3 Learning through Cooperative Instruction

According to Johnson and Johnson (1994), and Slavin
(1995), the Cooperative Instruction aim at helping students meet specific learning and
interpersonal goal. In this study, the students in the Cultural Enrichment Course were
exposed to different activities and were required to work cooperatively to derive the
cross cultural understanding. For example, students in each group were assigned to
interview the foreign teachers on the significance of punctuality. They were supposed
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to gather, synthesize, and contribute the cultural data to other classmates in
conceptualizing the cultural concept of ‘Punctuality’. In addition, students were asked
to work cooperatively to create their work. The activity “Cultural Wall Exhibition”
could activate students in each group to actively cooperated to create their cultural

wall chart. Extracts from classroom observation are presented as follows:

S22: The activities on the cultural day camp such as Cultural Wall
Exhibition, Cultural Jeepardy, Cultural Riddle,
Cultural Treasure;Hunt, Picking a Chair gave me a chance
to'cooperatively learn about the relationship among

Six academic cultures.

5.3.282.4 Learning through Concrete Experience

|_ast but not least, providing students the concrete
experience obviously played@n important réle in raising students’ cross cultural
awareness. According to the intefiectual devéld"p'ment theory developed by Piaget
(1972), the teachers need to activate the students” background knowledge and the new
experience simultaneQusiy-so-that students-can-assimitate-and accommodate the old
and new information. in this study, the Cultural Enrichment Course simultaneously
exposed students to se€ clearer picture on the differences and similarities of their
cultural backgreund knowledge and the new-one through the primary source of
information such as movies, newspapers, people, the'Internet etc. In accordance with
the idea of Experiential Learning proposed by Kolb+(1984), the conerete experience
needs totbe provided to.the students first because they have an opportunity to
participate in the experience and are engaged on number of levels, intellectually,
physically, emotionally, and spiritually. After exposing students to the concrete
experience, the students should be given an opportunity to concretely construct their
own work so that they can recognize their understanding concretely. As mentioned by
Paperts (1999), doing so can strengthen students’ understanding towards their topic of
learning. This kind of knowledge, in turn, will become durable source of knowledge

that is implicitly cultivated within students. As a result, the Cultural Enrichment
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Course required students to exhibit their cultural understanding through exhibiting the
works in their cultural portfolio, reflective writing, mind mapping cultural
understanding, writing the cultural anecdote, drawing pictures. According to Guzdial
(1998), this can help the students to link what they have experienced or learned from
the class with the real situation. Extracts from learning and teaching logs together
with a number of informal conversations with the students during the course are

presented as follows:

S28: | could.understand the culttral.differences easily after | watched
the_mowvie:

S35: | had opporitnity to discover how punctuality was significant
when Ldnteryiewed my. foreign teacher.

S40: Aiter watehing the hoyi_e, | could reeognize how I could
apply Western or Eastern academic cultures for my

bilingual:classroom:

S50: | could'see clearer picture on the cultural differences

when | listened to my friends’ cultural anecdotes.

In summary, the features of the Cultural Enrichment Course could
increase students’ cultural awareness. The results of all research instruments confirm
that the studentswere awareofitheprevalencerofiacademic cultures that corresponded
with experts’ perspectives. It is apparent that Individualism (Cortazzi, 1990),
Discourse of Participation.(Li,.1999), Socratic.Learning (Scollon,.1999), Divergent
learning'(Ryan, 2000), High Self’Assertion (Wierzbicka, 1991), Low Context of
Communication (Toomey, 1999) belonged to Western academic cultures. On the
other hand, the Eastern academic cultures were constituted by Collectivism (Cortazzi,
1990), Discourse of Authority (Li, 1999), Confucian Learning (Scollon, 1999),
Convergent Learning (Ryan, 2000), Low Self Assertion (Wierzbicka, 1991), High

Context of Communication (Toomey, 1999).
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5.3.3 Students’ Learning Preference

In response to third research question, many features of the Cultural
Enrichment Course could elicit students’ learning preference towards aspects of

Western and Eastern academic cultures.
5.3.3.1 Social Interaction

According to VVygotsky (1978), it is said that the social
interaction plays a significant role in the pracess.ef cognitive development which can
be achieved through collaborating with others. Therefore, different learning activities
such as discussion and shating, bramstorming in the Cultural Enrichment Course put
students in active role in showing their cultural perception towards Western and
Eastern cultures. Once implemented effectively, these activities could increase
students’ involvementin expressing their learning preference. The materials and
activities were, therefore, designed to aIIO\)v_ students to share and interact with one
another. For example, leamning activity in ‘H!'O\'}i/ to Think Critically.” asked students to
discuss on the reliability of propaganda and'léﬂple__rstitious belief through brainstorming
and whole class discussion. With an insightful iﬁformation, the simplified and
managerial materials:and activities in Cultu’rai_l?fhrichment Course were, therefore,
developed to stimulate students to actively participate in either group or whole class
discussion and to ensure that the were willing to contribute their cultural perception.
From the lesson ‘ Being Independent Students and Dare to Challenge’ it is apparent
that the learning activity called “Group Investigation Activity™could stimulate
students to construct knowledge through Western academic cultures. In an informal

conversatiomwith ene student;:-he responded;that:

S9: | felt good to learn independently because this was the first time
that I could get knowledge from other sources, not just from

teachers and books.

Providing challenging tasks also activated students to share their
cultural learning preference towards academic cultures in the bilingual context. From

the lessons ‘Learning through Discussion and Learning through Questioning and
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Answering’, the students preferred approaching knowledge through discussion and

Q&A techniques. One extract from learning log shows that:

S15: After competing in the game *Cultural Riddle Activity’ with
other groups, | thought that my friends and | preferred being

challenged to complete the learning task.

The classroom activitiesdike group and whole class discussion
could sometimes elicit students™interesting remarks:From the lesson ‘What are
Socrates and Confucianism?,~one student raised one Interesting point and stated that:

S26: | was aware that Socratic Learning was suitable for the
biluagual classroom. ljbwever, | liked the Confucian Learning

because I always trusted what the teachers and books

explained.

Another classroom activity that could elicit students’ cultural
learning preference was done through exposihg students to discuss and reflect their
learning preference towards different cultural scenarios. From unit of learning “What

will Happen if | Love Self Assertion?”, one student responded during the whole class

discussion activity as follows:

S39vAfter analyzing my‘friends” anecdote, | thought that the |
preferred learning through High Self Assertion in the bilingual

classroorn because fareign teachers'wanted-me‘te be more

assertive.

5.3.3.2 Classroom Environment

Another feature of the Cultural Enrichment Course that
influenced on students’ learning preference elicitation resulted from the classroom

environment. According to the Instructional Model based on Affective Domain by
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Krathwohl, Bloom, and Masia, cited in Kaemanee, 2007 , the relaxing classroom
environment was supposed to set to open a chance for students to be willing to reflect
the information. The learning process in Cultural Enrichment Course was mainly
developed to devoid students from the classroom pressure. For example, the teacher
often organized the lessons outside the classroom and gave them independence to
learn with the groups that they formed by themselves. Extracts from learning logs
together with a number of informal conversations with the students during the course

are presented as follows;

S8: | was less-tense to learn and-willing to share ideas towards
thedessons if I did not have to formally study in the
class. Especially, 1 liked it when my friends and I were given
theffregllom fo discuss the materials independently.

S46: 1 liked studying outsidé-the classroom because | felt relaxed to
express my ideas. -

S48: Without the pressure from the formal class, | liked studying
outside the classroom.

S50:: Lwas willing to discuss i F'was-grodped with my close friends.

Taofurther develop the positive learning environment, students
were exposed 0 a variéety of classroom environments. As stated by Paperts (1980), the
diversity of learning environment can motivate students to learn happily. The stimulus
of in learmning, therefore; comes from exposing the students toa stitablé learning
situations For example, students’ learning preference towards ‘Divergent and
Convergent Learning’ was elicited once the students were exposed to experience two
reading lesson plans that applied Convergent and Divergent Learning in designing
reading activities . In addition, students were energetic to share their opinion once
they studied in the competitive environment. Many cultural games on the cultural day
camp such as Cultural Riddles, Cultural Jeopardy, Cultural Treasure Hunt, Cultural

Habitat, and Picking a chair encouraged students to competitively share their ideas on
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how they could apply Western and Eastern academic cultures in the bilingual
classroom. One student responded as follows:

S26: All activities on the Cultural Day Camp were very
challenging my friends and | were willing to participate
and share our opinions towards the lessons because

we were excited and had fun with all activities.

5.3.3.3 Teacher Role

Dornyei (2001), states that teacher behaviors are motivational
condition in eliciting students® learning preference. The teacher in this course
facilitated the learning process. For exam@jé, after introducing students the new
cultural terms, the teachegoften provided students with insightful information to
facilitate students’ discussion and brainstorrmin,g for deep cultural understanding. To
elicit the students’ cross cultural learning preference, the teacher was not supposed to
intervene how students perceivett a variety ai;cadémic cultures. Rather, the teacher
usually came up with classroom activities suc_h,as, whole class discussion, debating,
cultural self-assessment, reflective writing, brainstorming.to' motivate students to
reflect their ideas towards various academic cultures. The teacher frequently provided
questions to challenge-thinking, prepared them for the cuiftural tasks, assisted with the
learning tasks, and.gave less command with t1mposing less disciplinary control.
Without the classroem/pressure from the tedcher, the students were more willing to

share their cultural perspectives. Students responded in the learningrlog as follows:

S14:The class'was not stressful 'so'f felt relaxed.
S22: 1 was willing to share ideas because | felt free to express

my opinions.

