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ABSTRACT (THAI) 

 กรวิก เท่ียงธรรม : ความเตม็ใจท่ีจะส่ือสารเป็นภาษาองักฤษของนกัศึกษาระดบัปริญญาตรี 
ในหอ้งเรียนภาษาองักฤษแบบออนไลน์. (WILLINGNESS TO COMMUNICATE IN ENGLISH 
OF THAI UNDERGRADUATE STUDENTS IN ONLINE ENGLISH CLASSROOMS)  
อ.ท่ีปรึกษาหลกั : ผศ. ดร.ฤดีรัตน์ ชุษณะโชติ 

  
วตัถุประสงคข์องการวิจยัแบบผสมผสานน้ีคือ 1) ส ารวจระดบัความเตม็ใจท่ีจะส่ือสารภาษาองักฤษ 

(WTC) ในนักศึกษาปริญญาตรีไทย และ 2) ส ารวจความสัมพนัธ์ของของสภาพแวดลอ้มห้องเรียนออนไลน์
ทางภาษาองักฤษกบัระดบัความเตม็ใจท่ีจะส่ือสารภาษาองักฤษของนกัศึกษาปริญญาตรีไทย ดว้ยการใชก้ารวิจยั
แบบขั้นตอนเชิงอธิบาย การศึกษาถูกแบ่งเป็น 2 ระยะ ไดแ้ก่: 1) ระยะของการวิจยัเชิงปริมาณ  กลุ่มตวัอย่าง
ไดแ้ก่ นักศึกษาปริญญาตรีจากสถาบนัอุดมศึกษาในกรุงเทพมหานครจ านวน  402 คน โดยใช้แบบสอบถาม 
ท่ีประกอบดว้ยสองส่วน ไดแ้ก่ ส่วน WTC และส่วนสภาพแวดลอ้มห้องเรียนออนไลน์ทางภาษาองักฤษ และ 
2) ระยะของการวิจัยเชิงคุณภาพ  กลุ่มตัวอย่างได้แก่  นักศึกษาปริญญาตรีจากสถาบันอุดมศึกษาใน
กรุงเทพมหานครจ านวน  7 คน  ท่ี ถูกเลือกโดยตั้ งใจจากผลลัพธ์ของการตอบค าถามในแบบสอบถาม 
จากการวิจยัเชิงปริมาณ โดยใชแ้บบสัมภาษณ์ชนิดก่ึงโครงสร้าง ขอ้มูลเชิงปริมาณถูกวิเคราะห์เพื่อสถิติบรรยาย 
(ความถ่ีและค่าเฉล่ีย) และสถิติอุปทาน (สหสัมพนัธ์) โดยใชซ้อฟตแ์วร์สถิติ ขอ้มูลคุณภาพถูกวิเคราะห์โดยใช้
วิธีการวิเคราะห์เน้ือหา 

ผลวิจัยสรุปได้ดังน้ี  1) นักศึกษาปริญญาตรีไทยมีความเต็มใจท่ีจะส่ือสารภาษาอังกฤษใน
สภาพแวดลอ้มห้องเรียนออนไลน์ในระดบัค่อนขา้งสูง (3.11 /4.00)  2) พบความสัมพนัธ์ท่ีมีนัยยะทางสถิติ  
(p <.01) ระหว่างระดบัความเต็มใจท่ีจะส่ือสารภาษาองักฤษของนกัศึกษาปริญญาตรีไทยกบัทุกองคป์ระกอบ
ของสภาพแวดล้อมห้องเรียนภาษาองักฤษออนไลน์  ซ่ึงได้แก่ ผูเ้รียนออนไลน์  ผูส้อนออนไลน์ กิจกรรม 
ในห้องเรียนออนไลน์  การมีปฏิสัมพนัธ์ในห้องเรียนออนไลน์  การเข้าถึงระบบการจัดการเรียนการสอน
ออนไลน์   และการมีตัวตนของบุคคลต่อสังคมออนไลน์ 3) ระดับความเต็มใจท่ีจะส่ือสารภาษาอังกฤษ  
มีความสัมพนัธ์กบัรายละเอียดของแต่ละองคป์ระกอบของสภาพแวดลอ้มห้องเรียนออนไลน์ทางภาษาองักฤษ
ดงัต่อไปน้ี : ลกัษณะของแรงจูงใจภายนอกของผูเ้รียน  การให้ขอ้มูลยอ้นกลบัแบบทนัทีในเชิงบวก (positive 
instant feedback) การใช้แนวคิดประเภทเกมมิฟิเคชั่นร่วมกับกิจกรรมกลุ่มท่ีสมาชิกมีระดับความสามารถ
แตกต่างกัน (heterogenous) การใช้งานระบบการจัดการเรียนการสอนออนไลน์  และ ความรู้สึกว่าได้รับ 
การยอมรับใหเ้ป็นส่วนหน่ึงของชั้นเรียน 

 

สาขาวิชา การสอนภาษาองักฤษ 
เป็นภาษาต่างประเทศ 
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ABSTRACT (ENGLISH) 

# # 6388001327 : MAJOR TEACHING ENGLISH AS A FOREIGN LANGUAGE 

KEYWORD: Willingness to Communicate, Thai undergraduate student, online 

classroom environment 
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ENGLISH OF THAI UNDERGRADUATE STUDENTS IN ONLINE 

ENGLISH CLASSROOMS. Advisor: Asst. Prof. RUEDEERATH 

CHUSANACHOTI, Ph.D. 

  

The purposes of this mixed-method study were to 1) investigate the level 

of WTC among undergraduate students in Thailand, and 2) investigate the 

relationship of English language online classroom environment and WTC among 

undergraduate students in Thailand. Following the sequential explanatory design, 

the study was divided into 2 phases 1) the quantitative phase which participants are 

406 undergraduate students from universities in Bangkok area. The survey 

questionnaire which consisted of WTC section and English language online 

classroom environment section is deployed. 2) the qualitative phase, which the 

participants consisted of seven undergraduate students who were purposively 

selected from the WTC mean score. The semi-structured interview was conducted 

with the participant. The quantitative data were analyzed for descriptive statistics 

(frequencies and mean scores), and inferential statistics (correlation) using statistic 

software. The qualitative data were analyzed using the content analysis method.   

The study revealed the following results: (1) Thai undergraduate students 

are willing to communicate in English at a moderately high level (3.11/4.00),  

(2) Statistically significant relationship (p<.01) were found between the WTC in 

English of Thai undergraduate students and all components of English online 

classroom environment, and (3) Online student’s WTC are related to their extrinsic 

motivation, timeliness feedback from instructor, approach of gamification, quality 

of interaction, ease of use for LMS, and sense of belongingness through seeing 

members’ facial expressions in online classrooms. 
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CHAPTER 1 

INTRODUCTION 

 

 This chapter provides background of the study, statement of the problem, 

research questions, research objectives, scope of the study, the definition of terms, 

research framework and significance of the research. 

 

Background of the study and Statement of Problem 

 Distance education and online education to compensate traditional classroom 

on the time of crisis has existed in education long before the COVID-19 pandemic 

incident (Hodges et al., 2020). Since March 2020 that online platform has become a 

mandatory classroom setting due to the pandemic outbreak (Bozkurt et al., 2020), a 

major paradigm shift has been addressed in education regarding the benefit of online 

learning. Online classrooms have become alternative choices for many universities to 

administer classes. There is a high tendency of the rise of technological-embedded 

language learning and distance learning (European Centre for Modern Languages of 

The Council of Europe, 2022; Pan & Tao, 2022) which requires the change in 

language teaching approach, class materials, and assessment method to be more 

compatible with the distance learning mode. More and more research has been geared 

towards finding the key success for online language learning including the 

investigation of leaners’ factors in online classroom.  

 One of the learners’ factors that has piqued the interest of educators is 

willingness to communicate (WTC) in L2 since it could determine success in a  

learner's L2 language proficiency and academic life (Eskreis-Winkler et al., 2014; 

MacIntyre et al., 1998; Reinders & Wattana, 2014). It has also been considered as one 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 2 

of the most crucial learner’s factors in second language acquisition since it was 

introduced by MacIntyre and his associates in 1998. It plays a crucial role in language 

acquisition, serving as the essential step before learners engage in explicit verbal 

communication. (MacIntyre et al., 2001) The ultimate goal for any language 

programs, as proposed by MacIntyre et al. (1998), is for learners to seek out 

opportunities to communicate and for teachers to encourage learners to use the 

language.  

 L2 WTC is conceptualized to display dual characteristics at both trait and state 

levels (MacIntyre et al., 1998). Trait level reflects a stable predisposition within a 

person such as individual’s communicative competence, or motivation, whereas state 

level is situated in specific contexts and can be fluctuated through different 

communication situations (Peng & Woodrow, 2010). 

 As per the state level, many studies have looked into different contexts that 

could effect of WTC (Cao, 2011; MacIntyre et al., 1998; Pattapong, 2015; Peng, 

2012) such as classroom settings (Lee & Hsieh, 2019; Lee & Lee, 2019; Reinders & 

Wattana, 2014), types of classroom activities (Cao, 2009; MacIntyre et al., 2001; 

Pattapong, 2015), interlocutors (Cai, 2021; Cao, 2006; Kang, 2005; Liu & Zhu, 2021), 

and interaction between peers (Cao, 2014; MacIntyre et al., 2001; Pattapong, 2010). 

Among various contexts that may affect WTC in language learners, classroom 

environment is one of the situational contexts that has been investigated extensively 

(Kang, 2005; Khajavy et al., 2016; Peng, 2012; Peng & Woodrow, 2010; Riasati, 

2012; Zhong, 2013). A model proposed by Peng and Woodrow (2010) has shown that 

classroom environment can predict WTC in language classroom. 
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 Considering the different contexts between face-to-face (FtF) classrooms and 

online classrooms and the fluctuate nature of WTC in English, the relationship online 

classrooms environment with WTC may be different. This study is then designed to 

explore and explain the relationship between online classrooms environment and 

situational WTC. Until the present days, there has been no study that investigated the 

connection between these two factors in Thai educational context. Achieving the 

research objectives will not only uplift the effectiveness of online language learning in 

terms of increasing WTC among learners, but also prove beneficial for future distance 

learning during emergencies such as wars or natural disasters. 

 

Research questions 

 This study attempts to answer the following three research questions: 

 1. What is the level of WTC in English of Thai undergraduate students in 

English language online classrooms? 

 2. Which component(s) of English language online classroom environment 

have a statistically significant relationship with level of WTC in English of Thai 

undergraduate students? 

 3. How does an English language online classroom environment relate to the 

WTC in English with Thai undergraduate students? 

 

Research objectives 

 To align with the research questions, there are three research objectives of this 

study: 

 1. To investigate the level of WTC among undergraduate students in an 

English language online classroom. 
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 2. To investigate the relationship between English language online classroom 

environment and WTC with undergraduate students. 

 

Scope of the study 

  This study aims to investigate the level of WTC and its relationship with 

online classroom environment that are English language related courses only. 

Population of this study is Thai undergraduate students who are studying in 

universities within Thailand. The WTC is explored in the dimension of its situational-

dependent characteristic rather than its personality traits characteristic. 

 

Research Framework 

 This research framework is a synchronization of information comprised from 

review of the literatures. This study aims at investigating the relationship between two 

main variables: English language online classroom environment and WTC in English. 

In this framework, as shown in Figure 1, the English language online classroom 

environment has been divided into six components which are 1) Online Students,  

2) Online Instructor, 3) Online Activity, 4) Online Interaction, 5) LMS, and  

6) Social Presence. 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 5 

 

Figure 1 Research Framework 

 

 In this study, the population and the variables will be the following. 

 

Definition of terms 

 Here are the definitions of terms that will be applied throughout this study: 

 1. Willingness to communicate in English (WTC) 

 WTC is undergraduate students’ readiness to enter a verbal or written 

communication in English with their teacher or their classmates in English language 

online classroom. It also includes chat messages sent by students to replace verbal 

communication to interact with their peers or their teacher. In this study, WTC is 

explored in the dimension of its situational-dependent characteristic. It was measured 

by the WTC questionnaire adapted from Weaver (2005) and is also investigated 

further using a semi-structured interview. 
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 2. English language online classroom environment 

 English language online classroom environment in this study is a social 

atmosphere, ambience, tone, or climate in institution-based formal education where 

the learning group is separated and when electronic media are used to connect 

learners, resources, and instructors (Butner, Smith, & Murray, 1999; Simonson et al., 

2006) which in this study, means English language online classrooms through 

synchronous online meeting program.  

 According to review of literature of related studies (Dawn M Hathaway, 2009; 

Kaufmann & Vallade, 2022; Kreijns et al., 2022; Mashaw, 2012; Sojayapan & 

Khlaisang, 2017; Surapanyo, 2022; Templeton et al., 2015; Watson & Gemin, 2009), 

English language online classroom environment in this study consisted of six 

components: 1) Online Students, 2) Online Instructor, 3) Online Activity, 4) Online 

Interaction, 5) LMS, and 6) Social Presence.. Definition of terms for each component 

are as follows. 

  1) Online Student: Online student in this study is a language learner 

participating in English language online classrooms. These learners actively build 

knowledge by engaging with their peers, instructor, and course materials, utilizing 

technologies to achieve learning tasks and their academic goals. Online Student in this 

study is investigated in the aspect of self-regulation, self-motivation, degrees of being 

an active leaners (Eom et al., 2006), and technological skill that enable them to 

navigate their own learning (Chen, 2014). 

  2) Online Instructor: Online instructor in this study is English language 

instructor in English language online classrooms whose role is a facilitator who 

establish presence in the online environment, facilitating classroom interaction and 
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collaboration, promote student success through meaningful engagement, and 

evaluating learning progress (Archambault et al., 2022). Online instructor’s role in 

this study also extend to the aspect of motivating, stimulating, guiding, and 

challenging his/her students (Eom et al., 2006; Mashaw, 2012), and make sure that he 

or she provide accessibility for students to address their academic needs or seek for 

academic assistance. 

  3) Online Activity : Online activity in this study means teachers’ 

instructional materials and resources curated or created by English language online 

instructors to engage students and to facilitate the achievement of learning goals 

(Archambault et al., 2022; Chen, 2014). It also includes online applications or 

websites that assist in facilitating interaction among online classrooms participants, 

for example, Kahoot, Mentimeter, or Padlet. Online activity in this study is 

investigated in the aspects of developing reciprocity and cooperation among students, 

foster active learning techniques, ability to give prompt feedback, emphasizing Time 

on Task, and respecting diverse talents and ways of learning (Puzziferro & Shelton, 

2008). 

  4) Online Interaction: Online Interaction in this study means the extent to 

which students actively participate in an intellectual exchange with fellow students 

and the instructor (Chi & Van Lehn, 1991; Hathaway, 2009). Online interaction in 

this study is investigated within the area of opportunity, quality, promptness, and 

teacher presence. 

  5) LMS: LMS in this study stands for the Learning Management System  

which is the set of tools that houses course content and provides the framework for 

communication between students, and teachers (Watson & Gemin, 2009). LMS in this 
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study also involves the ease of ability for students to reach out for technology and 

technical support provided by a faculty when encounters with problems occur from 

computer, hardware and software that affect their online learning (Chen, 2014). LMS 

in this study is investigated in the aspects of availability, ease of use, immediacy of 

support, and availability of training. 

  6) Social Presence: Social Presence in this study means students’ ability to 

engage socially with an online learning community (Joksimović et al., 2015) or, in 

this case, with their peers and their instructor in an English language online 

classrooms that they participated. Social presence in this study is investigated by 

employing Garrison’s indicator of Social Presence (2011) which consisted of affective 

expression, self-disclosure, sense of humor, vocatives, and phatics, salutations. 

