CHAPTER FIVE

CONCEPTUAL ANALYSIS

e process of interviewing

: coﬁnature. Questions were

feelings, opinions,

Most of the informatio
Bangkok teachers dealt wi

asked which demanded a

motives and perceptionsa f/‘/ \ C \- . Although there
was no reason for those intg \\ , ¢ truth, a system of
cross-referencing was i II he u P\\\\ e reliability of the
responses by asking similar guicsti % \ et of arious ways. Asa
result, the data should be an agcur. ion of the values held by

i - |

«"..’.W‘Ju b

2

teachers in the nation’s capital.

This chapter’s '?-‘" parts past,

present and future. In o r words, an attempt is mam to determine what
motives were hel ﬁﬂﬁﬂwﬂmt have taken
place to provide ﬂ ow tca mg might be
See"“af“ﬁWhTﬁ‘@ﬁ?fﬁ’ﬁWT’mEﬂﬂ d
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5.1 PAST MOTIVATION

The assessment of past motivation can be a difficult task for a
number of reasons. The passage of time often dims our memory so that
we may not remember exactly what we were thinking when an important

project was begun many years before. Although it is not unreasonable to

Jcks on our retrospection, the

I

weak minds, but are m a daily basis. Secondly, active

assume that the human mind can pla
collected data should be accur ' of reasons. First, people
become teachers only after es to be capable of

accurately remembering as

teachers are only able eir : 1 the classroom when
they continue to show ol of thei ses. When senility

- begins to take its toll andmegmery fAdcs Badly, (eachers are expected to

with their past. For exagple, ques cgarding pzﬂlms and other family

members who ma veir ac m ive and/or.negative
experiences whil hﬂ\ lﬁ:ﬂ&l edi ‘H:Iflﬁnvery pointed
question whic t Wi ' Snal j ﬁ ) (jng?_j of
education. ilmg ﬁj) mﬂﬁj&e ?Hgl icant 1nsight,

the following discussion summarizes the most important responses.
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5.1.1 “Why were you first interested in becoming a teacher?”

This was an open-ended question which allowed for a variety of
answers which covered the entire spectrum of human motives. The results
of this quéstion were grouped and divided into the three broad areas of

those who became teachers because they 1) wanted to help others, 2) had

motives which were classified

not planned to become tea

ming a teacher?

Table 5.1: Why were yousfirst iiférested in be
Self ) A AR\

45.1%)

Unplanned A31.5%)

Help Others (21.8%)

N/A 1.6%)
Total (100%)

Human nature being ¥as.0 oticeable that almost half

the people interviewed We; ducation for

basically personal reast -f: ded ‘- e attraction of

financial security and b¢ eﬁts a desire to have control and authority over

other people, andﬁxﬂﬂoqjﬂﬂdﬂ dﬁ%ﬂ ﬂ] mm In essence,

these motives indiédte a personal me‘mahty, and do not usuallL produce

the tmestt%ﬁfl aqr]im l]'ﬂ']'}\ﬂﬂfla El

There were about 22% of the respondents who claimed a more noble

goal in that they wanted to become teachers in order to help others. Some
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specitied a desire to teach the disadvantaged or handicapped, while others

merely wanted to provide a service to their community or the nation.

The most startling response to this first question had to do with the
large number of teachers who admitted that they did not plan to enter the

field of education. Their decision to become a teacher was based on some

coincidence or external force which channeled them in a direction they did

not originally intend to go. This .. jatic curs with Prayat Punong-
' "4’ be sitting for

university entrance exami | 40,000 seats are
available. (Bangkok P What happens to those who
do not qualify for one of 1wo:closed uniiversities around the
country? Some wind-u ' 1/ qtchapat Institutes,

formerly known as Teac leges, where the entrance requirements

There does appeay 19 be S0 in
(S

regarding guidance programs 1 Bangkok schoo en the results of this

question are broken dovB nto STOUpS, itﬁecomes evident that

in the last thirty years, be ing teachers thave enjoyed a better
understanding of % mﬂm ﬁllﬂﬂﬁ/@tﬁm their
predecessoquﬁ ,je:aeﬁlaﬁ %ﬁﬂ ﬁl}juilﬁ ﬁdg}ciaﬁh Eihown by
those who h cently ¢ntere 1 eduéation!
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50% 1
45% -
40% +
35% +
30%
25% 4
20% +
15% -
10% +
5% 1
0% + + l
20-28 yrs 30-39 yrs 40-49 yrs 50+ yrs