S35: The teacher always guided me to understand lessons when

I had questions.
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5.3.3.4 Intrinsic Motivation

According to Bruner (1961) and Piaget (1976), learning
through discovering process can encourage students to actively explore the world. To
let students discover the cultural fact, the Cultural Enrichment Course mostly allowed
students to explore and discover the culture through hands-on experiences such as
movies, anecdotes, projects, games, situations, field interviews, simulations, role
plays, and dramatization. From the learningog, students similarly stated that they
were curious to explore and.discover the cultural truth hidden behind the given hands-
on experience. Their curiosity-was mainly activaied because the content that students
learned from the course was unique and new. Many extracts from the learning logs

express such statements.as Tollows:

S18: | wes excited to Iearh something new in this course.
S26: My.friends from other classes should be taught the same way.
S36: | was delighted and exc_ité’d to learn the lesson because |

never learned something like this before.

Another teaching strategy that was:used to arouse students’
curiosity came from the aspects of the inquiry training proposed by Joyce and Weil
(1996), which says that‘giving puzzling situations can intrinsically motivate students
to gather, verify,.organize,‘and.analyze the sttuation.  The Cultural Enrichment Course
often provided the students with the.puzzling cultural scenarios from movies,
anecdotes, newspapers, and magazines. From learning log, it is obyious that they
students,were eager toerify and.analyze the situation. For example, the students used
critical thinking skills to justify the reliability of propagandas or superstitions. As a
result, they could explain their reasons and opinions how they could apply the culture
of critical thinking skill in the bilingual classroom. Through the informal

conversations, the students responded that:

S42: Once listening to my friends’ anecdote, | was curious to

discuss how the problem could be solved.
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S51: 1 was curious to look for the reliable information hidden behind
the propaganda or superstition so that | could decide

whether it is logical or not.

According to Lang and McBeath (1995), learning through
competitive environment such as game ¢an motivate students to participate in the
class In the Cultural Enrichment Course, competitive classroom environment was,
therefore, organized to stimulate students” metivation to participate in the class. For
example, students were expesed to different cultural.games such as cultural riddles,
cultural bingo. It was apparenithat the students’ motivation was high. As a result,
they were willing to share their ideas towards academie cultures in the bilingual

classroom.

5.3.3.5 Course Materials and Activities

According to Hausfa'ghgf (1996), the learning tasks should be
simplified and manageable S0 that they can maotivate students to pursue their learning.
In this study, the course materials and activit}tes;had significant effects on the
students’ learning preference towards the Cultural Enrichment Course. From the
learning logs, it is obwvious that the students had positive learning preference towards
the materials and activities in all six modules of the Cultural Enrichment Course. That
is to say, lesson plans, learming materials like‘handouts, and teaching aids such as
movies, anecdotes, newspapers were useful; easy, interesting, authentic, and
appropriate. Because of these features, students were energetic to reflect their cultural
perception towards-a variety of academic cultures. Extracts from fearping logs

similarly'show that

S4: The classroom activities such as watching movies,
field interview, cultural bingo were interesting and fun.
S8: On the Cultural Day Camp, the activities such as
cultural riddles, cultural jeopardy were very challenging

and exciting.
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S14: The materials were useful in real life because | could adapt the
cultural concepts such as Individualism , Low
Context of Communication to deal with foreign teachers.

S26: The materials from the course enabled me to understand how

| should behave appropriately.

Due to the features of.the‘Cultural Enrichment Course, it is
evident that the students’ cultural perception was successfully elicited. The results of
all research instruments'eonfirm that students who preferred the Western academic
cultures enjoyed participating actively in the classroom. The classroom learning
process, therefore, should focus on the student-centeredness. Students were more
willing to critically and.€reatively argue and question in order to gain the knowledge.
To obtain the academic achievement,the students valued being independent to
express their opinion straightforwardhy and elearly with their self confidence. As a
result, the students considered the4High Self:';é\ssertion as a significant element in
bilingual classroom context. With the value bfjﬁ'i'gh self assertion, the students were
more willing to confront the conflict with the Tow avoidance certainty. In other words,
the individual students liked-having-an-egual-opportunity foacquire the knowledge in

the class.

Hawever, the students placed low value on the Eastern
academic cultures in.the bilingual ¢lassroom. The students did not like the dependent
learning because‘the students should not rely merely on the teacher and textbook. In
other words, the students considered passive learning since this wey of learning was a
way to encourage students to reproduce the knowledge through memorizing the
theory from the teachers and textbooks. In addition, the students were less favorable
to communicate indirectly through non verbal communication. However, the findings
also indicate that some students still valued showing and giving respect, learning to

fulfill parents’ expectations, and the value of hard working.
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5.4 Pedagogical Implication

The present study provides a clear picture of how the Cultural Enrichment
Course has been developed to investigate the effect on the students’ cultural
awareness and learning preference. The researcher, therefore, encourages scholars and
other researchers in this field to further develop the cultural course that explicitly raise
the students’ cross cultural awareness by using English as a means to bridge the

cultural disparities. Several implications weredrawn from the findings.

The teacher should-apply both explicit and implicit instructions to raise the
students’ cultural awareness«First, the students were explicitly taught characteristics
of Eastern and Western Agademig cultures that differentiated between the two. With
the insightful information,the guided-instruction could activate students understand

the cultural terms that.they wege not familiar with.

After that, the students should be gradually encouraged to implicitly grasp the
insightful information and identify the importance of aspects of the Western and
Eastern academic cultures. Conseguently, thierCuIturaI Enrichment Course exposed
students to concrete experience through various classroom activities such as the field
interview, watching movies, cultural anecdotes, searching information from internet
Furthermore, the authénticity of the learning tasks should encourage students to be
aware of various academic cultures. Applying a variety of authentic teaching aids
such as newspapers, internets, magazines, and audio visual materials like Active-
Board Learning could give students anjoppertunity to see clearer picture on how the
Western and Eastern cultures were prevalent in the.bilingual classroom. As a result,
the students/were energetic and curious to discover the cultural facts by themselves.
Their cultural awareness was then implicitly cultivated in their mind. Last of all,
facilitative learning strategies should be applied to implicitly raise the students’ cross
cultural awareness. In accordance with Paperts (1980), the course content does not
limit only to lecturing from the teacher. Rather, the teacher are supposed to facilitate
the students to implicitly construct their own knowledge through a variety of

classroom activities such as problem-solving, discussion, brainstorming.
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There were three implication in eliciting students’ opinion. First, the teacher
should set the relaxing classroom environment. Students were willing to express their
learning preference if they studied in the friendly and relaxing classroom
environment. With the unstructured-classroom environment, students did not get
much pressure to reflect their learning preference towards various aspects of academic
cultures. Second, the teacher was supposed to give students an opportunity to express
their learning preference. The students were more expressive once they were equally
given an opportunity to express their opinions«With an emphasis on learning through
student-centered learning,.the ¢lassroom'activities-sueh as discussion, brainstorming,
questioning and answering, refleceive writing made students confident to express their
learning preference. Last, the teacher should facilitate the learning process. The
teacher role has a significant effect/on eliciting the students’ cross cultural learning
preference. The Cultural Enrfichment Coufse considered the teacher as collaborator or
facilitator. The teacher usually collaborates énd facilitates students to create and
construct knowledge through a variety of te-a'ch'ing methods such as problem-solving
activity and guided discussion. With-a role'df'facilitator, the students were more

willing to reflect their perception-towards a Vari’éty of academic cultures.

In conclusion, this study provides insightful information and cultural
understanding for Thai students towards the academic cultures in the bilingual
context. It also helps hoth the foreign teachers and the Thai students to understand
their cultural expectations which play a significant role in the success and failure of
academic achievement. As a result; the cross cultural difference between the students
and foreign teachers can be narrowed down. In addition, the culturally relevant
materials such as lessen plans, materials, teaching aids, the cultural awareness test can
be implemented by both EFL or ESL language teachers. Hence, they can create the

cultural activity-based instruction for the students.

It is believed that all the students from both Western and Eastern sides of the
world should find this course beneficial for them to at least raising their cultural
awareness and be aware of the effects of adapting different academic cultures not only
for their study but their daily life as well. Hopefully, this course enables students not

to depend merely on either Western or Eastern culture of learning. Rather, the course
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aims to encourage students to apply the positive side of both Western and Eastern
academic cultures to derive the global learning culture that should be applied in the

bilingual classroom. Therefore, this can decrease the cultural disparities.
5.5 Recommendation for Further Research

Based on the results and findings from the study, the following are a number

of areas that could be investigated in the future studies:

First of all, longitudinal studies are negded-to confirm the effects of the
Cultural Enrichment Course«~As being shown In the-introduction, the Cultural
Enrichment Course is pamarily developed to explore the students’ cultural awareness
and students’ learning preference towards a variety of academic cultures in the
bilingual context. To furiher support the efféctiveness of the course, the instruction
should be extended for a lenger period and continuous period in order to provide the
information whether the course can really encourage students to suitably adapt their

behavior in the bilingual learning classroom:.

Secondly, this study can be extendedi in rérder to conduct with such older
groups of participants,who could also affirm't'h'e' effects of the Cultural Course
Enrichment for a diffefent age: Furthermore, the study sheuld be replicated with
female students to provide more distinctive insights to this field of study because this

study only focuses on the,male students with the age of eleven to thirteen years old.

The same study, furthermore, can be done with the group of foreign teachers
to familiarize them with understanding the academic cultures in the bilingual learning
contexts Hopefully, it will reduce the cultural disparities between the foreign teachers
and the students. This can confirm the effectiveness of the Cultural Enrichment

Course for raising students’ cross cultural awareness in a variety of groups of study.