 3. Undergraduate students 

 Undergraduate students in this study means Thai undergraduate students in 

medium to large size universities in Bangkok who study in a regular program and 

enrolled in English language core subjects and have participated in English language 

online classroom through synchronous online setting within the last two years from 

the data collection date. 

  Population 

  The population of this study is undergraduate students who study English as 

a foreign language in universities in Thailand. 

  Participants 

  The participants of the present study are divided into two groups: 

  1. Participants for quantitative phase are 406 non-English major 

undergraduate students in a regular program and have experienced learning in online 
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English classes provided by government universities, Rajabhat universities, and 

private universities situated in Bangkok metropolitan area that are comparable in 

terms of size, learning outcomes of English subjects, and availability of online classes 

administered in the past two years from date of data collection. Participants were 

selected using multi-stage sampling method.  

  2. Participants for qualitative phase are seven participants who are 

purposively selected from their WTC mean scores obtained from the survey 

questionnaire administered in the quantitative phase and has agreed to take part in a 

semi-structured interview session 

  Variables 

  Two variables were investigated in this study which are (1) English 

language online classroom environment and (2) WTC in English. 

 

Significance of the study 

 Despite the increased significance of online teaching, there are a scarce 

number of studies that investigated the relationship between English online classroom 

environment and WTC in Thai education context. Thai students and Thai education 

are different from other countries’ context based on cultural difference and level of 

English proficiency among Thai students. Achieving the research objectives 

contributes new knowledge on how to create the desirable online learning 

environment that provide a positive learning experience to Thai English language 

learners that aligns well with Thai cultural context and Thai educational system. 

 Furthermore, the results and findings can prove beneficial in various scenarios, 

ranging from a Thai language learner who cannot participate in a traditional 
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classroom setting, to a national level during emergencies, such as civil wars or natural 

disasters. While global citizens hope to never face an incident of such loss and 

devastation like the COVID-19 pandemic again, we also hope for our upcoming 

generation to consistently find the most effective ways to learn, resilient in the face of 

any unexpected incidents that may occur, and support the success of language learners 

who cannot participate in a traditional classroom setting. 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER 2 

LITERATURE REVIEWS 

 

 This chapter outlines theoretical frameworks related to the study. WTC in L2 

and English language online classroom environment. Each factor is reviewed under 

the topic of definition, development, and measurement. Related studies are also 

reviewed. 

 This chapter’s outline encompasses three major parts as follows: 

 1. WTC in L2 

  1.1 Definition and development    

  1.2 Factors affecting WTC. 

  1.3 WTC in Thai EFL classrooms 

  1.4 Measurement of WTC 

 2. Online Classroom  

  2.1 Definition and development 

  2.2 Components of an English Online Classroom 

      1) Online Student 

      2) Online Instructor 

      3) Online Activity 

      4) Online Interaction 

      5) LMS 

      6) Social Presence 

 3. Related studies 
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1. WTC in L2 

 1.1 Definition and development    

 WTC in L2 is defined as “a readiness to enter into discourse at a particular 

time with a specific person or persons, using an L2” (MacIntyre et al., 1998, p. 547). 

The construct originally evolved from the concept of on unwillingness to 

communicate proposed by Judee Burgoon (1976, as cited in McCroskey & Baer, 

1985), concept of predispositions toward verbal behavior from Mortensen, Arntson, 

and Lustig (1977), and McCroskey and Richmond’s (1982) concept of shyness. The 

construct of unwillingness to communicate proposed that the areas of anomie, 

alienation, introversion, self-esteem, and communication apprehension could indicate 

some regularity in the amount a person communicate (Burgoon, 1976, as cited in 

McCroskey & Baer, 1985). The shyness predisposition work from McCroskey and 

Richmond’s (1982) described this trait-like predispositions as the tendency to be 

timid, reserved, and talk less which may resulted from many elements such as 

communication apprehension, social introvert, or skill deficient. While the two 

mentioned work centered around the predisposition that discouraged communication. 

Another work from Mortensen, Arntson, and Lustig (1977) try to prove the 

consistency in verbal behavior in an individual as it moves from impression formation 

to steady state (Mortensen et al., 1977) and argued that such behavior tend to be 

consistent from one social situation to another (McCroskey & Baer, 1985). In all, the 

three works shared similarity in focusing on the presumed trait-like predisposition 

towards verbal communication. 

 Later in 1990, the work from McCroskey and Richmond introduced the 

construct of WTC in the first language. It was defined as “A global, personality-type 
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orientation which has a major impact on cognitive choices regarding interpersonal 

communication in a wide variety of environment” (McCroskey & Richmond, 1990,  

p. 34). Their work proposed the behavioral antecedents of the WTC predisposition 

such as introversion, self-esteem, communication competence, communication 

apprehension. Although the writing still centered around the trait-like perspective, 

they accepted that WTC is, to a major degree, can be situationally dependent 

(McCroskey & Richmond, 1990). Later in 1998, the construct was finally developed 

into WTC in foreign language (L2) by MacIntyre, Dörnyei, Clément and Noels, from 

the work of Charos in 1994 (MacIntyre et al., 1998). The group of scholars argued 

that the predisposition of WTC in L1 and L2 were not correlated; even more, WTC in 

L2 would be in a more complex manner due to the complexity of factors underlying 

individual’s communication in L2. Exploring these factors has become one of the 

major fields in second language research that has been extensively conducted until the 

present days. 

 1.2 Factors affecting WTC. 

 According to Zarrinabadi and Tanbakooei (2016), the research on WTC and 

its variables can be categorized into three groups: biological variables, psychological 

variables, and educational or linguistic variables.  

 Biological variables that have been explored under WTC construct are age and 

gender. MacIntyre, Baker, Clément, and Donovan conducted a cross-sectional study 

among 7th-9th grade students and found that their perceived competence and frequency 

in communication increased with age, while regarding gender, boys were reported to 

show more anxiety than girls, thus, led to less WTC in boys (MacIntyre et al., 2003). 

However, another study in the same vein from Donovan & MacIntyre (2004), found 
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that when boys became men, their WTC would gain through the increase of their self-

perceived communication proficiency, whereas when girls became women, their 

communication apprehension might get lower, hence, led to a lower WTC.  

 Psychological variables can influence second language acquisition through 

WTC predisposition as well. Apart from anxiety and perceived competence that have 

been proven to be the strongest predictor of WTC in L2 (MacIntyre et al., 2003; 

MacIntyre et al., 1998), an area of psychological variable that has been extensively 

explored is motivation. Many studies have supported an influence motivation has on 

WTC which led to a better chance of acquiring L2 (Dörnyei, 2001; Hashimoto, 2002; 

Kang, 2005). Recent research has focused on other psychological variables such as 

emotion (Dewaele & Dewaele, 2018) and classroom anxiety (Dewaele & Pavelescu, 

2021). The study from Dewaele and Dewaele (2018) found that teachers can boost 

WTC in language classroom by creating a positive emotional classroom climate. Later 

in 2021, Dewaele and Pavelescu (2021) discovered furthermore that apart from 

uniquely constructed emotions of Foreign Language Enjoyment, Foreign Language 

Classroom Anxiety can be a predictor of WTC in a language classroom as well. 

Linguistic variables that have been found to effect WTC in L2 classroom is language 

proficiency (Yashima, 2002); however, the correlation between the two is still weak 

(Pornapit & Hayo, 2021).  

 In an early time of its coinage, WTC was believed to be a stable, trait-like 

factor that could be predicted across various situations (McCroskey & Baer, 1985), 

until MacIntyre, Clément, Dörnyei, Kimberly and Noel (1998) discovered later that 

when WTC was extended to L2 situations, it carries a wider range of social and 

political implications that are not found in L1 use (MacIntyre et al., 1998). MacIntyre 
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and his associates, therefore, conceptualized the Heuristic Model of Variables 

Influencing WTC (Figure 2) which consisted of 6 categories represented in a pyramid 

shape exhibiting the combination of situational factors (social context) and personality 

factors (affective context) that lead to decision to communicate (L2 Use) with the 

more situational-base variables in the bottom 3 layers and the more stable, trait-like 

variables in the top 3 layers. This heuristic model has convinced, for the first time, 

that WTC could be influenced by situational variables as well.   

 

 

Figure 2 Heuristic model of WTC in L2 

(MacIntyre et al., 1998) 

 

 Although in the present days, research findings have proved the fluctuate 

nature of WTC across different situation and contexts, many other findings have 

elaborated the importance of the trait-like perspective of WTC as these variables can 

predict WTC in an individual as well. One of the early studies that emphasized the 

importance of trait-like perspective of WTC is the study from MacIntyre and Charos 
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(1996) through the prediction of frequency of second language verbal interaction in a 

bilingual setting using variables from Gardner’s socio-educational model and 

MacIntyre’s WTC model. The result indicated that motivation, opportunity for 

contact, and perception of competence can predict WTC in a bilingual context. 

 Later, Hashimoto’s study (2002) replicated the study of MacIntyre and Charos 

(1996) and confirmed that affective variables like motivation, perceived competence 

and L2 anxiety can predict WTC in L2. Another study that was a partial replication 

from MacIntyre and Charos’s (1996) work is the study from Yu (2011) which proved 

effect that communication apprehensiveness and self-perceived communication 

proficiency have towards WTC in foreign language; on the contrary, motivation that 

did not show a direct effect statistically, can influence WTC through communication 

apprehension and their reflection on self-communication proficiency. A study from 

Lee (2018) which examined a short-term study abroad program influence on  

learner’s L2 WTC found that one’s perception of adjustment to new environment and 

one’s perception toward international posture affect level of WTC. Recently, studies 

on WTC has extended to psychological-related predictor such as classroom anxiety 

(Dewaele & Dewaele, 2018), emotions (Dewaele & Pavelescu, 2021), and many other 

affective factors such as motivation, self-confidence, and grit (Lee, 2020; Lee & 

Drajati, 2019; Lee & Hsieh, 2019). The findings still support the existence of roles 

that affective variables have towards WTC, for example, the right combination of 

emotions can boost learners’ WTC in L2 (Dewaele & Dewaele, 2018), grit 

(perseverance of effort) and classroom enjoyment can predict WTC behavior in the 

classroom (Lee, 2020; Lee & Hsieh, 2019; Lee & Lee, 2019). 
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 Apart from studies that have focused on the extent each variable distribute 

impact on WTC, there were many studies that centered on the replication of 

alternative models to explain the interconnection between variables underlying WTC 

in modern world. The fact that MacIntyre’s heuristic model was developed under the 

western culture’s influence led Wen and Clement to propose a conceptual framework 

of WTC among students in China (Wen & Clément, 2003). The framework, which is 

distributed in Figure 3, consisted of 4 factors; societal context, personality factors, 

motivational orientations, and affective perceptions which, according to the study, are 

positive affect related in the sense that they help build a positive communication 

environment – the promotion of engagement and reduction of anxiety. 

 

 

Figure 3 Conceptual framework of WTC among students in China 

(Wen & Clément, 2003) 

 

 Another hypothesized model of WTC in EFL context was proposed by Peng 

and Woodrow (2010) which integrated WTC, confidence in communication 

proficiency, motivation, learner beliefs, and classroom environment. The model 
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showed the effect that classroom environment has toward WTC while confidence in 

communication proficiency, motivation and learner beliefs affect WTC through 

confidence. Peng and Woodrow’s hypothesized model is shown in Figure 4.  

 

 

Figure 4 Structural model of WTC in English of Chinese EFL classroom 

(Peng & Woodrow, 2010) 

 

 Centering on the fluctuating manner of situational WTC in a second language 

communication, Kang (2005) proposed a preliminary construct of situational WTC as 

seen in Figure 5. 
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Figure 5 Preliminary construct of situational WTC 

(Kang, 2005) 

 

 The finding from Kang’s study suggested that combining the situational WTC 

with trait-like variables, we can predict an individual WTC. Another study from Peng 

(2014) also raised an importance of situational factors toward WTC and how dynamic 

each factor in influencing one another. Peng’s study has inspired many studies 

afterwards. For example, the study from Pattapong (2010) and Yu (2011), which 

exhibited the importance of the interlocutors (teachers) in establishing WTC among 

learners. The study from Cao (2006) exhibited the emergence of situational WTC 

under the influence of both time and situational variables such as interactional 

context, task topic and interlocutor familiarity. Later in 2018, a qualitative study by 
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Syed and Kuzborska (2018) confirmed the effect of contextual factors (i.e., topic, 

teacher, classmate, task type, classroom atmosphere, physical location) on WTC 

among the group of participating students.  

 Another contextual factor that captured a lot of interest is classroom setting, 

especially digital classroom setting (Cao, 2006; Compton, 2004; Lee & Lee, 2019; 

Reinders & Wattana, 2014). Compton (2004) ran an experimental study on how chat 

message in computer-mediated communication tools can encourage students to 

communicate and found that participants who exchange chat message with their 

classmates took more turns to speak in an online classroom because they already 

constructed the sentence in the chat message, hence, helped them felt more prepared 

to talk. The study from Wattana and Reinders (2014) pointed out the importance of 

specific learning environments, and tasks conductive to the fostering of WTC in 

learners in digital setting. Another study from Lee and Lee in 2019 investigated the 

extent affective factors (i.e., motivation or speaking anxiety) and virtual intercultural 

experiences are linked to WTC in three different classroom settings (in-class, out-of 

class, and digital settings) (Lee & Lee, 2019). WTC has been continuously explored; 

new studies released from 2000 onwards have focused more on discovering other 

variables that might as well affect WTC.  

 A study conducted by MacIntyre, Baker, Clément, and Conrod (2001) 

proposed a hypothesis that argue the importance of instrumental and integrative 

orientations in supporting—and especially in giving direction to—language-learning 

motivation, believing that a more positive orientation taken by a student will tend to 

increase their WTC. Furthermore, the same study explored the affect that social 

support had on WTC since language acquisition is eminently bound to a social 
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context (Clément, 1986). Another study, conducted by MacIntyre himself in 2007, 

tried to investigate WTC as a volitional act which was an extension to the proven 

theory that WTC fluctuates rapidly as the situation changes. The study not only 

confirmed the importance of language anxiety and language learning motivation as 

main affects for a leaner’s WTC level; more importantly, MacIntyre proposed a new 

perspective of how WTC should be considered as a dynamic factor by considering a 

theory of converging forces on social interaction which was proposed in 1951 by Kurt 

Lewin. Lewin’s theory issued the importance of two types of forces: driving forces or 

energy that is in the direction of the intended goal, and restraining forces or energy 

that impedes the achievement of a goal (Lewin, 1951). McIntyre proposed that the 

volitional act of speaking requires the coordination of these two forces that may 

operate with or without the speaker’s explicit awareness (MacIntyre, 2007). 

 Communication and second language acquisition are closely tied together 

(MacIntyre & Charos, 1996). It is agreed that one must use the language to develop 

one’s proficiency. Extensive research has been continuously published to express new 

knowledge on WTC and its effect on second language acquisition. Observation of 

language learner’s unwillingness to communicate found many factors to be involved 

including anxiety, fear, and other affective factors. These findings have let 

instructional context in second language learning to emphasize on task-based 

approach, project-based approach, open-ended work, negotiation of meaning, and a 

learner-centered climate to support long-term retention and intrinsic motivation 

(Brown & Lee, 2015). 
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 1.3 WTC in Thai EFL classroom 

 Although WTC is a learner’s factor that has been investigated extensively in 

other countries, there were not many studies discussing this factor in Thai educational 

context. Early studies that investigated WTC in Thai learners mostly involved the 

attempt to confirm the relationship among variables affecting WTC based on previous 

models and theories. For instant, the study from Thong-iam (2009) which explored 

WTC among Thai students found that their WTC related with three situational 

variables which are interlocutors, group cohesiveness, and topic familiarity. Another 

study from Jongserntrakool (2009) added the relationship path between international 

postures, L2 learning motivation, and confidence in English communication with 

WTC. Another study from Chanyoo and Darling (2018) confirmed MacIntyre’s 

(1998) heuristic model of WTC that student who had spent time living or working in 

an English-speaking environment are more actively engaged in the situation that 

required communication in L2. 