Although up to 47% of tho &f age indicate that they

had not planned to becomesteachers .‘ y u\' . hose under age 30

emnmme Unplanned
Help Others

Chart 5.1: Initial Interest vs. Age

made the same claim. Phe 1Sy of ucation admitted that their past
etforts at occupational gui ad, | : iited by financial restraints,
but allowed that many «@ ‘

systems of counseling todiclp place, st it ents in\appropriate fields.”

:x ythers. In other

words, there appears toﬂ a relatic ctween pea)le planning to teach

v o AT AL
;e:)l:r‘:rrt?s with a dn\g ﬁﬂrﬁﬁﬂﬁﬁi@ﬂevﬁﬁ These

* One counselor at a private high school in the Pratumwan area expressed dismay because the
time available for career guidance was often interrupted by pressing disciplinary issues. Asa
result, the administration of an over-all guidance program proved impossible, although a trained
staff was on hand.
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individuals are willing to plan for and work toward that goal through the
use of teacher certification. Thus there is hope that in the future, those
entering the field of education will have a more clear vision of their task

and be better prepared to cope with the pressures of students in the

/)/I;ATI N

stigns ineided in the interview
i angkok teachers. The

#50 '4.1
n 0

to more specific inquiry. #As3 / ope !ﬁ
i

classroom.

5.2 PRESENT FEELINGS AN

There were an

schedule which address€d
interviews began with brgat / ature and proceeded

portunities were

given for those intervicwed g ¢ me[ p\with their own answers. During

ﬂ.i Er] ¥
the final stages of this sectiong't -w ed to,rank a number of
possible motives for teaching. " c-questions and answers will be

examined separately.

5.2.1 “Do youee ) ofessxon"”

Approxm ﬁlﬁ ?Tm ﬂ y about their
chosen occupationi evel of job satls action in cated by these
s R T S AN

groups, stafidards of income and educational backgrounds. One statistic
which attracted attention was the fact that of the twenty-one people who
did not admit to feeling good about their profession, 71% of them had not

planned to become teachers. Ev1dently this group felt trapped in a job
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situation which they had not anticipated or aspired to, and were sorry that
they had allowed themselves to get into such a predicament. Once again
we can see the important role counselors can play in helping high school

and college-age students with their career choices.

Table 5.2: Feel Good?

Yes 103 (83.%)
No | (8.9%)

Partially (7.3%)
N/A 0 .8%)
5.2.2 “What is
In an effort to be

\ \ \ eehngs a second
ab«

question was asked, “Wh eing a teacher?” No

suggestions were offered,
The zes

y y

1. Student oriented arswers (63.7%) dndicated that the students

themselves werﬂwﬂ’\lmm 5’“ ﬂ;}ﬂﬁm at having the

opportuni rk with oung gople and influence them iva good

manner w Mﬂ?ﬂﬂ?ﬂﬂ

as expected to come up

with his own answers aried, but can be classified

into four basic group!

2 Teacher oriented replies (12.9%) were those that addressed a love of

instruction and doing something at which the teacher was proficient.
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Although most of these comments were very positive, there were a few
responses indicating a sense of pride which accompanied the teacher’s

ability to be the center of attention.

3 The group entitled Respect (11 .3%) consisted of answers which
expressed the issues of status, respect and honor which normally come

with the teacher’s position.

4. Benefits oriented respo e those that mentioned

Of all four groups, g , onside Q s which directly

affect the teacher. In a sciSes Lac -- 4groups might deserve to be

self-concemn. The fact thaglmost i vo-thirds 'of the teachers considered

52

a/they, express a strong feeling of

association with their studemt theblest p al of teaching shows strong
S .' b |

commitment to the process of cducation. and should be encouraged.
A T

=3

o

.7
Table 5.3: Best Thing-abc -
Student < 1l (63.7%)
Teacher ﬂ ‘a 16 o (12.9%)
Respect m (ﬁl .3%)
Benefits quﬂqwﬂ L wg’lﬂ( 1%)
N/A ¢ 3 o (2.4‘ 0,

L pam. B N | T Uy | " .

qumgm 1t lalakil
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These results also indicate a definite change of attitude among a
number of people who admitted becoming teachers for personal reasons.
(section 5.1.1) This motivation has now changed as two-thirds of the

teachers are motivated by student-centered issues.