Students’ cultural awareness in this study was raised through exposing
students to explicit instruction and gradually grasp cultural awareness through implicit
instruction. However, it is recommended that the cultural awareness can be raised by

exposing students to implicit instruction first and later to the explicit instruction.
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Lastly, it is highly recommended that this developed Cultural Enrichment
Course be implemented in both Western and Eastern countries to activate the students
to be aware of the significance of both Western and Eastern academic cultures and

become reliant on the global learning culture.
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APPENDIX A

Sample Lesson Plan and Learning Materials

Lesson Plan

Subject : Cultural Enrichment Course
Level : Mattayom 1
Title : Western and Eastern Classroom
Timing : 60 minutes
Enabling Objectives

By the end of the'lesson students should be able to:

a) ldentify the difference between the‘discourse of participation and

discourse of authority.
b) Indicate how participation and authoifi'-ty.:_'_classrooms are prevalent in

Western and Eastern classroom learning; :

Teaching Procedures

Step Procedures Teaching Aids Interaction
1) Awareness 1.1) Teacherexplains the general DVD player T---S
coneept on
Worksheet 1

a) What is the classroom of
participation‘er authority ? Movies
b) How is it prevalent in Western or
Eastern classroom?

1.2) Teacher distributes Worksheet 1
to activate students the background
concept of Classroom of Participation
and Authority.
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Step

Procedures

Teaching Aids

Interaction

1.3) Teacher lets students see the
Western and Eastern movies
displaying the different classroom
environments and ask students to
observe now the learning

environment differs.

2) Interaction

After watching maovies, the teacher
asks students to.discuss t—ﬁem with
their friendsrands«complete the table to
identify the'differences bétween
classroom environments Irl Western

and Eastern/contexts. = 'l"
A

4

Worksheet 2

TS

S---S

3) Reflection

After completing Workshee'@‘Q, 7
students afe asked to discuss and

ald L
make a refle€tion on-worksheet 3,

Worksheet3

S-S

4) Evaluation

Students are asked-t0 evaluaté;-‘éhé;; =

concept of the participation classroom

Worksheet 4

and the authority classroom to check

their understanding.

T---S

S--S

5) Exhibition

Teacher asks students;to, exhibit-and
reflect'on their own-ideas in
Worksheet 5 and Warksheet 6.

Worksheet 5,6

Portfolio

S-S

Suggestion
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The Cultural Enrichment Course

TOPIC : DISCOURSE OF LEARNING

Name Class No

Direction: After being coached from the teacher, Match the idea that reflects the
cultural questions on the left side

Teacher mainly handle the
classroom learning

What is the discourse

The learning environment
that the students and teacher
bring into classroom

What is classrgom of
participation like?

What is classroom of Western Culture

authoritylike?

Doe§ _clas_sroom of Students actively participate
participation belong to in the classroom activities

Western or Eastern?

Eastern Culture

Does classroom of
authority belong to
Western or Eastern
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Discourse of Participation versus Discourse of Authority

Name Class

Direction: Look at the information below and identify its discourse of learning

Statements

Eastern Classroom

Western Classroom

1) Students are always waiting to share
their opinions with their classmates. sinisau

o a g ' a g oo AW, oJ
lJﬂi]3!Lﬁﬂ\1ﬂ'JTLJﬂﬂlﬁuklﬁ5l“J\i"ﬂuﬂ:ﬂuﬂﬂlﬂuﬂu!ﬁﬂui’]ﬂﬁ]ﬂu

=
158U

2) Students can immediately.express their
opinions and/or disagree with classmates if
they believe their ideas are-correctsiin ;e

a a3 A Y Sy Y o ad o A
uaaInuAAI Y ot Taude lusiuAmiaBoudiadin i

a £
ﬂﬂlwuﬂ]ﬂ\iwqﬂﬁﬂuugﬂgfﬂﬂ

3) Students hesitate to express their
opinions. ineuiinzduniiozuansnaiuandiy

4) Students mostly rely on textbooks and
teachers. WnSousinvziesiunnuinnmisdotnz

Y " oA
AJAADULANGIDY LAY

5) Students need to obey the teacher
because teachers give them knowledge:"
WnGousuiufiazdeueilamotugnngmazinghudi

Idarwg

6) Teacher always asks students to do
discuss the topic. aginezamilgmlhineu’ls

a g 2 da
ondosludeanisou

7) Students are always quiet during the
class if teacher is asking questions.iiniseu

> & A oA v o
Nﬂﬂﬁuﬁkﬁﬂﬂiui%ﬁ?wliUuﬂ1ﬂ§,ﬂ1uﬂ1ﬂ1ﬂﬁlﬂ‘]

8) Students have toimemorize the c@ncepts

from the books. sindeusuiuiiezdesiuiionion

o A 1A o
HUITDUAINYIDYIAYD

9) Teacher prefers students to ask
questions in the class. agroudias WinGoun

o oA
AomlusenineSou

10) Students are afraid to ask questions if
they do not understand the lesson. sin3ou'li

y & Y o a "y &
ﬂa_Wlﬁ]zﬂ-lllﬂ-luﬂﬁﬂuuluﬁﬂllﬂluﬂﬁ_l
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Discourse of Participation versus Discourse of Authority

Name Class No

Direction: Reflect on what you have learned, then formulate opinions and discuss

haracteristic of the Western or Eastern
i lutessounz Juansonz Tueen mszimgla
e
| —

them.

1) Is the participation classroom ger

classroom? Why? #eaisuuiiitun

2) s the authority cla he Western or Eastern

Classroom? Why? #auii wuluresSouaz Sunnnienz Juoen

mzmala

3) What kind of the cmsroom learning is generally usemn the Bilingual Program?

Why? #easeudnupzlaiinsseiimnl#lunssoundngiisfeanis msizmgla

e WEINENINEINT
ARSI AN
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Discourse of Participation versus Discourse of Authority

Name Class

Obijective : To express you ideas about the Classroom of Authority versus Participation

Direction: Discuss what behaviors are appropriate in the English Program

Statements

Should

Should not

1) Students are willing to participate in classroom
activities especially discussion.

o
ﬁnﬁUuﬁﬂﬂxmmﬁﬁ]ﬂﬁmmiauﬁaiuﬁﬂﬂa5umsﬁau?’_ﬁsﬁﬂﬁu”luﬁ’mﬁﬂu

2) Students just wait for theirteacher’sexplanation.
Wneurzifssedetueninagdaeuudiowwdiugos

3) Students express their opiniens without fear of
failure or criticism. rinGeunaaganuaariulanilldnaanaiuianaia

nSoMInsal - I'} ¥

4) Students express what they want to thelrteachers,. o
dlrectly umiauuﬁmmmmqminumwﬁaulmlma .
ald -‘..I'.'_.

5) Students express their opinions pubHcly. unGouaas -

anuAaivesulamene 51Ty —

6) Students only rely ontextbooks and teachers for their
learning. rinGeuszerdennifmaiidouazagdaoudiioadiudi

7) Students only rememberthe concepts from the
books. sinseuinez s maugnnnilideudiioiedianen

8) Students are always, quiet during class.+indsuinuzsia

= oA
[evlusznnasou

9) Students are always alert during class. sifiseuiianu

Ao !
Aualuseigson
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Discourse of Participation versus Discourse of Authority

Name Class No

Direction: Complete the graphic information to describe what students. Teachers, and

classroom environment are like from classroom of participation and authority

4 )

Students

\ / / Classroom Environment \

Classroom of !
Participation /

A\ 4

/ Teacher \
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Students

j / Classroom Environment \

Classroom of
Authority

Teacher
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APPENDIX B

Sample Cultural Awareness Test

Part 1: Cultural Mismatch Identification
Direction: Read the following scenario and identify the cultural mismatch in each situation.

1) Somchai studies in the bilingual program in.Thailand. Tom, Somchai’s teacher, has been
frustrated with Somchai because Somchai never-responds to what the teacher asks for his
opinion. However, Somchai«thinks ihat he prefers only-listening to the teacher because the

teacher is the best source.of knowledge. Why: does this cultural mismatch happen? awmeiias
|

= ~ q & : YR o o A 3 = v

ﬁﬂ‘HﬂuTiQliEJ“Ni&"]Jllﬁi‘Nﬂ1Hﬂu'lJ§$mﬁVlﬂﬂ “vﬁ]flJ“]NL‘ﬂuﬂlgslj’fNﬁiJ“lﬂEJgﬁﬂsUﬂll‘i]ﬂllﬁll"lﬂEJLW51$’ﬂm@ﬂﬂﬂﬁWﬂ‘ﬂﬂﬂuWMﬂﬁ

A d ' { i < 4 A o ' ' <
ﬂ’J']llﬂﬂmuﬁh‘lﬂﬂvlmﬂﬂ‘ﬁilmlﬁﬂﬂﬂ’ﬂilﬂﬂL“riuLﬁf]\ﬁ]1ﬂﬁiJ‘]ﬁﬂﬂﬂ’ﬂ!‘U']G]$’f)‘UV\iiﬂ@ﬂﬁﬁ]ullmﬁﬂiﬂﬂ‘lﬂlaﬂ? stmﬂuﬂgﬁﬁau
l'. o