 The studies from Pattapong (2010, 2015) were the first study attempting to 

produce model of WTC for Thai EFL learners with the association of Thai cultural 

aspect. Applying qualitative methods in both studies, Pattapong found that cultural 

practices had a great influence on Thai EFL students along with teacher’s practices 

that reflected through instructions and tasks in the classrooms (Pattapong, 2010). 

Pattapong expanded her study further in 2015 and proposed the 4 variables that 

underlying WTC in Thai EFL learners which consisted of: cultural context such as 

High teacher status in Thai culture, “Kreng Jai” or the feeling of consideration upon 

another person’s feeling”, social and psychological context such as self-confidence, 

self-efficacy, and self-concept, classroom context such as interlocutors, task, and 
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classroom management, and social and individual context such as influences from 

social and from an individual.  

 WTC among Thai students has also been explored in the context of digital-

based learning. The study from Reinders and Wattana (2014) which conducted 

language teaching and learning experiments through a digital game with Thai students 

found that online gaming could encourage WTC among students through the 

supportive environment and the anonymity status that made them felt safe and 

decrease their anxiety. Another study from Reinder and his associates (2016) 

extended the investigation to social media context with Thai university students and 

found that students demonstrated a statistically greater WTC in social media than in 

classroom. One of the recent experimental studies released in 2023 by Phakhawadee 

Chaisiri applied the technology-mediated oral tasks on the Flipgrid application in the 

virtual classroom and the result positively reflected that such intervention could 

promote Thai EFL learners’ WTC in English; however, further studies on a larger 

sample size is encouraged. 

 Recent studies on WTC in Thai EFL context have focused more on the 

fluctuation nature of the factor in different context, along with psychological-related 

variables that influence WTC among Thai learners. A study from Bakoko and Waluyo 

(2022), which is the extent from the study of Lee and Lee (2019), investigated the 

relationship of WTC along with another three affective variables in three different 

learning contexts found that motivation was the only significant predictor to WTC 

while other affective variables such as self-confident, anxiety and grit did not 

represent as a significant predictor. The result indicated inconsistency in the study of 

affective variables surrounding WTC in different contexts which will remain a 
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challenge in measuring WTC in EFL context (Peng, 2007; Waluyo & Bakoko, 2022). 

Another study from Chanyoo and Suwongse (2022) attempted to quantitatively 

confirm Pattapong’s (2010) theoretical framework. The study examined psychosocial 

and psychocultural variables contributing to WTC among Thai EFL students who 

studied in immersion programs and found that, based on Pattapong’s (2010) 

framework, psychocultural variables of “Kwam Kreng Jai”, fear of losing face, unity, 

and teacher status accounted for 78% of influencing variables on WTC among the 

participants (Suvongse & Chanyoo, 2022).  

 1.4 Measurement of WTC 

 The WTC measurement was first developed from a Verbal Activity Scale 

(VAS) which is a self-reported scale centered on the amount of talking people 

reported they do (McCroskey & Baer, 1985). The first WTC measurement developed 

by McCroskey & Baer (1985) was based on the construction of a personality-based, 

trait-like character predisposition. The measurement consisted of 20 items in a 5-point 

rate scale. Each question was designed to measure WTC in four different contexts that 

exhibit daily life conversation situations and interactions with different types of 

interlocutors. 

 Later in 2001, MacIntyre and his associates developed another measurement 

of WTC for classroom context (MacIntyre et al., 2001) which was a 54-item scale that 

aimed to measure WTC in four skills: speaking, reading, listening, and writing, both 

inside and outside the classroom. The questionnaire by MacIntyre was later 

questioned by Weaver (2005) about whether the items can really describe situations 

occurring in the language classroom. By applying the Rasch model with data 

collection from teachers and students, Weaver developed a scale measuring WTC in 
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L2 in speaking and writing that has been widely used later on (Pattapong, 2010). In 

conclusion, Weaver’s WTC questionnaire effectively captured significantly variation 

in students’ WTC through reliable, valid, and highly consistent questionnaire items 

that accurately depict activities and scenarios occurring in a foreign language 

classroom across all four skills (listening, speaking, reading, writing). Notably, these 

activities have remained largely consistent over the years since the questionnaire’s 

inception. 

 

2. Online Classroom  

 2.1 Definition and development 

 The concept of distance learning first started in 1840 when Sir Isaac Pitman, 

the English inventor, came up with an idea for delivering instruction for 

correspondence courses to a potentially audiences by mail. It was the first time that 

instructors and students were able to conduct teaching and learning activities while 

they remained geographically apart (Phillips, 1998). Later, with the invasion of 

technological advancement, the online classroom concept had been formed which is 

defined as institution-based formal education where the learning group is separated 

and when electronic media are used to connect learners, resources, and instructors 

(Butner et al., 1999). 

 Distance education has been defined in numerous ways. Garrison and Shale 

(1987) argued that it ought to imply that the majority of educational communication 

between (among) teacher and student(s) occurs non-contiguously, for the purpose of 

facilitating and supporting the educational process and must use technology to 

mediate the necessary two-way communication. Later, Moore (1990) expanded the 
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characterization to include instruction through any type of electronic communication 

or print media such as e-mail, threaded discussions, listservs, and video. Both 

Moore’s and Garrison and Shale’s definition agreed that distance education was 

defined as the delivery of instruction through all of the various forms of electronic 

media as well as the transportation of faculty to distance sites. 

 In the beginning of 21st century, when digital technology has fully invaded 

education field, the term “E-Learning” which sometimes referred to as online 

learning, web-based learning, virtual school, or technology-based learning has been 

widely adopted (Waight et al., 2002). Clark (2000) defined virtual school that has 

been defined as ‘‘a state approved and/or regionally accredited school that offers 

secondary credit courses through distance learning methods that include Internet-

based delivery”. Yoon (2003) argued that e-learning is sporadically used in higher 

education to describe online course environments in a corporate training context; 

while Russell (2004) defined virtual schools as ‘‘a form of schooling that uses online 

computers to provide some or all of a student’s education” (p. 2).  

 Although the definition of online learning has been redefined and extended in 

numerous ways, they share the similarity of essential components such as the usage of 

the internet as a medium, the use of pedagogical tools that enabled by the Internet and 

Web-based technologies, and the purpose to facilitate learning and knowledge 

building through meaningful action and interaction between instructors and learners 

(Dabbagh & Bannan-Ritland, 2005). 

 Based on the broad definition of an online classroom, this study is required to 

concentrate solely on specific components related to this study. After related literature 

in online learning and online classroom have been extensively examined, Table 1 
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illustrates the common components of online classroom components from review of 

the literature that will be the primary focus of this study. 

 

Table 1 Online Classroom Components from Review of the literature  

 

Component 

Supporting Literature 

Templeton 

et al., 

2015 
Mashaw, 

2012 

Sojayaphan 

& 

Klaisang, 

2017 

Surapanyo, 

2022 

Watson 

& 

Gemin, 

2009 

Moore & 

Shelton, 

2013 

Online 

Student 

√  √   √ 

Online 

Instructor 

√ √ √    

Online 

Activity 

 √   √  

Online 

Interaction 

√  √ √   

LMS 

√    √ √ 

Social 

Presence 

√ √     

 

 2.2 Components of an English Online Classroom 

   1) Online Student: Online Students in online classroom setting require 

self-regulation to become an active learner which is a stark contrast compared to 

traditional face-to-face classroom. The core of self-regulated learning is self-

motivation. It has been observed that successful students tend to be able to motivate 

themselves more regarding completing a certain task, setting learning goals, or self-

rewards and self-control techniques (Chen, 2014).  
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   2) Online Instructor: Instructor’s role in distance learning embeds more 

various roles compared to traditional face-to-face classroom since the nature of 

distance learning can easily break a major assumption of objectivism that the 

instructor houses all necessary knowledge. Therefore, in distance learning classrooms, 

learning instructions becomes communication-oriented and the instructor becomes a 

discussion leader. Moreover, in an E-learning environments that demand a transition 

of the roles of students and the instructor. The instructor’s role is to become a 

facilitator who stimulates, guides, and challenges his/her students via empowering 

students with freedom and responsibility, rather than a lecturer who focuses on the 

delivery of instruction (Huynh, 2005). 

   3) Online Activity: NSQOT Standard Instructional Design states that 

instructors in online classroom setting should be able to curate and create instructional 

materials and resources to engage students (Archambault et al., 2022; Watson & 

Gemin, 2009). According to Chen (2014), effective activity for online classroom 

should create a worry-free and seamless learning environment through scaffolding 

methods implication with various course materials and in-class activities. The tasks in 

online classroom settings should also foster both independent and collaboration 

activities  

   4) Online Interaction: Many past studies raised questions about the quality 

of interactions online. Wanstreet (2006) observed that research that reflects positively 

on online communication in college courses typically focuses more upon the quantity 

rather than quality. Zhang and Walls studied the degree to which online instruction 

addressed the previously described dimensions of instructional effectiveness 

developed by Chickering and Gamson. They found that the elements of “encouraging 
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cooperation among students and encouraging student-faculty contact were least 

frequently practiced” in online instruction (Zhang & Walls, 2006, p. 420). Mazzolini 

and Maddison (2005) noted that the frequency, timing, and nature (e.g., clarifying, 

posing questions, answering questions) of an instructor’s contributions to online 

postings and threaded discussions are negatively correlated with the frequency and 

length of student postings (Ward et al., 2010). Even though some research findings 

(e.g., Smith, 1996) show learners may prefer traditional face-to-face courses than the 

distance education courses, for they believe more interaction is present in face-to-face 

courses, distance education courses actually can foster more interaction than 

traditional courses, providing more personal and timely feedback to learners (Hirumi 

& Bermudez, 1996; Horn, 1994). 

   5) LMS: There is a certain level of technological skills required for both 

online students and instructors. Adequate technological skill can foster a less worry-

free environment in online classrooms and create a more effienct interaction 

opportunity among students (Watson & Gemin, 2009). By offering technological 

support through different channels such as hotline call center, guidebook on 

instructional manual, and workshop session prior to te use of LMS are critical for 

online classroom participants. It is also being seen that these technological support 

should be promot and effective. Peer-to-peer support or receiving support from online 

instructor are also beneficial (Moore, 1990) 

   6) Social Presence: The concept of Social Presence has been seen as a 

social interaction between learners who provide social support to each other 

(Vygostsky, 1978). Therefore, the social presence in classroom context is considered 

a respond to an individual’s psycho-emotional needs. To respond to these needs, a 
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classroom is acted as a community formed by groups of learners and teachers that 

trust and support each other. According to Conrad (2005), [Community in the online 

environment] is a general sense of connection, belonging, and comfort that develops 

over time among members of a group who share purpose or commitment to a 

common goal. Not surprisingly, the perception of loneliness does not diminish in 

online courses; in fact, online students report higher levels of perceived loneliness 

than their peers taking similar FtF courses (Ali & Smith, 2015). Further, students in 

these mediated classes lament how their learning experiences are lacking overall 

interpersonal connections (Driver, 2018) Students report loneliness as a hindrance to 

their learning (Sit et al., 2005) and are more likely to drop out or withdraw from the 

course (Angelino et al., 2007). Thus, this lack of connection with peers may have 

negative impacts on students’ experiences with online learning. 

 
3. Related studies 

 The study from Peng and Woodrow (2010) proposed and tested a 

hypothesized model integrating WTC in English, confidence in communication 

proficiency, motivation, learner beliefs, and classroom environment. It was the first 

study that tested the interrelationship between WTC in English and classroom 

environment. The study was an extension to the previous study from Peng (2007) 

which qualitatively identified two contexts that influenced L2 WTC in English of 

Chinese students. The two contexts are individual context which comprised of 

communication competence, language anxiety, risk-taking, and learners’ beliefs, and 

the social context which comprised of classroom climate, group cohesiveness, teacher 

support, and classroom organization. In Peng’s (2007) previous study, language 
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learning classroom was viewed through an ecological perspective which described the 

relationship between the components or actors in the language classroom, mainly the 

teacher, learners, and tasks where in Peng and Woodrow’s study (2010), the 

components of environment were conceptualized as teacher support, student 

cohesiveness, and task orientation following Moos (1973) and Fraser (2003). The 

hypothesized model in Peng and Woodrow’s (2010) study was quantitatively tested 

using structural equation method modeling. The structural model showed the 

regression coefficient among each variable in the study is shown in Figure 6. 

 

  

 

Figure 6 Structural model of WTC in English, confidence in communication 

proficiency, motivation, learner beliefs, and classroom environment  

(Peng & Woodrow, 2010) 
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 From the Figure, classroom environment directly influenced WTC in English, 

the impact was both direct and indirect through learner’s beliefs, confidence, and 

motivation.  

The study from Pattapong (2010) was the first study that proposed a theoretical 

framew ork of WTC of Thai university students using triangulation method. The 

framework was based on the WTC model by MacIntyre et al. (1998) and Wen and 

Clement (2003). The model is as shown in Figure 7. 

 

Figure 7 The four variables underlying WTC in English of Thai university students  

(Kamlaitip Pattapong, 2010) 

 

 According to Figure 7, the four variables under the cultural context exhibited 

the cultural context of Thai society, which are the perception to maintain the 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 33 

hierarchical system and to maintain good relationship with other people in the society. 

In the social and individual context category, WTC in English also depend on an 

individual’s personality traits and their educational experiences.  

 In this study, the WTC questionnaire that will be used to measure WTC in 

English level among participants is adapted from the study of Weaver (2005) that use 

Rasch measurement to study the psychometric properties of a 34-item questionnaire 

designed to measure WTC in English of Japanese university students. Weaver’s 

(2005) study was based on the study from McCroskey and Richmond (1982), and 

MacIntyre et al. (1998). In the previous study from McCroskey and Richmond (1982), 

the first WTC scale measurement was proposed which composed of 12 items that 

combines three types of interlocutors with four types of communication contexts in 

verbal form (public speaking, talking in meetings, talking in small groups and talking 

in dyads). Later in 1998, the study from MacIntyre and his associates (1998) 

suggested that the scope of WTC measurement should be extended to willingness to 

write, read and comprehend a second language. However, Weaver suggested that the 

measurement items proposed by both previous studies which heavily based on out-of-

the-classroom situations such as “talking to a friend while standing in line”, or “a 

stranger enters a room you are in, how willing would you be to have a conversation if 

he talked to you first” did not occur as frequently as inside-the-classroom situations 

such as “willingness to speak to your teacher about your homework assignment”, or 

“speak in a group about your summer vacation”. The questionnaire items in Weaver’s 

study were designed from a two-step process. First, an extended list of speaking and 

writing tasks/situations which occur in university English classes was compiled 

through a series of interviews with students, foreign and Japanese instructors of 
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English and an examination of the textbooks used in the different English classes. 

Then the list was narrowed to 34 items before using the Rasch model to identify 

whether the questionnaire items can measure WTC of Japanese university student, 

which the result has confirmed the usefulness of the 34-item questionnaires in 

measuring WTC of Japanese university students inside their classroom. 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER 3 

RESEARCH METHODOLOGY 

 

 To answer the following research questions: 

 1. What is the level of WTC in English of Thai undergraduate students in 

English language online classrooms? 

 2. Which component(s) of English language online classroom environment 

have a statistically significant relationship with level of WTC in English of Thai 

undergraduate students? 

 3. How does an English language online classroom environment relate to the 

WTC in English with Thai undergraduate students? 

 This chapter presents the research methodology employed in this study to 

explore WTC level among Thai undergraduate students in English language online 

classrooms and how English language online classroom environment is related to the 

students’ WTC. This chapter includes research design, participants, research 

instrument, research instruments validity and reliability process, and research 

procedures. 