Upon investigation there appears to be some interesting opinions

e group. In giving their response

to the query regarding the best | acher, only 47% of them
credited the students as beifig'mest signi d&xs was the lowest total

90% 1
80% 4
70% 1
60% +
50% +
40% +
30% +
20% +
10% -

0% +
20-28 yrs 30-39 yrs

I _'
Chart 5.2 The best thu;; about teachmg m

AULINYNINYINT

At this agef their lives, many teachers reconsider thelr dedication
e QAT HPOFY G BRI BY i emaimn
teachers redch the older age groups, many of their financial concerns have
been addressed and an increasing number of them are focusing on their
students. With the exception of the 30-40 year olds, the longer a teacher is

in the classroom, the more likely they are to be motivated by their



54

dedication to the students and less likely that they will be driven by such

individual desires.

5:2.3 “Rank these motives for your being a teacher in terms of

importance.”

In a continuing effort to determine the inner-most thoughts of the

teachers interviewed, they were as k 2( six different motives in
terms of importance. The ' mcluded helping the

nation, gaining a positio '

disadvantaged, making fier 3 for the subject matter. Only the

top ranked motive was

other more complicated“Cal he exact same
A

conclusions. The resul ied very ¢onsis \ 0SS most groups,

although there were a few ionSwhichiawill be éxamined separately.

The baseline re

s are. £

1. Love of Subject I\mtter was the top-rated motim, with a total of 36
AN V7131 (V1) e 21
commitment to thﬂr ofedt fd es'that most teachers
¢ ) .
are 1n the classt S this
OV BRI MR (RN
ly strong o were older than 40

motivation was espec among teachers w

years of age. This conclusion is consistent with the results from earlier

* see comments and footnote associated with Table 5.4.
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questions about job-satisfaction, and infers that most people who are

~ dissatisfied with being a teacher are able to find employment elsewhere.

- 2. Closely behind with 28 responses was the motivation of Helping the
Disadvantaged. This answer was actually the first choice of teachers
younger than 40 years of age, but when figures were totaled, it slipped to

second place.. This shows a strong so

teachers, especially younger o -\ 10 1T118 berworking in less affluent
schools. As teachers grow older, th gép slightly jaded

towards economic needs and

al, conscience among Bangkok

important reasons for proVidin® i

3. The third most populaf chiojecs of motiva as listed as Salary,
Benefits with 17 selections. @;be v Ups one and two above,
and groups three, four, five'and si L significant, with only 12
people separating the last four. =

Il:' P .
4. A desire to Help the 1

firSt-place choices.

- There was some variatiorms the younger age groups made this their third

choice, but overﬂlﬂeﬂ(ﬁﬁvﬂww 8 f] ﬂ i

) ’ ¢ a s
3. Res;.)eq Wfﬂra\% fj‘? ‘ tjﬂ-ﬁt’?ﬁﬂ%xﬂd‘\oﬂ ﬂ 12
votes. This motivation was define

as the position of respect which is
gained by teachers in Thai society. This deference was more important for

_ those in the 20-30 age group.
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6. The least important of the possible selections was the specific
motivation being sought in this research, that of Making Merit." This topic
collected only 5 votes and had less than half the tally of the next highest

choice, indicating that it was not of prime interest to those interviewed.