A a

~ . N L o 3 2 a
aueAnimendourasmsFouiiinnaa ol euad Doguesilymd s ssuiinasnes 1s

a) Tom,asa West'érnf teachefr::,f'prle'fers Somchai to be brave enough to
il % bl
express what he-thinks direc{t_l;_zﬁut Somchai thinks that he can learn well

if he just listenste-the teachef_._‘—mwfqndJuﬂgﬁmmfﬁmuﬁimmﬁumﬂ%ﬂﬁ'ﬁwwﬁ

el

N v a s vy S a o Y '
ﬂ'Ju,l.ﬂa‘lwf]'Vlﬂgllﬁﬂﬂﬂ'J’]iJﬂﬂLWuﬂU‘NﬁiqllﬂﬁiNN']l!ﬁﬁ,llBlﬂﬂuuﬂﬂ’J‘]L"U'Iﬁ_IiJ'ﬁﬂﬁﬂullﬂﬂLWFNLW]

9 = Y 2 |
mnﬂmmﬁammmammm e

b) Altheugh Somchai does not respond to the teacher, he can perform well

in class because the Western-teachers always design an easy test. fausin
ﬁwwﬁﬂﬂ:"liiu’dﬂqmmﬁmﬁu!,m'ﬂgé’ﬁauu@iﬁwwﬁﬁammsm’?iﬂxﬂimummﬁﬁﬂumi
Soumagdnsdunainzeendoasuil llfdsdudeu

c) 'Somchai can‘perform well in class'even he'does not talk'to the teacher

because he can learn the lesson with their friends or parents. ausgaunsa
Uszauanudisalumsseudadhawneinee litgannuaafiumss hauseansas oy

lﬂy =) 9 =
wWeomluunSeunnuenieusou
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Part 2: Cultural Significance Identification

Direction: ldentify whether these sentences are culturally true. Write True if the

statements are culturally correct and False if the statements are not culturally correct
1) In Western Culture, it is acceptable for earners to argue with the teacher

@ @, v NYY I a £ S o v
’Jﬁlu‘ﬁﬁiﬂﬂx?uﬂﬂﬂﬂﬂﬁﬂVlﬂﬂw‘!!ﬁUuﬂﬂmﬂ\iluﬁﬁWWLiﬂuﬂﬂﬂE@ﬁﬂu

2) In Eastern Culture, it is acceptable for Thai students to bring the information from
the internet to put in their report.

k.
@ o o o o o a J 1
a&uuﬁimmauaaﬂaamu”lé’fﬁ"mm’%’ﬂu‘lmmﬁﬁ'ﬂyam‘nnmmaumaimmmaan‘laiuﬁmwu

3) In Bilingual classroem; the foreiJgn teacherthinks that students should always pay
respect to the foreign-teacher in the same way: they show respect to Thai teachers.
TudouFouaean gt aans windeun s esealinnmn midagfaoulfmfousumsiing ou

y |
Itanumsnag Ing

4) For Western teachers, it is acceptable for students to ask any questions
directly during the class.

d
v @ o

azrnz Tuanoeudl 187N 5 duozoin wagdaeu lavas 1lussiiaSou

5) Western teachers'think that Thal stur_di-,ents usually study hard for their future.

e A i " 5 e o I
azynaziuanaaininGouTnolnezGoued1viiniioaning ha
" —

Part 3: The Effects of Cultura]_@wareness o
Direction : Identify the effect of each given cultural statement on how the result should be
“lﬁ’a'mﬁffaﬂammﬁmuﬁiiudé"lﬂifua:Lﬁaﬂﬁaxﬁanﬁxﬂuwammmamﬁﬁ zuc]

1) While studying in the-bilingual classroom, you submit the work late even though you can
do very well on the report. dn.this situation, the foreign teacher is likely to be ................

A a y |4 4 L L = Yy o 9 v s aa
TuvagiGouluiosfondowyning sy dwinaeduihizawismihneauldodlsgafes Tuaaumsaliingaenail
Y A
wua Tduiee

a) frustrated.even your work is very well dane,$anvalatauiiisainuzauysel

=2 A

b) happy because your work is well done. §#nfms1zsvauauysal

2) If Thai students in the bilingual classroom copy everything from the Internet to put in their
report, the foreign teacher is likely to .........................

Y o A o 9 2 a ¢ ' ' an 9y A
ﬂ11JﬂliEml‘h/'lEliﬂéllf]llum/'ldT/ilJﬂmﬂE]uL‘Vlﬂiluﬂlﬂiﬁiuﬁﬂﬂu ﬂgmwmmmﬂuw%
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a) deduct the students’ points because the teacher wants the students to

Iy

synthesize information sinazuuminSoumsizagdesms IminGeudunsizridoya

b) accept the students’ report because the teacher thinks that Internet is the

best source of knowledge. sousussamveninGoumnzhngaaidumesiuafeuraveidoya

Ao
nanga

a

3) If Thai students in the bilingual class disagree with what the teacher said and raise the

hand to ask the teacher to clarify the point, the foreign teacher is likely to ......... dniniSeu

13 9 o Y A 9 A y A 2 ' an 9 A
Ineliiudrenuagdaouuazenionwluiovseune1iaaaelsZibu. agaimatiuul Iuie
-

a) dislike the studenis-because the students should wait to ask the question after the

class.

' o o Vo A { ] o o a o~
M]JJW’l’ﬂﬂUﬂLSHuWﬁ15’3114ﬂ!iEluﬂ'inﬁﬂ$58ﬂ1uﬂ1ﬂ1ﬂﬁaﬁﬂ1ﬂlﬁﬂliﬂu

b) be happy because it'shows that students actively participate in the class

Y i gl o ' ' él g o ' A Ay
W61’1]LW3']$LLﬁﬂQiW!1’iN’J']HﬂL§ﬂuﬁﬁ?ui’n] }!ﬂ‘ﬁliﬂu@mﬂﬂixﬂf’]iﬂiu

Part 4: Cultural Identification , Tda
Direction: Identify these cultural terms \/\'i'h'ej,her they belong to Western or Eastern

Cultures b w2k

Cultural Terms - Western Culture .+ Eastern Culture

Independent Learning-

MsBousIIUdas:

Critical Thinking

MIAAIATIZH

High Self- Assertion

g
m‘mé’mﬁmmmﬂﬂmu

Seniority System

msIfanuasndienTani

Dependent Learning

=~ £ P
MITYULVUWNINIHBDU
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APPENDIX C

Attitudinal Questionnaire

Title :

The attitude of Thai students in the bilingual program toward learning

cultures

A
1999 ¢

% a v A d’d &Y ) k4
ﬂﬂuﬂﬂﬂlﬂﬁuﬂ!iﬂ‘iﬂTIfJ‘VIﬁﬂ‘lelﬂuig‘ﬂ‘ﬂﬁﬂﬂﬂ]ﬂ]ﬂ@?muﬁiiuﬂ1i!iﬂu§

Instruction

1)

2)

The objective ofithe attitidinal questionnaire is to find out how Thai students
in the bilingual pregram perceive 'tﬁé academic eulture in the bilingual context.
Before and after entering the Cultl]llral-Enrichment Course, the results of
attitudinal questionnairg will be usé‘c_j.tq_ evaluate the cultural attitude of Thai
students before and after entering th_é_ g:'ultural Enrichment Course.

o

Lo s A = o a"’. b o S o A o
HUUFUDINRUDUY ﬁQﬂﬁgﬁ\iﬂLW'E)fT]iﬁﬂH']V]ﬁuﬂﬁ"ﬂ@ﬁ-‘}_&ﬂlﬁﬂu‘11/1ﬂﬂﬁﬂH”Iﬁluﬁaﬂq@'liﬁ@ﬁﬂ']‘ﬂ']lﬂﬂ?ﬂu

= v

FausITuMIBeuiae neunayHA NI oNTIEIIMI duasuMIEouineiansIsuHaINMIAeL

o Yo T 4 A e Y 9 ~ "o ~ Y
LUJ']Jﬁﬂﬂﬂ1ﬂﬂ$gﬂu']‘lﬂ1‘11!1]5UU!ﬂﬂULW@w§$LNLIGU6\1V]ﬁuﬂﬂ‘llQQELﬁﬂuﬁaﬁwuﬁiﬁuﬂ'ﬁﬁﬂug

There are three main parts of the attitudinal questionnaire

Part A: The students’ personal background

Part B: The studentsswill be given awariety of cultural statements. They
are required-to rate their attitudes towards each of them on
the 5 scale. Six of academic cultures are used to construct
the-attitudinal questions.
1) Collectivism versus Individualism
2) Confucian versus Socratic Learning
3) Discourse of Authority versus Participation
4) Convergent versus Divergent Learning
5) Low versus High Self Assertion

6) High versus Low Context of Communication
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S & A
LL‘]Juﬁ’e)‘lJmiJuumﬂﬂmﬂu 2 ADUND
A d' o ' o o A
aoun 1 Lﬂmmuﬁaummﬂﬂ’muﬁmumwmummmumiﬂu

a I @ a v A "W = Y1 A9y o ~

aouUN 2 Lﬂuamnaaumwﬂuﬂmmumiﬂumamuﬁimmmﬂugmm Tﬂﬂll‘llﬂﬂ?fﬂll'ﬂ
A o oo oy Yo A a @ 1.3 9 o Y 9 A S
LﬂEJ’Jﬂ‘U’mm‘ﬁiﬁJﬂﬁliEluziﬂﬂal‘ﬁuﬂlifl‘LlLLﬁﬂQﬂ’J13Jﬂﬂmummuﬂ’lﬂﬂﬂ“Ufz]ﬂ’ﬂllﬂﬂﬂuﬂEll‘INENalﬂ UADTUD

o A o @ o { a < o A ' @
mmuummﬂﬁlﬁaﬂ 5 szau Tﬂ&l?ﬂﬂ111ﬁ1%1Uﬂ1iﬂ1uﬂ31Nﬂﬂmu%1ﬂuﬂliﬁlul!'ﬂ\1’ﬂﬂﬂﬁul’mluﬁiii]ﬂﬁ