 

Research Design 

 The method implemented in this study was a mixed method, sequential 

explanatory design which combines quantitative and qualitative approaches 

sequentially in a two-phase process. Two variables focused in this study are WTC in 

English and English language online classroom environment. In the first phase, the 

level of WTC and its relationship with English language online classroom 

environment were obtained using a survey questionnaire. The qualitative data were 
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collected afterwards through a semi-structured interview on selected participants from 

their WTC mean score to find an explanation for the nature of relationship between 

the two variables. 

 

Population  

 The population of this study comprises of  772,301 Thai undergraduate 

students who study English as a foreign language in 174 universities in Thailand 

(Ministry of Higher Education Science Research and Innovation, 2021). 

 
Participants 

 The participants of this study are undergraduate students in government, 

private, and Rajabhat universities in Bangkok.  

 Regarding the mixed method research approach, participants in this study 

were divided into two groups: (1) participants in quantitative phase, and (2) 

participants in qualitative phase. The following section describes participants’ context 

and the selection process of each group. 

 1. Participants in quantitative phase 

 The Participants in qualitative phase are 406 undergraduate students in 

government, private, and Rajabhat universities in Bangkok. who study in a regular 

program and have participated in English language classroom through synchronous 

online setting.  

 2. Participants in qualitative phase 

 In the qualitative phase, seven undergraduate students from government, 

private, and Rajabhat universities in Bangkok participated. They were purposively 
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selected based on their WTC mean scores obtained from the survey questionnaire. All 

participants willingly agreed to take part in the interviews. 

 

Participants Selection 

 The following section explains the process of participants selection for 

quantitative phase and qualitative phase respectively. 

 1. Participants in quantitative phase 

 To obtain a good representation of the population, the number of participants 

fir quantitative phase was calculated using Yamane’s formula (Mackey & Gass, 

2016). If the population number is greater than 100,000, a sample size of 400 is 

needed to reach a 95% confidence level and a 5% precision level. Considering the 

total number of Thai university students, which is approximately 780,000 (Open 

Government Data of Thailand, 2019), the minimum of 400 participants were then 

obtained.  

 To achieve the economics of budget and time available for this study, list of 

universities nationwide was screened to obtain the shortlist government universities, 

Rajabhat universities, and private universities located in Bangkok metropolitan area 

that are comparable in terms of size, learning outcomes of English subjects, and 

availability of online classes administered in the past two years. Then, the number of 

participants needed for each type of university is calculated based on the proportion of 

undergraduate students. Table 1 shows the summary of number of undergraduate 

students by university types, calculated number of participants by university types, 

and number of participating universities.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 2 Summary of number of undergraduate students by university types, 

calculated number of participants by university types, and number of 

participating universities (Ministry of Higher Education Science Research 

and Innovation, 2021). 

 

University type 
The number of 

participated universities 

The number of participants 

collected from each 

university 

1. Government Universities 3 134 

2. Rajabhat University 1 147 

3. Private University 2 125 

Total 6 406 

 

 2. Participants in qualitative phase 

 Table 2 below shows details of the seven participants who took part in the 

quantitative phase through semi-structured interviews. 

 

Table 3 List of participants in qualitative phase  

 

Group Gender Type of university 
WTC mean 

score*  

High Female Private 3.88 

 Female Private 3.82 

 Female Rajabhat 3.76 

 
Male Rajabhat 3.12 

Low Other Private 2.24 

 Female Government 2.12 

  Female Government 2.06 

*full score = 4.00 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 39 

 From Table 2, participants in qualitative phase consisted of one male student, 

five female student, and one student who did not prefer to state gender. Two 

participants were studying in Rajabhat universities, two were from government 

universities, and another three were from private universities. Four of them were 

participants who received the highest WTC mean score who agreed to be interviewed, 

whereas another three were participants who received the lowest WTC mean score 

who have agreed to be interviewed. 

 To select participants for qualitative phase, a purposive sampling method, 

which is a selection of information-rich cases for the purpose of illuminating the 

questions under study (Patton, 2002), was employed. The following processes explain 

the purposive sampling method employed in this study. 

  1) Upon responding to the survey questionnaire in quantitative phase, 

participants were asked for their consent to participate in the interview phase if they 

were selected. Only participants who gave consent were included in the sampling for 

this phase.  

  2) The mean score for WTC section from the survey questionnaire was 

analyzed. Then, the list of potential participants was organized, ranging from the 

highest to the lowest WTC mean score. 

  3) Contacting participants for interview appointments was conducted in a 

systematic manner to ensure equal distribution between participants with high and 

low WTC. Starting from a participant with the highest WTC mean score, then 

proceeded to a participant with the lowest WTC mean score, before returning to the 

top-ranked participant again. 
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  4) In case participants could not be reached or decided to withdraw their 

consent, the participant would be skipped and the next participant on the list would be 

contacted. 

 

Research Instruments 

 To respond to the research questions, two research instruments were 

developed; namely (1) Survey questionnaire, and (2) Semi-structured interview 

questions. The following section explains the rationale for the instrument selection, 

the instrument development process, and the validity and reliability test process for 

each of the instruments respectively. 

 1. Survey questionnaire 

 To respond to research questions 1 and 2, a survey questionnaire comprised of 

two sections was developed. Namely, (1) WTC section and (2) English language 

classroom environment section. The following section explains the rationale for the 

instrument selection, the instrument development process, and the validity and 

reliability test process. 

  1.1) WTC section 

  The section was adapted from the WTC questionnaire from Weaver (2005) 

which has been widely used in many studies investigating WTC in classrooms. The 

original questionnaire consisted of 34 items representing tasks or situations that occur 

frequently in language classes and would elicit a wide range of willingness from the 

student population.  

  This study selects to adapt the instrument from Weaver’s for the following 

three reasons: Firstly, the questionnaire was developed within the Japanese cultural 
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context, which share similarities with the Thai cultural context. Secondly, the 

questioning items specifically addressed situations and tasks within a classroom 

setting rather than daily life contexts. Thirdly, the questioning items were designed to 

measure WTC in speaking skills. These three factors collectively made Weaver’s 

questionnaire the most suitable choice, aligning well with the objectives of this study. 

  Since the original instrument was developed under the context of traditional 

face-to-face classroom. Therefore, changes are made to comply with the context of 

this study. The changes include translation from English to Thai, 17 unrelated items 

deletion, and 5 item modifications. The full details of items modification can be found 

in Appendix D. This adapted WTC section maintains the 4-point-rating scale from the 

original instrument to eliminate neutral responses. The scale ranged from 1 = 

Definitely not willing, 2 = Probably not willing; 3 = Probably willing; and 4 = 

Definitely willing. 

 Table 4 shows sample items from the questionnaire. 

 

Table 4 WTC section sample items 

 

Item no. Sample item 

7 Sing a song in English. 

9 Tell someone in English about the story of a TV show 

you saw. 

14 Ask in English the meaning of a word or how to 

pronounce a word 

16 Give a short self-introduction without notes in English. 
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  1.2) English language classroom environment section 

  This section questioning items was adapted from review of the literatures. 

The section included a total of 30 items where students were asked to determine the 

frequency of which each situation in an English language online classroom occur 

using a 5-point rating scales ranked from 1 = Rarely to never, 2 = Seldom;  

3 = Sometime, 4 = Often; and 5 = Almost always. The questioning items were 

organized into five categories representing each component of an online classroom 

which are: Online Student, Online Instructor, Online Activity, Online Interaction, 

LMS and Social Presence. Each component was thoroughly explored in the relevant 

literature to gather definitions and constructs related to measuring their effectiveness. 

The rationale behind the inclusion of each set of questions is described as follows.  

     1.2.1) Online Student  

     Online students in this study is investigated in the aspect of self-

regulation, self-motivation, degrees of being an active leaner, and a certain level of 

technological knowledge and skill adequate to support their own learning. The 

questioning item was adapted from an Online Learning Quality Inventory from the 

study of Dawn M. Hathaway (2009) and the Elements of Online Learning Quality 

from the study of Nathan R. Templeton (Templeton et al., 2015). The five questioning 

items for assessing the online student component are listed in Table 5. 
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Table 5 The Online Student component questioning items 

 

Item no. Item Component assessed 

1.1 Getting a certain amount of work done would be 

important to me. 

Self-Regulation 

1.2 I am ready to start this class on time. Self-Regulation 

1.3 I know what I am trying to achieve in this class Self-Motivation 

1.4 I pay attention during this class. Active Learner 

1.5 I know how to use my computer/ electronic 

device/ software to navigate my own learning 

Students’ background 

knowledge for 

technology 

 

     1.2.2) Online Instructor 

     Online Instructor in this study is investigated in the aspects of facilitating 

classroom interaction and collaboration, evaluating learning progress, motivate, 

stimulate, guide, and challenge, and provide accessibility for students to address their 

academic needs or seek for academic. The questioning item was adapted from an 

Online Learning Quality Inventory from the study of Dawn M. Hathaway (2009) and 

the Components of Online Learning Quality from the study of Nathan R. Templeton 

(Templeton et al., 2015). The five questioning items for assessing the Online 

Instructor component are listed in Table 6. 
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Table 6 The Online Instructor component questioning items. 

 

Item no. Item Component assessed 

2.1 The online instructor encourages me to talk Facilitating classroom 

interaction and 

collaboration 

2.2 My online instructor always available when I 

have trouble with my work  

Accessibility 

2.3 The online instructor provides helpful feedback Evaluating learning 

progress 

2.4 My online instructor pay attention to my 

problems 

Accessibility 

2.5 The online instructor questions help me 

understand 

Motivate, stimulate, 

guide, and challenge 

 

     1.2.3) Online Activity 

     Online Activity in this study is investigated in the aspects of developing 

reciprocity and cooperation among students, foster active learning techniques, ability 

to give prompt feedback, emphasizing Time on Task, and respecting diverse talents 

and ways of learning. The questioning item was adapted from the iNACOL’s National 

Standards for Quality of Online Courses (Watson & Gemin, 2009). The five 

questioning items for assessing the activity component are listed in Table 7. 
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Table 7 The Online Activity component questioning items 

 

Item no. Item Component assessed 

3.1 Online activity in class requires me to use 

problem-solving skills to seek answers 

Developing reciprocity 

and cooperation among 

students 

3.2 Online activity in class requires me to use 

problem-solving skills to seek answers 

Foster active learning 

techniques 

3.3 The online instructor encourages peer feedback 

evaluation during or after class online activity 

Foster active learning 

techniques 

3.4 I know how much time I have to complete each 

class activity or task. 

Emphasizing Time on 

Task 

3.5 I feel that my classmates with different skills or 

efficiency can collaborate equally in most of 

class online activity. 

Respecting diverse 

talents and ways of 

learning 

 

     1.2.4) Online Interaction 

     Online Interaction in this study is investigated within the area of 

opportunity, quality, promptness, and Online Instructor presence. The questioning 

item was adapted from an Online Learning Quality Inventory from the study of Dawn 

M. Hathaway (2009). The five questioning items for assessing the interaction 

component are listed in Table 8. 
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Table 8 The Online Interaction component questioning items 

 

Item no. Item Component assessed 

4.1 The online instructor monitors me and my 

classmate while we are discussing. 

Online Instructor 

presence 

4.2 Online class activity provides me and my 

classmates opportunities to discuss/ brainstorm/ 

negotiate together. 

Opportunity for 

interaction 

4.3 When me and my classmates discuss/ 

brainstorm/ negotiate, I rarely have to wait for 

others to respond 

Promptness of 

interaction 

4.4 I can feel that my classmates participate in our 

discussion actively and eagerly. 

Quality of interaction 

4.5 The online instructor participates with me and 

my classmates with our discussion 

Online Instructor 

presence 

 

     1.2.5) LMS 

     LMS in this study is investigated in the aspects of availability, ease of 

use, immediacy of support, and availability of training. The questioning item was 

adapted from the iNACOL’s National Standards for Quality of Online Courses 

(Watson & Gemin, 2009). The five questioning items for assessing the accessibility 

component are listed in Table 9. 
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Table 9 The LMS component questioning items 

 

Item no. Item Component assessed 

5.1 The faculty provide me training and guideline 

to use technologies for online learning 

Availability of training. 

5.2 I know where to find support in case of facing 

technical problems 

Availability of tech 

support 

5.3 The faculty provide me prompt assist whenever 

I need. 

Immediacy of tech 

support 

5.4 Online classroom medium provided for the 

classroom is easy to use. 

Ease of use 

5.5 LMS provided for the classroom is easy to use Ease of use 

 

     1.2.6) Social Presence 

     Social presence in this study is investigated by employing Garrison’s 

indicator of Social Presence which consisted of affective expression, self-disclosure, 

sense of humor, vocatives, and phatics, salutations. The questioning item was adapted 

from an Online Learning Quality Inventory from the study of Dawn M. Hathaway 

(2009). The five questioning items for assessing the social presence component are 

listed in Table 10. 
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Table 10 The Social Presence component questioning items 

 

Item no. Item Component assessed 

6.1 The online instructor and my classmates open 

their cameras 

Affective Expression 

6.2 The online instructor and my classmates talk 

about life outside of university in class 

Self-disclosure 

6.3 The online instructor and my classmates tell 

jokes to each other 

Sense of humor 

6.4 The online instructor addresses me and my 

classmates with our names or nicknames 

Vocatives 

6.5 The online instructor and my classmates greet 

each other before class and farewell each other 

after class. 

Phatics, Salutations. 

 

 2. Semi-structured interview questions 

 The instrument was established for the purpose of data triangulation with the 

quantitative data responded to research question 1 and 2. Questions in the interview 

were based on the six English language online classroom components. The 

questioning items from the English language online classroom section that showed 

significant relationship with online student’s WTC level were incorporated into the 

questions to further explore these specific items. In conclusion, the interview 

questions consisted of the following eight parts. 

  2.1) Student’s background information 

  2.2) Online English learning experience 

  2.3) How students reflect themselves in English language online classrooms 

in terms of self-regulation, self-motivation, degrees of being an active leaner, and a 

certain level of technological knowledge. How their reflection relates to their WTC. 
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  2.4) Online student’s perception towards their instructor in English online 

classroom and how it relates to their WTC. 

  2.5) How online student’s perception towards activities in English online 

classroom and how it relates to their WTC. 

  2.6) How student’s perception towards interaction opportunity and quality 

in English online classroom and how it relates to their WTC. 

  2.7) How student’s perception towards the LMS issues in English online 

classroom and how it relates to their WTC. 

  2.8) How student’s perceive social presence in English online classroom 

and how it relates to their WTC. 

 The last process for all instruments development was the translation process. 

The back-translation method was used to ensure accuracy between the original 

questionnaire items in English and the translated items in Thai. The Back-Translation 

method involves the following four processes:  

  1) Translation of questions in the source language into the target language 

by one translator. 

  2) Retranslation back into the source language by a second translator 

  3) Comparison of the two source language questionnaires 

  4) When notable differences in the two appear, working with one or both 

translators to adjust the target language of the problematic questions 

 The final version of all instruments is then processed onwards to the step of 

Validity and Reliability check which is discussed in the following section. 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 50 

Validity and Reliability Process 

 To ensure all research instruments obtained a reliable quality, two activities 

were conducted which are (1) Validity test, and (2) Reliability test. The following 

section describes the detailed process of each step. 

 1. Validity test 

 To ensure all research instruments obtained a valid quality, three expert 

validators who are experienced scholars with proven records and knowledge in related 

field to this study were invited to complete the Item Objective Congruence (IOC) 

form. According to the traditional index of IOC Values, the items with score not less 

than 0.5 were validated, while items with score less than 0.5 were adjusted or deleted. 

The following shows the result obtained from the IOC form. 

  1. The survey questionnaire - WTC section received 0.76 mean score from 

the IOC form which indicates that the questioning items are acceptably valid. 