Table 5.4: Rankings

Love of Subject 36 (29%)
Helping the Disadvantaged ‘ (22.5%)
Salary, Benefits ’/// (13.9%)
Helping the Nation (A, (11.2%)
Respect — () 70/)
Making Merit*

N/A

notable insight. Typical dugBestions inelnded Such offerings as “my

parents liked it” and “innocenc¢éf vouth®, which are mentioned here only

5.3 TEACHING AND T
-3 Q
The origir@llI mgfmﬂeﬂﬁ'tm’iﬂfie acquisition of

the religious make-up of those interviewed and learn how their spiritual

" It must be noted that the Thai term for “making merit” used during the collection of data was
taam bun, which does not allow an accurate portrayal of teacher’s feelings on this topic. If the
more appropriate term for “giving” (dana) had been used, it is likely that the choice of Making
Merit would have been rated much higher. See also section 5.3.4.
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values related to their occupational motivation. This final section is
comprised of an analytical summary of how Bangkok teachers think their

role in education might affect their own future state.
5.3.1 “Do you regularly make merit? In what ways?”

This introductory question was ask ed primarily to see if there was

an awareness of kamma in the da \\“ SN Ekok teachers. While it
may be remembered that of Eb% gwed claimed to be
Buddhists, only 51% asse :

there was another 15% Wh

ade merit. Although
( casmnally, that stﬂl
left one third (33.06%) of thibsé unte: o \: they never made

merit. That is consideréd tofbg'asi .\. people whose
initial response was to deny eir own lives.

Table 5.5: Do you reg
Yes
No
Sometimes

Totaﬂ

s o345 A4 ne

tended to qualify e above mentiongd statlstlcs as less than ‘V of those

inerviewedbfepGaick fheif denial DLEvEE %@%ﬁ'ﬂ@ By 5.6

Of the 41 1n31v1duals who had previously claimed to never be involved in

the making of merit, 34 of them now volunteered at least one way that they
performed the very action they had denied. It must be assumed then, that
the frequency of their merit-making was too low to actually qualify as such
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in their own minds, or that their method of making merit was not typical of
main-stream Buddhism and they preferred to disassociate themselves from
the merit-making mentality found in society. Several people volunteered
more than one example of their meritorious work, but for statistical

purposes, only their first choice was considered.

Table 5.6: How do you make ment?

Sangha Related
Giving (dana)

// {1450

Helping Disadvantaged .---" (12.1%)
Scholastic related __,-"’ w 2%)
N/A L (5.6%)
. \ (100%)
™~
The examples of méfrit g '\. he interviews were all

2 fo L

. gion. Almost 60% of

legitimate forms of charity ed in the well-being
of other people or the furthefe

the responses were Sangha—r at “the most prévalent being the offering

such as teaching or helpilg to supp
to attend school.

ﬂNB’JWHWﬁWH’]ﬂ‘i
It must b drmtted that there femains a zﬁe area wheré-th

concepts of g R T A L e

(witthayadana) overlap. In addition, there were some whose first response

ily@wmbers to be able

of Helping Disadvantaged included the qualifying idea that they were
. helping disadvantaged people by teaching. When the three similar groups
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of Giving, Helping Disadvantaged and Scholastic are united, the potential

percentage of people relating teaching to merit rises to over 34%.

The relationship between dana and witthayadana appears even
more significant when the Sangha Related responses are closely examined.
Only a minuscule 6.7% of the interviewees whose first response was

Sangha- related failed to mention dasg ewhere 1in their response, while

93.2% of them mentioned givin, :;‘

teachers replied in the .-

shown their mclﬂt ij ?j&yd!tﬁ lating merit and
teaching was not wluntee:g but 1n effect had to be drawn from the
e QA FOYR S D] G

society este€ms the act of teaching to be a source of merit, then perhaps

there is room for the conviction to be addressed in a more dynamic way.
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Table 5.7: Is teaching a source of merit?

Yes 101 (81.5%)
No 15 (12.1%)
Some 6 (4.8%)
N/A - 2 (1.6%)
Total 124 (100%)

It should be noted that this question was phrased in such a way that

the person being interviewed

eir own teaching seriously

or were in the classroom for perse nau'ea@bt not consider their
work to be meriton'ous( s ’

assortment of respons .-st It beca _ncept of
witthayadana is one w]h whlch o teachersae familiar. Although

the progressive ‘EM m i»l ﬁl d may have
contributed to s ,g:ﬂ ding a Oi)f the interview,
e i Qg PRI Ty g g pion o

the word’simeaning. The results of this question were catalogued and

definitions were divided into one of three main groups:
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1. The largest group consisted of 44.3% of the teachers who
emphasized giving or teaching without expecting anything in return. Some
in this group implied that teaching done for money disqualified the work
under the terms of their definition, while others thought that the concept
was still valid if the teachers did not expect anything from the students
themselves. Parents, school administrations or governments who provided

ental to the student-teacher

&)ﬂ of witthayadana.