=l Y [ ciy

Feugaa Al
auh 1 gunumsiSou
Yy A =
AN 2 MIFeUIDY
y A ~
AN 3 M3Tou
aun 4 gluoumsd

Y A o
AUN 5 TAUTITUM

3) To each of the cultural ons; thel ight or wrong answer.
Students, therefore, are expected 10 answe 1. using their own opinion.

nm iAo A A a =) d H 1]
lumsaevuuaaUay B b nmatudil

A v w 3 ‘m Y @ a a v A ,ﬂé
mlunuaaiullsane tﬂiﬂ‘l’iﬂﬁﬂﬂ'Uﬂ'ﬂllﬂﬂmu‘llf’Nuﬂliﬂu nega

ﬂUEﬂ’J“fIﬂﬂﬁWEﬂﬂ‘i

ﬂuml01Jﬂmiumma&uneiummammnaeumuumsm

ARIANN I UA1INAY
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Questionnaire
uEeUa oMY
Title : The Attitude of Thai students in the Bilingual Program toward the
Academic Culture

A . o a S A ' v = b4
1393 . ﬂﬂuﬂﬂﬂlﬂﬁuﬂﬁﬂ‘iﬂTIEI‘VIﬂﬂ‘Hﬂ‘I-ﬁ$‘1JU€19Qﬂ]‘ﬂWIﬂ]ﬁl‘HﬁiiNﬂ]ﬁ!ﬁﬂug

Part 1: The Respondents’ Personal Background (msaevonmmumwaiudivestinGen)

1) Sex st O Male 1 Female
2) Ageoy (1710 years old or below 10 Fluaziioonh
[J-11:13 years old 11-137
] 13-15years old 14-157)

] Ab_c_)v__e 15 yearsold  nnn1 157

3) Nationality o t dia

4) The number of yearsstudying in'-th'ef':BiIinguaI Program swaidliigeulundngas

AOINTH g
Cf-Less than L yearsfopni 1 7
0 1-3years 1-3 1
0l 4-8/years 4-6 1

5) When did yeu start'studying in the Bilingual Program? winseususeundngns

aosndadiio s
1 Primary+d &k Primary 2 LI \Primary 3
I Primary 4 I Primary 5 I Primary 6

6) What is/are the language(S) that you communicate with your parents at
home?

wniseuldnmies lslumsdemsiudinasesvmsiogntin
O Thaiawilne O English awisangw

[J Thai and English awnlneuazaundangy
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O Others (Please specify) suszy

7) What kind of culture are you brought up?

ﬂ”ﬂﬁﬂugmﬁyﬂt@mmmﬁmuﬁmeﬂs

[ Western Culture Samusssuaziuan

O Eastern Culture Sausssuaz fueen

[0 Western and Eastern Cultures Aamsssunzfuanuazazfuoen

Part 2: The Students’ Attitude Towal'id The Culture of Learning (siaunavesdisause

Y =)
awumaumstwui’)

Directions: Mark v" in.the blank-hased ‘on your personal opinion. Each of the cultural
statements consists of fiveattitidinal scales ranking from asusowdeliiimuauAamiuue

o A o 4 / 1 1 A o o = o @ A £ =
1iniseulagiuaieerung ﬁ\isluG]fEN’JN°V|'N“II'J'Ill@ﬂﬁiﬁﬂﬂﬂ‘ﬂﬂ'J'lllﬂﬂLﬁu‘llﬂxiuﬂﬁﬂuﬂlﬂll']ﬂﬂqﬂ

Strongly agree means thatyou strongly agree with the cultural statement with the
Value Of 5 mumaaﬂwm mﬂﬂawaﬂamuummﬂmﬁummmmummumiﬂumwaﬂ Tﬂﬂuﬂ1‘ﬂﬂﬁﬂﬂ‘ﬂiwu1m 5

Agree means that you agree with the cultural statement with the value of 4.00-4.99
Wiudae wmﬂawemmuuaeﬂﬂaaanummﬂmwmmumsduwm Taafisneaandszina 4.00-4.99

,J [4
Agree somewhat means that you somewhat%tgree with the cultural statement with the
value of 3.00-3.99 reudruiiudae wnwmmammuuﬁamamﬂummmmuﬁueaumsﬂuﬂmﬂma Tagfiama

aoalszua 3.00-3.99,

Disagree means that you dlsagree with the cultural statement with the value of 2.00-
2.99 Nifiudre mnedadeninhinaeandesnuanunariuveainGeutes Taanamuadalszna 2.00-2.99

Strongly disagree.means that you strongly dlsagree with the cultural statement with
the value of 1.00-1,99 Tidugavediats mnﬂawemmuuﬁeﬂﬂamﬂummﬂﬂmuﬂuequmsauuea‘nﬁﬂ Tagiian

naadalszuna 2.00:2.99
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Cultural Statements daa1u

Strongly
Agree itu

SR IARGR

Agree

Y
HUAIY

Agree
Somewhat
Aoudamiu

v
A3Y

Disagree
laiiiudne

Strongly
Disagree
laiiiudae

061989

0) I prefer being
independent and take
control of my learning

Yy Y a9 &
Frwdweunsiseuduuuiamaies
TagludosiamagAaounaiioinds

=
19130e]

v

00) | prefer having
assistance and support from
the teacher.

y 9 a9 a iy
éu1wm“va‘umsgiﬂugu‘uumg;ﬂug

. A ' Y = Y
Gmslmammzmﬂmmmmﬂummﬂug

4 )
1

Regarding to 0), a student marks ¥ ‘on the block of “Agree somewhat”. It means

that he somewhat agrees tﬁéi'-hé-prefer being independent and

take control-of his-own—tearningsinsomiiatoaing v lures

1A} Y Vd Y ” Vv oA ' Y
AUV HAIY  VTHITAMNUITUNTIUADUUN

d Y 1 auia ~ 9 a =& Yy o o A
Lﬁuﬂ?]EJ'J11!miﬂu“ﬁﬂ‘ﬂﬂ'liLiﬂuzllﬂﬂﬂﬁis‘ﬂ!ﬂﬂw@w‘]ﬂ]ﬂ@]]ﬂl@ﬁuﬂ!iﬂu!@i

Regarding to 00), a-student marks v.on the®lock of-“Agree”. It means that

he agrees that he prefer having assistance and suppert from

the'teacher. hindoniitnsoniing v Tyl wiudae nungn 1 inG sy

< v v oA ~ Y a 9 IS 9 1 A =) 9y
WudeIninFeureumaisouiuuviiagdaeuiludiiemaslumsiGeu]




218

Statements vonnu

Strongly
Agreee

CRe '
IUAIYOY N

a
[N

Somewhat
Agree

\J Y 3 Y
AUV UAIE

Disagree

" a v
Naiviunoe

Strongly
Disagree
Taiiudaeedsts

I prefer being
independent and
taking control of my
learning. dwidweums

Fouduuuiiananuies

| prefer having
assistance and support
from the teacher.
SdweumsiFeuduniing

S Y A = Y
WlugwremaemsiFeus

| prefer participating
actively in classroem
learning. $wirseunisi

ausulumsseunmelu

9 )
NoOUTIUITUD

| prefer waiting for the
teacher’s explanation
because the teacher is
the center of the .

classroom learning.
e vilafosurgin

9 ' A a8
ﬂzWﬁﬂuLW51$31ﬂzﬂf’J'ﬂLﬂu

o =
quaﬂmﬂummﬂu

| prefer initiating the
discussion‘in the
classroom. $hwdweuisy

UsHidunizefneilapin

PeafunGeumeluiosoy

| prefer listening to the
discussion from the
classmate during the
classroom.shwihaseunsiis

Hsmsanilymoinion
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Statements vonnu

Strongly
Agreee

CRe '
IUAIYOY N

a
[N

Somewhat
Agree

\J Y 3 Y
AUV UAIE

Disagree

" a v
Naiviunoe

Strongly
Disagree
Taiiudaeedsts

| prefer not giving
much respect to the
teacher in the
classroom because the
teacher and students
are equal. Swidheumsl
doalinnumswagdaowmsiz
aguaztinGouilanimuiion

o

nu

| prefer giving respect to
the teacher both inside
and outside the
classroom because the
teacher is more senior.

e umaaIRNUAITN
9 3 9 =)
aydaousialutazuenitousou
& Aa

w1z nagdudnianuer; Ta

1 @ A
NIUNTYU

| prefer asking the
teacher questions

immediately during
the class when | don’t
understand the lesson.
Hrwdweunsawngdaonlae

o A Vel A gy P
ﬂuw“luizmmsﬂumamwm

TidhlauniGeu

10

| prefer-not.asking.the
teacher'question
immediately during
the class. Rather, |
would ask the teacher

after the class. sl
ovnwagAaou Taeiuilu

oA A g 9y
szrdusouiiotimd ludle
v

A 9. Y oA A
UV VTNRUADNNITDIN

9 I ' o
agAauilumsa N
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Statements vonnu

Strongly
Agreee

CRe '
IUAIYOY N

a
[N

Somewhat
Agree

\J Y 3 Y
AUV UAIE

Disagree

" a v
Naiviunoe

Strongly
Disagree
Taiiudaeedsts

11

| prefer studying
through student-
centered learning by
giving students a
chance to discuss or
argue with the
classmates and the
teacher during the
class. wiseumsitous

wuudEowduguinarsiiile
Temaligisou ldonidedumg
A SY Y o A J

3o Taudaiuives i uae

aydaouldediuds

12

| prefer studying
through teacher-
centered learning
giving attention to
what the teacher said
in the class. dwushweums