  2. The survey questionnaire - English language online classroom 

environment section received 0.67 mean score which indicates that the questioning 

items are acceptably valid. 

  3. The semi-structured interview questions received 0.56 mean score from 

the IOC form which indicates that the questioning items are acceptably valid with 

some revision and suggestions needed. 

 All instruments were revised based on the feedback and suggestions provided 

by the experts. The acknowledged comments and suggestions encompassed 

recommendations for rephrasing to enhance clarity of meaning, editing word choices 

for greater specificity, and shortening items that were excessively long. 
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 2. Reliability test 

 Reliability tests for the quantitative instrument were carried out through the 

pilot test, when thirty students who share the same qualifications as the study’s 

participants were asked to complete the survey questionnaire. Data obtained from the 

questionnaire were calculated using Cronbach’s Alpha value. The following is the 

result. 

  1) WTC section yielding the total result of 0.954 indicates a high level of 

reliability of the questioning items. 

  2) English language online classroom environment section yielding the total 

result of 0.961 which proves the high level of reliability of the items. 

 

Research Procedure 

 The research procedure of this study was divided into two phases which are 

the Qualitative phase and the Quantitative phase. The following section explains the 

research procedure carried out in each phase. 

 1. Quantitative phase 

 Starting with participants selection, the multi-stage sampling approach was 

applied. After three mediums to large-sized universities in Bangkok were randomly 

selected, permission for data collection was requested and obtained. The survey 

questionnaires were distributed to the participants with the assistance of the respective 

faculties and language institutions. At the end of the data collection period, 467 

responses were received. A total of 61 questionnaires were excluded from the analysis 

due to not meeting the qualification, resulting in 406 completed questionnaires for 

data analysis.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 52 

 2. Qualitative phase 

 Began with participants selection from the WTC mean score obtained from the 

quantitative phase, then each potential participants were approached and appointed for 

the interview session. Participants were given the flexibility to choose their date and 

time of convenience. They were also informed about the brief topic of the interview, 

approximate duration, and their privacy protection guidelines. The interview was 

conducted individually in Thai language. This is to provide the interview subject 

comfort and security, encouraging them to share information more freely. The 

interviews were also facilitated through synchronous online meeting application 

(Zoom Meeting) to alleviate participants from the inconvenient of travel burden.  

Prior to starting the interview, participants were once again informed about their 

rights as a research subject, identity protection, and asked for their permission to be 

recorded while giving the interview. A total of seven students were successfully 

approached and interviewed.  

 

Data Analysis 

 The following section explains the data analysis method applied to each of the 

research phases. 

 1. Quantitative phase 

 The quantitative data were analyzed for descriptive statistics (frequencies and 

mean scores), and inferential statistics (Pearson's Coefficient value) using statistic 

software.  
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 2. Qualitative phase 

 The qualitative data were analyzed using the content analysis method to 

identify the significant pattern of the data (Merriam & Tisdell, 2016). All interview 

recordings were transcribed into Thai language which is the language used for 

interviews. The coding scheme was created from data saturation. The following 

shows the process of content analysis conducted in this study. 

  1) The transcribes were read and re-read to make sense of the data retrieved 

from the interviews. 

  2) The coding scheme for each English language online classroom 

component was created to deduct the information that are similar for the researcher to 

better get the senses out of the massive information (Merriam & Tisdell, 2016). The 

technique used for the creation of a coding scheme was data saturation, where 

repetitive words and connotations are counted manually to form a mutually exclusive 

category.  For example, the coding scheme under the component of Online Activity 

consisted of the following keywords: “เกมส์” (game), “กิจกรรม” (activity), “งาน” (task), 

“ง า น ก ลุ่ ม ” (group task, group work, group activity), which were words and 

connotations that were most frequently detected from the interviews.  

  3) Intra-coder reliability process was applied to ensure reliability of the 

coding. Time interval was applied for the coder to allow some time to pass before 

reviewing and composing the second round of coding without referring to the coding 

scheme obtained from the first round. Then, conduct the comparison for both versions 

before revision for the final version. 
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 In summary, data analysis of this study is divided into two phases to respond 

to the three research questions. The first phase is data analysis for quantitative data 

obtained from the survey questionnaire deployed in the quantitative phase. 

Quantitative data analysis employed descriptive statistics to obtain mean score of 

WTC and English language online classroom components, also use the Pearson’s 

Correlation analysis for inferential statistic in order to look into the relationship 

between WTC and English language online classroom components. For qualitative 

phase, after interview recordings were transcribed, content analysis was conducted to 

create coding schemes using data saturation technique. The reliability of the coding 

schemes was obtained through the intra-coder reliability process. 

 Table 11 elaborate detailed explanation for each research question by outlining 

the corresponding research instruments and the assessment criteria to address each of 

the research questions. 

 

Table 11 Summary of research instrument and assessment criteria for the research 

questions 

 

Research question Research instrument Assessment criteria 

1.What is the level of WTC 

in English of Thai 

undergraduate students in 

English language online 

classrooms? 

WTC questionnaire WTC mean score and the 

Interval range  
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Table 11 continued 

 

Research question Research instrument Assessment criteria 

2. Which component(s) of 

English language online 

classroom environment have 

a 

statistically significant 

relationship with level of 

WTC in English of Thai 

undergraduate students? 

-WTC questionnaire 

-English language 

online classroom 

environment 

questionnaire 

- Use Pearson's 

Coefficient value to 

identify the present of 

relationship between 

WTC and each English 

language online 

classroom environment 

components   
 

3. How does an English 

language online classroom 

environment relate to the 

WTC in English with Thai 

undergraduate students? 

-WTC questionnaire 

-English language 

online classroom 

environment 

questionnaire 

-Semi-structure 

interview questionnaire 

-Use mean score for 

WTC to purposively 

select interview 

participants. 

- Incorporate English 

language online 

classroom environment 

questioning items that 

showed relationship with 

WTC into the semi-

structure interview 

questions 
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Ethical Consideration 

 To comply with the principle of conducting research involving human 

subjects, this study applied the Belmont (Department of Health, 1978) Ethical 

Principle and Guideline for Research Involving Human. The guideline consisted of 

the principles of respect for persons, beneficence and justice.  

 For the principle of respect that stated the importance of a subject person 

being treated as autonomous agents entitled to protection, this study provided a 

written statement for participant’s identity protection at the beginning of both 

quantitative questionnaires. Participants must select the option “Acknowledge and 

agree to participate” under the identity protection statement before able to start 

responding to the first question. Interview participants in qualitative phase also being 

verbal informed about their identity protection and being asked to give consent for the 

interview to be recorded. It is entirely their decision whether to open a camera or not. 

They are also assured that the purpose of recording the interview is solely for research 

purposes and will not to be publicly disclosed or published anywhere.  

 In adherence to the principle of beneficence which emphasizes the importance 

of respecting a person’s decisions, the instrument validation process by experts 

through IOC form has demonstrated that all components in the instruments used in 

this study have been adapted or formulated without adding any personal opinion, bias, 

or judgement. Participants in both quantitative and qualitative phase can choose to 

skip any questions that they feel uncomfortable giving response to. Participants who 

took part in semi-structured interview sessions were informed that they had the right 

to stop or pause the interview at any point. Additionally, they retained the right to 

terminate their consent to participate in the interview. 
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 Lastly, to respond to the principle of justice which emphasize that each person 

should be treated with fairness, participants in qualitative phase were carefully 

screened during the selection process to ensure that they have no personal connection 

to the researchers conducting this study. This precautionary measure is implemented 

to prevent potential bias that may arise.  

 In summary, strictly following the Belmont’s principles ensures an enhanced 

quality of the study by eliminating potential bias and promoting a comprehensive 

understanding of the information provided by all participants. 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER 4 

RESEARCH FINDINGS 

 

 This chapter aims to present the report findings of this study which were 

obtained from the survey questionnaires and the semi-structured interviews. The 

results are presented in order to answer the following research questions as follows: 

 1. What is the level of WTC in English of Thai undergraduate students in 

English language online classrooms? 

 2. Which component(s) of English language online classroom environment 

have a statistically significant relationship with level of WTC in English of Thai 

undergraduate students? 

 3. How does an English language online classroom environment relate to the 

WTC in English with Thai undergraduate students? 

 

Research Question 1: What is the level of WTC in English of Thai 

undergraduate students in English language online classrooms? 

 In order to explore the level of WTC, average mean score from all the 17 

WTC questionning items were retrived. Table 12 elaborates the result from the 

analysis and compare the mean score with the interval scale range. The range for the 

four-point rating is: 1.00-1.75 = Low willingness, 1.76-2.50 = Fairly low willingness 

willing, 2.51-3.25 = Fairly high willingness, and 3.26-4.00 = High willingness. 
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Table 12 WTC mean score 

 

WTC mean score 

Mean SD Meaning 

3.11 0.66 Fairly high willingness 

 

 As shown in Table 12, Thai undergraduate students are willing to 

communicate in English at a fairly high level. The mid-point on the mean score from 

the WTC questionnaire is 3.11. 

 In order to better understand Thai undergradute student’s WTC level, the 

descriptive statistic for each of the items within the questionnaire has been provided. 

The following Table 13 below shows the overall mean score and standard deviation 

value for each of the WTC questioning items.  

 

Table 13 Descriptive of Mean score– WTC questionaire items 

 

Questionnaire Items Mean SD Meaning 

Thanks someone in English 3.57 0.66 High willingness 

Greet someone in English. 3.52 0.64 High willingness 

Read aloud two-way dialogue in English 

from the textbook. 

3.29 0.72 High willingness 

Ask someone in English to repeat what they 

just said in English because you didn't 

understand. 

3.22 0.77 Fairly high 

willingness 
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Table 13 continued 

 

Questionnaire Items Mean SD Meaning 

Give a short self-introduction (without 

notes) in English. 

3.21 0.79 Fairly high 

willingness 

Do a role-play in English with your 

classmates (e.g. ordering food in a 

restaurant) 

3.2 0.74 Fairly high 

willingness 

Ask someone in English how to pronounce 

a word in English. 

3.2 0.74 Fairly high 

willingness 

Ask in English the meaning of an unknown 

word 

3.17 0.81 Fairly high 

willingness 

Ask someone in English how to say a Thai 

phrase in English 

3.12 0.76 Fairly high 

willingness 

Give a direction to a place in English 3.1 0.8 Fairly high 

willingness 

Give a short description about your 

hometown in English 

3.04 0.76 Fairly high 

willingness 

Interview someone in English using 

questions from the textbook. 

3.04 0.79 Fairly high 

willingness 

Interview someone in English using your 

own questions. 

2.95 0.78 Fairly high 

willingness 

Translate a spoken utterance from Thai into 

English. 

2.93 0.85 Fairly high 

willingness 

Do a role-play in front of the class in 

English (e.g. ordering food in a restaurant). 

2.83 0.85 Fairly high 

willingness 

Sing a song in English. 2.76 0.98 
Fairly high 

willingness 

Tell someone in English about the story of a 

TV show you saw. 
2.76 0.84 

Fairly high 

willingness 
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 From various activities that could happen in an online English classroom, the 

top three activites with the highest mean scores are “Willing to thanks someone in 

English” (M=3.57, SD=.66) , “Willing to read aloud two-way dialogue in English 

from a textbook” (M=3.29, SD=.72), and “Willing to greet someone in English” 

(M=3.52, SD=.64).  

 Considering another side, three activities that received the lowest willingness 

level are: “Do a role-play in front of the class in English” (M=2.83, SD=.85),  

“Tell someone in English about the story of a TV show that they saw” (M=2.76, 

SD=.84),  and “Sing a song in English” ( M=2.76, SD=.98). It is worth noticing that 

the three lowest mean score activities show slightly higher standard deviation values 

which indicate a wider level of willingness among students. 

 

Research Question 2: Which component(s) of English language online classroom 

environment have a statistically significant relationship with level of WTC in 

English of Thai undergraduate students? 

 In order to reveal the relationship between WTC level and English language 

online classroom environment, Pearson correlation analysis was performed and the 

findings are presented in Table 14 and Table 15. The effect of the correlation specifies 

the effect sizes of the correlation coefficients (r) as follows: r=.10 small effect size, 

r=.30 medium effect size and r=.50 large effect size.  
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Table 14 Correlation between WTC mean score and online classroom environment 

variables  
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WTC 

mean 

Pearson's 

Correlation 

.340** .343** .403** .373** .318** .356** 

Sig. (2-tailed) .000 .000 .000 .000 .000 .000 

**p < .01 

 

 As seen in Table 14, the results indicate that Thai undergraduate students’ 

willingness to communucate level significantly and moderately related to their 

perception of each components of the online classroom environment. Put it 

differently, the more positively the online students perceive their online classrooms, 

the more willing they are to communicate in English. 

 
Table 15 Correlation between WTC mean score and online classroom environment 

questioning items categorized by compenent 

 

Questioning Item 
Pearson 

Correlation 

Sig.  

(2-tailed) 

Component: Online Student 

Getting a certain amount of work done would be 

important to me. 

.351** .00 

I know how to use my computer/ electronic device/ 

software to navigate my own learning  

.318** .00 
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Table 15 continued 

 

Questioning Item 
Pearson 

Correlation 

Sig.  

(2-tailed) 

I pay attention during this class.  .236** .00 

I am trying to achieve completing tasks in class .216** .00 

I am ready to start this class on time.  .154** .00 

Component: Online Instructor 

The teacher's questions help me understand .321** .00 

The teacher provides helpful feedback .306** .00 

The teacher pay attention to my problems .275** .00 

The teacher encourages me to talk .265** .00 

My teachers are always available when I have trouble 

with my work 

.259** .00 

Component: Online Activity 

I feel that my classmates with different skills or efficiency 

can collaborate equally in most class activities. 

.366** .00 

I know how much time I have to complete each class 

activity or task. 

.364** .00 

Activities in class requires me to use problem-solving 

skills to seek answers 

.348** .00 

Activities in class require me to discuss/ brainstorm/ 

negotiate with my classmates  

.301** .00 

The teacher encourages peer feedback evaluation during 

or after class activities 

.288** .00 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 64 

Table 15 continued 

 

Questioning Item 
Pearson 

Correlation 

Sig.  

(2-tailed) 

Component: Online Interaction 

When my classmates and I discuss/ brainstorm/ negotiate, 

I rarely have to wait for others to respond 

.347** .00 

Class activities provide me and my classmates with 

opportunities to discuss/ brainstorm/ negotiate together. 

.334** .00 

I can feel my teacher's presence when my classmates and 

I are discussing/negotiating/ brainstorming. 

.323** .00 

I can feel that my classmates participate in our discussion 

actively and enthusiastically. 

.270** .00 

The teachers participate in our discussion. .269** .00 

Component: LMS 

Online classroom program/ application is easy to use. .320** .00 

LMS provided for the classroom is easy to use .314** .00 

I know where to find support if I face technical problems. .234** .00 

The institute provides me with training and guideline to 

use technologies for online learning. 

.231** .00 

 The institute provide me with prompt assistance 

whenever I need. 

.203** .00 
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Table 15 continued 

 

Questioning Item 
Pearson 

Correlation 

Sig.  

(2-tailed) 

Component: Social Presence 

In online classroom, I am a part of the class and I feel 

belong with my classmates 

.377** .00 

The teacher turns on his/ her camera .309** .00 

The teacher recognizes me and my classmates .289** .00 

The teacher and my classmates tell jokes to each other .196** .00 

My classmates turn on their cameras .123* .01 

* p < .05 

**p < 0.01  

 

 Examining each of the questioning items, those with notably higher 

correlation comparing to other items are: “In online classroom, I am a part of the class 

and I feel belong with my classmates” (correlation power =.377, “I feel that my 

classmates with different skills or efficiency can collaborate equally in most class 

activities” (correlation power =.366), “I know how much time I have to complete each 

class online activity or task” (correlation power =.364), and “Getting a certain amount 

of work done would be important to me” (correlation power =351. While almost all 

items exhibit moderately strong degree of correlation, it s worth nothing that there is 

only one item with a relatively low correlation, which is “My classmates turn on their 

cameras” (correlation power=.123). 
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Research Question 3: How does an English language online classroom 

environment relate to the WTC in English with Thai undergraduate students? 