;..’-'—-

support were somehow seen as inci

relationship and independent £

Ve

2. A second grou rC i Side; - adana to be the act of

giving or teaching. 1ers such as giving with
sincerity, sacrificial mg knowledge, but the

unifying factor was ‘ self. Other people

were identified as thef€cipights ‘,; 1 ‘-': gthing n at'was good and
honorable | N
B TR .
The first two-groups cl‘éaiﬁ’yi ! 0odithe expression in terms
similar to the defini provided 1 3.4 Their numbers were very
similar and distinct me the

GOREY smau%(yﬂ ’A 1@ ﬂﬂd@“l&m in the definition
?;:::immimﬁﬁm A1}

person is helping bring others up in society. Such phrases as helping
“ordinary people”, those that “do not have”, “those with problems”, “those

who know nothing” or “can not care for themselves” were typical of this
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group. Although it is difficult to avoid class distinctions in this matter,
there seemed to be an expressed desire to reach down and help those who

find themselves at a disadvantage.

Table 5.8: What is your definition of witthayadana?

Giving/Teaching without Expecting Remuneration 55  (44.3%)

Giving/Teaching 48  (38.7%)
Teaching/Helping the Dlsadvantagev 14 (11.3%)
N/A \ 7 (5.7%)
124 (100%)
There was A T 0Leres J 2 trend whi _peared when tracking
the definition of witthayag _o s scale of ages. As the teachers
advanced in age, they be / K. ‘more ' at an important

element necessary in undefStanding this tepic dealt with the expectation of

remuneration.

80% T
70% +
60%

san gt PE1R g[jwms;wa"ni

Chart 5.3: Wztth&j/adana De

RIAIN TN WiieNif

Alnfost 60% of the younger teachers limited their de@mmon of

witthayadana to the classic understanding which deals with giving and
teaching. A much smaller group of only 16.7% mentioned the issue of

teaching without regard for payment.



Teachers in the older groups, however, seemed to feel just the
opposite about the meaning of term. Less than 20% confined their
responsé to giving or teaching, while more than 70% thought

witthayadana was intricately related to teaching for free.

most important deals with recent chang / cation. The training of
the nation’s children has become a bi uét«!ot only have exclusive
private schools proliferated Iversity preparation
courses, special language t 7 m\\" and representatives
from international schools ‘ ng for their share of the Thai
educational baht. Somé™¢l3 | “hers have -\ caught up in the
eve

al occupations which

provide an income. Such si e ign to the traditionalist

near-sacred principle

rush for gold.

Another re { {lﬁ 3# t may simply
deal with a sense @f matu ﬂm ﬁﬂjﬁ ears Teachers
in the oldij aa Q"ﬂ“ﬁ"fﬁ“ﬁﬁ tr ﬂ ﬁ( pects of
their occupation. They have been given opportunity t0 speak for charitable

purposes on many occasions and as such, recognize the legitimate role

witthayadana plays in such situations. Older teachers treasure the
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.
satisfaction which comes following the times they teach without getting

any payment for their work.

"Newly certified teachers on the other hand, do not have significant
experience and are not often asked to make such presentations. As a
result, the basis of their understanding is more likely to deal with the more

tangible aspects of teacher-student

wilthayadana in the every, ne results are somewhat
predictable and entirel sistont jith the ar ajc ity of teachers who
previously considered tea 7 <o erit, as more than 75% of the

teachers interviewed claimed td b mg witthayadana. After
adding almost 10% who thought | cept “paitially”” applied to their
lives, only 10.5% o lie teachers 1 ¢ Sed-that their work did

not qualify as being thimdistinguls ned form of endem/or.

AUYANYNITNYINS

Table 5.9: Dongwitthcgzadana emply to you?