2y g ¢ a9

Feujuvvaguguinaaniiu
k4

mslalavazaslaileiingg

v " A o
VOIAFATDULAINGIDTNLAYD

| el

13

I prefer studying ™
through memorization
because itimakes me
understand the‘lesson
clearer. swithwounsisond
wite S am Ay NiRy

9 = Y o
L*Uﬂﬂ‘]ﬂ]l,iﬁlu‘lﬂﬂ!!ﬁx%ﬂﬁ]u

14

| prefer applying the
critical thinking to
synthesize the
information from the
lesson. shwiaseumsiia

N3EUIMMIAATIATIZHIN
Uszgnalumsdunsizidoya

TuuniSeu
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Statements vonnu

Strongly
Agreee

CRe '
IUAIYOY N

a
[N

Somewhat
Agree

\J Y 3 Y
AUV UAIE

Disagree

" a v
Naiviunoe

Strongly
Disagree
Taiiudaeedsts

15

| prefer relying only
on the textbook and
teacher because the
textbook and the
teacher are the most
powerful sources of
knowledge. shwishwould

Joyanndisiseunazajdaom

M5 NRT T ouIaz AN doM
4
0

A g ' Y
E]E)’ﬂ!,ﬂuLLﬁﬁQﬂ’J”liJg‘VIﬂ 559!

a

g

16

| prefer relying on
both inside and
outside sources of
knowledge because
learning is not only
limited in the
classroom. fwishaeuos

Foyaninmioluazniouen

Y - . o gy gy
Wouseumaizmssoud lyld
a dgl 9 P} 1A
inavumeluieas sumsiiien

06191A87

17

| prefer studying hard
in the classroom ™
because it can bring
me Success. i

3 7 -
aalavazvduiGanie T

Y = ' o VY Y
Fousoumsiznagi v

9 o
Useauanidnsa lumsisan

18

| prefer studying the
lesson through
discussion and arguing
because it can bring
me success. shwdsounn
HayvuazeaUnamaziniuis
g Wi wszaunuduse

TumsiSeu
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Statements vonnu

Strongly
Agree
Winseees

a
Nl

Agree

1 Y
IRUAEY

Somewhat
Agree

\J Y 3 Y
AUV UAIEY

Disagree
Tainiucae

Strongly
Disagree
Taiiudaeedhsts

19

| prefer success in
learning because it can
fulfill my parent’s
expectation. $iwiveu

9 3 9 = v
ANUAUITINTUNTTIUINTIZN

Yy 9 0 9. Y 1 ' o
g ldnouiaunde

20

| prefer success in
learning because it can
fulfill my own
potentiality st

o & 9 = '
ANy I UMIS euEaEN
s rensaiann

Y FURE) 1
anvasavestmdidodns

3 A
UN

21

| prefer not giving
opinion that might be
in conflict with others.
T e umsuansniy

a g 4 o Y o
AALVTUNDIVISVALLIINUA Y

a g 94 ' .
ﬂﬂmummvgauiunqn =

22

| prefer giving opinion
without any hesitation
even though it might
be in conflict'with
others. dminsotimuana

a < aly Yo =2 £
ﬂ'J']llﬂﬂlﬁuiﬂﬂﬂ‘lﬂﬂﬁlﬁﬂﬂLNQW
e P n o
ﬂ31“ﬂﬂlﬁ1’uu@‘léﬂﬂ§ﬂﬂu€l’\iﬂﬂ

a = 94 '
mmmmumamaﬂuﬂqn

23

| prefer not sharing
any opinion if I am
not confident enough
what | am going to
share. st liveuitos
uanifdeunenansnuianiv

Y 9 PRRES
E]WHWHn‘lJJlILILlﬁ]W?J
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Statements vonnu

Strongly
Agree
Winseees

a
Nl

Agree

1 Y
IRUAEY

Somewhat
Agree

\J Y 3 Y
AUV UAIEY

Disagree
Tainiucae

Strongly
Disagree
Taiiudaeedhsts

24

| prefer sharing
opinion even though 1
am not confident
enough what I am
going to share. dwii

gouanasuutsiluay

a 3 =2 Y1 Y 9 "o
ﬂmﬁuﬂﬁLLN]W‘]H‘WLW“NNHGL%W@

25

| prefer
acknowledging the
source of information
when | do the repasis
Sy udeswmasiiniung

v A Ay 9 o
VDHALNBDLIAINUININIIAENTU

26

| prefer copying or.
reproducing other
ideas without any
acknowledgement.
Tmidvevasnideursein

doyavedornldlusioau

Tagli'ld$1adumd waddoya

27

| prefer not sharing
opinion in the class
because of fear of
failure. Swdhsauiiazl
waasnnuAamy luiesiou

Lﬁ’l’]ﬂﬁﬂﬂﬂﬁ')ﬂ?ﬁJﬁﬂWﬁ1ﬂ

28

| prefersharing
opinion in the class
because | have no fear
of failure. d1whwou

A a 4
wanasuanuaasiuly
Y A Y YY1 o o
Houssumszdmdr lundi

AANaIA
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Statements vonnu

Strongly
Agree
Winseees

a
Nl

Agree

1 Y
IRUAEY

Somewhat
Agree

\J Y 3 Y
AUV UAIEY

Disagree
Tainiucae

Strongly
Disagree
Taiiudaeedhsts

29

| prefer expressing the
idea straightforwardly
and explicitly. $wiswou

HAAIANNARAITIUBENS

mﬂ“lﬂmwmaz@i?ﬂmu

30

| prefer expressing the
idea indirectly and
implicitly. dwdeuns
uﬁmmmﬁmﬁmmué’amLmz

Taidfarnu

31

| prefer expressing
with the clear verbal
language that the
listener can
understand what |
mean easily. et

a g Yo A
waasnnuaamy Iaglddiyai

Faungilazidnly

32

| prefer expressing

what | think through
non-verbal language
such as gestures, eye
contact, or facial
expression:&hmidseu
Fomsnnwin laelFim
mﬂmw?ammﬁmaanmqﬁ

9,
U

33

| prefer being on time
whenever | am
supposed to do
anything. dwihweuassse

A4 9 Y Y
L’JﬁHiJf)sll'IWLiﬂVlﬂﬁJilﬂ“Uﬁiﬂﬂ

e
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No

Statements {donnw

Strongly
Agree
Wiudweda

a
Nl

Agree Somewhat | Disagree | Strongly
wiude Agree hiiudoe Disagree
AoutnaTiue Y aiiuseednsds

34

| prefer not being on
time whenever | am
supposed to do
anything. fw hiveuasa

' Ay Y Ay Yo
ﬂE]L'Jﬁ"WIﬂJ"IWLi]W'I"lﬂﬁJIJ’t]UﬁH"IEJ

Wi

35

| prefer relying on
practical learning rather

than theoretical learning. |,

L) o ]
VTIWRFOUNITETYULLD L

YGRS E onn

~ 7

36

| prefer relying on
theoretical learning
rather than practica
learning. s soumsien
nuUiungENINNIINSS U

b} awa
meuumsﬂgm

J .
l for your cooperatlon
[r'
Jsu '
vauunlvie NuMHp UM AUV VIR UMN

AULINENTNEINS
AN TUNN NN Y
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APPENDIX D

Sample Semi-Structured Interview

Academic Culture: Discourse of Learning (shdesausssumsisond: Sausssugiuuumsisons)

o 4 99 9 @ b2
AU ﬂfﬂﬂl@i@lﬁﬁﬂﬂWHm

o (Structured Questions)

1) inSeuAahgluuumsEouiumeidesuus uswhipmedels What is the learning though the
Discourse of Authority like2

2) ﬁﬂﬁfJuﬁﬂiwgﬂuuumiSEJui’gmuLﬁ'umﬁ'anﬁa1u§uf§ﬂu§gﬂuuu0&hﬂi What is the learning

through the Discourse of Participation like?

3) iindouAaimaisouuuusaudwnuih iausssuay uaausens fueen sitly Does the Discourse of
g7

Authority belong to the'Western or _Easterr_r_._lgea}rning culture? Why?

4) ﬁ’m‘%auﬁﬂﬂmuaﬂamﬁmmmﬁ'un1si'mﬁm}1jru§,ﬂ1mu-ﬁjjéi‘ia;mi'éum‘Emuﬁiiumiumﬂw?am’j’uaaﬂ iy

Does the Discourse of PartiCipation belong titlhe Western or Eastern learning culture?
Why? _ .
5) dnzdoudonszninengsBen T INEIVHEOM5U5 IS I
nSeuRnininSeureuiivzsmmihumaGouduunla sils Which culture of learning — Learning
through the Discourse of Authority or Learning

through the Discourse of Participation~ do you prefer? Why?

6) inSeudahimusengiuszunlsaseuassmu (Bilingual Program) isiaseeifeud
rmsSansssumsGoruneithuinGeniaseuin Which-culture of learning-sheuld you apply in
the bilingual classroom?