 Content analysis from the qualitative semi-structured interviews was 

established for the purpose of data triangulation with the quantitative data responded 

to research question 1 and 2. The result for question 3 is presented in six parts, 

aligning with the six components of English language online classroom. 

 1. Online Student 

 The statistic relationship in a medium level (r=.30) were found between WTC 

mean score and student’s self-regulation, also with the technological background 

knowledge of a student. Combining this with content analysis, it was found that all 

seven participants has agreed on the importance of self-regulation for online learning. 

For example, a female participant with high WTC mean score from Rajabhat 

university expressed that comparing online classrooms to FtF classrooms, she found 

online environments more distracting from her home-setting. Consequently, she 

needed more time and self-regulation to prepare and stay concentrated during each 

class. This was particularly evident in her English subject online classes where she 

felt less proficient. 

 Regarding the technological background knowledge, 5 out of 7 students 

believed that they obtained strong technological skills that enable them to navigate 

their own online learning. When asked how their technological skill enhance their 

WTC in English online classes, 3 participants linked their responses to the use of 

multiple devices. They highlighted that using multiple devices can assist their learning 

which enable them to concentrate better during class. Following is a statement from a 

male participant with high WTC mean score who studied at a Rajabhat university:  
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“…because I am not good at English grammar, it helps when I use 

multiple devices in English online class. I access Zoom meeting from 

my laptop and use iPad for note-taking. This way it’s easier for me to 

comprehend on the lesson compared to relying on just one devide that 

you need to switch back and forth between the zoom meeting and note-

taking application.” 

 2. Online Instructor 

 Following the quantitative correlation analysis result which indicates a fairly 

strong relationship between instructor’s helpful feedback and instructor’s question 

and student’s WTC level, the qualitative content analysis found the following 

findings: 

 Regarding instructor’s useful feedback in English online classrooms, 3 out of 

7 participants talked about thier past experiences involving how a positive instant 

feedback from their English language instructor help encouraged them to be more 

willing to communicate with the instructor. The similarity between the three 

responses are about using kind expression (such as “you did great”, “just improve this 

and it will be perfect”, using sense of humor to correct student’s error, and prompt 

respond to student’s question. Following is a statement from a female government 

university student with low WTC mean score. 

“I remembered mispronouncing an English vocabulary. The 

instructor teased me joking that my pronunciation might change the 

meaning to something inappropriate (I cannot recall the specific 

vocabulary) and the whole class laughed. Instead of feeling humiliated, 

I felt more comfortable to talk to this instructor.” 
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 Concerning instructor’s questions that help students understand, 4 out of 7 

participants indicated a preference for instructors who consistently ask questions to 

check their knowledge comprehension. This applied to English online classrooms 

when instructors introduced new set of vocabularies or unfamilier grammar rules.  

2 out of these participants also mentioned that it is more important for instructors to 

regularly check their understand in in online classrooms because it was harder for 

them to concentrate compared to FtF classrooms, makes such check even more 

crucial.  

 Furthermore, additional information found in qualitative data indicated that all 

three students with low WTC mean score prefer to communicate with instructors who 

are able to translanaguaing between their L1 and English. This is because they feel 

less intimidated when need to ask questions in Thai. 

 3. Online Activity 

 According to the quantitative result, the correlation analysis indicates a fairly 

strong relationship between awareness of online student on online activity timing and 

activities that allow students with diverse skills to collaborate with each other. 

Concerning the awareness of online students on online activity timing, the result from 

content analysis found that 3 out of 7 students emphasized the increase significance of 

having adequate for various group activities in English online classrooms. Examples 

of such activities include composing a short English role-play based on assigned 

topic, or solving problems to be presented in English in front of class. Since students 

are geographically apart, collaborating in group activities became more challenging, 

causing the feeling of anxiety and nervousness. These emotions hindered their 

comfort level in communicating. 
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 Regarding activities that allow students with diverse skills to collaborate with 

each other, all participants mentioned gamification approach in English online 

classroom. Examples of such activities include vocabulary charades and circles of 

words. When participants were probed about how gamification approach help 

encouraging them to communicate more in online classrooms, all participants 

expressed their difficulty in concentrating during online sessions. Engaing in games, 

however, help them stay more alert and the sense of competition associated with these 

activities gave them the feeling to acheivement. The following is a statement from a 

male with high WTC mean score from a government university. 

“In on-site classrooms I can concentrate more because I know 

that the teacher is keeping an eye on us, but in online classrooms we 

can do anything or even sleep…There was a time that I was placed in a 

group with more proficiency students, we played game that whichever 

team created the funniest sentence won. It helped me engaged to the 

class more comparing to just listening to lectures”  

 4. Online Interaction 

 The correlation analysis from the qunatitative indicates a fairly strong 

relationship of availability of online interaction opportunities in English online 

classrooms and quality of the online interaction to WTC level of online students. 

 To analyst this further, a content analysis from the qualitative phase revealed 

that in terms of online interaction opportunities, all 7 participants agreed that they 

prefer to participate in conversation with others when one of the three circumctance is 

met: first, the online instructor gives an opportunity for students to talk; second, when 

there are less number of students in the class; third, when all class members are 
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familiar with each other. 4 of these partipants further elaborated that they hesitate to 

raise their hands in online classroom (using the ’raise hand’ function in Zoom 

meeting) or open a microphone to interrupt the instructor with questions. This is in 

contrast with FtF classrooms since they felt that doing such would bring a bigger 

spotlight to themselves. However, if the online class contains less students, or they are 

friends with most of the students, then they would feel more at ease to communicate. 

 Another point is the relationship between quality of the online interaction and 

level of WTC. All participants expressed that it is vital for online communication in 

English classrooms to be more fruitful and in continuoes manner compared to FtF 

classroom. An LGBTQ participant with low WTC mean score from a private 

university shared that when she cannot see their classmates’ facial expression during 

class discussion, she was uncertain about their engagement in the conversation. The 

following is her statement. 

“When we are in onsite classroom, it’s easier to interact with 

each other because you can also communicate from facial expression or 

body language. Comparing to online classrooms that everyone turn off 

their camera, the interaction is a lot slower and quitter. I guest it might 

be because we are not sure if another person is still in front of their 

device or not”. 

 5. LMS 

 The only item that the correlation analysis showed moderately connection 

power with is the LMS ease of use. Regarding qualitative analysis, all participants 

informed that they can use their universities’ LMS and online meeting application 

fluently without needing support from their faculty or institure. When asked about the 
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importance of LMS and online meeting applications in boosting their communication, 

a female participant from a government university with low WTC mean score shared 

that the easier these application can be navigated, the less concern she has about class 

preparation and participation. This, in turn, enable her to focus more on active 

participation in class discussions. The following is her statement. 

 “…when I first learn to use Microsoft Team, I remembered my 

frustration and noticed that I loss my concentration in class more often 

because I was constantly tried to find some functionality. There was 

one time that I had a problem trying to connect my headset to the 

application’s sound system, so I could not communicate to anyone the 

whole class”. 

 6. Social Presence 

 Following the correlation analysis result which indicates a fairly strong 

relationship between sense of belongingness and WTC level in online students, the 

content analysis found that sense of belongingness in English online classrooms is not 

fundamentally different from other subjects’ classrooms. This sense of belongingness 

stems from the ability to see the online instructors’ and their classmates’ facial 

expression through cameras, the support from peers, and the sense of humor from 

classmates or instructors. The following are statement from 2 participants sharing 

their past experiences regarding peer support and sense of humor in online 

classrooms. 
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“Sometimes I was struggling trying to answer the instructor’s 

question and a classmate message me an answer in the chatbox. That 

moment I felt belong (to the class).” (Female, Private university, High 

WTC mean score). 

“…some little smiling moments in online classrooms like 

someone forgot to turn off their microphone or their camera and they 

got caught eating. The instructor didn’t take it seriously and make a 

joke out of it…” (Female, Government university, Low WTC mean 

score). 

 Regarding the ability to see the online instrcutors’ and their classmates’ facial 

expression through cameras, although from the quantitative data analysis result shows 

a relatively low relationship between ability to see their classmates’ facial expressions 

and WTC level, 4 participants expressed that being able to see their peers through a 

camera can encourage them to speak more in class since this visual connection creates 

an athmosphere that resembles onsite classrooms providing a sense of familiarity and 

comfort. 

 

Summary 

 WTC level of Thai undergraduate students in English language online 

classrooms 

 From this study Thai undergradute students expressed a moderately high level 

of WTC in English language online classrooms, with the mean score of 3.11 (Interval 

range between 2.51-3.25 = Probably willing).  
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 From various activities that could happen in an online English classroom, the 

top three activites with the highest WTC mean scores are “Willing to thanks someone 

in English” (M=3.57, SD=0.66) , “Willing to read aloud two-way dialogue in English 

from a textbook” (M=3.29, SD=0.72), and “Willing to greet someone in English” 

(M=3.52, SD=0.64);  

 Component(s) of English language online classroom environment with 

significant relationship to WTC in English of Thai undergraduate students? 

 From the result of the correlation analysis, all of the English language 

classroom environmenty components show significant relationships with Thai 

undergraduate students’ WTC level with medium correlation power (r=.30-.49). The 

result can be implied that the more positively the students perceive their English 

language online classrooms, the more willing they are to communicate in English. 

 Questioning items with medium correlation power towards WTC are:  

“In online classroom, I am a part of the class and I feel belong with my classmates” 

(correlation power =.377), “I feel that my classmates with different skills or efficiency 

can collaborate equally in most class activities” (correlation power =.366), “I know 

how much time I have to complete each class activity or task” (correlation power 

=.364), and “Getting a certain amount of work done would be important to me” 

(correlation power =351).  

 How English language online classroom environment relate to the WTC 

in English with Thai undergraduate students 

 From the content analysis result, there are three notably findings related to the 

component of Online Instructor, Online Activity, and Social Presence 
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 For the component of Online Instructor, there is a preference for instructors 

who consistently ask questions to check their knowledge comprehension. This applied 

to English online classrooms when instructors introduced new set of vocabularies or 

unfamilier grammar rules. Additionally, constantly asking questions would help 

encouraing students to stay engaged in online class which is more challenging than in 

onsite classrooms 

 For the component of Online Activity, the content analysis revealed that 

students prefer to collaborate with students who are more advanced or obtain different 

skills that they believe they are lack of. Furthermore, the implication of a gamification 

approach can motivate students to engage in more communicate as it adds an 

entertaining element and foster a sense of competition. 

 For the component of Social Presence, the content analysis discovered that 

students feel more at ease to communicate when they feel belong to other members of 

the online classroom through frienliness athmosphere. The sence of belongningness is 

fostered by familiarity between members of the online classroom, act of recognition 

and expression of sense of homor from members of the online classroom. 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER 5 

SUMMARY, DISCUSSIONS, AND RECOMMENDATIONS 

 

 This section comprises of four sections which include a summary of the 

research findings, the research discussion, the implications, the limitation of the study, 

and suggestions for future research drawn from the study. 

 

Summary 

 This study aimed to 1) investigate the level of WTC in English language 

online classroom among Thai undergraduate students and 2) explore how English 

language online classroom environment relate with WTC in Thai undergraduate 

students. The result from the study revealed significant relationship each component 

of English online classroom has on encouraging students to communicate with their 

peers and their instructors in English. The results also shed light on how each English 

online classroom components relate to students with different level of willingness to 

communicate. 

 

Research Question1: What is the level of WTC of Thai undergraduate students 

in English language online classrooms? 

 From this study Thai undergraduate students expressed a fairly high level of 

WTC in English in English language online classrooms, with the mean score for all 

questioning items is 3.11 (Interval range between 2.51-3.25 = Probably willing).  

 From various activities that could happen in an online English classroom, the 

top three activities with the highest WTC mean scores are “Willing to thanks someone 

in English” (M=3.57, SD=0.66) , “Willing to read aloud two-way dialogue in English 
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from a textbook” (M=3.29, SD=0.72), and “Willing to greet someone in English” 

(M=3.52, SD=0.64);  

 

Research Question 2: Which component(s) of English language online classroom 

environment have a statistically significant relationship with level of WTC in 

English of Thai undergraduate students? 

 From the result of the correlation analysis, all the English language classroom 

environment components show significant relationship between Thai undergraduate 

students’ WTC level with medium correlation power (r = .30-.49). The result can be 

implied that the more positively the students perceive their English language online 

classrooms, the more willing they are to communicate in English. 

 Questioning items with medium correlation power towards WTC are:  

“In online classroom, I am a part of the class and I feel belong with my classmates” 

(correlation power =.377), “I feel that my classmates with different skills or efficiency 

can collaborate equally in most class activities” (correlation power =.366), “I know 

how much time I have to complete each class activity or task” (correlation power 

=.364), and “Getting a certain amount of work done would be important to me” 

(correlation power =351).  

 

Research Question 3: How does an English language online classroom 

environment relate to the WTC in English with Thai undergraduate students? 

 From the content analysis result, there are three notably findings related to the 

component of Online Instructor, Online Activity, and Social Presence 

 For the component of Online Instructor, there is a preference for instructors 

who consistently ask questions to check their knowledge comprehension. This applied 
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to English online classrooms when instructors introduced new set of vocabularies or 

unfamilier grammar rules. Additionally, constantly asking questions would help 

encouraing students to stay engaged in online class which is more challenging than in 

onsite classrooms 

 For the component of Online Activity, the content analysis revealed that 

students prefer to collaborate collaborate with students who are more advanced or 

obtain different skills that they believe they are lack of. Furthermore, The implication 

of a gamification approach can motivate students to engage in more communicate as 

it adds an entertaining element and foster a sense of competition. 

 For the component of Social Presence, the content analysis discovered that 

students feel more at ease to communicate when they feel belong to other members of 

the online classroom through frienliness athmosphere. The sence of belongningness is 

fostered by familiarity between members of the online classroom, act of recognition 

and expression of sense of homor from members of the online classroom. 

 

Discussion 

 The discussion of this study was subdivided into six parts according to the 

findings found on each of the English language online classroom environment 

components. 

 1. All six components of English language online classroom environment 

proposed in this study relate to the level of WTC in Thai undergraduate 

students. 

 One of this study’s research question is to find out whether there is a 

relationship between English language online classroom environment and the level of 
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WTC in Thai undergraduate students. The statistical result has confirmed the 

significant relationships each component has on the level of WTC. The result has 

confirmed findings from many previous studies including Peng and Woodrow’s 

(2010) which prove that teacher’s supportive behavior and cohesiveness among 

students can foster WTC in English language classrooms. The connection between 

WTC level and activity in online classroom environment has been proven positive in 

Reinder and Wattana’s (2014). The implication suggestion from the study pointed out 

that game-based and other collaborative gaming activities give greater opportunity for 

target language interaction and make learner feel more willing to seize the opportunity 

of the language use. The significant connection between LMS and WTC is also in line 

with many previous studies. One of which stated that smooth online learning system 

gave student and instructor a worry-free environment. Such environment can increase 

WTC indirectly through the reduction of anxiety (Hara & Kling, 2001). Social 

presence is the only component in this study that although the result from this study 

confirmed significant relationship with WTC, some previous studies have shown 

opposite results that students might prefer less social presence in an online classroom 

as it imparts a less face-threatening feeling (Head & Lim, 2020; Van Le et al., 2018). 

 2. In English online classrooms, students feel more at ease to 

communicate when there is a flexibility in terms language used as a medium and 

opportunity to use code-switching. 