= ARIANN NN RN Y
Some | | 12 (9.7%)

N/A 6 (4.8%)
Total 124 (100%)




65

<

The impressive number of teachers who associated their work with
the collection of merit should be understood in the light of the spirit of
dana. This giving attitude is found in all aspects of Thai culture and is
more liicely the motivation which should be examined in the lives of
Bangkok teachers. Although the concept of witthayadana is a valid one
and appreciated by many (section 5.3.3), it is highly specific and only part

of an overall mentality of generosny

e,

There was also an eared in the responses

of teachers when related 5. Starting in

kindergarten, teachers we teaching was a source
of merit and that it apple ThlS confidence
began to wane according tg in primary and

as teachers in prim ept, as understood

by the teachers, is rel ’ el of the students.

I
As was noted in Table .8 there was a percentage of'teachers who

considered their Wﬁﬂﬁwmwm hen they were

teaching students of a “lower” level While 30% \ umversﬁy professors

Hidnapi WWW%%WWEW&EJWM N

opinion that their work did not apply because they were teaching adults (or

near adults) who were closer to their own age and educational level.

* For further discussion of the relationship between dana and witthayadana, see section 6.1.



W Merit
Ciwitthayadana

Kinderganon rima Secondary Univmny

Chart 5.4 Age taught: Is teachi t for you? Yes
Does what you do? Yes

the education of student’ﬂi anear € ' a0t qualify as

witthayadana in their own, e €s.

ﬁUEJ’WlEJWﬁWEﬂﬂ‘ﬁ
awwmﬂm UANAINYAY
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’
B Merit
COWitthayadana
Below ) Bachelor's ) Above
Bachelor's Bachelor's
Chart 5.5 Education: [s teaching a of merit for you? Yes

ayadana applied in

their lives, 25% of the cral‘giving” or

“teaching” responses itional commitment on

their part. Such terms “diligently” and “heart”

appeared regularly, whi o beyond the classroom

was mentioned several ti least a fourth of the

T -

teachers, the mere act of giving/knowledge does not necessarily qualify as

but his heart and

soul into his work and-provide-for-the stadents thing more than just
the minimum effort de@n :d @'haps it is this
uncommon commitment reguality givingaswhich provides the necessary

ingredient to trar%ou &glm& mgcmlﬂgl‘fe]lﬁ into a

rewarding)idv t’Te with satisfaction in this life and the hope’for
existénc

ANESU NN TINETINE

enhanced



68

Table 5.10: How does witthayadana apply to you?

Giving 35 (28.2%)
Quality Giving 31 (25%)
Giving Knowledge 25 (20.2%)
N/A - 33 (26.6%)
Total 124 (100%)

54 SUMMARY

!/// .
d in w reveals important

information about teacher € almost half of those

In summary, the dat

interviewed admitted bein el 1o the . profession for basically

personal reasons (Table 5 - livations have changed
signtificantly. In spite o Ities, a vast majority
(83%) now feel good about d over 60% of them
mention dedication to their stgden: pain reason for teaching
(Table 5.3) Such focused c0n31 Jmoney and respect have been
replaced by motivatior ing dvantaged, love of

subject matter and a d¢ f‘ 0 help
|

Lo mﬂeﬂﬂe’fmmﬁf’wwﬁ ; -

that they consider their work to be d}rectly related to dana and the

productionF 8§73 FGEFIEY g Ty O P 9ty porance

of payment for teaching (Table 5.8), they unite behind the possibility that

teaching provides them with a source of merit. (Charts 5.4) A number of
teachers insist, however, that true witthayadana is performed only when an

extra level of commitment is put into the activity or the lessons are directed
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at those who are less fortunate. While some statistics indicate that the
more educated teachers may be less inclined to claim meritorious rewards
than their peers who have less education (Chart 5.5), the lowest group still
had more than 70% who related their efforts to merit production. These
are significant figures which show the strong base of support for

witthayadana, teaching and merit.

The synopsis of this informati 0 \ hightindicate a type of
o ers in Bangkok, as they

mature and become mo though for some, the

process may have begun | _ . A job \\\'\* ant physical benefits,

\\‘ or of love which

’\ \ the accumulation of

development which occ

the teacher’s role in soci
provides for them certain i

merit.

ﬂ‘LlEJ’JVlEJ‘VI‘ﬁWEJ’Iﬂ’i
Qﬁﬂﬂﬂﬂ‘im UA1INYA Y
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