7)  nnudngtiuuiausssumitous dniseudaininfounsizlfiinauedials

dninSourzdessouruszuunmsisouduuuaesnisn Regarding the concept of Discourse of

Authority versus Participation, how should you behave if you study in the bilingual

context?
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APPENDIX E

Sample Learning Log

Learning Log

Module III: Discourse of Learning
Topic : 1) Western and Eastern Classroom

2) The Significance of Discourse of Participation

3) Learning Threugh.Discussian

4) Learning through questionincl; a}_nd answering
Date : ......... [evavanans . £ 45 -
Part A: Cultural Awareness and Attituii_e ‘Questions
Direction: Reflect your gpinion t-OV\.Ial’d eaéﬁ qLestion

1) Before studying this modulé, D6 you know what the cultures of classroom of
participation and classroom ofa’uthority me_a_?_\?_ (p"e)_u‘ﬁfo:L’?ﬂu!ﬁy@wﬂuwﬁaﬂmiﬁﬂuﬁyﬁﬂﬁﬂui’ﬁn

AunevesiN e s lsiseuuuuiidus e Sansssumss eumso s 1ol msizmgla)

O Yes : Reason

O No: Reason

2) Before studying thiss-module; Does the culture of participation belong to Western

v Y Ed
or Eastern Culture? Why? (neuivzSeuiiamlumizensisenil iiniseuanniausssumsGoununiidm

R o o
Tudiausssuvesnz Jupnusens Jueen LWi‘Izmﬁﬂﬂ )

O Western Culture: Reason

O Eastern Culture: Reason

O 1 do not know: Reason

3) Before studying this module, Does the culture of authority belong to Western or

1 v £
Eastern Culture? Why? (neufiszisewiienlumizenisGouil iinSeuaainiausssunmsisoununsms s

Y o 2 o
WUIauss suvoInziuanysons iuoen !,Wiwmﬂalﬂ)

O Western Culture: Reason
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O Eastern Culture: Reason

O 1 do not know: Reason

4) Before studying this module, do you agree that the culture of classroom of
participation is good for learning in the bilingual context? Why? (reuiiszieuiionlumine

v
m3souil inFouniniausssumsBounuumsidmsmmnzdumiSoulundngasaesnivivie il sz la)

Strongly Agree Agree Somewhat agree Disagree Strongly
, Disagree
Wi eoe 198 e AouIN Ui Taifiudoe
Tliriudaeeeatis
-
|
Why : :

5) Before studying this module, do you agré'e that the culture of classroom of
authority is good for learning in the bilingual context? Why? (rouitvzdouidiomumisuns

E4 5
Souil inSouRnhTamsssumsisauu s nnzanasoulmangasaeanuvse i mszimala)

4 r -:].,I
Strongly Agree Agree Semewhat agree Disagree Strongly
, L - Disagree
< Y 1T a <& Y \ Y < v e v
IHUAIYONEN (N h2i70eld] ADUVIUTIHA Y "lm?i‘l‘lﬂﬂﬂ
[ ~£ vl Tiiudeeeadia
Why :

6) Before studying.this module, | prefer applying the culture of ¢lassroom of
participation in my-study? Why?'( feufiveiautienilumisentsBeni dmswenfivaisansssuns

FounpniiamswlldundnlumsGou mazmala)

Strongly Agree Agree Somewhat agree Disagree Strongly

, Disagree
s Y 1T a s Y \J Y s Y ' Y
IHUAIYOIEN U8 ADUUVIUKIUAIY llumuma

iinaeeeada
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Why :

7) Before studying this module, | prefer applying the culture of authority in my

H 4 £ T
study? Why? ( reuirziowiionlumizemsiGouil imihweuivzihiausssumsGounuusius i ifunwdn

Tumsiou mszvigla)

Strongly Agree Agree Somewhat agree Disagree Strongly
, Disagree
3 Y 1T a < v \J ¥ < Y T g Y
IHUAIYONEN HiUng ADUUVNUNIUAIY "lﬁ»l!‘l’i‘l!ﬂ"lﬂ
Tairiudeedatia
-
!
Why :

8) After studying this medule, Do you kn;(ji/v what the cultures of Participation and

M § { 1 j ! J C2 @ I3 '@ 1
Authority mean? (wasiiseuuioniluitisenisisouil ialouiinaumuisvesiiniausssumsGounuuiiaiu
;

Faumaz IaussIuMIBounuus WS sl msizmala)

I Yes : Reason ¥/

O No: Reason =

9) After studying this module',r d'des the cuItU'réqdf'participation belong to Western or

{ & e A =) s 1
Eastern Culture? Why2-(wasmmniiGoution lumshomsEouii unGan s iausssumsisounnuiidims w

o o o —
Wuimusssuvesns SuanuSeazduson mazmigla )

O Western Culture: Reason

O Eastern Culture...Reason

O 1 do not know: Reason

10) After studying'this'module, does the culture of'authority belong te'Western or

i ¥ Ed
Eastern Culture? Why? (vdsmniisewiienlunizensiseuil sinseuaninfausssumsGoununsud g

IS o A o
Whidamsssuvednz Iuanyionz uoon L‘Wiﬁilﬁ@iﬂ)

O Western Culture: Reason

O Eastern Culture: Reason

O 1 do not know: Reason
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11) After studying this module, do you agree that the culture of classroom of
participation is good for learning in the bilingual context? Why? (néwiniigeuiionlu

v
wihemsisouil WnSeunaitausssumsGounuumsidismmnzdumsisoulundngasdesnymse l mszig

1)
Strongly Agree Agree Somewhat agree Disagree Strongly
, Disagree
s Y 1. a k4 \J kS s Y " Y
IHUAIYOIYN U8 ADUUNIUNIUAIY "lumumsj
Tiiudeeeadia
-
Why : \

12) After studying this medulé, do you agree that the culture of classroom of
authority is good for learning in the bilingtial context? Why? (wémniisewionlumisens

¥ A o
Souil WG ouRahausssumsseums We Nl Eiimsiseuluidngas aesnmseli mazivigla)

Strongly Agree Agree Somewhat agree Disagree Strongly
Jd I
, —— Disagree
G " A v ¥ o 1) & #a2hs Jd LS
IHUAIYOYNEN Hiung ﬂeumnmumd: "lﬂl!‘ﬂ‘lnlﬂﬁﬂ
T Niviudnoethatis
Why :

13) After studying thissmodule, | prefer applying the culture of classroom of

participation in my study. Why? ( wimniiGewiemlumhemsGeud Simdivpuiiezthiamsssums

Founutighus il didhiben umsB s mszniala)

Strongly Agree

& v \ Ql
IHHAIYDINE

Somewhat agree

' Y < Y
AUV UNIY

Disagree

aiinae

Strongly
Disagree

R 1A
lirviudeedhatia
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14) After studying this module, I prefer applying the culture of authority in my study.

o A ” , Y Y ~ N 2 o
Why? (ndsmniiGouiiomlumihemsGoutl Smisevianiiausssumssoummnswsns luflundnlums

Fou mszing la)

Strongly Agree Agree Somewhat agree Disagree Strongly
, Disagree
=1 Vv \ a =1 v 1 YV =1 Vv L1 v
INUAIYDENE] INUNIEY ADUVIUTIHAIEY "lNEWIn!ﬂJEI
Vaiiudooead
Why :

Part 2) Classroom Enyironments

1) What do you like about the moduie * E_)jécourse of Learning”? siniSeureverlsiha

' o v ) -‘ &
MefumsBauniiemsSewses Daus s wunsBen;”

¥

2) What don’t you like about the module * Dis_qourse of Learning”? sinSevliveveylsina

o 4 Ly ~ 999
HefumsiSauniismsisewses “IMUSITFIwunsGEENg”

3) What do you think about the activities in this module? 1inSsuiinnuaaiiuedlsiu

a =) 1 — dy
AanssumsFouluniiemsiseuil

4) What,dowyouthink abaut the learning environment in this.module? #iniseuiinim

a < 1 o = Y 1 ~ dy
ﬂﬂmuaEm‘liﬂ‘u’dmwmmwﬂuwmammauu

5) What are your impressions of this module? vinseuiinnmisziinlves IsluminsemsiSout

6) What are your suggestions or comments for this module? inSeuiiduuziies s

4 d' ) ' = dy
NAIMNNLTIUNUIINITLITIUU




Part 3) Overall Classroom Learning
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Statements

1) The materials and activities in the
module “Discourse of Authority
and Discourse of Participation” are
useful to enrich my cultural
awareness. uiaaiuieruazfonssu

msBeauiluriiemsiseu “Discourse of
Authority and Discourse of

7 A

Participation” fidszlesinemsiseig

MIHINUBITN

2) The materials and activities«n the
module ““Discourse of Authority
and Discourse of Participation’ are
useful to increase my positive
attitude towards learning through

Discourse of Authority dwi1dai
ilemuazionssumsisens luniagnms deou
“Discourse of Authority and

LR )

Discourse of Participation’i1/sglomi
Aomaadiuirundiavestimiidomsoud
W wuusawsne ( Discourse of
Authority

3) The materials and activities-in-the
module “Discourse of*Authority
and Discourse of Participation™ are
useful to increase my positive
attitude towards learning through
discourse of participation: fiisdad

rlemuazianssunisisoug inliasmdisou
“Discourse of Authority and

7y

Discourse of Participation’” iitlszsani
femsad1eiirupdAnavelim sy
s matidansan ( Discourse of
Participation

4) The materials and activities in the
module a “Discourse of Authority

and Discourse of Participation” are
easy to understand iovuazfvnssuild

Tunmiemsisen “Discourse of

Authority and Discourse of
Participation” dohagshanundle




233

Statements

5) The a materials and activities in
the module “Discourse of Authority
and Discourse of Participation” is
fun and interesting ienuazfvnssunly
Tunuemsiseu “Discourse of

Authority and Discourse of
Participation”aynaunuazlinnuiieule

6) The time allotted for the
materials and activities in the
module “Discourse of Authority
and Discourse of Participation™ Is
appropriate msutanaveadioNlio:

Avnssuiilflumirensison “DISCOULSE of
Authority and Discourse of

=

Participation”wuiianumiizay

7) The sequence of the materials
and activities in the modulg
“Discourse of Authority and
Discourse of Participation’is
appropriate. Sduveuiionuaznonsuild

Tunuemsiseu “Discourse of
Authority and Discourse of

=

Participation”wuiianumanzay

9) The pace of the materials and
activities in the module Biscourse of
Authority and Discourse of
Participation™ is appropriate.ssvoz
ﬂ’JHJLg’ml6QL‘L’%EJWWLLE‘]&’ﬁﬂﬂiiﬂﬁb‘!%cluﬂlhﬂﬂﬁ
i5eu Discourse of Authority and

Discourse of PartiCipation” siuginau

e oy

10) In overall, I like today the
materials and activities in the
module Discourse of Authority and
Discourse of Participation” Tagsau
udrdmiseiiowuazAanssuimizens
5oy Discourse of Authority and
Discourse of Participation




APPENDIX F

Needs Instrument for Foreign Teacher
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Questionnaire

Name

Personal Background

Nationality

Sex \- Female

Level of Education :

Major field of study © .40, & i
Minor field of study : ........... 00000 i

Which culture have you bee
v——---u--—————--fff'-'——" “Edstern Culture

Teaching Backgrounﬁ m

Number of years teaching %perience in yo%home country:

AUE IV Edbaiiadia 3

¢O 1-3years.,

awwaﬂﬂimwmﬂmaﬂ

O Above 6 years

Level of teaching O Elementary level O Secondary



235

Number of teaching experience in Thailand :
O less than one year
O 1-3years
O 4-6 years
O Above 6 years

Level of teaching O Secondary
level
Have you ever taught in the _----.f;'.f'

O NO

If yes? Please speci

Subjects taught : ... .. 4. r AN

' %

AULINENINYINS
ARIAN TN INY Y



1) What is your opinion of the following statement?

» 5 --- Strongly agree
> 4 --- agree

» 3 --- agree somewhat
» 2--- disagree

» 1--- strongly disagree

236

Statements

wall
1. Thai students have the independence

of taking control of their own learning.
\

2. Thai students rely on personal support

and assistance fromuteachers. —
é -;i é

3. Thai students donot reject or .

challenge their classmates. ' 7

o i

4. Group conformity is very-important |

for Thai students.

5. Seniority plays'an important role |n |

how Thai students behave to others.

6. Thai students give respects to their

teachers in class.

7. Thai'studentside not question or

challenge what their teacher tells them.

8. Thai students always question and

challenge their teachers.

9. Thai students always strive to

construct knowledge.
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Statements

10. Thai students will be successful if
they work hard.

11. Thai students always initiate

the discussion in class.

12. Thai students do not question

and challenge their teachers.

13. Thai students learn well with

student-centered approaeh.

14. Thai students always expect teachefé
to transmit knowledge.

15. Thai students are always willing

to share their ideas in class.

16. Thai students always engage: in

critical thinking.

17. Thai students prefer having
knowledge transferred, to them.

18. Thai students always accumulate
knowledge through memorizing.

19. Thai students always rely on
practical learning.

20. Thai students

always memorize the theory in books.

21. Thai students feel free to reproduce
ideas without citation.
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Statements 5 4

22. Thai students are always punctual

when they submit their assignment.

23. Thai students do not hesitate to

express their ideas.

24. Thai students do not voluntari
answer unless they feel confident.

A

25. Thai students haveno fear of

failure when expressing.ide

26. Thai students alw

ideas directly.

27. Thai students 3
they think through non verbz
such as eye contact, or faci

28. Thai students alway

indirectly.

AULINENTNEINS
AN TUNN NN Y
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APPENDIX G

Needs Instrument for Thai Students

HyuaunIy
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O dszoudnuilng ?!Jiuauﬂﬂm ns f]O ‘ﬂiuﬂllﬂﬂ‘kﬂﬂ'ﬂ 6
i) FAREFE] U TN Y8

O mm"l‘na O mmdengu O awlneuazmudingy

v A a é‘ Y dy
umsﬂumﬂmumma“lﬂmimﬂmuuu

O Sausssuaziuan O Sausssuaziuean

O Sausssuaziuanuazaz uoon



240

v A

v
nssulaNuANTiLealsiulse Teade T

3 9 = 3 v S 9 S 9 9 139
5--mumﬂummqﬂ 4 - IUUAWUIN  3- IMUAY 2 - INMUAYUDY 1_"lmwuma

YU 5 4 3 2 1

6. WniSeulneinez 1¥as

Y ~
NoUIgU

7. tiniSonInedneg mummuﬂm@yigﬂ%@ Vi laidnle
i
o I' _A§
o A @ one ' 9 ;
8. umsﬂu"lmunmiaaﬁmm Az wm
MIFEUNTADY

VR

10. umsau"l'wafn 1Js ﬁummmmmmﬁmm‘lﬂuﬂmm

o A o ' o A4 o ~ o 9
12. uﬂ!ﬁﬂuvh/lfﬂlﬂi]$l‘11mﬂ‘lJflJ‘l’i”lVllﬂfJ’)ﬂ‘U‘]J‘l/lL'ifJUﬂ‘]JﬂgEdﬁi‘)u

s [ Y 91 1o A = 1
13. umiﬂumﬂmmmg%mmtﬂu;Jmﬂ‘wammumsﬂuumwmamq

=3
191}

v A @ A " a <
14. unmlu”lﬂmmi]zmamfnzuaﬂmazumi’]ummmmuﬂ1&1111

Y =
oYU




241

v
VOAIN

o A o P} Y a a L4
15. uﬂLifJ'LlVl‘VlEliJﬂi]%l,iﬂugﬂ'luﬂi%ﬂ?uﬂ"liﬂﬂﬂlﬂi’l%ﬁ

@ A d' P R ! 2
16. uﬂliﬂuvlﬂﬂ“ﬂi’)ﬂﬂi]&iEJ‘I/!ENTMﬂ‘J%‘]J’Juﬂﬁﬂ”IfJﬂﬂﬂﬂ'J”ﬁJg

Taonseonaghaon

o A A A Y "o o q YU Y 9
17. uﬂLiEluul“I/'IEl%f)‘U‘ﬂ%miEJL!ENTL!ﬂﬁ‘VIENi] 9| $Tlﬂ1’islﬂ“|/‘m)1ﬂlﬂi]

& = L £
e luunissuugy

@ A S
18. umsﬂu"lm%eummﬂu

Learning)

19. inFou Ineveumsiie

C=! o vy oA =St T
23. uﬂﬁﬂuuﬂ%gqNﬂﬁﬂﬂztlﬁﬂQﬂ'J'luﬂﬂlﬁ
Y

miﬁafaﬁﬁmgé’ﬁaumnﬂhmmﬂmmﬁ”img

v Y o v Ay 1y oy o
27. GUTINHHNﬂ%z1°]fﬂ1‘1411/'|"11|’e]f]llﬂ’t]mm&"b'ﬂlﬂuiuﬂﬁuﬁﬂﬁﬂ’ﬂu

a < Y Y
AAUNUUBIVINI

o o J [l ' o
28. WniseuIneinizadvesnnuiiumsnesd




242

BIOGRAPHY

Choksarun Jitchoknimit graduated from the Faculty of Arts, majoring in
Business English from Assumption University in 2001. He got his Master Degree
from Faculty of Arts in Teaching as a Foreign Language from Thammasat University
in 2003.

] )
AULINENINYINS
ARIAN TN INY Y



	Cover (Thai)
	Cover (English)
	Accepted
	Abstract (Thai)
	Abstract (English)
	Acknowledgements
	Contents
	Chapter I Introduction
	1.1 Background of the Study
	1.2 Research Questions
	1.3 Objectives of the Study
	1.4 Statements of Hypothesis
	1.5 Scope of the Study
	1.6 Limitations of the Study
	1.7 Definition of Terms
	1.8 Overview of the Dissertation

	Chapter II Literature Review
	2.1 Theoretical Background on Bilingual Education
	2.2 Academic Cultures
	2.3 Cultural Differences in the Western and Eastern Academic Cultures
	2.4 Cultural Values that Differentiate the Western and Eastern Academic Cultures
	2.5 The Theoretical Background and Pedagogical Models for the Teaching Model: AIREE Instructional Model
	2.6 The Principles and Concepts of Course Development
	2.7 Gap for the Present Study

	Chapter III Research Methodology
	3.1 Introduction
	3.2 Research Design
	3.3 Context of Study
	3.4 Population and Sample
	3.5 Stages of Research
	3.6 Research Instruments
	3.7 Data Collection
	3.8 Data Analysis
	3.9 Pilot Stud
	3.10 Summary

	Chapter IV Results and Findings
	Introduction
	4.1 An Intensive Study on Six Academic Cultures
	4.2 The Transformation of Needs Analysis into Course Development
	4.3 The Synthesis of Five Teaching Theories into the Course Rationale
	4.4 The Transformation of Course Rationale into AIREE Instructional Model
	4.5 The Development of the Cultural Enrichment Course Framework
	4.6 Findings from The Cultural Awareness Test
	4.7 Findings from Semi-Structured Interview
	4.8 Findings from Learning Logs
	4.9 Findings from Questionnaire
	4.10 Findings from Semi-Structured Interview
	4.11 Findings from Learning Logs
	4.12 Summary

	Chapter V Summary and Discussion
	5.1 Summary of the Study
	5.2 Findings
	5.3 Discussions
	5.4 Pedagogical Implication
	5.5 Recommendation for Further Research

	Reference
	Appendix
	Vita