 The finding revealed a notable point about online instructor’s feedback 

regarding the incorporation of L1 usage to offer explanations or clarification when 

students face difficulties understanding the lesson. One of the previous study that 

support significant relationship between online instructor’s code-switching between 
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L1 and L2 and learner’s affective support is from Ahmad and Jusoff (2009). Their 

study revealed that instructors who can offer feedback in their native language (L1) 

are noted to positively influence students’ learning effectiveness by fostering an 

environment where students feel comfortable asking for clarification without any 

unnecessary anxiety. To further support this discussion, the study from Putri, Fitriati, 

and Sakhiyya (2022) discovered that the role of code-switching in online classroom 

can go far beyond pedagogical functions. Code-switching is observed to be applied 

not only for interpersonal functions through establishing classroom rapport and 

negotiating socio-cultural identities, but also for instructional purposes. This includes 

motivating, encouraging students to participate and contribute, disciplining and 

complimenting, as well as negotiating classroom and task instructions. 

 3. Variety of activities that applies gamification approach can increase 

WTC in English online classroom 

 Among various English online classrooms activities, it was found that 

gamification approach in English online classroom, for example, charades, group 

quiz, or other games that make use of online application can encourage students’ 

WTC in English with their peers and their instructor. This is achieved through the 

competitive aspect, a student-centered approach, and the overall enjoyment of the 

activities. With many previous studies that support the effectiveness of gamification 

in online classrooms, the study from Wang and Sun (2011) elaborated benefits of 

implementing gamification approach with reward system though mobile 

communication technologies. The study found that the reward system makes the game 

more enjoyable, arouses curiosity, and builds social connections among players. Janu, 

Satiman, Thammetar, and Autthawuttikul’s (2022) study is one of the recent studies 
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that support the effectiveness of gamification approach in online learning. When 

comparing students with intrinsic and extrinsic learning motivation, gamification 

approaches have a greater impact on students with extrinsic learning motivation. This 

is because the approach provides the sense of success. However, the relationship is 

minimal as it cannot outweigh other needs such as achieving a good grade or passing 

the course. 

 Under the language learning context, the study from Barreto and Maritza 

(2018) discovered that combining gamification approach with mobile technology 

would not only motivates students to work collaboratively with their classmates but 

would also help fostering their language skills through social interaction, which had a 

positive effect while exchanging meaningful experiences. 

 4. Familiarity between members in English online classrooms play a vital 

role in encouraging students to communicate in English among each other. 

 The findings from this study emphasis the positive impact of social presence 

that help encouraging students to communicate more. Social presence in synchronous 

online classrooms includes recognition from instructors and classmates, ability to 

observe facial expressions of others through online cameras. This part of the findings 

emphasises the importance of Social Presence like many other studies such as Ali and 

Smith’s (2015), which stated that lack of social presence, or social isolation in online 

classrooms can affect ngatively on student’s academic performance. Joksimović and 

associates (2015) also emphasised on similar finding. The study explained that 

students who engaged in more social interaction in online classrooms tend to sought 

help more when facing difficulties or struggles in their learning. On the other hand, 

those who has less engagement was found to be more likely to withdraw from class. 
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Familiarity among students in online classrooms also found to have significant realte 

to on their WTC level. Students who reported to be close or have known their 

classmates out of online classrooms are more willing to communicate in online 

classrooms with the same group of peers; whereas students who feel unfamiliar with 

others in the online classrooms would choose to communicate less. This finding is 

similar to the study from Kaufmann and Vallade (2022) which discussed that student-

student rapport and connectedness play a more integral role in reducing perceptions of 

loneliness in the online classroom than interactions and connections with the 

instructor.   

 

Implications 

 The result of this study had several practical implications for instructors in 

conducting Engling online classrooms.  

 Based on the findings, apart from applying a student-centered learning 

approach, online instructor’s role in English language online classroom should 

include ensuring a seamless and worry-free experience to students. This can be 

achieved through a more flexibility environment in terms of language used for 

teaching and learning medium, as well as provide opportunities for code-switching. 

This would be especially beneficial for online students with lower English proficiency 

to feel more at ease to communicate with others.  

 The worry-free, anxiety-free classroom environment can also be attained 

through the assurance that teachers and students can promptly solve technical issues 

they encountered or seek immediate assistance when needed; therefore, an online 

instructor should acquire the necessary skills to effectively manage their online 
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teaching and utilize their LMS. This is not only to ensure the smooth operation of 

their sessions but also enable them to assist students when required. 

 Although gamification approach is found to be one of the most effective 

methods in promoting students’ engagement and increase their WTC level, an EFL 

online instructor cannot simply implement a gamification activity without a carefully 

planned and technological-integrated approach. With an incorporation of various 

online tools such as Kahoot, Padlet, or Mentimeters, students can better grasp and 

visualize the progression of the activities. This aids in recreating the atmosphere of an 

FtF classroom which enhances the positive experience in online learning. Regarding 

activities that require students’ performance, such as verbal presentation, 

incorporating the PPP teaching method (Presentation, Practice, and Production) 

provides students with the opportunity to practice and prepare their communication 

skills. This, in turn, enhances their confidence and contributes to a greater WTC. 

 

Limitations 

 This study, like many others, has several limitations. Firstly, the proposal of 

the study occurred in 2021, while data collection took place almost two years later. 

During this time gap, some students reported that they had not participated in any 

online classes for 2 consecutive years. This might raise questions about their ability to 

recall specific details about the online classroom experiences. Secondly, it is possible 

that certain participants may not have encountered real experiences related to specific 

tasks or situations mentioned in certain questionnaire items. In such a case, their 

responses might rely on their perception, potentially leading to less accurate 

assessments. Lastly, while the study employed sequential explanatory design that 
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connects quantitative data and qualitative data, it cannot guarantee an increase in 

students’ WTC even if the online classroom environment closely resembles what they 

desire. 

 

Recommendations for future research 

 For future research recommendation, it is highly advisable to conduct 

experimental studies to validate the potential increase in students’ WTC when 

implementing the suggested implications. Additionally, incorporating the class 

observation method in similar research might help uncover potential hindering factors 

in online classrooms that self-reported surveys and interviews alone may not uncover. 
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APPENDIX A  

List of Experts 

 

 List of experts of validation the WTC questionnaire, the English language 

online classroom environment questionnaire, and the semi-structure interview 

questions was described below. 

 1. Associate Professor Dr. Dumrong Adunyarittigun 

  Faculty of Liberal Arts, Thammasat University. 

 2. Assistant Professor Chansongklod Gajaseni, Ph.D.   

  Faculty of Education, Chulalongkorn university 

 3. Professor Jintavee Khlaisang, Ed.D. 

  Faculty of Education, Chulalongkorn university 
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APPENDIX B  

Example of WTC Questionnaire in Thai 

แบบสอบถามความเต็มใจท่ีจะส่ือสารในห้องเรียนภาษาองักฤษแบบออนไลน์  

 แบบสอบถามส่วนน้ีประกอบดว้ยสถานการณ์สมมติท่ีสามารถเกิดข้ึนไดใ้นการเรียนการ

สอนวิชาภาษาองักฤษแบบออนไลน์ ขอให้นกัศึกษาจินตนาการแต่ละสถานการณ์ แลว้ระบุระดบั

ความเต็มใจท่ีจะส่ือสารเป็นภาษาองักฤษในแต่ละสถานการณ์ โดยการเลือกตวัเลขท่ีตรงกบัระดบั

ความเต็มใจท่ีจะส่ือสารของตัวนักศึกษา โดยพิจารณาทั้ งความเต็มใจท่ีจะส่ือสารแบบพูด 

ผ่านไมค์โครโฟน หรือการพิมพ์ขอ้ความเพื่อโตต้อบกับครูหรือเพื่อนร่วมชั้นเรียน โดยมีล าดับ

ดงัต่อไปน้ี 

 1 = ไม่เตม็ใจเป็นอยา่งยิง่ 

 2 = ค่อนขา้งไม่เตม็ใจ 

 3 = ค่อนขา้งเตม็ใจ 

 4 = เตม็ใจเป็นอยา่งยิง่ 

 

ข้อที ่ สถานการณ์ 

ไม่เต็มใจเป็นอย่างยิง่   

ค่อนข้างไม่เต็มใจ
 

ค่อนข้างเต็มใจ
 

เต็มใจเป็นอย่างยิง่ 

1 ท ากิจกรรมบทบาทสมมติ (Role play เช่น สั่ง
อาห ารใน ร้าน  เช็ ค อิน ในโรงแรม) เป็น
ภาษาองักฤษกบัเพื่อนร่วมชั้นภายในกลุ่มของ
ตนเอง 

1 2 3 4 
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ข้อที ่ สถานการณ์ 

ไม่เต็มใจเป็นอย่างยิง่   

ค่อนข้างไม่เตม็ใจ
 

ค่อนข้างเต็มใจ
 

เต็มใจเป็นอย่างยิง่ 

2 ท ากิจกรรมบทบาทสมมติ (Role play เช่น สั่ง
อาห ารใน ร้าน  เช็ ค อิน ในโรงแรม) เป็น
ภาษาองักฤษต่อหนา้ทุกคนในชั้นเรียน 

1 2 3 4 

3 ถามครูหรือเพื่อนเป็นภาษาองักฤษให้ช่วยพูด
ทวนอีกคร้ังในส่ิงท่ีนศ. ไม่เขา้ใจ 

1 2 3 4 

4 บอกเล่ารายละเอียดสั้นๆ เก่ียวกบัจงัหวดับา้น
เกิดของ นศ. 

1 2 3 4 

5 กล่าวค าทกัทายเป็นภาษาองักฤษ 1 2 3 4 

6 อ่านออกเสียงภาษาอังกฤษจากเน้ือหาใน
หนงัสือเรียน 

1 2 3 4 

7 ร้องเพลงภาษาองักฤษ 1 2 3 4 

8 ถามครูหรือเพื่อนเป็นภาษาอังกฤษเก่ียวกับ
การออกเสียงค าศพัท ์

1 2 3 4 

9 เล่าเร่ืองเก่ียวกับรายการโทรทัศน์ท่ี นศ ได้
รับชมมาเป็นภาษาองักฤษ 

1 2 3 4 

10 ถามครูหรือเพื่อนเป็นภาษาอังกฤษเก่ียวกับ
การแปลขอ้ความภาษาไทยเป็นภาษาองักฤษ 

1 2 3 4 
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ข้อที ่ สถานการณ์ 

ไม่เต็มใจเป็นอย่างยิง่   

ค่อนข้างไม่เตม็ใจ
 

ค่อนข้างเต็มใจ
 

เต็มใจเป็นอย่างยิง่ 

11 สัมภาษณ์ครูหรือเพื่อนโดยใช้ค าถามจาก
หนงัสือเรียน 

1 2 3 4 

12 สัมภาษณ์ครูหรือเพื่อนโดยใช้ค าถามท่ี นศ. 
คิดเอง 

1 2 3 4 

13 กล่าวขอบคุณเป็นภาษาองักฤษ 1 2 3 4 

14 ถ าม ค าถ าม ด้ ว ยภ าษ าอั งก ฤษ เก่ี ย วกับ
ความหมายของค าท่ี นศ ไม่รู้ 

1 2 3 4 

15 บอกทางเป็นภาษาองักฤษ 1 2 3 4 

16 แนะน าตนเองเป็นภาษาอังกฤษโดยไม่อ่าน
โนต้ 

1 2 3 4 

17 แปลบทพูดจากภาษาองักฤษเป็นภาษาไทย 1 2 3 4 
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APPENDIX C  

Example of English language online classroom environment Questionnaire 

แบบสอบถามสภาพแวดล้อมในห้องเรียนภาษาองักฤษแบบออนไลน์ 

 แบบสอบถามส่วนน้ีประกอบด้วยข้อความสั้ นๆ เก่ียวกับสภาพแวดล้อมในห้องเรียน

ภาษาอังกฤษแบบออนไลน์ ขอให้นักศึกษานึกถึงระดับความถ่ีของการเกิดแต่ละสถานการณ์

ดงักล่าวท่ีเคยเกิดข้ึนในประสบการณ์การเรียนภาษาองักฤษแบบออนไลน์ของนักศึกษาท่ีผ่านมา 

โดยมีล าดบัดงัต่อไปน้ี 

 1 = แทบไม่เคย ---------- (0-10%) 

 2 = บางคร้ัง --------------- (11-35%) 

 3 = พอประมาณ --------- (36-65%) 

 4 = ส่วนมาก ---------------(67-90%) 

 5 = เกือบทุกคร้ัง ---------(91-100%). 

 

ข้อที ่ ข้อความ 

แทบไม่เคยเกดิขึน้หรือไม่เกดิขึน้เลย 

ไม่ค่อยเกดิขึน้ 

เกดิขึน้เป็นบางครั้ง 

เกดิขึน้บ่อย 

เกดิขึน้แทบจะตลอดเวลาตลอดเวลา 

1.1 
การจัดการภาระงานให้เสร็จถึงระดับท่ีตั้ งใจไว ้
เป็นเร่ืองส าคญัส าหรับฉนั 

1 2 3 4 5 

1.2 ฉนัพร้อมท่ีจะเร่ิมเรียนตรงเวลา 1 2 3 4 5 

1.3 ฉนัมีเป้าหมายท่ีชดัเจนในการเรียน 1 2 3 4 5 
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ข้อที ่ ข้อความ 

แทบไม่เคยเกดิขึน้หรือไม่เกดิขึน้เลย 

ไม่ค่อยเกดิขึน้ 

เกดิขึน้เป็นบางครั้ง 

เกดิขึน้บ่อย 

เกดิขึน้แทบจะตลอดเวลาตลอดเวลา 

1.4 ฉนัตั้งใจเรียน 1 2 3 4 5 

1.5 ฉนัรู้วิธีการใชอุ้ปกรณ์อิเลค็ทรอนิกส์เพื่อการเรียน 1 2 3 4 5 

2.1 ครูคอยกระตุน้ใหฉ้นัส่ือสารในชั้นเรียน 1 2 3 4 5 

2.2 
ครูพ ร้อมให้ค าป รึกษาเสมอเม่ือฉัน มี ปัญหา
เก่ียวกบัการเรียน 

1 2 3 4 5 

2.3 ครูใหข้อ้เสนอแนะท่ีเป็นประโยชน์ 1 2 3 4 5 

2.4 ครูตั้งใจรับฟังปัญหาของฉนั 1 2 3 4 5 

2.5 ค าถามของครูกระตุน้ใหฉ้นัคิดทบทวนดว้ยตนเอง 1 2 3 4 5 

3.1 
กิจกรรมในชั้ นเรียนกระตุ้นให้ฉันต้องหารือ/ 
ระดมความคิด / ต่อรองความคิด กบัเพื่อนร่วมชั้น 

1 2 3 4 5 

3.2 
กิจกรรมในชั้นเรียนกระตุ้นให้ฉันต้องใช้ทักษะ
การแกไ้ขปัญหาเพื่อหาทางออก 

1 2 3 4 5 

3.3 
ครูสนับสนุนให้นักศึกษาให้ค าแนะน าหรือติชม
การท างานของกนัและกนัระหว่างการท ากิจกรรม
ในหอ้งเรียน 

1 2 3 4 5 

3.4 
ฉันรู้ว่าฉันมีเวลาแค่ไหนส าหรับการท ากิจกรรม
แต่ละอยา่งในหอ้งเรียน 

1 2 3 4 5 
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ข้อที ่ ข้อความ 

แทบไม่เคยเกดิขึน้หรือไม่เกดิขึน้เลย 

ไม่ค่อยเกดิขึน้ 

เกดิขึน้เป็นบางครั้ง 

เกดิขึน้บ่อย 

เกดิขึน้แทบจะตลอดเวลาตลอดเวลา 

3.5 
ฉันรู้สึกว่าเพื่อนร่วมชั้นท่ีมีทกัษะท่ีแตกต่างกนั ก็
ยงัสามารถร่วมท ากิจกรรมหลายอย่างในชั้นเรียน
ดว้ยกนัไดอ้ยา่งไม่ติดขดั 

1 2 3 4 5 

4.1 
ขณะท่ีฉันและเพื่อนร่วมชั้นก าลังหารือ/ ระดม
ความคิด / ต่อรองความคิด ฉันรู้สึกได้ว่าครูคอย
สงัเกตการณ์พวกเราอยู ่

1 2 3 4 5 

4.2 
รูปแบบกิจกรรมในชั้นเรียนช่วยเพิ่มโอกาสให้ฉัน
และเพื่ อนร่วมชั้ นได้หารือ/ ระดมความคิด / 
ต่อรองความคิด ร่วมกนั 

1 2 3 4 5 

4.3 
เม่ื อฉันและเพื่ อน ร่วมชั้ นต้องห ารือ / ระดม
ความคิด / ต่อรองความคิด ร่วมกัน การสนทนา
ของพวกเราแทบจะไม่มีช่วงท่ีเงียบ 

1 2 3 4 5 

4.4 
เม่ื อฉันและเพื่ อน ร่วมชั้ นต้องห ารือ / ระดม
ความคิด / ต่อรองความคิด ร่วมกนั ฉันรู้สึกไดว้่า
ทุกคนกระตือรือร้นท่ีจะแสดงความคิดเห็น 

1 2 3 4 5 

4.5 
ครูมาเขา้ร่วมการหารือ/ ระดมความคิด / ต่อรอง
ความคิด ของฉนัและเพื่อนร่วมชั้นดว้ย 

1 2 3 4 5 

5.1 
สถาบนัการศึกษาของฉันมีการฝึกอบรมและคู่มือ
การใช้งานเทคโนโลยีต่างๆส าหรับการเรียน
ออนไลน์แก่นกัศึกษา 

1 2 3 4 5 

5.2 
ฉันรู้ว่าจะขอความช่วยเหลือจากช่องทางใดหาก
ประสบปัญหาดา้นเทคนิคจากการเรียนออนไลน์ 

1 2 3 4 5 
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ข้อที ่ ข้อความ 

แทบไม่เคยเกดิขึน้หรือไม่เกดิขึน้เลย 

ไม่ค่อยเกดิขึน้ 

เกดิขึน้เป็นบางครั้ง 

เกดิขึน้บ่อย 

เกดิขึน้แทบจะตลอดเวลาตลอดเวลา 

5.3 
สถาบนัการศึกษาของฉนัจดัเตรียมการช่วยเหลือท่ี
รวดเร็วเก่ียวกบัการเรียนออนไลน์ 

1 2 3 4 5 

5.4 
แอพพลิเคชั่น ท่ีฉันใช้ส าห รับ เป็นห้องเรียน
ออนไลน์ (เช่น Zoom meeting, Microsoft Team, 
Google Meet) นั้นใชง้านง่ายไม่ยุง่ยาก 

1 2 3 4 5 

5.5 
ระบบการจดัการเรียนรู้ (เช่น Google Classroom, 
Microsoft Team, Blackboard) ท่ีฉันใช้อยู่นั้ นใช้
งานง่ายไม่ยุง่ยาก 

1 2 3 4 5 

6.1 ครูมกัจะเปิดกลอ้งเม่ืออยูใ่นหอ้งเรียนออนไลน์ 1 2 3 4 5 

6.2 
เพื่อนร่วมชั้นมกัจะเปิดกลอ้งเม่ืออยู่ในห้องเรียน
ออนไลน ์

1 2 3 4 5 

6.3 
เม่ืออยูใ่นหอ้งเรียนออนไลน์ บางคร้ังครูและเพื่อน
ร่วมชั้นก็พูดคุยกันเร่ืองอ่ืนนอกเหนือจากเร่ือง
บทเรียน (เช่น เร่ืองตลก ข่าวสารประจ าวนั) 

1 2 3 4 5 

6.4 ครูจดจ าฉนัและเพื่อนร่วมชั้นได ้ 1 2 3 4 5 

6.5 
เม่ืออยู่ในห้องเรียนออนไลน์ ฉันรู้สึกเป็นส่วน
หน่ึงของกลุ่มเพื่อน 

1 2 3 4 5 
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APPENDIX D 

Semi-structure interview questionnaire in Thai 

แบบสอบถามเชิงคุณภาพส าหรับผู้เข้าร่วมวจัิยท่ีได้รับคดัเลือก เพ่ือการศึกษาผลกระทบของ

สภาพแวดล้อมในห้องเรียนภาษาองักฤษแบบออนไลน์ต่อระดบัความเต็มใจ 

ที่จะส่ือสารเป็นภาษาองักฤษ 

 

Part 0: Personal Information & Ice-Breaking  

A. ช่ือเล่นของนศ. ช่ืออะไรคะ 

B. ปี / คณะ / สาขา ท่ีเรียน 

C.  การเรียนภาษาองักฤษท่ีผา่นมาในมหาวิทยาลยันศ. ไดเ้กรดอะไรบา้งคะ 

D. นศ. รู้สึกวา่การเรียนออนไลน์ แตกต่างจากการเรียนในหอ้งเรียนอยา่งไรบา้งคะ 

 

ค ำช้ีแจงก่อนเร่ิมสัมภำษณ์: 

เด๋ียวเราจะมาพูดคุยกันเก่ียวกับประสบการณ์การเรียนวิชาภาษาอังกฤษในห้องเรียนแบบ

ออนไลน์กนันะคะ อยากให้นศ. นึกถึงประสบการณ์ท่ีผ่านมาของตนเองในช่วงท่ีเราเรียนใน

ระดบัมหาวิทยาลยันะคะ หากไม่เขา้ใจค าถามนศ. สามารถขอให้ครูช่วยช้ีแจงหรือถามใหม่อีก

คร้ังได ้หากนศ. ตอ้งการหยุดพกั สามารถแจง้ครูได้เช่นกันค่ะ การสัมภาษณ์คร้ังน้ีจะใช้เวลา

ประมาณ 30 นาที โดยจะมีการอดัเทปบนัทึกการสัมภาษณ์ไวเ้พื่อใชใ้นการวิเคราะห์ขอ้มูลต่อไป 

ขอ้มูลทุกอย่างท่ีนศ.กล่าวในการสัมภาษณ์คร้ังน้ีจะถูกน าไปใช้เพื่อการวิจยัเท่านั้น ไม่มีผลกบั

เกรดวิชาใดๆ และจะไม่สามารถน าไประบุตวัตนของนศ.ได ้ทั้งน้ีหากนศ.รู้สึกไม่สะดวกใจท่ีจะ

ตอบค าถามข้อใด สามารถเลือกท่ีจะขอข้ามได้ หากนศ.ต้องการยกเลิกการยินยอมให้ข้อมูล  

หลงัการสมัภาษณ์เสร็จส้ิน สามารถแจง้ครูไดภ้ายใน 7 วนั หลงัวนัสมัภาษณ์ค่ะ 
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Part 1: The student’s self-regulation, self-motivation, degrees of being an active learner and 

background of technological knowledge and skill. 

1.1 อะไรคือเป้าหมายในการศึกษาระดบัมหาวิทยาลยัของเราคะ 

1.1a แลว้ท่ีผา่นมาจนถึงตอนน้ีเราไดท้ าอะไรบา้งเพื่อใหเ้ขา้ใกลเ้ป้าหมายนั้นมากข้ึน 

1.2 ก่อนเขา้เรียนออนไลน์ทุกๆคาบนศ. เตรียมตวัอยา่งไรบา้งคะ (ไล่ตั้งแต่เปิดอุปกรณ์ฯ) 

Part 2: The teacher’s style of motivating, stimulating, guiding, and challenging the student. 

2.1 อาจารยว์ิชาภาษาองักฤษแบบไหนคะ (บุคลิก/ วิธีการสอน/ วิธีการส่ือสารกบันศ.) ท่ีท าให้นศ. 

รู้สึกวา่อยากส่ือสารกบัอาจารย ์เพราะเหตุใด 

2.2 เวลาท่ีนศ. มีค าถามอยากจะถามอาจารยใ์นหอ้งเรียนออนไลน์นศ. ท าอยา่งไรคะ 

 2.2a แลว้อาจารยต์อบขอ้สงสยัเราอยา่งไรคะ 

Part 3: Teaching and learning activities that had been applied to the student’s English 

language online classroom. 

3.1 เคยมีการท ากิจกรรมในหอ้งเรียนภาษาองักฤษแบบออนไลน์คร้ังไหนไหมคะ ท่ีนกัศึกษารู้สึกวา่

อยากมีส่วนร่วมในกิจกรรมนั้นดว้ยความเตม็ใจ  

3.1a ช่วยเล่ารายละเอียดเก่ียวกบักิจกรรมในคร้ังนั้นให้ครูฟังหน่อยค่ะ (aided - หัวขอ้ /  

ส่ือการสอนท่ีอาจารยใ์ช ้/ Instruction / ลกัษณะของกิจกรรม / ระยะเวลาในการท ากิจกรรม 

/ จ านวนผูเ้ขา้ร่วมกิจกรรม) 

3.2 เคยพบปัญหาอะไรท่ีท าใหก้ารท ากิจกรรมในหอ้งเรียนภาษาองักฤษแบบออนไลน์ของเราติดขดั

บา้งไหมคะ หากมี ช่วยเล่าเหตุการณ์ใหค้รูฟังคร่าวๆค่ะ 
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Part 4: Opportunity of interactions, quality of interactions, promptness of interactions, and 

teacher presence in interactions. 

4.2 จงัหวะไหนบา้งในห้องเรียนภาษาองักฤษแบบออนไลน์  ท่ีท าให้ นศ. รู้สึกอยากส่ือสารเป็น

ภาษาองักฤษกบัผูอ่ื้นคะ 

4.2 คุณลกัษณะของเพื่อนร่วมชั้นแบบไหน ท่ีท าให ้นศ. อยากส่ือสารเป็นภาษาองักฤษดว้ยคะ 

Part 5: Technical support and LMS availability, technical support and LMS’s ease of use, 

immediacy of technical support, and availability of training for LMS and other related 

programs required for the online classroom. 

5.1 เคยมีปัญหาทางเทคนิคใดๆ ท่ีเกิดข้ึนแลว้ส่งผลกระทบกบัความต่อเน่ืองของการเรียนออนไลน์

ของเราไหมคะ หากเคย ช่วยเล่าประสบการณ์ใหค้รูฟังคร่าวๆค่ะ 

Part 6: Classroom participants’ affective expression, classroom participants’ self-disclosure, 

classroom participants’ sense of humor, classroom participants’ usage of vocatives, and 

classroom participants’ usage of phatics and salutations. 

6.1 โดยปกติแลว้เวลานศ. อยูใ่นหอ้งเรียนภาษาองักฤษออนไลน์ มีใครเปิดกลอ้งบา้งคะ 

 6.1a แลว้ นศ. เปิดกลอ้งหรือไม่คะ เพราะเหตุใด 

6.2 บรรยากาศ หรือสภาพแวดลอ้มในห้องเรียนออนไลน์แบบไหน ท่ีจะท าให้ นศ. รู้สึกมีตวัตน  

หรือ รู้สึกเป็นส่วนหน่ึงของกลุ่ม 

6.2 มีเหตุการณ์หรือการกระท าอะไรบ้าง จากอาจารยห์รือเพื่อนในห้องเรียนออนไลน์ ท่ีท านศ.  

รู้สึกมีตวัตน หรือ รู้สึกเป็นส่วนหน่ึงของกลุ่ม 
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Appendix E 

WTC questionnaire item modification from Weaver’s WTC questionnaire 

 

Item Original Modification Reason 

S1 Do a role-play in English at 

your desk (e.g. ordering 

food in a restaurant). 

Do a role-play in ผ

English at your desk 

(e.g. ordering food in 

a restaurant). 

Modify to comply 

with online context 

S2 Sing a song in English. - - 

S3 Ask someone in English to 

repeat what they just said in 

English because you didn't 

understand. 

  

S4 Give a short speech in 

English about your 

hometown with notes. 

- - 

S5 Greet someone in English. - - 

S6 Read out two-way dialogue 

in English from the 

textbook. 

  

S7 Do a role-play standing in 

front of the class in English 

(e.g. ordering food in a 

restaurant). 

Do a role-play in 

front of the class in 

English (e.g. ordering 

food in a restaurant). 

Modify to comply 

with online context 
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Item Original Modification Reason 

S8 Ask someone in English 

how to pronounce a word in 

English. 

- - 

S9 Tell someone in English 

about the story of a TV 

show you saw. 

- - 

S10 Ask someone in English 

how to say a phrase you 

know to how say in 

Japanese but not in English. 

Ask someone in 

English how to say a 

phrase you know to 

how say in Thai but 

not in English. 

Modify to comply 

with Thai context 

S11 Interview someone in 

English asking questions 

from the textbook. 

- - 

S12 Interview someone in 

English asking your own 

original questions. 

- - 

S13 Say thank you in English 

when someone lends you a 

pen. 

Say thank you in 

English  

Modify to comply 

with online context 

S14 Ask in English the meaning 

of a word you do not know. 

  

S15 Give a direction to your 

favorite restaurant in 

English  

- - 
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Item Original Modification Reason 

S16 Give a short self-

introduction without notes 

in English. 

- - 

S17 Translate a spoken utterance 

from Japanese into English. 

Translate a spoken 

utterance from Thai 

into English. 

Modify to comply 

with Thai context 

W1 Write a postcard in English 

describing your last holiday. 

Delete Item The item does not 

comply with the 

objective of this study 

W2 Write a self-introduction in 

English. 

Delete Item The item does not 

comply with the 

objective of this study 

W3 Write in English a one-page 

explanation about university 

life in Japan. 

Delete Item The item does not 

comply with the 

objective of this study 

W4 Write an explanation in 

English why you wanted to 

enter this university. 

Delete Item The item does not 

comply with the 

objective of this study 

W5 Write a paragraph in 

English describing the cause 

and effect of something (i.e. 

how more cars cause global 

warming). 

Delete Item The item does not 

comply with the 

objective of this study 

W6 Write an essay in English 

trying to convince someone 

that they should buy your 

favourite singer’s CD. 

Delete Item The item does not 

comply with the 

objective of this study 
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Item Original Modification Reason 

W7 Write an account in English 

of your about future goals 

after graduating university. 

Delete Item The item does not 

comply with the 

objective of this study 

W8 Write your opinion in 

English agreeing with a 

person’s point of view. 

Delete Item The item does not 

comply with the 

objective of this study 

W9 Write your opinion in 

English disagreeing with a 

person’s point of view. 

Delete Item The item does not 

comply with the 

objective of this study 

W10 Write a diary about your 

daily life in English. 

Delete Item The item does not 

comply with the 

objective of this study 

W11 Write an email in English 

describing your favorite 

website. 

Delete Item The item does not 

comply with the 

objective of this study 

W12 Write a short report in 

English about an article or 

book you read. 

Delete Item The item does not 

comply with the 

objective of this study 

W13 Write instructions in 

English for how to make 

your favorite dish. 

Delete Item The item does not 

comply with the 

objective of this study 

W14 Write a descriptive 

paragraph in English about a 

Japanese cultural event (i.e. 

summer festival or holidays 

like New Year.s). 

Delete Item The item does not 

comply with the 

objective of this study 
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Item Original Modification Reason 

W15 Write a short report 

describing your hometown 

in English. 

Delete Item The item does not 

comply with the 

objective of this study 

W16 Translate a sentence from 

Japanese to English. 

Delete Item The item does not 

comply with the 

objective of this study 

W17 Write a comment in English 

about what you think about 

your English class. 

Delete Item The item does not 

comply with the 

objective of this study 
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